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Abstract
The study investigated Barriers to effective teaching of physical Education (PE) among Secondary School Teachers in Nsukka    urban, Enugu State, Nigeria. One specific objective with its corresponding research question and four hypotheses guided the study. The population for the study was 43 PE teachers. No sampling was done as all the population was used. A descriptive survey design was used. The instrument for data collection was a questionnaire. Data was analysed using Statistical Package for Social Sciences (SPSS). The research question was answered using frequencies and percentage and the hypothesis was tested using chi-square statistics at 0.5 level of significance. Results of the study indicated that considerable proportion of teachers (54.4%) identified the factors studied as barriers to effective teaching of PE. There was no significant difference found in the barriers to effective teaching of PE based on gender, educational qualification and teaching experience, while there was a significant difference on barriers based on school types. Based on the findings recommendations to provide adequate and up-to-date equipment and facilities readily available to PE teachers among others were made.
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Introduction 
Education at the primary and secondary school level is of paramount importance to every nation, since it lays the foundation for all the other levels of educational system and thus determines what a child becomes in the future. It is on this premises that the National Policy on Education (2004 ) prescribed that physical education must be taught at all levels of education including primary schools in Nigeria. Consequently, physical education is an essential component of quality education and integral part of life - long learning. It is on this basis that UNESCO (2002) submitted that physical education is the only subject in the curriculum that focuses specifically on the body, Thus, in doing so, it helps teach young people respect for the body - their own as well as others and help them respond to many of the challenges faced by young people, including the threat of HIV/AIDs and other sexually transmitted diseases and the danger of tobacco and drugs. Therefore, providing students with the opportunity to play sport at school ensures that they receive  a well-rounded education that addresses body, mind and spirit. Hence, physical education is an effective means of promoting physical activity among young people. Given that rates of involvement in physical activity tend to decrease from adolescence, it is imperative that young people gain an appreciation of sport at school in order to ensure life-long active and healthy living (WHO 2002).   
Physical education is a systematic instruction in sports, training, practice, gymnastics, exercises, and hygiene given as part of a school or college program. Physical education is the study, practice and appreciation of the art and science of human movement (Hardman, 2000). Physical education is the process by which changes in the individual are bought about through movement experience according to (Brooker, 2006). Physical education is a course in the curricula that utilizes the learning in the cognitive, affective, and psychomotor domains in a play or movement exploration ( Kirui, 2007). In this study, it refers to an instructional program built around basic motor activities, which help achieve the goal of physical, emotional and mental wellbeing for every students and teachers. It includes education in health, hygiene, first aid, personal safety, and the teaching of manipulative skills. It is an integral part of the schooling process, in schools physical education is usually referred to by the abbreviation PE.
According to Merriam-Webster (2016) physical education is instruction in the development and care of the body ranging from simple calisthenics exercises to a course of study providing training in hygiene, management of athletic games. Agbaje (2013) stated that physical education is an integral part of total education which aims at all round development of an individual through carefully designed programme of physical activities. 
Objectives of any level of education cannot be achieved if the planned programme for such level of education is not well implemented (Onyeachu, 2010). Observing this, Onyeachu (2008) asserted that: "No matter how well a curriculum to any subject is planned, designed and documented, its implementation is important”. This is because the problem of most programmes arises at the implementation stage. Recognizing this, Babalola (2004) and Mkpa (2005) remarked that it is at the implementation stage that many excellent curriculum plans and other educational policies are married without any trace.
During the world forum on physical activity and sports in Canada in 1995, physical education professionals from across Canada felt the need to draw attention to the diminishing priority of physical education, not only in Canada but worldwide . The goal of the exercise was to find ways of giving wide recognition to physical education as an essential phenomenon to man's life. According to the National Policy on Education (2004), the Federal Government of Nigeria adopted physical education, as an instrument per excellence for affecting national development. 
Physical education through its usefulness is yet to be accepted by Nigeria populace. It is expedient to talk about it at any forum to create adequate awareness among all Nigerians (Alla & Olorunsola, 2008). The wellbeing of the students and quality of skills knowledge and values will ultimately be derived from this body of knowledge as the driving force for physical education curculum. The teaching of physical education (PE) faces challenges in most countries (Hardman, 2009). These challenges range from reduced curriculum time and a lack of adequately prepared teachers, to the poor state of facilities and a negetive perception from teachers, students and parents (Nyakweba, 2005). According to Van Deventer (2005), the crisis PE faces globally has both a scientific and a political dimension, meaning that it is not only to do with curriculum content but also  with the politics surrounding the curriculum as this is developed and implemented in schools. 
According to Merriam-Webster (2016) barrier is a natural formation or structure that prevents or hinders movement or action. While teachers’ beliefs and values are intrinstic, personal barriers to achieving the status of a highly qualified  teacher and informal consersations with physical educators consistently reveal extrinsic factors that dampen their motivation and ability to provide quality physical education in schools. Thus, a crucial element for providing quality physical activity  programs is careful understanding of  pre-service teachers’ barriers to the implementation of programs (Barroso, McCulln-Gomet, Hoelscher, Kelder, & Murry, 2005). According to Ongonga (2010) lack of policies for national PE; programme is elaborated but not totally carried out (and is in) need of some changes, it is not updated; directors in PE are not specialists; government contributions are not enough; lack of infrastructure; lack of materials,   resources, facilities and maintenance; infrastructural needs for effective teaching are wanting; lack of time for teaching; the time assigned in the curriculum is too short to reach the objectives, there are laws but they are not followed. The commission recommends that PE be taught in all schools and some survival skills such as sell defense, fire drills, road safety and, where applicable, live saving in swimming be incorporated in PE in order to make the subject of more appealing and meaningful (Koech, 2000). The following seven themes were developed by Hardman (2009) in his efforts to better understand the nature of these challenges across the education systems in different countries: situation of physical education in schools (this theme refers to the way in which the government and other policy frameworks support the existence and conduct of PE); physical education curriculum time allocation (this is a critical measure of the relative importance of PE in relation to other subjects) physical education in schools (this theme highlights the status of PE as perceived by teachers, students and parents, especially in relation to other subjects); physical education curriculum (this is, of course, central to understanding and defining PE, specifically in relation to the aims, activity areas and the perceived relevance of PE);  physical education resources (the quality of teachers, access to facilities and equipment, and overall financial support play a key role in the success of any PE programme); equity issues (inclusion of all students in PE lessons is often challenged by gender and disability); and partnership pathways (PE teachers and students connecting with others is important to forwarding the aims of PE). 
Dwyer, Allison, Barrera, