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Abstract
The paper examines the over-arching importance of the English Language to the
fulfilled life of a typical Nigerian at home in and at the global level, hence the
need to pass English Language as a school subject. It is, however, noted that the
perennial mass failure recorded in the subject in various examinations is
indicative of the precarious condition of the students as far as the much-needed
mastery of the language is concerned. The paper recognises the fact that there are
various factors responsible for this bul argues that adequ_'a!e f'EGC!’TEJ‘ educqn'on
could produce a significant positive change. The issues I-dEHH_ﬁEdI as requiring
serious attention are lack of enthusiasm of the pre-service English Language
teachers for the teaching profession, the English language itself, and the students
they are being trained to teach; unimpressive ICT content of English Language
teacher preparation programmes; lack of access to research findings on language
pedagogy, especially those conducted on Nigerian learners of English;
inadequale exposire to pre-service leaching practice; non-provision of first-hand
experience in interaction with native speakers of English; and the questionable
integrity of in-service training for English Language teachers. Appropriate
suggestions are then made.
Keywords: language pedagogy, micro-teaching, study-abroad

Introduction
Linguists are agreed that no language 1s superior to another. However, languages
are morc prestigious than one another based on the statuses and functions

assigned to them in social and official interactions. The degree of prestige
accorded a language is determined by such factors as the number of its speakers
and their geographical spread, the economic and political prowess of its native
speakers as well as the quality of their historical heritage. Did they have colonies

237



RE-ENGINEERING THE ENGLISH LANGUAGE TEACHER EDUCATION PROGRAMMES IN NIGERIAN UNIVERSITIES
7 All the afore-mentioned characteristics favo ,
d? Al ur the Englig,

cifically important to the present paper s h
ducation industry and the imperativz

or were they colonise
language at the global level.. Spe fcal
sienificance of the language 10 the Nigerian €

of teaching it efficiently and effectively.v . | |
English Language, Sine Qua Non to National and International F“““-tiona]ity

and Relevance I ]
Nigerian’s mastery of the English language is

The necessity of a : .
least a credit level pass in English Language as

underscored by the demand for at leve ' |
a subject in the senior secondary school examination, without which a studepg’g

ambition of admission iversity remains a perpetual mirage (Ozowuba,

to a unt
2018). To study any of the liberal arts in a pclyt_cc'hni?:, too, a credit pass in
English Language is compulsory. This requirement is justified because English s
the medium of school instruction, governance, administration, legislation,
judiciary, international relations, unification of the country’s numerous linguistic

groups, social prestige, and many more (Ogunnaike & Adenuga, 2020; Uwen,

Bassey & Nta, 2020). _
The results released in the last fifteen years by the West African
Examinations Council (WAEC) and the National Examination Council (NECO),
how that candidates’ scares in the subject have

and even dating further earlier, s
and unworthy of university admission

been perennially generally poor
(Akinbogun, 2018; Oboko, 2018). It is, therefore, common to hear secondary

school graduates say that the reason they are yet 1o gain admission to tertiary
institutions of their choices is that they are still “looking for English”.

Several teacher factors, school variables and student factors have been
blamed for the lacklustre performance of students in English Language.
Successive governments and the society at large have their portions of the faults
(Timothy & Essien, 2018; Bamgbos ¢, 2019). But premised on the “pivotal role
of quality teachers in the provision of quality education at all levels” (National
Policy on Education, 2013:28), the searchlight of this paper shall be on the quality
of English Language teacher education programmes. No matter how lofty, good
and well articulated a policy concerning English Language teaching and learning,
or the quality of instructional materials made available, or the degree of expertise
that goes into curriculum planning, development and production, nevertheless the
attainment of curricular goals cannot be actualised without well prepared and
motivated teachers (Kolawole, Olatunji & Akanbi, 2015). It is thus expedients 10

know what quality preparation of English Language teachers entails.
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Theoretical Background

Competence Based Theory of the Firm and English Language Teacher
Development

'['1.1is gdvocacy for impfovcd quality of English Language teacher education in
.ngerfa_shgll be rooted in Competence Based T heory of the Firm. The theory has
its origin in Adam Smith’s Wealth of Nations (1776) in which he advocates
specialisation and thus enhancement of workers’ skills through division of labour
and consistent practice. Smith asserts that the skill dcvelopment that will always
be relevant must not be static but ever evolving in both form and content.

