


3 T

(JEDA)

PUBLISHED BV THE FACULTV OF EDUCATlON
UNVERSITV OF PORT HARCOURT
'EAST/WEST HIGHWAY, CHOBA
PORT HARCOURT-NIGERIA.

www |ournalsp|ace orqlmdex phpIJEDA

VOLUME 25, NUMBER 2, OCT OBER. 2017.

Copyright(c O Faculty of Educatlon, Umvers1ty of Port Harcourt — 2017.

ISSN: 0189420X

Produced by the Editorial Board
2017




vww. journalsplace. org/index, php/JED A

; ) PREPARATION OF MANUSCREPT

~

1. It is the policy of the editorial board not to consider or publish manuscript
submitted concurrently to other journals. Articles aiready published by other

journals or used materials or works with issue relating to plagiarism are
therefore not acceptable,

2. Two copies of the manuscript (hard copies) with an assessment fee of #4000.00
Four Thousand Naira(local only) should be sent to the Editor, Journal of
Education in Developing Areas (JEDA); using the following addresses:

a) Snail mail: Editor, JEDA, Faculty of Education, University of Port Harcourt,
P.M.B. 5323, Port Harcourt.

b) E-mail: edujeda@rocketmail.com or yusuf.abdultahman(@uniport.edu.ng

Note: This journal or its editorial board takes no responsibility for the
consequence(s) of violating item 1 above.

3. Articles are to be sent with the author’s name, title/ rank, post and institutional
affiliation, preferably on a separate page.

4 Articles should not exceed 4000 to 5000 words typed on A4 paper size with
double line spacing. The article should also contain an abstract of not more than
200 italicized words.

5. The reference style adopted for this journal is the American Psychological
Association (APA) and all references should be arranged alphabetically at the
end of the article.

6. The current editorial board, in line with global best practices has demonstrated
commitment to be globally visible, getting the journal hooked online and

i

!

becoming electronic in the discharge of its tasks. What this means is that articles
in our journal are now published both online and in hard copies. '

T ACCEPTANCE/ASSESSMENT REPORT

“cHce of acceptance/assessment report is sent to authors of the article(s). Payment
o= TSD150.00 or NGN18,000 (Eighteen Thousand Naira), payable by the author of
z= z7c2nted paper through: (i) Bank Transfer (i) Credit Card: (Mastercard, Visa or
-z and other electronic means.

Further Bnquiries, Conkhol-
The Editor: Prof. Ibitamuno Mitchell Aminigo (+2347036528254)

Managing/Associate Editor: Dr. Abdulrahman Yusuf Maigida (+2348032345719)

i




www.jonrnalsplace, erglndex.php JED4

f— Editorial Boazrd

)

Editor-in-Chief: Prof. Lawrence E. B. Igwe
Editor: Prof: Ibitamuno Mitchell Aminigo
Associate Editors:

Prof. (Mrs) P. O. Nwanna-Nzewunwa
Dr. (Mrs) N. J. Okoli

Dr. (Mrs) C. M. Uche

Dr. C. Agbakwuru

Dr. (Mrs) I. C. Kosemani

Dr.l. C. Elendu

Dr. O. F. Mbalisi

Technical Officers:

Dr. A. Oriji
Dr. Mrs. E. Fomsi

Managing & Associate Editor: Dr. Abd ulrahman Yusuf Maigida

Consulting Editors

Prof. B. A. Eheazy

(University of Port Harcourt, Nigeria, )

Prof. PAl Obanya

{International Education Strategist)

Prof. Tim Spannus
(Wayne-State University, Michighan, U.8.A.)

Emeritus Prof, Otonti Nduka
(University of Port HMHarcourt)

Prof. S.P.T. Gbamanja

;' {University of Sierra-Leone, Sierra-Leone. ¥

Emeritus Prof. O. C. Nwanna

{imo State University, Nigeria. J

Prof. A. A. Adeyinka

(Niger Delta University, Witberforce Island, Nigeria,)

Prof. N. E. Dienye

(University of Port Harcourt, Nigeria. y.

| Prof. A. 1. Imogie
! B (University of Benin)

1



18.

= TABLE OF CONTENT , =

E FACTOR OF ADUILT LEARNERS PERFORMANCE IN BASIC LITERACY
K.O. Ph.D & Ajayi,S. E. Ph.D

NOWLEDGE ABOUT TOBACCO AMONG SECONDARY SCHOOL
Stella Chinyeru, Prof, Okpako J.E.F. & Ekenedo G.

LITATORS CHARACTERISTICS AS A PREDICTIV
FROGRAMMES IN BYD STATE - Ojokheta,

EFFECTS OF TOBACCD EDUCATION INTERVENTION ON K
ADELESCENTS IN ELEME, NIGERIA - Ogoloma,

EFFELTS OF TEACHING METHODS ON THE ACADEMIC
LOCAL GOVERNMENT AREA OF RIVERS STATE, NIGER
April O., Ph.D |
GENETIC, BEHAVIGLIRAL AND ENVIRONMENTAL DETERMINANTS OF SCHD
WORK FLACE IN THE Zi¥°

DISCIPLINARY PROCEDURE AND STUDENT REPRES
MANAGING THE CONDLCT OF NIGERIAN NAVY SEC
Prof. C.U, Madumere-Obike & C.-M.Uche, Ph.

