ISSN: 2616-1311

UNILORIN Journal of Lifelong Education

A JOURNAL OF THE DEPARTMENT
OF ADULT AND PRIMARY EDUCATION

UNIVERSITY OF ILORIN, ILORIN

Volume 7 Number 2, November, 2023




ST ) 2003 |

Unilorin Journal of Lifelong Education
Volume 7, Number 2, November, 2023

© Unilorin Journal of Lifelong Education

ISSN: 2616-1311

COPYRIGHT

The copyright for any article published in this Journal rests with the publisher.

No part of this publication may be reproduced, stored, transmitted or disseminated in any form, or
by any means without prior written permission from the Editor in Chief. Request to reproduce
copyrighted material should be directed to the Managing Editor. Consent is hereby given to authory
1o copy their own articles from the Journal for any scholarly purpose of their own.

Published b y

Department of Adult and Primary Equcay:
Faculty of Education, - eation
University of llorin, [1orin

Kwara Sate

Nigeria



UNILORIN JOURNAL OF LIFELONG EDUCATION 7(2) 2023

EDITORIAL BOARD

Editor-in-Chief

Dr. Eniola K. Ola-Alani
Ag. Head of Department
Department of Adult and Primary Education
Faculty of Education
University of llorin, Kwara State, Nigeria

Managing Editor
Prof. Olufemi O. Okoji

Advisory Editors
Prof. Ayodele Fajonyomi
Prof. Henry O. Owolabi
Prof. Taiwo T. Ambali

Editorial Board Members
Dr Mayowa O. Ogunjimi
Dr Eniola K. Ola-Alani

Associate Editors
Prof. Bolanic O. Olawuyi
Department of Social Sciences Education. UNILORIN
Prof. Billy S.Olajide
Department of Arts Education, UNILORIN
Prof. Lanre O. Olaitan
Department of Health Promotion and Environmental Health Education, UNILORIN

Prof. Rotimi W. Okunloye
Department of Social Sciences Education, UNILORIN

Consulting Editors
Prof. Rotimi Ogidan
African Centre for Distance Education (ACDE)
Nairobi, Kenya

Prof. Felicia O. Olaschinde-Williams
Department of Social Sciences
University of llorin. Kwara State, Nigeria

Prof. Adams O. Onuka
Institute of Education
University of Ibadan, Oyo State, Nigeria

Dr Keshni Bipath
Department of Early Childhood Education
University of Pretoria, South Africa



UNILORIN JOURNAL OF LIFELONG EDUCATION 7(2) 2023

CONTENTS

Editorial Board -----««ee---- =

From the Editor in Chief iv
Instruction to Contributors v-vi
Table of Contents ----- vii-ix

Digital Literacy Skills as Correlate of Whatsapp Usage Among Undergraduates

ina Nigerian University
'Priscilla Ayooluwa JACOB and? Toheeb Olamilekan SAKA 1-14

Current Trends in Academic Library Services: Roadmap to Education for
Sustainable Development in Nigeria . o
Abdullghi Mohammad IBRAHIM, Tawakalitu Raufu BALOGUN

Janet Oluseyi Omoniyi ADEWARA and Silifat Ranti NUHU. 15-24

Effects of Skills-Based Instructional Approach on Pre-Service Teachers’ Lesson
Plan Delivery Skills and Pupils’ Basic Literacy in South-West, Nigeria

Joseph Bamidele ODUNUGA 25-36

Gender and Location Dynamics in Idps’ Attitudes toward :
Vocational Skills Training in South-South Nigeria

Clementina Nkolika CHUKELU-- 37-47

Faith and Identity Formation: The Impact of Christian Religious Education on

Students’ Sense of Self .
Samuel ALIFA 48-56

Effect of WhatsApp Usage on Pre-service Teachers’ Learning Outcomes

in Basic General Mathematics in Colleges of Education, Oyo,Oyo State
'Abidemi Florence ODELEYE & *P.O, YARA - 57-68