The focus of the competence-based theory is in line with the general focus
of certain education systems in the world that strive to have highly competent
teachers by paying scrious attention to issues concerning recruitment of the most
qualified, providing them professional development through in-service training
and mentoring to positively and significantly impact their classroom practices
(Gronn, 2013). The emphasis of Smith’s competence theory on practical skills
makes it relevant to the present papcr as regards the outcry against the inadequate
attention to practical pedagogic skills teacher education programmes (Major &
Tiro, 2012).

Currency in workers’ skill development is also pertinent to English
Language teachers’ continuous development (Saleh, 2019). This is the antidote to
the gap between teacher education and present-day need realitics (Major & Tiro,
2012). Language teacher education programmes cannot afford to ignore the
dynamic nature of Language and the ever-changing attributes of the language
learners as well as the societies in which they are being prepared to function.
Language teachers are required to also keep abreast of latest strategies that
research affords in order to have more interesting and effective teaching of the

different aspects of the learning contents.

Identity of a Teacher of English Language
It is not everyone that is a teacher and it is not any one that can teach

effectively (Sarode, 2018). A teacher is someone trained and certified competent
in both content knowledge mastery and pedagogic skills of a chosen subject
(Alzecbarec & Zebari, 2021) and can manipulate instructional materials for
effective and efficient elicitation of learning in students. So, mere sougd content
knowledge is not enough to qualify a person for the title “teacher™. In I\.Lgcrla,, the
minimum certificate for teaching is the Nigeria Certificate of Educatn_cn (NCE)
obtained after three or four years of training in a college of cducatu_m where
various courses in subject-matters and pcdagogy are undergone. f\.cand{date also
participates in a mandatory practical teaching programme dwm!cd into two
cessions of six weeks each in the last two academic sessions. English Language

icachers are no exception to this process.

I
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A graduate from a college of cducation “_rho has the requireg grades
then proceed to 2 university’s fa?ully of education for eéxpertise and
upgrade. Such an undergraduate 1nvests another period of three years

ion including a total of twelve weeks of practica]

level teacher educatl : ) :
divided into two sessions of six weeks respectively. It is, however, possi

teacher-to-bc to gain admission straight to a faculty of education in a y
for four-year training with the right class of grades from the senior s
school examination and the Unified Tertiary Matriculation Examination,

The trained teachers of English Language are expected to make g Suce
of their language teaching endeavours. But there arc human-capital-relateq issiis
that may make or mar the teaching and lcarning of the subject at any leve], Thes:
shall be discussed as follows:

Human Intake to Teacher Education in Nigeria: Garbage in, Garbage Oy

Most of the students in colleges of education and faculties of cducalion.in
Nigerian universities opted to study education only after losing the Opportunity (o
read other courses (Nwosu, 2017). The generally low interest in teaching fs
predicated on the factors identified by Akpochafo (2020) as discouraging
conditions of service, poor remuneration and low social prestige accorded
teachers. They are not interested in teaching but only want to have the certificate
as an instrument with which further studies may be actualised or employment in
other ficlds made possible. A total of 82.25% responses got by Faniran and
Olatunji (2011) to items requiring information about 200 pre-service English
Language teachers’ interest in their chosen field were negative while only 17.75%
was positive.

The foregoing statistics portray a terribly bleak future for English
Language teaching Only 6,494 (0.67%) of the 975,060 candidates that wrote the
2002 Universities Matriculation Examination (UME) applied to read Education
and many candidates that are rejected by other faculties usually reluctantly run
back to the faculties of education as a last resort (Aduwa-Ogiegbaen & Uwameiye,
2005). Quite a number of those that chose education might have done so because
they had slim chances of securing admission into their originally preferred ficlds.

Why do admission seekers opt for this “despised and derided” profession
(Ehusani, 2002:3)? The cut-off marks for admission to read other courses arc
higher than those of Education. Furthermore, the choice of English Language as a
course of study is predicated on the faulty assumption that since most students
converse in English language, studying English Language as a course would be an
extremely easy venture for even the lazy drones.

Most students would lose the modicum of weak “interest” they muscled
up to train as English Language teachers when faced with the disappointing
reality that their choice is far from being as casy as initially misconceived. If they
manage to graduate, they cannot be as sound in content knowledge and pedagogic
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skills as required for cfficient o

aching : ;
adequately committed 1o their st 8 of the subject. They are not likely to be

udents’ mastery of the subject, either.