DYNAMICS OF MENTORING IN SPORT MANAGEMENT IN NISERIAN UNVERSITES: CORRELATES, CONSTRAINTS AND
DUTCOMES - Ifeanyichukwu C. Elendu & Athanasius N. Amasiatu __

ACADEMIC ACHIEVEMENT IN PUELIC SENIOR SECONGARY SCHOOLS THROUGH THE
CORECARD IN RIVERS STATE - Amadi, Kenmeth & Prof. Samuel O. Nwafor

EBRATION IN NIEERIA - Dada, O. E. & Komolafe-

ACHIEVEMENT OF PRIMARY SCHODL STUDENTS IN DBID/AKPOR
1A - Ahiauz}t—Substance Chinelo, Ph.D & Odigie

Il SERVICES IN HEALTH AND SAFETY AT THE
CENTHRY - Ogunleye A. Victor, Ph.D & Ochuba Onyinyechi O. Ph.D

ENTATION AS AUTERNATIVE TO CORPORAL PUNISHMENT IN

fINDARY SCHOOL STUDENTS - Egwuonwu, Ifeoma Ngozi,

ENHANCEMENT OF STUDENTS'
APPLICATION OF BALANECED §

THE (953 KAND RITT AND THE CHALLENGES OF NATIONAL INT.
Johnson, C.'B. (Mrs)

INTRODUETION OF ENTREPENELRSH(P EDUCATID
AND PROSPEETS - Thibo Ebunoluwa O.

AN ASSESSMENT OF EDUCATIONAL BRIENTATID
SECONBARY SCHODLS IN RIVERS STATE -

ACQUISITION OF ENTREPREN_ELIRIALVSKILLS I
ROLEOF SEIENEEfTEEHNﬂLUEYrSﬂE‘IEQW

THE LEARNING OF CHEMISTRY N PLELIE SECONDAT
ENTREPRENELRSHIP POENTIALS - Oke Ifebma

FE- ENGINEERING TECHNICAL VICATIONAL
YOUTHS IN BAYELSA STATE - Igbinedio

NAL PROGRAMME IN MIGERIAN PLIELIC UNVERSITIES: CHALLENGES
& Prof. (Mrs.) V. U. Dlenye

N ON SEXUAL BEHAVIOUR CF ADDLESTENT GIRLS IN FUBLE
Akinfalabi, Mustafa Adelam, M.Ed.

N CHEMISTRY EDUCATION TOWARDS SUSTAINABLE DEVELOPMENT: THE
APFROACH - Imam, B. T., Yusuf, N.B. Ph.D & Ahmed, AT,
¥ SCHOOLS IN RIVERS STATE FIOR THE DEVELOPMENT OF
Ebunoluwa

EDLCATION AND TRAINING (TVET) FOR MANPOWER DEVELOPMENT AMONG
n, Doye A. Ph.D, Nwogu, Uzoma J. Ph.D & Sokare Bome

RESOURCES FOR YOUTH EMPOWERMENT IN GELTA STATE,
Prof. Samuel O. Nwafor

PERCERTION OF INDUSTRIAL STRIKE ACTIONS MANAGEMENT FOR BATIONAL
h.D, Yusuf, A. Ph.D, Bello, M. B. Ph.D, Amali, 1. 0. O,

MANAGEMENT OF HIGHER EDUCATIONAL INSTITUTIONS'
KIGERIA - Igbiwuy, Geo;gg.Erhinyodavwe &
KWARA STATE UNIVERSITIES LECTURERS:
SECURITY - Abdulkareem, A. Y. P
=2 & Lasisi, M.A. PL.D

H-LUENCE OF CELIRACY WEORRIES, .I0B STR
GWERR! ECCLESIASTICAL PROVINCE: IMPLIC.
Prof O, C. Nwankwo

LECTURERS' ATTITUDE, SELF-EFFICACY AND JOR PERFO
- Amadi-Robert, Wofuru & Prof. L. Niw

UTILIZATION OF RESEARCH ETHICS AND DATA INT
STATE- Prof V. A. Asuru & Ogidi, Re

ESS AND PRE-RETIREMENT ANXIETY AMONG CATHILIC PRIESTS [N
ATIONS FOR BERONTOLOGICAL COUNSELLING - Cyprian 1. Ogu &

RMANLE IN PUBLIC TERTIARY INSTITUTIONS IN RIVERS STATE

EGRITY AMONG LECTURERS N TERTIARY INSTITUTIONS IN RIVERS
uben C., Ph.D

www.jonrnalsplace. orglindex.phy prIED A

373

381

330

339

408

418

426

432

447

4a2

460

470

476

483

483

303

ai3

a1




19.

20.

21.

22,

23.

24,

25,

26.

31.

L)
2

[¥3
10h

(Y]
tn

14
Ty

[PY]

wn. fournalsplace.org/index.php/JEDA

SELECTED SOCIAL FACTORS RESPOSNSIBLE FOR POUICE INEFFECTIVENESS IN NIGERIAN: IMPLICATIONS FOR ALL
STAKEHOLDERS - Ekechukwu, Rosemary Obiageri

CHALLENGES OF FACILITIES MANAGEMENT IN NIGERIAN TECHNICAL COLLEGES - [jaiya, N.Y.S. Ph.D &
Adewale Sulaimon

THE EFFECT OF SECONDGARY SCHODL GIRLS DROP OUT ON THEIR EMPLOYMENT STATUS (N OSUN STATE, NIGERIA -
Okunade E. O. Ph.D, Kayode, A. O. Ph.D, Olabode, O. 5. Ph.D & Martins, O.E.

