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Abstract
The main purpose of the study was to examine the basic education skills demonstrated by final year junior secondary students in Kabb/Bunu LGA in Kogi State. The design for the study was survey that involved 289 students selected using the stratified random sampling technique. The instrument used for the study was a 20-item literacy and numeracy questionnaire and ICT and vocational tailored check list which was constructed by the researchers and validated by measurement experts. Data collected were analyzed using percentages. The study revealed that student’s demonstrated poor basic education skills with less than half of the respondents demonstrating advanced proficiency skill level and none of the respondents demonstrating advanced skills in numeracy, ICT and vocational skills. Efforts should therefore be geared towards raising the skill proficiency level of basic education graduates so as to equip them with the necessary skills for life and lifelong learning.
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Introduction


Education has remained a tool for human capital development in every society. It is the transmission of skills, knowledge and habits for the survival and progress of people in the changing world (Adepoju & Fabiyi, 2005). Literacy, enlightenment and life skills are usually acquired through basic education. Exposure to basic education also serves as a panacea to many problems including poverty, ignorance, squalor, disease, religious bigotry and political servitude. Similarly, Otive (2006) identified education as a key index of development, improved productivity and good health. It reduces such negative features of life such as child labour and brings about empowerment. Moser (1999) claimed that people with poor literacy, language or numeracy skills are less productive at work, earn lower wages; are more likely to suffer from ill health and experience social exclusion. Bello, Danjuma and Adamu (2007) describe education as the common property of everyone, the prime creator and conveyor of knowledge in any facet, and the most complex human endeavor. This implies that it is the major reason for which a society can become better or worse. 

Basic education is the basic requirement for improve productivity and flexibility of the work force. In addition to generating broad benefits to society, acquiring the necessary basic education skills has been identified to directly increase worker mobility and productivity and increases the access of the poor and socially disadvantaged groups to training and wage employment (World Bank, 1991). Adamu, Danjuma and Adamu (2007) further submitted that training in specific skills is more effective when trainees have strong literacy, numeracy and problem solving skills. 

The Education for All initiative, the Millennium Development Goals, and the declaration of the UN Literacy Decade have brought up the commitment to eradicate illiteracy among adults and children by 2015 with the plan to gather data for identifying priorities, devising policies and charting progress toward the goal (Schaffner, 2005).

Basic education in Nigeria, structured into six years of primary and three years of junior secondary schooling, has been designed to be free and compulsory with the goals of ensuring the acquisition of appropriate levels of literacy, numeracy, manipulative communicative and life skills as well as the ethical, moral and civic values needed for laying a solid foundation for life-long learning (UBE, 2004). It is envisaged that education could be terminal at this point as graduates would have been equipped with what they need for a meaningful livelihood. At both the policy and implementation levels, the goal of providing functional education for citizens is addressed in Nigeria as is in most countries. 

England carries out periodic Skills for Life Surveys (SFL) considering literacy, numeracy and ICT skills. In 2003, the survey revealed that on literacy skills, 44% of respondents achieved Level 2 or above, 16% were classified as Entry Level 3 or below. It was further reported that respondents tended to perform at a lower standard in the numeracy assessment, with only a quarter achieving Level 2 or above, and 47% were classified as Entry Level 3 or below. In the ICT assessment, 50% performed at Level 2 or above in awareness terms, with 25% at Entry Level 3 or below, and only 9% demonstrated Level 2 practical skills. In response to the recognized need to improve the literacy and numeracy skills of adults in the UK, the government published its Skills for Life Strategy. The study revealed that success has been achieved in terms of boosting capacity; so far, 1,619,000 people have improved their skills and gained a first literacy or numeracy qualification. Over 4.7 million adults have taken up 10.5 million basic skills courses and the Government has exceeded its original commitment to improve the skills of 2.25 million people by 2010. A follow-up survey was published in 2011 indicated that there were improvement in numeracy and ICT skills but a decline in the skill proficiency level in literacy (Department for Business, Innovation and Skills, 2012). This is a necessary aspect of educational assessment generally known as formative evaluation. As defined by Scriven (1967), it is an activity that occurs during the developmental stages of the instructional design process or programme. The instructional designer evaluates materials during instructional process or programme development to determine where there are weaknesses in the instruction or programme so that revisions can be made. Formative evaluation provides the picture of a programme as it unfolds.  It is a source of valuable learning not just prospectively for the programme but for future programmes. Okpala, Onocha, and Oyedeji (1993) define formative evaluation as the type of evaluation that guides the development and implementation of a programme, a curriculum, textbook or the teaching and learning processes. Maru (2011) recommended that evaluation should be carried out as the UBE programme progresses. Some benefits of programme evaluation as outlined below:
a. Evaluation examines the quality and quantity of executors on ground in terms of the amount of governmental and non governmental bodies involved in the implementation of the programme; the number of teachers, pupils, classrooms, furniture and other infrastructure.

b. Evaluation would also provide base-line data on area of effectiveness which need to be maintained and areas of weakness which any programme should be improved upon.

c. Periodic results of evaluation would also present the trend and the blueprint for adjustments and remediation for the programme as may be necessary.

Maru (2011) recommended that evaluation should be carried out as the UBE programme progresses and that the level of literacy in the country should be assessed every 5 years, the result of which should be compared with the starting point statistics such that a trend could be observed. This periodic comparison especially when taken with the number of graduates of the programme would advise the nation to look elsewhere if necessary for the needed solution. Considering this recommendation, a survey of certain segments of the country has become necessary to reveal the skills demonstrated by final year junior secondary school students even if the entire country cannot be covered. Attention in this study is therefore focused on Kabba/Bunu Local Government Area of Kogi State. The main purpose of this study is therefore to:

· Find out the basic education skills demonstrated by upper basic school final year students in Kabba/Bunu LGA of Kogi State.
Specific skills investigated are literacy, numeracy, ICT and vocational. The study provide answers to the following research questions:
· To what extent do upper basic school final year students in Kabba/Bunu LGA of Kogi State demonstrate literacy skills?
· To what extent do upper basic school final year students in Kabba/Bunu LGA of Kogi State demonstrate numeracy skills?
· To what extent do upper basic school final year students in Kabba/Bunu LGA of Kogi State demonstrate ICT skills?
· To what extent do upper basic school final year students in Kabba/Bunu LGA of Kogi State demonstrate Vocational skills?
Methodology


The study is a survey research. A survey research is executed by selecting and studying a sample chosen from a given population to discover the relative incidence, which by impact can easily serve as a forecaster and predictor. In this study, the life skills demonstrated by final year upper basic students in Kabba/Bunu Local Government Area of Kogi State were examined and described. Kabba/Bunu local government was created in 1991 as one of the areas in the Western Senitorial District of Kogi State. It is bounded by Ijumu LGA and Mopa-Amuro LGA to the West, Lokoja LGA in the North and Okehi LGA in the East. The local government is made up of two districts namely Kabba and Bunu consisting of 12 and 38 villages respectively. Employing the use of stratified sampling technique, the local government was stratified into Kabba and Bunu from which 15 out of the 27 schools used for the study was selected. From each sampled school, 20 pupils were randomly selected from the Upper Basic School class Three (3) adding up to 300 students to participate in the survey. 

Students’ Literacy and Numeracy Skills Questionnaire and Students’ Life Skill Checklist were the instrument designed to solicit information on proficiency levels of the learners’ on basic education skills demonstrated in literacy, numeracy, ICT, and vocational skills. The content validity of the checklist was established by expert judgment while a test re-test reliability coefficient was used to establish the reliability of the instruments was re-administered to the same respondents with 3 weeks interval between the first and second administration. A reliability coefficient of 0.87, 0.80 and 0.91 were obtained as the indicator of the reliability for numeracy, literacy and life skills instruments respectively. Data collected was analyzed using percentages.
Results


The validated instruments were administered to 300 respondents randomly sampled from Upper Basic School class Three (3) pupils in Kabba/Bunu LGA of Kogi State. Of these respondents, 289 valid responses were received and analyzed. Their proficiency level in each of the skills are presented and discussed in Tables 1, Table 2, Table 3 and Table 4 displayed below to answer each of the survey research questions.
Research Question 1

To what extent do upper basic school final year students in Kabba/Bunu LGA of Kogi State demonstrate literacy skills?

Table 1: Student proficiency level on Literacy
	Level
	Frequency
	Percentage (%)

	None  
	
	6.3%

	Rudimentary
	
	9.3%

	Fair          
	
	10%

	Efficient 
	
	23%

	Advanced
	
	4.7%


Table 1 shows that 6.3% of the respondents have no literacy skills, 9.3% have rudimentary skills, and 10% are fairly skilled, 23% were efficient while 47.6% had advanced literacy skills. 
Research Question 2
To what extent do upper basic school final year students in Kabba/Bunu LGA of Kogi State demonstrate numeracy skills?

Table 2: Student proficiency level on Numeracy

	Level
	Frequency
	Percentage (%)

	None  
	
	26.6%

	Rudimentary
	
	30.6%

	Fair          
	
	38.6%

	Efficient 
	
	6.7%

	Advanced
	
	0%


Table 1 shows that 26.6% of the respondents were not numerate, 30.6% have rudimentary skills, and 38.3% are fairly skilled, 38.3% of the respondents are efficient while none of the respondents had advanced numeracy skills.
Research Question 3
To what extent do upper basic school final year students in Kabba/Bunu LGA of Kogi State demonstrate ICT skills?