The Need for Adequate Informat; foats
Content Tcﬂchc?' Educationl?’?—g;:a:.:ﬁ e(!;.‘ommumr:atmn Technology (ICT)

The students l.hi.lt .lhc pre-service English Language teachers are being
prepared to teach are “digital natives” (Guinan, 2011:1) who are so fascinated by
Fomputers and.othcr IC:I' gadgets that such technologies have to be incorporated
into any teaching-leaming activities before they can be made really interested
(Olatunji, 2011). However, ICTs are not known to be used in over 90 per cent of
the classrooms in Nigerian public secondary schools (Aduwa-Ogiegbean & Iyamu
2005). Nigerian teachers cannot sustain students’ interest because of non-
availability of modemn technology. Where the facilitics are scantily available, the
teachers’ inability to manipulate them for pedagogic delivery robs their lessons of
excitement. So, while the English Language teacher is sweating to make students
understand lesson contents, some of the students are busy playing games or
pinging on their phones.

Many world countries are concerned about productive utilisation of
computers (Konig, Jiger-Biela & Glutsch, 2020). The electronic portfolios
commonly employed in teacher education in Taiwan (Zhuo, 2010; Huang, 2011)

" are still strange to Nigerian teacher education programmes. The materials that

could take the students’ attention away from the classroom are used in the
classroom to facilitate concentration and learning in such developed countries.
While the English Language teachers that were trained with digital materials go
and deploy same with impressive dexterity in their classrooms, the ones in
Nigeria cannot do likewise.

There is thus the challenge of making technology available for use by the
English Language tcacher and incorporating same into the teacher education
programmes significantly so that the tcachers may be empowered to demonstrate
mastery of the (i) technical aspect of computers and (ii) training in pedagogical
uses of computers (Ally, 2019; Amhag, Hellstrom & Stigmar, 2019). Teacher
education institutions should be places for training teachers to cffectively use
technology for pedagogic purposes (Liu, 2012). This is, however, non-existent in
developing countries like Nigeria (Hinostroza, 2018) o

Teachers’ attitude to technology is important to the application of
computer and other information and communication tcchnologies to English
Language teaching (Razak, Alakrash & Sahboun, 2018). If heavy investments are
made into the provision of technology but the teachers are averse to 1t then the
inherent benefits are left untapped and students’ perennial mass failure may

remain un-arrested. Changes in attitudes are sometimes more important than
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improved skills in successﬁ.tl.intcgraﬂoﬂ of technology to teaching anq |
' caming

processes (Albirini, 2006). .
Teachers’ negative attitude to computer and other technologie
er education programmes expose prz can be
“Service

eradicated if English Language teach
practice with technology. Such experience With techp,)
0lo

ated course or two but as many of their co
1d not be limited in any way (glizf:s as
unjj,

addition, English Language teacher trainers shqy]
encouraged to g0 for 1 fresher courses in the application of cﬁ;d be
and other technologies to ]anguage teaching because teacher educators’ be?:ﬂ’ter
attitudes and practices significantly ‘nfluence pre-service teachers’ attitude iefs,
beliefs (Xu, Liu & Ye, 2020). : . $ and

onstant Access to Latest Findings on Langusg
e

possiblc and ac
2011; Liu, 2012). In
intensive Ie

The Need for Easy and C

Pedagogy
Instructional
decades ago cannot be rightly exp

strategies that produced great tesults in language classroom
ected to produce the same level of success todas
(Oke & Fema’ﬁdh‘s, 2020). Advances in Educational Technology, Psychology 03;

Leaning, Sociology of Learning and other related fields have produced new
instructional strategies that research has proved really effective in improvin
skills in Nigeria and abroad. However, records ogf

students’ mastery of language
such research rarely get to the teachers. So, most English Language teachers stick
chalk-and-talk method that produces little success

to the laborious traditional
while research reports on more offective strategies gather dust in university

libraries.

Making significant improvement in English language teachers’ access to
research findings can help them keep abreast of latest developments in their field.
Teachers must be encouraged to study the research findings critically and practise

same. Availability and access cannot automatically translate into judicious
application.