DECISHIN MAKING STRATEGIES [OF TRANSFORMATIONAL PRINCIPALS' AND TEACHERS PRODUCTIVITY IN PLBLIC
SECONDARY SCHODLS IN SOUTH-EAST, NIGERIA - Ray-Offor, Fieoma P. & Prof. Nath. M. Abraham

CRITICAL THINKING AND CREATIVITY IN PHYSICS EBUCATION: FOCUS ON TEACHING AND LEARNING IN NIGERIAN

SECONDARY SCHODLS - Prof. Mangut Mankilik, Isa Shehu Usman, Ph.D & Meshack Audu
Lauco R

GLOBALIZATION AND THE CHALLENGES OF HIGHER EDUCATION IN NlEERIA Onwuchekwa, Grace Uzaru,
Ph.D & Ezeikpe, Ngozi Nnenna

A COMPARATIVE ANALYSIS OF THE LISTENING COMPREHENSITON STRATEE[ES LISED BY HIEH ANU LOW PROFICIENCY
LISTENERS IN EDO STATE - Osa—Omoregle, Omawu;rm Doreen &t Musa, Roselyn Jummai

THE IVORY TOWER AND ENTREPRENEUR‘SHlP PRI]ERAMMES ANELIXIR T NIEERTAN ERAUUATE UNEMF[I]YMENT -
Nwokoye, Patricia Ifeyjnw & Prof Mrs. C. U Madumere~®b1ke

SUPERVISION AND TEACHERS' ATT I]DE TOWARD TEACHING SOTIAL STUI]IES EBU[!ATII]N AT THE BASIC
EDUCATIONAL LEVELS - Oba]e Alex Fnday, Fu.D -

WERKPLACE ENV]RDNMENTAL FACTORS AND STRESS MANAGEMENT AMI]NE AEAI]EMIL'. STAFF OF FEDERAL
UNIVERSITIES IN SOUTH- ‘WEST, NIGERIA - Agbomehre M. Momokh;. Ph D& Donatus Ukpabi, Ph.D

INTEGRATING GENDER EDUCATION FOR SUSTAIHABLE DEVELI]PMENT IN NIEERIA Prof Elizabeth C. Okeke &
John Chlkewem Anucha

RELATIONSHIP BETWEEN PARENTING STYI.ES SELF—EBNEEPT AND SEHI][]L AIJUSTMENT OF STHDENTS IN
SECTONDARY SCHODLS N RWERS STATE NIGERIA - Mary Zuru ‘& B. U Onyekuru Ph.D

APPRAISAL OF THE EAUSES l]F RETIREMENT ANXIETY AS EXF’RESSE[I BY CIVIL SERVANTS IN KWARA STATE - Garba
Hussain Kehinde, Zakanyah Abdul-Hameed Akorede, Ph.D & Josephine Akintunde

INFLUENCE OF MODE OF ENTRY ON-THE ACADEMIC FERFIRMANEE AMONG TECHNICAL AN VOCATIGNAL EDUCATION
STUDENTS IN LTN]VERSITY QF BENIN - Comfort Q. Nwad1am, Ph.D & David N. Dumbiri, Ph.D

FACTORS HINDERING FARTIEIFATII]N of ILLITERATE WOMEN N NON-FORMAL EBUCATION IN KWARA STATE NIGERIA -
Sdyianiy. L, Abd_ulraheem Y. O., Balogun, A.O, & Oniye, R.

SRELL FETROLELM BEVELUFMENT EIJMPANY (SPDC) LEVEL OF IMPLEMENTATION OF EXISTING GLOBAL MEMORANDLM
CF UNCERSTANDING (BGMOU) IN RIVERS AND BAYELSA STATES, NIGERIA - Okogbule, Eugene Enwubiko,

o7 LS Nzeneri & Adekola, Ganiyu, Ph.D

TOWAETS STIENCE TEEHNI]LI]EY ENEINEERINE AND MATHEMATICS (STEM) FOR ALL CITIZENS: INTEGRATING CLIMATE
..,,Eu.q. W70 TUANTITATIVE SUBJECTS IN NIGERIAN SECONDARY SCHOGLS CURRICULUM - Obafemi, D. T. A.
I Jratemi, ALAL

gl Fe

"ZAZRERS OF ENGLISH KNOWLEDGE AND ATTITUDE TOWARDS TEACHING LISTENING COMPREHENSION IN SECONDARY

SCHEOLS IN KATSINA STATE, NIGERIA - Lliyas Rasaq Ayodeji, Ph.D, Abdulmalik, Sabitu & Tunde-
~we Bola Magret

BENDER INFLUENCE ON STUDENT TEAGHERS ICY NEEDS QIF IN COLLEGES OF EDUCATION IN NORTH CENTRAL, NIGERIA -
Anaza, Abdulmumuni Onuyi, Ph.D

adl

adb

a43

a4d

038

363

373

o84

adl

602

B2

621

a3l

E38

ban

B35

EBR7



T——

Journal of Education in Developing 4-zzz "324  Imises il I3 NoDooooe

T

FACTORS HINDERING PARTICIPATION OF ILLITERATE WOMEN IN NOX-
FORMAL EDUCATION IN KWARA STATE NIGERIA

By
ABDULAZIZ, 1.
Department of Social Sciences Education,
Faculty of Education, University of Ilorin, Hlorin, Nigeria.

abdulazizisiaka. i@unilorin.edu ne.
08032055610

ABDULRAHEEM, Y. O.
Human Kinetics Education, University of Hlorin, Ilorin,
mailamezi6 7@ gmail.com.
08033978087

BALOGUN, A. C.

&

ONIYE, R. E

Department of Social Sciences Education,
Faculty of Education, University of Ilorin,

Ilorin g -

The descriptive survey was employed in this study. The population for this study was made up of
three hundred and thirty (330) respondents that were illiterate in Kwara state, Nigeria. The
main instrument used to obtain data for this study was adapted questionnaire, four research
questions were formulated and the data collected for this study were collated and analyzed
using percentage. Based on the findings of this study, sensitization and awareness campaign,
seminars and workshop on women education should be the first on the agenda list of
government and the need to raise the study of women in non-formal education in the society and
bring them to the developmental process as partners in progress.