Environmental Adult Education Programmes for Addressing
Depletion of Aquatic Resources in Bayelsa State of Nigeria
Godwin A. NWOGU', Korinaki A. TOMMY?. Abiodun A. FADIYA’ 69-84

vii



—
TION 7(2) 2023
ofv"‘www

MW

I
N BODUN. ” Olukemi Bolade A DESINA

W .
QLUBUBRR 5 eeeeesmmmsem e

« W(‘“*:w:w » DARAMOLA===="" -----.g,.’J
Education and Human '
Adult ity in Pos(.Covid—lqu
Victor. PERE-P 3
Teaching and Leamning Biology Practical Topics in x

D i State
Senior Secondary'Schools In Offa Lga, Kwara
TBIDO YE, Ganiyat Oluwatosin IBRAHIM

'Florence Omosholape A
\David Adeyemi ALADESUYI
Re-Cultivating Academic Integrity through Continuing Education for

A Corrupt Free Nigerian Society.
Emmanuel Okon IBOK, Dr. Aniashi, Benedict UNDISHIKEL

Ava, Eke KANU, Dennis, Ubong WESTON:

{ Education: Implication for National Secyy; oy

Capital Development for

105y

-114-123

Evaluation of the Implementation of Basic Education Minimum Standard
in IDP Camps Schools in North Eastern, Nigeria

Olusola Adenike, AWOYEMI 124135

Challenges and the Way Forward
Uche.J. OBIDIEGWU, Okonkwo 1. ONYEKACH] —

_— : o,
Es:;hmg Role of Indigenoys Apprenticeship Traj ning in F ostering
h -Endom An_ngou'ngdu]tsinNigerian Communities:
| poesioy es:
Anike. T ODUSAN Y4 —— .

e menon,
-

LI
L T—
———




UNILORIN JOURNAL OF LIFELONG EDUCATION 7(2) 2023

Management Information System and School FifYectiveness in Public

Senior Secondary Schools in Tlorin Metropolis, Kwara State

Afeez Adeshina SHITTU, Felicia Kikelomo OLUWALOLA,,

ljecoma Charity OGBUDINKPA and Patricia Agnes O, ETEJERE, «exnsusssnssnssennans 175-195

ITect of Hands On Activity Teaching Strategy On Senior Secondary School
Students’ Academic Performance in Basic Programming In Borno State
‘Kuthi Usman UMORU, *Olarewanju Dauda MUSA and

‘Danladi Shehu ZAYUM 196-205

Security Methods for Preservation of Information Resources for Learning
In Kogi State College of Education Library, Ankpa

Leonard SHAIBU' Adamu Ishaka JIBRIN °,

Christiana Bidemi OJO & Isah BALA*

206-218

Community Conservation Communication Strategies and Environmental Protection
in Central Senatorial District of Cross River State, Nigeria
Gabriel Esidene ANIPI, Rose Ayiba OJONG, Bessong, Columbus DEKU

Jenny George MOSES 219-230

Enhancing Mentor Teachers’ Commitment in During Teaching Practice
in Teacher Education Programmes: Factors, Findings, And Recommendations

Muhinat B. BELLQ--====cncemaneeme oo e e e e 231-240



EDUCA
NAL OF LIFELONG TION 7(2) 2023 MUHINAT & BELLO

Pl

ING MENTOR TEACHERS' COMMITMENT IN DURING TEACHING

AN N TEACHER EDUCATION PROGRAMMES: FACTORS, FINDINGS,
acnc AND RECOMMENDATIONS

Muhinat B. BELLO
Department of Social Sciences Education
Faculty of Education
University of llorin
bello.mb@unilorin.edu.ng

uhﬂ"‘:‘l uilized a descriptive survey design 1o examine mentor teachers’ level of commitment
i "!.:'}: o during teaching practice in teacher education programs. three research questions
p 1CPTS 1 for the study. The population were the pre-service teachers in Saculty of education
w r'JI.“:‘ urposively sampled Universities in Ilorin. While the target population were the 400
o - cﬁrice teachers from the sample institutions. The 400 level students were 3861 out of*
Jrlﬂ:; were sample using proportionate sampling procedure. A researcher-designed Likert
e westionnaire with a psychometric properties of content validity and a reliability index of
""'.u:l qaq ’rhe instrument used to elicit the needed data. Descriptive statistics was used to analyse
.,-,t-‘ij:m collected. Findings revealed that the level of commitment mentor teachers is low, and
' influenced by factors such as inadequate facilities, low qualifications, and poor
mneration. Recommendations include implementing mentor training programs, enhancing
chool facilities, and establishing clear selection criteria for mentor teachers. Addressing .these
ctors is essential for improving the mentorship experience and enhancing the quality of
raching practice for pre-service teachers. By enhancing mentor teachers’ commitment and

wpport, teacher education programs can better prepare aspiring educators for their future
roles.