Table 3: Student proficiency level on Information and Communication Technology

	Level
	Frequency
	Percentage (%)

	None  
	
	64.7%

	Rudimentary
	
	20.6%

	Fair          
	
	14.7%

	Efficient 
	
	0%

	Advanced
	
	0%


Table 1 shows that 64.7% of the respondents have no ICT skills, 20.6% have rudimentary skills, and 14.7% are fairly skilled in the use of the computer while none of the respondents are neither efficient nor advanced skills. 
Research Question 4
To what extent do upper basic school final year students in Kabba/Bunu LGA of Kogi State demonstrate Vocational skills?
Table 4: Student proficiency level on Vocational

	Level
	Frequency
	Percentage (%)

	None  
	
	41.2%

	Rudimentary
	
	0%

	Fair          
	
	14.7%

	Efficient 
	
	44.1%

	Advanced
	
	0%


As shown on the table, 41.2% of the respondents have no vocational skills, none of them are skilled at rudimentary level, 14.7% are fairly skilled, and 44.1% are efficient while none of the respondents have advanced skills.
Discussion of Findings

Findings indicate that 46.7% of the sampled students demonstrated advanced literacy skills. By implication, over half of the sampled students demonstrated lower levels of proficiency. More than 15% of the sampled students demonstrated low level of literacy with as high as 6.3% having no skill while 9.3% have rudimentary skill. Fair level of literacy was demonstrated by 10% of the sampled students. Only 23% of the sampled students demonstrated the highest level of literacy. Findings on numeracy skills were not encouraging as majority of the student’s demonstrated average proficiency in literacy skill (rudimentary to fair skills) with 68.9% of the sampled student’s at this level. None of the sampled student’s demonstrated advanced skills in literacy while 27% fell on the other extreme demonstrating no literacy skill. Only (6.7%) demonstrated proficiency in the skills. Findings on ICT skills shows that over half of the respondents (64.7%) demonstrated no ICT skills, 20.6% had rudimentary skills while 14.7% demonstrated rudimentary skills while none of the respondents demonstrated efficient and advanced skills.  Obanya (2004) stressed that people need to be effective and efficient in the use of ICT for success in today’s rapidly changing and highly competitive world; hence the concern for Africa to take the best advantage of the knowledge economy. The National Policy for Information Technology formulated in 2001 has the vision ‘to make Nigeria IT capable country in Africa and a key player in the information, using IT as the engine for sustainable development, and global competitiveness (Federal Ministry of Science & Technology, 2001). Finding from the survey on ICT skills demonstrated by final year junior secondary school students however does not show that this vision is near being realized. Findings revealed that 41.2% of the respondents have no vocational skills, none of them are skilled at rudimentary level, and 58.9% are fairly skilled and efficient while none of the respondents have advanced skills. Abdullahi (1993) States that, vocational education is expected among other things to assist students to acquire relevant occupational and technical skills, prepare for future occupations, and make successful transition from school to world of work. This finding is in line with the observation of Makoju (2006), who noted that the function of basic education element as specified in the National Policy (2004) appears subsumed under the heavy literacy and numeracy tilt. Literacy as explained in Adult learning and education National report of Nigeria by NMEC is not just the ability to read, write but to empower individuals to lead a useful life, use acquisition of knowledge to liberalize the whole man, carry out basic computerization processes, acquire skills for better living and also use such literacy skills to overcome daily challenges and responsibilities.

Conclusion

Findings from the survey of basic education skills demonstrated by final year junior secondary school students in Kabba/Bunu LGA of Kogi State reveal that the skill proficiency demonstrated by students used in the survey are poor. According to Opara (2007), functional literacy is the practical ability not only to read and write but also to acquire practical and saleable skills to make a living in the world of work, to be able to associate, communicate and work together with others in unity, peacefully and successfully to achieve a particular purpose, to be dynamic and abreast of resent inventions, discoveries, information and communication technology, and how to utilize them in the ever changing world and to acquire knowledge about the world in which we live and this helps in the realization of national goals which is the foundation and bases for the national policy on education. The world today is continually dominated by Information and Communication Technology (ICT), which has a penetrating impact on almost every face of human endeavor such as industries, schools, hospitals, libraries, governmental sectors, military, fashion institutions, and general institutions and UBE grandaunts should be trained to be able to fit into this society by training. Raising the student’s life skills proficiency level should be a major instructional objective and so teachers of vocational subjects should put more efforts in transferring knowledge for application. In addition, surveys on basic education skills acquired by the turn outs of basic education should be carried out periodically. This will serve as a formative type of evaluation which will aid discovering on time student’s life skill deficiency bearing in mind that acquiring basic life skills is major for laying a solid foundation for the life-long learning.
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