Abstract

Keywords: Factors Hindering Participation llliterate Women Non-forma Education

Introduction

Education is a way in which people leamn skill, gain knowledge and understand themselves; it is a systematic
training especially of the young people both male and female in the society. The importance of education
cannot be over emphasized because education brings knowledge and development of the mental, character
and emotional well-being of the people of the society (Okafor, 2010). Chamber Dictionary defines education
as the “bringing up or training a person mentally, so that individual becomes capable of thinking for himself
or herself, the family and the community. This implies that the process of equipping an individual
irrespective of sex with a vital societal key with which to open or unlock many doors to successful life. With

¢Czcation women can be zble to read and wtite, they can equally contribute their quota to the nationz’
dsvelopment.

- m e -
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200 Tpremenianon of development programs which have 2 basic education or training component. Such
programs provision takes place outside the formal education system. When the education process is ngg-
formal, i means that the rigid forms of traditional schooling such as regimented curricula, classroom
atrangements and set syllabus are not strictly maintained. The educational program is more flexible and
diverse, and is adapted to the particular needs circumstances of learners. Adult and non-formal education ig
indisputable lifelong education in developing countries where most of the populace are illiterate, especially in
rural areas. Womenfolk form the majority of this level of illiteracy. Lifelong education 1s 2 comprehensive
concept which includes formal and non-formal learning extended throughout the life span of an individuat 1o
attain fullest possible development in personal and professional life. The informal aspect 1s experienced by 4l

and influenced by parental, social, economic, political, socio-cultural and educational background (Jonathan,
2015).

National Policy on Education (NPE) (2009) specifies that non-formal education consist of
functional literacy, continuing vocational, aesthetic, cultural and civic education designed for women and
adults outside the formal system. Non-formal education therefore, proclaimed strategies calling for a

stronger, more integrated and more community-based approach to rural development to meet the basic
needs of the poor in the society.

Kobiewu (1994) expressed that in southern part of Adamawa state fathers are deliberately not
allowing their daughters to enroll to school because they consider investment in female as unprofitable, since
girls are likely to end up in another mar’s house as wife. Ajibola (2015) opined that Non-formal basic
education is the alternative educational opportunity created that can give the illiterate women, and other
illiterate members of the sociers, who were unable to acquire formal basic education in conventional school
system the second chazce of deing so. Mafela, Ramogoro, Letshabo and Maruatona (2000) define Non-
formal basic educefon as learning opportunities organized outside the formal system of education to enable

womer 2=¢ adults learn basic skills and achieve competence in literacy and numeracy. Non-formal education

pzogr:—_'—: sre organized in 21l the 36 states of the federation and the federal capital territory, Abuja to cater
for 2l iterzte women and adults.
_A,:sr“'ﬂz tc National Literacy Survey (2010), recent statistic on the female hteracy rate in the

gect :k_at there are many illiterate women that are siill educationally disadvantaged in N1ger1a
es::er_;a'_ly wormen in the North-Central, Nigeria beczuse of poor involvement in non-formal education

Nigeriz is classified among the developing nation characterized by high rate of poverty. The poverty

‘evel tas acdversely affected many people desire to enroll their wards in schools. In a siation formal
duczton i considered important and a must provision for children, preference is given to male child
Secause such gesture to him is seen as profitable and productive Okafor, 2010). Ajibola (2015) buttress that

covesTs 23 wel as economic recession in the country prevents parents from paying attention to the education
sfsnzemen =rofbe North-Central, ngeria

1021203 whnile 714,466 were Adult female stark illiterate. This shows that women lacked interest im t=2
=a=zzozton of noo-formal education. The proportion of women in non-formal education has been vezy 2%

et

czmoare to the number of men engaging in skill supporting labour to make life easier for themselves = =2
sccierr as a whole.
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Purpose of the study

The maiz pupose of this study is to find out those factors hindeting partici

pation of wornen in hon-formal
education iz Kwars State, thus:

L to find cut “he extent in which ideological and cultural practices affect women participation in non- i
formal education in Kwara state; i

ii. to find our how the family responsibilities affect women participation in non-formal education in
Kwara state;
1. to find out how economic factor affect women participation in non-formal education in Kwara state;

iv. to find out how personal feelings affect women not to patticipate in non-formal education in Kwara
state;

Research Questions

The following research questions were raised to sharpen the focus of the study

L What extent do ideological and cultural practices affect women participation in non-formal education
in Kwzrz Swate?
ii. How do family responsibilities affect women participation in non-formal education in Kwara State?
. How do economic factor and financial factors affect wormen participation in non-formal education in

Koz Sepner

i icw do pemonal feeh'ngs/ beliefs affect women not participate in non-formal education in Kwara

ftaetp =t

Theories Non-Formal Education

SR Zre mS oo e e = - wim A
There zre s2levars ‘si—rnn “fepdes IR
=

72 epplicable to adult and non-formal education environment.
These theczes, ax disomesed =7 Zowian, Grawbowski and Smith (2010}, when applied would undoubtedly

S el = ~ T T

sumulete Dnz mramaet ol pduls lepenees o learning environment. They include:
Action Learnirg Theory

Action legm— -

25 22 zpzioach to working with, and developing people, which uses work on a real

Dilles aromsl = war 12 learn. Participants work in small groups or teams to take action to solve
their prz-ect o2 222lem 292 learn how to leatn from that action, A learning coach works with the group in
order ¢ 2=’z Trem lsar- Zow to balance their work, with the learning from that work (O'Neil, 2000}, Action
leaepis il TR

L zimmony zzed term in many discussions tegarding adult learning in a variety of business

ET i e

SSHHZgS. LTRInsaring fas been compared with project work, learning communities and various forms of
sirmwzfoz cssd oo —ane sement development.