Keywords: “Pre-service teachers”, “Educator”, “Teaching Practice”, “Commitment” and “Facilities”

Introduction
‘aching practioe occupies a key position in the teacher education program, serving as the culminating
“Werience in teacher preparation; it offers beginning teachers the opportunity to practice in a real
“Uigand be socialized into the teaching profession (Smith, 2020). Overall, the teaching practice
:m“ of pre-service teachers are determined by multiple integrated and interrelated factors,
ll@"g the nature of the school environment for the teaching practice, the duration of the teaching
“Pcn.i m’“‘* the effectiveness of the teacher educator who evaluates the student tea.chers. the
% 0f the menor teachers, and the nature and consistency of the feedback received from
'Tlenlur'leachcrs and teacher educators (Brown & Jones, 2019). A recent study has revealed
‘*no]:zmu teachers face chal lenges with on-time placement in schools, placement in appm\{ed
¢ teaching practice, and supervision and mentoring during the teaching practice
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ile willi »date pre-service
. C i le willing to accommq
(K etal,, 2021). Some schools, for example, whi R i

1 el imeta
weachers, may struggle with poor management, non-existent time - ,
inadequate mentoring. all of which can be detrimental during teaching practice exercises and leave
students feeling demotivated and disillusioned (Adams, 2022).
Tencl':'8 tice effectiveness is determined by several factors: adherence (0 the norms
i ce assessment and student-

ti

and standards that govem acceptable school-based-student teacher prac . ‘
teacher assignment to teaching schools (Robinson, 2019). At the heart of the teaching experience
are two relationships: one between mentor teachers and student teachers and the other between

teacher educators and pre-service teachers in the assessment of their practices (Evans & Clarke,
2020). g 3 as
Assessment plays amultifaceted role in supporting the process of leaming, in judging student
achievement about course requirements, and in maintaining standards of the profession (Garcia,
2021). As enacted in the teacher program, assessment assists teacher educators in the formative
and summative evaluation of pre-service teachers when assigned for teaching practice in teaching
schools (Miller, 2019). Doherty (1999:6) defines a mentor as: ... a person who oversees the career
and development of another person, usually a junior, through teaching, counselling, providing
psychological support, protecting, and at times promoting or sponsoring.
Here is the rewritten text with updated authors for the references:

From the observation above, it is clear that the leaming experience that pre-service teachers
gather will depend on the practical and theoretical knowledge of the mentor with whom the pre-
service teacher is placed. Available literature provides many definitions for the word mentor. Harrison
(2022) defined a mentor as someone who is a trusted and experienced counsellor who can influence
the career development of an associate in a warm, caring, and helpful relationship. Harrison admits
that the definition of a mentor is elusive and varies according to the view of the author.

Mentoring is when an experienced teacher gives support to a student teacher during teaching
practice. In underlining the important role of the school-based mentor, mentor teachers may serve
as educational companions who help students or beginning teachers reflect on their experiences to
gain insights that will support the development of their teaching skills. Mentor teachers who act as
agents of Fhangc seek to break down barriers that prevent teachers from sharing, inquiring, and
oolH:umngalnl their lmchmg During the teaching practice session, the importance of *significant