Issues Bqn‘lering on Adequacy of Exposure to Pre-service Teaching Practice
Giving pre-service teachers the opportunity to translate skills learnt
theoretically into actual practice is an imperative for raising competent teachers.
A study of trainee teachers from Egerton University, Kenya reinforces the
concllfsion that teaching practice exercises in which the undergraduates are posted
!o various sclfools afford ample opportunities for the required practical experience
in an 3[11]18[1“(? environment (Wambugu, Barmao & Ng’eno, 2013). No language
~ teacher education programme can be adequate without a well organised practicum
programme during which student teachers take up teaching responsibilities and

appendage duties under supervision (Samu, 2020).
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A pre-service English Language teacher in Nigeria is afforded a total of
twelve weeks of teaching practice experience. A great deal of institutional efforts
is put into teaching practice (TP) exercises by the University of Cape Coast in
Ghana and trainee teachers make heavy investments into same (Owusu & Brown,
2014). Despite these, the potentials of TP have not been fully actualised. They,
therefore, suggest a comprehensive critical examination of all aspects of the
exercise. This Cape Coast experience raises a lot of issues conceming the
commitment of Nigerian ingcitutfﬁns training teachers of English Language.

Questions have been raised about the adequacy of six weeks a year in
exposing a pre-service teacher to adequate situations and challenges of real
. professional experience. By the time the practice teacher is getting a little
acclimatised, the exercise is rounded off for the year. So, there will be a lot of
issues that an English Language teacher may be incapable of handling as a result
of non-experience of such throughout four years of teacher education.

Ping’s (2013) observation of general scepticism about the adequacy of
length, form and quality of supervision of teaching practice exercises in China can
be observed in Nigeria too. Teaching practice exercise is described as invariably
too short, poorly supervised. A pre-service English Language teacher in Brazil
undergoes a compulsory teaching practice for a whole semester at a stretch (Buss,
2013). It should be noted that the unbroken nature of the semester-long exercise
" has added advantages over the six-week-apiece practice in Nigerian schools. A
Nigerian school’s permanent English Language teacher may do very little in
mentoring a student-teacher because whatever damage the latter may have done in
six weeks can be repaired within the remaining part of the school term. Their
counterpart in Brazil must closely monitor and mentor the student-teacher because
any damage done may be difficult to rectify. The involvement of school teachers
in the mentoring of pre-service English Language teachers on teaching practice
can be stepped up by making teaching practice a full term or a full academic
session exercise.

Another inadequacy of teaching experience during teacher education
programmes is in the packaging of the pre-service teacher education curriculum
content and delivery. In Nigeria, most courses that pre-service English Language
teachers are offered at college or faculty are unrelated to what they are to teach
after graduation. Where topics are related, the pre-service teachers are made to
grapple with too advanced versions of the same topics. The lecturers in teacher
education programmes in Nigeria mostly lecture. So, except when they are
teaching Subject Methodology classes, offered in only one semester, they fail to
give the pre-service good teaching models.

The most salient psychological effect of the incompatibility between what
the pre-service teachers see their lecturers do and what the latter require from
them during teaching practice exercises is that the lecturers are seen as wicked
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rs to do the unnecessary, the difficult, apqg " |
trainees would logically argue that if the strategies now bEine
able as being pomayed, the le;turers ought to have b
nfusion to the Nigerian teacher of Englis}?

who deliberately forgets all the instructional §trategies taught as soq
ﬁla:leg:aafl?nation of the course on Subject Methodology 1s over. There: should Eea;
radical change in the curriculum as well as ways of teaching in English language
teacher education departments (Chien, 2019). . |
A similar trend is found in the problematic teachu}g beliefs and classroon
practices of Korean teachers of English Language stemming fl'OII.l the fact that the
teachers teach the way they were taught (Ahn, 2008). This indicates that
f differences in geographical and other contexts, pre-service teachers
h the way they are taught. So, it is expedient that English

Language teacher educators replace the currently predominant lecture delivery
modes with the types of teaching methods they expect the pre-service teachers to
do in the subsequent years of full-time teaching endeavours.

Another salient point is that supervised teaching practice exercises are
absent throughout a Masters degree programme of English Language teacher
preparation in Nigeria because a Master’s degree in Education is termed an
academic degree but not necessarily professional. However, the Masters of Arts in
Teaching English to Speakers of Other Languages (TESOL) Programme students

at Teachers College (TC), Columbia University undergo sixteen-week teaching

practicum (Gebhard, 2005), 2 longer period than what a Nigerian pre-service

undergraduate English Language teacher undergoes throughout a four-year degree
programme. A Columbian teacher of English Language can thus be expected to
demonstrate a greater level of masterly stroke in language teaching than a
Nigerian counterpart. And the students of the Nigerian teacher definitely bear the
consequences of the training deficiencies.