Self-Directed Learning Theory

P

=iz % a1 example of informal learning. Tt is defined as the process in which individuals take
-7 22t thelr own learning process by diagnosing their personal leatning needs, setting goals,
., Imolementing strategies and evaluating the outcomes.There are three categories
—zz7:2C learning: the goals, the process, and the learner. In an adult leatning context, the

“-Zetermined, as s the process. Self-directed learning can be enhanced with facilitation,

T G BV MR,

% Z=5 Ttz croviding resources.

-2iTvizin i a key to a successful self-directed learning expetience. This is very similar to the

o "% ==t tages place in children during a self-regulated learning experience. Adult Tearners are
miZTesl T e opportunity to: gain new skills, knowledge, and attitudes to improve their work

FEstizmancs, improve family life and health, enjoy the arts and physical recreation, participate in a hobbe: 2=

$=Fmoreese their intellectual capitall

=7 2=~z Journal of the Faculty of Fducation, University of Port Harcourt, www,journalsplace.orgfindex.php/JEDa - 2r~
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The right to education is a universal one, which was declared at the floor of UNO in 1948 and since,
has been severally adopted by member nations and reemphasized by the United Nations. Adult and Non-
formal education is one of the basic keys that open the door of development in this 21st Century. Apart
from the opportunity of creating an educational environment supporting all forms of learning for older
people, it also gives room for disadvantaged groups in the society (Le. rural women, orphans, people living
with disabiliies, prison inmates, etc) to acquire one skill or the other that would make them to be
independent of their own. Because of the dynamic nature of Adult and Non-formal education, it becomes
imperative for facilitators and organizers of adult education programs to apply relevant theories discussed in
this paper for successful conduct of adult and non-formal education programme. will not only credte 3

sense of belongingness in learners, it will also aid the quick attainment of the overa®goal and objectives of
adult learning environment.

Methodology

This study was descriptive survey. The population for this study were all illiterate women in Kwara State,
while the target population consist of all dliterate women in six local government areas of Kwara State,
Nigeria. Multistage sample techniques was adopted for the study, Purposive sampling technique was used to
select two Local Government from each senatoral district from Kwara State that were formerly together
under the federal Government of Nigetia and European Economic Community (FGN/EEC); and United
Nations Development Project (UNDP) Assisted Project and these areas have the lowest female literacy rate
of 37.9% and 39.3% respectively in ability to have early education before marriage. Six (6) Local Government
Areas were selected using stratified and simple random sampling techniques from 16 Local Government
Areas in the state. Two Local Government Areas were randomly selected from each of the three Senatorial
Districts in the State. {In Kwara central, Asa and Iorin south local governments, in Kwara North Edu and
patigl local governments and in Kwara south, Oyun and Offa local governments were the locale used for this
study. In selecting the rescondents for the study, the fernale of the selected local government were stratified
and proportionate sammpling technique was used to select a sample size of three hundred and forty six (346)
respondents for the targer population. Respondents were sampled from different associations, clubs and
union in the six _ccal governments Area of Kwara State, such as Hair dressers, Tatlors and market women,
There zre o of 3,500 of these ardsans associations in the six local governments areas out of which 346
wese mimizzir sampled. The selection of 346 was in line with the research advisor (2006) which maintained
2 248w be approptiate sample for a population of 3,500and 5,000.

Imsiment for the study was an adapted questionnaire from Ajibola (2015) that was entitled as factors
Zmdzoop cectdpation of illiterate women in non-formal education (FHPTWND) was used to elicit

=fzeimon from the respondents for the study. The instrument was validated using content validity. The
zelzmiioe = Zax of the instrument was 0.84. The instrument was translated in different languages which are

“z o or smpuages spoken in the sampled local government areas of the state, to avoid alteration in the

z=mpezl zomzzmt of the instrument by the research assistants at the dme of administration.

oz rzezercher together with research assistants who understand the different local languages in the

Researcn Question 1b What extent do ideological and cultural practices/beliefs affect women participation
o oro-ozmal education in Kwara Stater

1

y
gs'
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Table 1: Ideological and cultural practices affect women§garticipation in non-formal education in
Kwara State

Trye Not True

S/N | ltems n LA - o,

1 Men’s belief that educated women usually compete with their hushands at home 281 875 40 125

2 My husband/family is not interested in women involving in non-formal education. 193 601 128 399

3 The idea that it is difficult for women to strike balance between coping with home activities 124 386 197 614
and at the same time having adequate time to participate in non-formal education.

4 The idea that women should not be encouraged or supported to involve in non-formal 210 654 111 34,6
educaton.

5 Men’s belief that women pasticipating in non-formal education get expose to certain immoral 182 547 139 433
Ppractices
Cultural practices do not permit women to participate in non-formal education after marriage, 178 555 143 445
The idea that it is the sole responsibility of the husband to provide everything needed to cater 66 212 253 788
for the family and women have little to contribute.

8 The idea that married woman is expected to stay at her husband for house 24 hours, 162 505 159 495

9 The belief by some segment of the sodlety that married women won’t obey or respect their 182 567 139 433
husbands once educated

10 The idea that women develop ego therefore become arrogant and rude to their respective 7T 240 244 700
husbands while educated.

11 Society belief that the major role of women is to be a housewife and take care of family 196 611 125 389
members,

12 The belief that educated women involve moe in social functions and have little or no time to 191 595 130 405
take care of home and family.