others” is critical. Pre-service teachers are individuals who study to become teachers while working
in schools under the supervision of a teacher. Also, a student teacher is a pre-service teacher who
practices m:hmg ina school under the guidance of a licensed teacher. Additionally, student teachers
are usually higher institution students who are completing their graduation requirements. They study
to become educators or prepare themselves for careers in tutoring,
e sy lctlspai o iy e
to Walker and Thompson (2021 )a';‘:‘nymilsj ncem forthe fuuer & you belive n. According
\ aconcemn for the future and stability of the relationship
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« desire for the relationship to continue,” |y ,
.al.ﬂ\!r esyour ime. Kimand Lee (2019) offera &eml:iz;lmn::: Y'Oll must
gent: ‘continuance,’ :normalivc,' and ‘affective’ commitment, nz:Nm
e 0. and ‘want to.” Each component of commitment has dif they dfluihc.. ‘have
” gh anindividual may reflect varying degrees of all three oferem bd’"”""" Outcomes
b KingLem 010 Somponents of commitment 0 particir
"7 A key predictor of the esire to stay or leave i : .
quang. & Liu, 2020). NP@ativc commitment is “the Tlm::dem ‘:"Smlzatim (Chen,
gy which meets organizational goals and interests” (Park, 2018, p.421), mm :.d:;

LY

ensively, especially in the “psychological contract” between an

;:;;7;}. Affective comm.itmcnt is described as “the relative mgm?mm:m (NSUM
withand involvement in a particular organization” (Singh, Mishra, & Rao, 2020 p-27). Thisi
probably the n?o‘st beneftwlal component of commitment for an organization to Cﬂgﬁﬂn m i:
employees s 111 associated with productive behavior aimed at contributing meaningfully to the
organization (Kim & Lee, 2019). Behavior associated with affective commitment includes those
Jefined as organizational citizenship behavior (Ali & Ahmed, 2018). These are behaviors that are
«Jiscretionary, not directly or explicitly recognized by the formal reward system, and that in the
aggregate prom(?tes the eftiectwe functioning of the organization” (Patel, 2019, p. 4). Employees
with strong affective commitment appear more willing to engage in organizational citizenship behavior
iran those with weak affective commitment (Kim & Lee, 2019; Zhao & Xu, 2021).

Lack of interest in being a role model on the part of the teacher can be something that can
determine the level of commitment and willingness of the teacher, the teacher might not see him/
herself as someone worthy to be called a role model this may be due to lack of confidence in his/
herself, he might not see himself as someone who has anything to offer to the student teacher
thereby causing the teacher to lose interest in anything that has to do with the guidance of the Pre-
service

For instance, a teacher who is just going to school for the fun of it and just to get paid his/
her salary at the end of the month does not even understand the importance of being a mentor
teacher such a teacher does not have the interest of the school at heart he/she is just concemed with
going to the school at the set time, teaching the pupils or studentsand at the end of the month getting
his salary such a teacher does not care about the well-being of the school or even protecting the
imace of the school because if the teacher really cares about the school and it’s v.vell being he “’WU
take playing the role of a mentor teacher very seriously and doit withall dedication, hence Secing 10
itthat the school is well represented.

Level of reinforcement can also play a part
towards the mentoring role. Human beings aré wired

: the right time, the
when we are getting the right rewards we aré supposed 10 B}’J an'd Sclll'f:ig u:?;:lpcﬁoj a teacher is
reward in this context is the salary. The amounta reacher is being paid an

being paid might playapartin determining how respons

in determining how committed ateacher will be
in such a way that we tend to want to do more

ive ateacher would beto
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ce probably the previous day ora tcac?:cr ‘who is

hild’s school fees or accorﬁm(xla.tnon issues,
7 cher at that particular time he/she
been sent there to learn from him

role. For instance, a teacher who has not caten sin
thinking about how to settle some bills at horfw like i 1
Such a teacher would not be keen about being the men

. has
might not pay any attention at all to the student teacher who

school not to be achieved.
. . aoher heing sent to such schoo : \
thereby making the purpose of the student teacher being i el Ao ik

N samn : - off
Communication is important in interacting effectively and e ot el s o &
communication to achieve certain things would be very dif ey < oonkd e Ao Bl
teacher and a student teacher because without effective communication s b hafboente
for the mentor teacher to guide the student teacher. Willingness and obedi

passed by the mentor teacher can also determine the level at which com:'nun icgllwn wou.lfl 'be i:lfgcl::c
between them If'the student teacher is willing to learn and obeys every instruction thatis given by the
mentor teacher their relationship and communication will be hitch-free, But if the student tfracl.wr
does not heed to instructions or take to corrections that might hinder lhf: ﬂ(?w of effective
communication and it can also put a strain on their relationship. The teacher might just be forced to‘
neglect his/her responsibilities and leave the student teacher to be on his own due to the lack of
adherence to the mentor teacher’s instructions.