Nigerian pre-service English Language teachers are also exposed to
micro-teaching exercises to afford them more opportunities to translate teaching
strategies learnt theoretically into actual practice in simulated classrooms. Micro-
teaching offers them ample opportunity to practise selected strategies repeatedly
and discuss steps towards improvement (Ping, 2013). Adequate exposure to 2
series of micro-teaching and major teaching practice exercises is expected to
develop in the recipients, limitless capacity for a wide repertoire of pedagogical
skills and techniques from which they can generate evolving strategies (Ersin,
Atay, & Mede, 2020).

task masters that expect othe

unprofitable. The

enforced were as profit
using them. This is a source of co

irrespective 0
will go out to teac

The Issue of Eirst—IIand Exposure to Native Speakers’ Environment
' Then? is need for exchange programmes that will take the Nigerian pre-
service English Language teachers to the midst of native speakers of English, a
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somewhat equivalent of the French Immersion programmes of French Language

students. They thereby master the native idioms as opposed to the adulteratgd
yersions being peddled by second language users. This would aid the proficiency
of both the teachers and the students they will teach.

Study-abroad programmes help meet the challenges of maintaining
stability in the world and address the need for experiential learning and increase
job prospect for English-as-a-Second-Language teachers (Lindahl, Hansen-
Thomas, Baecher, & Stewart, 2020). Though Wahyudi (2012) argues both ways,
some advantages of being taught by native speakers of English pointed out are
worthy of sending Nigerian pre-service English Language teachers abroad for.
Among such advantages is access 1o native speaker teachers who have better

roficiency; better explanation of cultural issues in the target language; and more
flexibility for topic changes.

In the midst of native spcakers, the Nigerian pre-service English Language
‘{eachers will encounter authentic speaking models. Non-availability of alternative
1o the use of the target language is an added opportunity to significantly improve
on speech ability in the language (Moloney, 2011). Bringing native speakers as
expatriate teachers to the classroom can also serve the purposes of study abroad
arrangement (Wahyudi, 2012; Moloney, 2011). The presence of native speaker
teachers can be a great boost to the enthusiasm of students in the learning of
English Language and exposure to the correct pronunciation, appropriate
expressions, common idioms and slang used in English which may not always be
found in textbooks (Murtiana, 2011). "

It is thus the conviction of this author that the teaching and learning of
English Language will be greatly improved if pre-service teachers and their
lecturers have opportunity to constantly interact with native speakers in their
colleges or faculties as well as during educational visits to places where English is
first language. If at the end of the training education programme such graduates
are employed where they have constant interaction with one or two native speaker
English Language specialists, the better for their easy mastery of the language and

its pedagogy.

The Need to Extend English Language Teacher Education beyond Pre-
service Years

English Language teachers begin their first few teaching years as novice teachers,
often suffering from “reality shock”, the realisation that there is a wide gap
between the ideals learnt during training and what actually obtains in a real school
sctting (Voss, & Kunter, 2020). The cultures of their new work environments may
be antithetical to the new and novel approaches they are bringing from their
college programmes (Farrell, 2012). However, a mutually beneficial blend may be
achieved if the new English Language teachers are put under the mentorship of
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) ter are.encouraged 1o cultivate i
cxpcrlCI:ICEd. tca?her:oa;dtot?;::l;laa:ransform the new ideas from theijr tnllzn&tb;t, of
pIOd}l{g;VZtr:::g;gf But if the new teachers are left alone, the potentia| beneﬁllsngn
worka veideas may be lost to frustration resulting from reality shock, Teachjnn
Sﬁzlﬁz‘ngt be a profession that abandons its young ones in a :§1nk O SWimm' o, 'tria%
by fire,' or 'boot camp' experience (Ada, Achor and Dugur.uyu, ?014).

It is, therefore, advisable that a sort of apprenticeship or m
arranged for all novice English Language teachers which may last 5
years, but which may not necessarlljf be terminated Ilf !Joth mctltor§
so desire. This will significantly improve the quality of English Language
teaching and learning in Nigeria. This arrangement will SCIVe.as an CXtension of
teacher education beyond the cum'culum' of teacher prepa_ratm-n Institutions,

Many Nigerian teachers have little or no opportunity t:th pgrade thejy
expertise through re-training (Ekpoh, Edet & Nkama, 2013). Their ntial trainiy
of three or four years could not have adequ.ately pre.parcd' them for many of the
challenges of authentic classroom‘ experience, either. Government policies
recognise the need for constant retraining of teach-ers to meet the ever-Chang'mg
demands of effective and efficient teaching of English Language. So, there should
be increased access to high quality in-service develo;{mcnt-progralmnes.