13 Husband is seen as the hreadwinner of the house that requires less support of woman. 270 841 531 159

14 Cultural practice does not support women's outing anyhaw. 281 875 40 125

Table 1 shows ideological and cultural practices/beliefs affecting women participation in non-formal
education in Kwara State. It shown that most of the women 281 (87.5%) identified Men’s belief that
educated women usnally compete with their husbands at home as well as cultural practices does not support
women’s outing without permission as the foremost ideological and cultural practices/beliefs affecting their
patticipation in formal education in the state. Also, 270 (84.1%) and 210 (65.4%) of the women respectively
regard the idea that husband is the breadwinner of the house that tequires less support of woman and
women should not be encouraged or supported to involve in non-formal education as ideological and
cultural practices/beliefs affecting their participation in former education in the state. Furthetmore,
196(61.1%) identified society belief that major role of women is to be a housewife and take cate of family
members, 193(60.1%) cited their husband lack of interest in women involving in non-formal education,
193(59.5%) cited the belief that educated women involve more in social functions and have little or no time
to take care of home and family, 182(56.7%) identified the belief by some segment of the society that
martied women won’t obey or respect their husbands once educated as well as while men’s belief that
women patticipating in non-formal education get expose to certain immoral practices, 178(55.5%) identified
cultural practices do not permit women to participate in non-formal education after matriage while
162(50.5%) identified the idea that martied women is expected to stay at her husband for house 24 hours as
ideological and cultural practices /beliefs affecting women participation in non-formal education. However,
such idea that it is the sole responsibility of the husband to provide evetything needed to cater for the farnily
and women have little to contribute as well as that educated women develop ego therefore become arrogant
and rude to their tespective husbands seems to be unpopular as the majotity of the women 253(78.8%) and

244(76.0%) respectively indicated that such does not adversely affect their participation in non-former
education,

Research Question 2: Do family responsibilifies affect women participation in non-formal education in
Kxwrara State?
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Table 2: Family Responsibilities affecting Women Participation in Non-formal Education in Kwara

State.
W

w 'E E
: 3 3 §
& 5 < 3
3 - ] u
- £ g § §

Items 5 g E "g g RSI
Z & 3 = & .
n % n % n % n % .
15 The needed support from my husband for 30 9.3 70 71.8 60 187 161 50.2 0.77

participating in non-formal education is not readily

available.

16§ My participation ir: non-formal education suffers 2 lot 30 93 183 57.0 29 %0 79 246 0.62
of setbacks due to the fact that my husband is not

responsible for my welface.

17 | My husband refusal to allowing my children to stay at 98 305 50 15.6 87 271 86 268 0.63
home alone pose a challenge to my participation

18 | Being a full housewife is a major issue for me 129 402 78 24.3 82 255 32 100 0.51

19 | Ttake care of my family responsibilities as a 7 53 3 9.3 w243 1% 611 0.85
woman,

20 LJ.vmg in the extended fam_jly that requjres 30 9.3 37 115 53 165 201 62.6 0.83

husband to have many responsibilities is a

challenge to me. '

21 | Being a widow with many responsibilities at 3 6 2 6.2 87 271 209 651 0.89
home and on children is a great task :

22 | Cooking for my husband every time hinders my 30 93 197 Gl4 88 274 6 19 .55
participation in non-formal education.

23 | Chidren xeanﬂg/upbmgjng hinders my 63 19.6 65 20.2 9%  29.9 97 302 0.68
participation in non-formal education
24 1 Caring for sick members of the family always 8 274 B2 255 79 246 72 224 0.61

hinders my participation in non-formel education

Table 2 shows family responsibilities affecting women participation in non-formal education in Kwata State.
It shown in the table that being 2 widow with many responsibilities at home and on children top the family
responsibilities affecting women participation in non-formal education in Kwara State with highest Relative
Significance Index (RSI) value of 0.89. In addition, 87(27.1%) and 209(65.1%) of the women respecﬁvefy
considered this responsibility as moderate and extreme barrier to their participation non-formal education in
Kwara State while 20(6.2%) and 5(1.6%) of the women considered it as not a barrier and somewhat of a
barrier to them, Closely follow is taking care of family responsibilities as 2 woman with RSI value of 0.85and
78{24.3%) and 196(61.1%) considered it as moderate and extreme barrier to their participation non-formal
education while 17(5.3%) and 30(9.3%) of the women considered it not a barrder and somewhat of a barrier.
Expetience of living the extended family that requires husband to have many responsibilities is a challenge to
me has RSI value of 0.83.While 53(16.5%) and 201{62.6%) of the women respectively considered it as
moderate and extreme barrier, 30(9.3%) and 37(11.5%) of the women considered it as not a barrier and
somewhat of a batrier to them. The needed support from my husband for participating in non-formal
education is not readily available has RSI value of 0.77 and 60(18.7%) and 161(50.2%) considered it as
moderate and extreme barrier to their participation non-formal education while 30(9.3%) and 70(21.8%) of
the women considered it not a barrier and somewhat of a barrier. Other family responsibilities affecting -
womer patticipation in non-formal education include: Children rearing/ upbringing hinders my participation
in non-formal education (0.68); my husband refusal to allowing my children to stay at home alone pose 2
challenge to my participation (0.63); My participation in non-formal education suffers a lot of setbacks due o
the fact that my husband is not responsible for my welfare (0.62); caring for sick members of the famnily
always hinders my participation in non-formal education (0.61); cooking for my husband every time hinders

my participation in non-formal education (0.55); and being a full housewife is a major issue for me with
Relative Significance Index of 0.51.
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Research Question 3: Do economic and financial factors affect women participation in non-

formal
education i Kwara State?