Statement of the Problem

The research work on mentor teachers’ level of commitment to teaching during teaching practice
was motivated by the recognition of the critical role that mentor teachers play in the development of
pre-service teachers. Teaching practice is a fundamental component of teacher education programs,
providing aspiring teachers with hands-on experience in real classroom settings. The quality of
mentorship and guidance provided by mentor teachers during this period significantly impacts the
professional growth and preparedness of pre-service teachers, Overall, the motivation behind this
research work stemmed from a genuine interest in enhancing the mentorship experience for pre-

service teachers, recognizing the pivotal role mentor teachers play in shaping the future generation
of educators.

Purpose of the Study

The main purpose of this study is to assess Mentor Teacher's Level of

during teaching practice. Specifically, the study examines;

a.  Mentor Teacher’s level of commitment to t

b. Assessment of the factors that determine
during teaching practice.

¢. Possible solutions to the factors that affect Mentor Teacher’s leve] of

Commitment to teaching

commitment.
Research Question

The following research questions guided this study;
a. Whatis the Mentor Teacher’s lovel ~e... . .
ntor Teacher’s leve of Commitment to teaching during teaching practice?
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what are the factors that determine a Mentor Teacher's level of comm
b Ahatare the possible solutions to the factors that ean affoct Mo Mment 10 teaching?
spymiment o teaching?

Mor Teachers' level of

WL

“‘Jhmlnlt‘tl‘ L
rhe stud adopted a descriptive form of survey design used to examine pre-servi
_unses to mentor teachers’ level of commitment to ce teachers

tEaChi“B dlll'ing teachi i

- - . " X i . n -“cc .
e population of this study consisted of Pre-service leachers in the fac .
_.,.\Q Universities in llorin, these are University of llorin, Kwara State Un

University: The target population were the 400 level pre-service teachers of these sampled schools
e total population of the 400 level from the sampled school are 3861 in the ratio 3671 for
piversity of llorin: 121 for Al-Hikimah University: 70 for Kwara State University respectively. A
wmple size of 641 were sampled in line with the Research Advisors’ (2006) sample size table. I
was analyzed and concluded that in a population of 3500 -5000 at a confidence level 0f95%, and

argin of error 3.3% s 641 respondents is appropriately sampled. Representing ratio 609:20:12
m,wti\'cl_\.

ulty of Education from
iversity and Al-Hikimah

A researcher’s design four-Likert scale questionnaire was the only instrument used for
JJiciting the needed data from the respondents. The validity of this instrument was ascertained
through content validity, while the reliability of this instrument was addressed using the split-half
mﬂh:,d adopted within a sample size not included in the main study. And a reliability index 0f 0.73
was obtained which meant that the instrument was reliable enough. self-administration of the
questionnaire was adopted in the procedure of data collection. Descriptive statistics was used to
analyze the data collected.

Results
The datl_ collected was analysed and presented as follows:

Research Question One: Whatis the mentor teacher’s level of commitment to teaching during
teaching practice?

Leve! of Commitment

l—< h wl v ﬂmmrs.
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% of Possible Solution

Figure 3: Percentage of possible solutions
Fig 3 shows some likely solutions to some of the factors that can affect mentor teacher’s level of
commitment. The finding revealed that 95% agreed with the fact that mentor teachers should be
made to undergo some due processes that would certify them as being capable of taking on the
mentoring role. there is also the need for mentor teachers to see themselves as role models whom

they are meant to look up to (62% ), Also 56% agreed that pre-service teachers should see their
mentor teacher as role models whom they are meant to look up to.