- The quality of in-service training of English Language teachers also
impact greatly on the teaching and lean_nng ql!ahncs .
consequently the performance of students in Ex_lglxsh Language €Xaminations,
English Language teacher re-training must be a life-long process that constantly
and consistently updates the teaching force (Garzon. Artac}}o, Martinez, Ortega
Martin, Marin Marin, & Gomez Garcia, 2020). The in-service training takes the
forms of seminars, workshops, short courses, conferences and sandwich
programmes. Ejima (2012) has, however, c?bserved tl'_xal such‘ Pprogrammes
organised in Nigeria for teachers are fraught with a lot of uregularities including
the enrolment of directors and other senior officers at such programmes at the
expense of teachers as well as enrolment of non-teachers in such programmes,
This ugly trend portrays such programmes as often organised for financial gains,

There is significant difference in the modus operandi and quality of
education of part-time programmes offered through Nigeria’s higher education
system in Nigeria despite being run by the same institutions (Agboola, & Okafor,
2017). This exposes the profiteering objectives of the part-time programmes. For
example, Olasehinde-Williams® (n.d) findings show greater satisfaction the with
quality of training programmes among full-time education students of the
University of [lorin than that of part-time students.

The findings of a study conducted by Akinwumi and Adeyanju in Ogun
State show that there were no significant differences in sandwich and full-time
NCE graduates’ Job-performance variable. An operational term in these findings,

Entoring is

t leasy five
and mepyeq,

of the subject ang
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it should be noted, is “signiﬁcant” Di
; : sl . Differences were foun
categories, though not statistically significant. Nothing eﬂprcisgst:;::: the two
¢ necgates

the fact that people are scepti
ptical about the i : :
adequate development of teachers. potentials of part-time courses for

Conclusion
This paper has made it clear tha '
’ : : t a lot still needs to be don i
{\;‘Tr.c-se.r\'}cc a:;d in-service English Language teacher education pr:g::r?lﬁzlqg
1gen;1 in or fBI" to increase their job efficacy and thereby significantly reduce uig
{Elebo !I::iass ail_lllllrc recorded annually in the subject at all levels. This is against
e bac I‘m{[:; 0 t. e acknm?lcdgcmcnt in the National Policy on Education that no
systein [? he UGAUGN 1HAY HiSe above the quality of its teachers. In fact, against all
odds, 1f there is a significant improvement in the lesson deliverics of English
Language t::}:ichcrs, a lot of other variables will fall in line and the nation will
overcome the experience of perennial failure of i i i
L anguage examinations. our candidates in English

Recommendations
The following recommendations are, therefore, made:

1. English language teacher educators are to be kept abreast of developments
in their arcas of specialty;

2. Concerted efforts must be made through public-private partnership to
adequately equip English Language teacher training departments with
state-of-the-art equipment; .

3. Services of a modest number of native speaker English specialists should
be enlisted in English Language teacher preparation departments as well
as lower levels of education so that both pre-service teachers and serving
teachers may enjoy the privilege of native speaker models;

4. Highly subsidised exchange programmes with universities in countries
where English Language is L1 should be arranged for pre-service English

Language teachers;
5. The number of courses on micro-teaching needs to be increased to provide

ample opportunities for all students to participate fully;

6. The teaching practice exercise of pre-service teachers should not be less
than a full academic session at a stretch;

7. Special efforts should be made to get permancn
committed to collaborative monitoring and mento

posted to their schools;
8. Every factor that is fast turning in-service {raining programmes into mere

formality for certificate upgrade without knowledge and expertise update

should be eliminated;

t teachers in schools more
ring of student tcachers
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teachers should be kept under mentors
learn better on the job; I Upwargd
ge teachers should not be a mass acyj,
ful performance in strict oral ang b

9. New English language
of five years or more t0

10. Promotion of English langua
longer but based on Success
cxaminations; and

11. The implementation 0
quickly so that the pro

n any
ractica)

f a special Teachers® Salary Scale needs to

i e
fession may attract the best of brains. Made
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