Table 3 Economic and Financial Factors affecting Women Participation in Non-formal Education
in Kwara State.

Ty
& 5
. g g E
9 =) - o
[~ - 8
= n s
= -] ™~ L
E E 3y g g
= g E k| g RSI
] S ]
Factors Z & & = 1
n % n Y% n % n %
25 | Inadequate mcome of my family hinders my 10 31 21 6.5 30 9.3 266 810 0.92
participation,
26 | Poor finance stamas in the family affects 98 37 87 333 10 38 66 25.3 0.54
participation. 5

27 Immediate family needs affect my participation in 15 47 50 15.6 68 212 188 586  0.83
non-formal education.

28 | Lack of employment opportunity affects my 45 14, 8 277 107 333 80 249 0.7

participation in non-formal education. 0
29 | Lack of monthly economic benefit hinders my 39 12 74 231 112 34.9 9% 299 0.71
participation in non-formal education. 1

30 | Irregularity of monthly salary of my hushand 18 5.4 40 12.5 50 15.6 213 664 0.86
hinders my participation in non-formal education.

3 Inadequate motivation from government affects 66 20 89 277 70 21.8 96 299 0.65
: my participation in non-formal education. 6

32 | Payment of exorbitant children school fees affects g6 26 84 262 117 36.4 3 106 0.58
my participation in non-formal education, 8

33 | Financial obligation of extended family affects my 68 21 46 14.3 81 252 126 393 0.7
participation of non-formal education, 2

34 | Servicing too much loans obtained from financial 13 4.0 60 18.7 47 14.6 201 626 0.84
institutions hinders my participation in non-formal
education.

Table 3 shows the economic and financial factors affect women participation in non-formal education in
Kwara State. It is shown. in the table that inadequate income of family is identified as the most economic and
financial factor affecting women participation in non-formal education in Kwara State. This factor has the
highest Relative Significance Index of 0.92. Also, while 30(9.3%) and 260(81.0%) of the women respectively
tegarded this factor as moderate barrier and extreme barder to their participation, 10(3.1) and 21(6.5%)
regarded it as not a barrier and somewhat a barrier. Closely follow is irregularity of monthly salaries of their
husband with RST value of 0.86. In addition, 50(15.6%) and 213(66.4%) of women respectively considered
this factor as moderate barrier and extteme barriet to their participation, 18(5.6) and 40(12.5%) regarded it as
not a barrier and somewhat a barrier. Next factor is servicing too much loans obtained from financial
insdtutions with RSI value of 0.84 and 47(14.6%) and 201(62.6%0) of the women respectively considered this
factor as moderate barrier and extreme battier to their participation, 13(4.0%) and 60(18.7%) regarded it as
not a barrier and somewhat a bartier. Immediate family needs as one of the economic factor has RSI value of
0.83 and 68(21.2%) and 188(58.6%) of the women respectively considered this factor as moderate barrder and
extreme bartier to their participation, 15(4.7%) and 50(15.6%) regarded it as not a barrier and somewhat 2
bartier. Next to immediate family needs s lack of monthly economic benefit and financial obligation of
extended family. These two factors have RSI value of 0.71 each. However, while 112(34.9%) and 96(29.9%)
of the women respectively considered the former factor as moderate barrier and extreme barrier to their
participation, 39(12.1%) and 74{23.1%) regarded it as not a barrier and somewhat a batrier, whereas;
81(25.2%) and 126(39.3%) of the women respectively considered the latter factor as moderate barrier and
extreme bartier to their participation, 68(21.2%) and 46(14.3%) regarded it as not a bartier and somewhat a
barrier. Other economic and financial factors affecting women participation in non-formal education in

An Official Journal of the Faculty of Fducation, University of Part Harcourt. www.journalsplace.orgfindex.php/JEDA - 651



Journal of Education in Developing Areas (JEDA) E October- Vol. 25, No. 2, 2017,

et

Kwara State include lack of employment opportunity (0.67); in‘adequate motivation from government (0.63);
payment of exorbitant children school fees (0.58), and poor finance status in the famnily (0.54).

Research Question Four: Do personal feelings/beliefs affect women participation in non-formal educatiog
in Kxwara State?

Table 4 Personal Feelings/Beliefs affecting Women Participation in Non-formal Education in
Kwara State.

@
§ % 580 % g
g E g au B S b Eg
5 i E g - u 8
B3 g B g 8 B
s/ & = & g = g
N RST
Items n Y n %o n Yo n % n %
35 As a person, non-formal education 170 530 7t 221 24 75 30 9.3 26 8.1 0.40
is below my standard ;
36 My friends would laugh at me when 63 196 84 262 97 302 29 9.0 48  15.0 0.55 ’
participating in non-formal '
education.
a7 1 am comfortable with the little 47 146 41 128 30 93 10 333 96 299 0.70
knowledge I have. 7
38 | Pardcipating in non-formal g7 271 49 153 68 212 61 190 56 174 0.57

education would lower my prestige

in the society.

39 My husband is well placed {good 46 143 30 9.3 36 11.2 12 377 88 274 0.71
job) T doa’t need to participate in : 1 :

any non-formal education.

My children would take care of me 26 81 48 150 40 125 79 246 128 399 0.75
40 at old age, non-formal education is

not necessary for me.

