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Abstract
[bookmark: _GoBack]This study examined teachers’ assessment of the level of community involvement in early childhood and primary education programmes in Ilorin West Local Government Area of Kwara State. Five research questions were raised and answered in the study. Descriptive survey research design was adopted in this study. The population comprised all public primary school teachers in Ilorin West L.G.A. Two hundred (200) teachers of public primary schools were randomly selected to participate in the study. A researcher-designed instrument titled “Questionnaire on Community Involvement in Childhood Education (QCICE)” was used to collect data from the respondents after the face and content validity was ascertained and reliability coefficient of 0.76 was obtained. Descriptive statistics of frequency count, percentage and mean were adopted to analyse the data generated. Outcomes of the study revealed that community members do not participate in the area classroom instruction, provision of learning materials, recruitment of personnel for schools, provision of physical structures as well as funding of early childhood and primary education programmes. It was concluded therefore, that, the level of community involvement in early childhood and primary education programmes in Ilorin West Local Government Area of Kwara State is low. Based on the findings, it was recommended among others that adult members of the community should be more sensitized on the importance of their participation in the education of young members of their community. 
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Introduction
The community members are front liners when it comes to issue of children upbringing in the most acceptable way by the society. This affirm the saying that it takes a village to raise a child. In the traditional African society, every adult member of the community assumes the responsibility of ensuring that children grow, develop and exhibit suitable character and also acquire skills needed to be functional adults in the society. Record has shown that communal effort is raising children makes any form of education receives by the child to be more effective with lifelong impact on the individual child, his/her family, the society and the nation at large. 
[bookmark: _Hlk525715699]Akinbote, Oduolowu and Lawal (2001) have established the fact that education is not just about being able to read and write, rather, it influences the reasoning of people and their approach to life issues. It is the pride of every community when its members thrive and are making positive impact within and outside their locality. To record more of such successes, active participation of community members in educating her members cannot be over emphasized. Virtually all communities in Nigerian now value formal education for their young ones. This is obvious in the efforts many parents put into ensuring that their children get quality education. Bray (2000) however expressed that children’s wellbeing and education is greatly determined by the community. Education as one of the public goods, therefore, is not only to be valued by community members and its stakeholders but as a matter of obligation, it must be advanced and preserved for generations yet unborn. 
Community involvement in childhood education refers to the engagement or participation of the community members, its facilities and resources in actualizing the set goals of education for children (Olsen & Fuller, 2012). For young children especially those in the public primary schools, it is through active involvement of families, individuals, agencies and relevant institutions that are components of the community that the desired quality of education can be achieved. History have it that, prior to the era of government taking over the public schools, members of local communities in Nigeria were key players in providing formal education for their children. They voluntarily provided block of classrooms and other physical structures such as toilet, administrative offices and playgrounds for their children through donation of needed materials and direct labour. This practice is not peculiar to Nigeria alone. Same was recorded in Reggio Emilia, a small city in Italy where members of the community particularly women who were an influential force behind the development of early childhood services and the municipal preschools of the community after the World War II (Oduolowu, 2011).
Schools are located in communities, but are often “islands” with no bridges to the “mainland.” Families live in neighborhoods, often with little connection to each other or to the schools their children attends. Nevertheless, all these entities affect each other either for good or ill. The fact that they share common goals related to the wellbeing and education of their children, they need to collaborate with each other if they are to minimize problems and maximize results in the society.
Adelman and Taylor (2007) identified what inspires the need to involve the community in childhood education. These include the desire to achieve better outcomes for all children; hope and optimism for a vision of what is possible for all children; the realization that working together is essential in accomplishing the vision; the realization that systemic changes are essential to working together effectively; valuing each partner’s assets and contributions; feeling that the efforts are producing results. Also, when a broad range of stakeholders from the community are motivated to work together toward a shared vision (children’s learning and development), they come up with more innovative and workable strategies.
It is erroneous to think that involving the community in children’s education is just to make them succeed academically, it is much more than that. Involving the community in educational programmes is to ensure lifelong success in all ramifications for all members of the community, children inclusive. Consistent community involvement at all levels of the school particularly in pre-primary and primary schools, have repeatedly shown that it has significant short and long-term benefits (Judson, 2012). According to a recent policy brief from the Wedam, Quansah, and Debrah (2015) when communities are involved in schools, children transit smoothly from home to school, they attend school more regularly, stay in school longer, develop better social skills, show improved behavior. In addition, they have better relationships with other community members, they have sense of belonging hence, boost better self-esteem. They are prepared for the next level of education both psychologically and mentally, they are able to meet the struggles of the world with composure to walk confidently towards a bright future.
Ballen and Moles (2013) in a study on school-community relationships revealed that community involvement in the educational process substantially improved the quality of pupils’ educational experiences and their achievement in school. However, Campbell (2012) pointed out that, understanding the features of effective community involvement and its implications on educational systems and the communities is a major challenge facing educational reformers and researchers. Onsomu and Mujidi (2011) established that in majority of Africa countries, teachers appear not to accommodate community or create opportunities for its members to actively participate in school programmes which results in schools or teachers rarely creating opportunities for parents or community members’ participation in the business of children’s schooling. Naidoo and Anton (2013) identified areas of participation which includes decision making, classroom instructions, provision of learning facilities, recruitment of staff (volunteers or paid staff), provision of physical structures and facilities and funding the school programmes among others. This study however investigated the level of community involvement in childhood education specifically in some of the areas identified.
The following questions were raised and answered in the study:
1. To what extent is the Community involved in classroom instructions?
2. To what extent is the community involved in the provision of learning facilities in Early childhood and Primary Education programmes?
3. To what extent is the community involved in the recruitment of staff/personnel for childhood education programmes?
4. To what extent is the community involved in the provision of physical structure for childhood education?
5. To what extent is the community involved in funding childhood education programmes?
Methodology 
This study adopted a descriptive survey research design. The population for this study consists of all primary school teachers in Ilorin West Local Government Area of Kwara State. 20 public primary schools were randomly selected for the study. From each school, 10 teachers were also randomly selected. In all, 200 teachers served as the respondents in the study. A researcher-developed instrument titled “Questionnaire on Community Participation in Childhood Education (QCICE)” was used to collect data for the study. The instrument consists of two sections A and section B. Section A was used to obtain demographic data of the respondents while Section B contained items raised based on the extent of participation of the community identified in the study. The face and content validity of the instrument was done lecturers in the field of childhood education. Their comments and suggestions were taken in the preparation of the final copy of the instrument. The reliability coefficient of 0.76 was obtained using Cronbach Alpha. The data collected was analyzed using frequency count, percentage and mean.