-
Une significant finding was the low commitment exhibited
ssiacie 1o the goals of the teaching practice program. This trend could diminish the significance of
caching practice, deterring pre-service teachers from fully engaging and questioning its relevance.
e atitude of mentor teachers greatly influences the effectiveness of the teaching practice, shaping
e-service teachers” perceptions and willingness to participate. Additionally, some pre-service
achers may overlook the importance of training, viewing it as a waste of time, despite its crucial
% 1 professional development. A study by Smith and Johnson (2018) revealed that mentor teachers
“1 low commitment tended to offer inadequate feedback and guidance, hindering the growth of
ew lca‘]-t“

_ Theavailability of school facilities significantly impacts mentor teachers’ commitment to
"-'dung Pre-service teachers, Inadequate resources can diminish their motivation, making them
n "clined 1o engage with students, Fssential facilities such as classroom technology, a well-stocked
“orary, and extbooks are crucial for an effective teaching practice. Without these resources, mentor

by mentor teachers, posing a potential
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mmummmﬂ’

m‘cmmmhmsmnmeuumhmmdﬁwwﬂ!ﬂ‘w :
MWI'MmmmdMMM make the teaching prac o
Mnaltkofm

muw-d*ilbmm-mindmhm_
marm mentor teachers may fail to fulfill their roles effectively &tdl;ﬂ:‘h
dc.ailauﬁwsdccﬁqzmumu:admisemﬂ!llomﬂ ) =

i : m(mlnugliigimm-nmw qualificabons

teachers.
anredmﬁondhmimﬁmtmchasmhndeqmlcb'mmwdfmmcm
mmmcdwmmmmymmmmwmwu
uimTHsdiqnﬁyhmumaimmmgnﬁVﬂyhrmm“mkmﬂmﬁ
Mmm-aggﬁmmmpbmmmmhaﬂm
eacher salaries to foster a supportive environment. Feiman-Parker’s
mth(BOIS)mﬂamrsﬂrinmwmof&iroanpaﬁaﬁmfwmwnmdmhigﬂiglﬂg
its role in maintaining high-quality teacher training pugxmhnhqmumnpam' as identified
b_vlng:rmllandSm(mlllmhdlodm&sﬁcﬁmandalxkofnmﬁvaﬁonmmm
mm&:aﬂcmnpeﬁﬁwmumﬁonisﬁmlfamﬁngmﬂmmimngaqm
and qualified mentors, ensuring the effectiveness of teacher preparation initiatives.

muﬂprwrlnxuumngt

Conclusion :
mmmmmmmmmpmmumm
dmmumrmmmofmmmmwﬁdm
MMMMMMWMSWWMM
programs and clear selection criteria, is essential for improving the teaching practice expenence.
Additionally, fostering a culture of continuous professional development for mentor teachers can
professional growth can motivate mentor teachers and improve their effectiveness. Establishing
robust support systems, such as peer mentoring and collaborative networks, can also alleviate
mofdt"tudunfwudb) mentor teachers, promoting a more positive and engaging environment.
By enhancing mentor teachers’ commitment and support for pre-service teachers, teacher education
programs can better prepare aspiring educators for their future roles. This, in tum, contributes to the
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hools, ensuring that new teachers are well-equipped to meet the
 adapt to the evolving educational landscape.

aducation insc

ho of
J Quat: dents and

““‘:f pots of their stv
en

m::.s - mary assignment should develop structured mentor training programmes to

\ Theschoo'€ ?:achers with the necessary skills and knowledge to effectively support pre-
Nm.P “:3;:3 during teaching practice. Training should focus on mentorship best practices,
::;:mmtion strategies, and the importance of being a role mcfdel for aspiring educators.
Universities sending pre-service teachers out on teaching practice should endvour to send

" sudentsto those schools that have adequate resources such as classroom technology, libraries,
and textbooks to support mentor teachers in their role. Access to essential facilities can enhance
mentor teachers’ motivation and engagement, leading to a more effective teaching practice
experience for pre-service teachers.

i School of primary assignment should make sure that they define specific criteria for selecting
mentor teachers based on qualifications, experience, and commitment to mentorship. By
ensuring that only qua-liﬁed individuals assume menorship roles, teacher education programs
cnimprove the quality of mentorship and support provided to pre-service teachers during
their training.

n  There ;.; the nee:d for schools to stablish regular evaluation and feedback mechanisms to
assessthe effectiveness of mentor teachers’ support and commitment. Solicit feedback from

pre-service teachers on their mentorship experiences and use this i : )
imrovethe mentorship programme. s information to continuously
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