41 | Learning to read and write at this 22 69 38 118 59 184 98 305 104 324
age Is too difficult for me. 0.74
42 | To me, encolling for non-formal 70 218 40 125 48 150 77 240 86 268 0.64

education classes is a waste of time.
43 | I would feel ashamed to participate 66 206 49 153 19 5.9 13 433 48 150 0.63

inn non-formal education. 9

Table 4: shows personal feelings/beliefs affecting women participation in non-formal education in Kwara
State. It is shown that “My children would take care of me at old age, non-formal education is not necessary
for me” top the personal feelings/beliefs affecting women participation in non-formal education with
Relative Sigaificance Index (RST) value of 0.75. While 79(24.6%) and 128(39.9%) of the women respectively
indicated true of me and very true of me, 26(8.1%), 48(13.0% and 40(12.5%) of the women indicated “very
untrue of me, untrue of me and somewhat untrue of me”. Next is the feeling that learning to read and write
at this age is too difficult for me with RSI value of 0.74. While 98(30.5%) and 104(32.4%) of the women
respectively indicated” true of me and very true of me”, 22(6.9%), 38(11.8% and 59(18.4%) of the women
indicated “very untrue of me, untrue of me and somewhat untrue of me”. My husband is well placed (good
job) I don’t need to participate in any non-formal education has RSI value of 0.71 and 121(37.7%) and
88(27.4%) of the women respectively indicated” true of me and very true of me”, 46(14.3%}, 30(9.3% and
36(11.2%) of the women indicated “very untrae of me, untrue of me and somewhat untrue of me”. Also, 1
am comfortable with the little knowledge I have has RSI value of 0.70 and 107(33.3%) and 96(29.9%) of the
women respectively indicated” true of me and very true of me”, 47(14.6%), 41(12.8% and 30{9.3%) of the
women indicated “very untrue of me, untrue of me and somewhat untrue of me”. Other personal
feclings/beliefs affecting women participation in non-formal education include entolling for non-formal
education classes is a waste of time (0.64); I would feel ashamed to participate in non-formal education
(0.63); participating in non-formal education would lower my prestige in the society (0.57); My friends would

laugh at me when participating in non-formal education (0.55), and As a person, non-formal education is
below my standard (0.40).
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Methods of statistic used: Frequency and percentage, and Relative Significance Index (RST)

Discussion of the Findings

women participation in none-formal education in Kwara State Nigeria with the higher score of 78.8%, This
belief is against the earlier findings of Ajibola (2015) who observed that non-formal basic education is the
alternative educational opporttunity created that can give the illiterate womern, and other illiterate members of

the society, who were unable to acquire formal basic education in conventional school system the second
chance of doing so.

Table 3 with item number 25 with question of the economic and financial factors indicate that inadequate

income of my family hindered participation of women in non-formal education in Kwara State with the

higher score of 81.0%. This is negatively tandem with the findings of Jonathern (2015) who buttress the

informal aspect of education as a2 phenomenon expetienced by all and influenced by parental, social,
. €conomic, political, socio-cultural and educational background.

findings of Mafela, Ramorogo, Letshabo and Maruatona (2000,

Conclusion

ate major factors that hinders women participation in non-formal education as such this affects the

development of our society. This is 2 soci -economic problem which something must be done to minitize
the further increase of women ﬂliteracy if1 Our societies,

feelings, inadequate income, family responsibitities and value orientations which downgrade the worth and
integrity of women.

Recommendations

Based on the findings of this study, the following recommendations are drawn to address those factors
hindering the participation of illiterate women in non-formal education.

® There should be 2 collaborative network in form of sensitization, awareness campaign, seminars and
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s

s Community heads and religious leaders should be involve in counseling and enlighten the
Men/husbands on the needs for them to allow and support their wives to participate in nion-forma]
education, so as to reduce the level of poverty in the society

s The government should set up a financial scheme to subsidies or make free non-formal education
for interested illiterate women in the society

¢  Community heads and religious leadets should also enlighten the women on how they can seek
ty sl 2. Y the

permission or approval of their husband to allow them participates in non-formal education to avoid
any future rancor. '

References

Adebowale, O. F. & Ojo, G. K. (2009). Validating the Relative Significance Index (RSI) in Counselling and
Educational Survey Researches: Prevalent online counselling needs of students in a Nigerian
university. Ife Journal of Theory and Research in Education, 12(1), 119-130.

Ajibola. B, C. (2015). Family variable and participation of illiterate women in non-formal basic education in
north-central Nigeria. Nigerian Journal of Social Studies, Vol. XVIII (1), Apxil 2015.

Cowlan, J., Grawbowski, S. & Smith, K. (2010). Adult Learning: Emerging Petspectives on Learning,
Teaching and Technology.

Jonathemn. C. O. (2015). Eradication of poverty through women’s participation in adult education in Nigeria.i
A M.Ed Research Project, Unpublished.

Kobiewu, S. V. (1994). Social foundation of education. Ile-ife: Obafemi Awolowo Universty Press.

Mafela, L., Romorogo.G.L., Letshabo. K. M & Maruatona. 1. (2000). A consultancy report on the analysis of
the provision and impact of five non-formal basic education programs in Botswana. Final draft
submitted to: Ministry of Education, DNFE, UNICEF and UNESCO in June 2000. Retrieved from:
ttp:/ /www.unicef. Org/evaldatabase/files /BTW-2000-005-part-1.pdf

National Literacy Survey (2010). Nigeria statistics. Retrieved from: www.nigetiastatistics.gov.ng.pdf.
National Commission for mass Literacy Status Report: 2011-2012. Adult literacy enrolment in Nigeria, 2008-
2012.

Okafor, G.O. (2010) Socio-Cultural Factors Affecting Girl-Child Education in Maiduguti, Borno
State. Volume 17, No. 2, November 2010, Nigerian Journal of Research and Production, p.10

An Official Journal of the Faculty of Education, University of Part Hascaurt. www.journalsplace.orgfindex.php/JEDA - 654