Results 
Research Question One:	Do community members participate in classroom instruction?
Table 1: Table showing the participation of community members in classroom instruction
	Community Involvement
	Mean
	Standard Deviation
	Remark

	Classroom instruction
	1.97
	0.69
	Low


Decision rule: 	Low = 0.00 – 2.49			High:	2.50 – 4.00
Table 1 shows the participation of community members in classroom instruction. The weighted mean is 1.97 which is a numeric indicator that the participation of community members in the classroom instruction was low. 

Research Question Two:	Do community members participate in the provision of learning 					facilities?
Table 2:	Table showing the participation of community members in the provision of 			learning facilities
	Community Involvement
	Mean
	Standard Deviation
	Remark

	Learning resources provision
	1.73
	0.81
	Low


Decision rule: 	Low = 0.00 – 2.49			High:	2.50 – 4.00
Table 2 shows the participation of community members in the provision of learning facilities. The weighted mean is 1.73 which is a numeric indicator that the participation of community members in the provision of learning resources was low.





Research Question Three:	Do community members participate in staff recruitment?
Table 3: Table showing the participation of community members in staff recruitment
	Community Involvement
	Mean
	Standard Deviation
	Remark

	Staff recruitment
	1.62
	0.73
	Low


Decision rule: 	Low = 0.00 – 2.49			High:	2.50 – 4.00
Table 3 shows the participation of community members in staff recruitment. The weighted mean is 1.62 which is a numeric indicator that the participation of community members in staff recruitment was low.

Research Question Four:	Do community members participate in the provision of physical 					structure?
Table 4:	Table showing the participation of community members in the provision of 			physical structure
	Community Involvement
	Mean
	Standard Deviation
	Remark

	Provision of physical structure
	1.97
	0.97
	Low


Decision rule: 	Low = 0.00 – 2.49			High:	2.50 – 4.00
Table 4 shows the participation of community members in the provision of physical structure. The weighted mean is 1.97 which is a numeric indicator that the participation of community members in the provision of physical structure was low.




Research Question Five:	Do community members participate in funding early childhood and 				primary education?
Table 5:	Table showing the participation of community members in funding early 				childhood and primary education
	Community Involvement
	Mean
	Standard Deviation
	Remark

	Funding
	1.50
	0.89
	Low


Decision rule: 	Low = 0.00 – 2.49			High:	2.50 – 4.00
Table 5 shows the participation of community members in funding early childhood and primary education. The weighted mean is 1.50 which is a numeric indicator that the participation of community members in funding early childhood and primary education was low. 
Discussion of Findings
[bookmark: _Hlk525715893]Outcomes of this study revealed that the involvement of community members in classroom instructions is low in Ilorin West L.G.A. of Kwara State. This implies that the community members rarely get involved in classroom instruction of public primary schools. This outcome is in line with Onsomu and Mujidi (2011) assertion that many African schools and teachers rarely or create opportunities for community and its members to actively participate in school activities which includes classroom instructions. This however contradicts Swith-Morgan (2006) who reported that communities in his area of study usually involved community in the learning process of their children on a more regular basis. It has been established that when community which comprises of different families or parents are involved in their children’s education, such children tend to succeed academically and in every other area of their lives. 
[bookmark: _Hlk525715916]Findings also revealed that majority of communities in Ilorin West L.G.A. of Kwara State do not participate in the provision of learning facilities for children in the public primary schools. This implies that community members’ participation in the provision of learning facilities for children is low. This contradicts Oduwaiye (2005); Henderson and Mapp (2002) who reported that the participation of community members is highly impressive as they consider an obligation to donate materials such as used text, books and other writing materials for children learning while in school. 
[bookmark: _Hlk525715943][bookmark: _Hlk525715957]Findings also showed that the involvement of majority of the communities in Ilorin West L.G.A. of Kwara State is low. This implies that the community members rarely get involved in the recruitment of staff for public primary schools. This negates the findings of Kipsoi and Anthony (2008) who stated that all community stakeholders are involved in the recruitment and screening processes so as to ensure the validity of their issued decisions. In line with McLaren (2009) assertion, effective community involvement in schools requires knowledge of the social, cultural, leadership and political dynamics of childhood education in the recruitment of personnel (teachers). 
[bookmark: _Hlk525716060]Results of this study revealed that community members do not participate in the provision of physical structure in public primary schools. It also does not conform with the findings of Watt (2001) which indicates that community members participate effectively in the provision of physical structures in schools particularly, the public. This was a norm some decades ago in Nigeria where community members come together to build blocks of classrooms and other physical structures for their children’s learning and comfort while in school. The outcome of this study is also not in supported with Lonsdale (2012) who stated that parents and community usually participate by providing necessary tools and materials for the construction, maintenance, and repair of school buildings whenever the need arises. 
[bookmark: _Toc521300757]Findings of this study also showed that the involvement of majority of the people residing in Ilorin West L.G.A. in funding public primary schools is equally low. This implies that community members are not financially committed to the education of public school in their community. This contradicts the earlier findings of Ugwu (2000), Ogbonnaya (2003) and Okpala (2003) who reported that communities do provide funds for education directly through donation during fund raising for capital projects in the school such as purchase of school bus, augmenting staff/pupils’ welfare package or indirectly by constructing buildings which are handed over to the government to administer. 
[bookmark: _Toc522127458]
Conclusion
The responsibility of raising well-educated and civic-minded children seem to have been shifted to schools or government solely while community members appeared to have withdrawn from being actively involved in their children’s schooling unlike in the past. This study therefore has revealed that the level community involvement in terms of classroom instructions, provision of learning facilities, recruitment of staff/personnel, provision of physical structures and funding of childhood education in Ilorin West L.G.A. of Kwara State is low.  

Recommendations

Community should be involved in public primary schools:
· Parents can volunteer to assist during classroom instruction depending on the topic outlined by teachers.
· By encouraging donating materials and equipment such as toys and child-sized furniture to public schools. These materials don’t necessarily have to be brand new, parents can donate used ones provided they are neat and in good condition. 
· During staff recruitment exercise, community members who are well read and experienced can serve in relevant committee or as member of the interview panel. Also, in situations where the schools lack sufficient personnel or staff, community members can serve as volunteer or help in recruiting part-time staff and get them paid appropriately. 
· Community can donate block of classrooms for children’s comfort and learning. This can be either through direct labour or donation of building materials.
· Artisans in the community can help repair damaged furniture, repaint classrooms with child-friendly colours, repair of broken pipes as well as toilet facilities among others. 
· Individuals, organisations, families who are financially buoyant can donate gifts of cash and/or give scholarship to raise the morale of the children in public schools and their families.
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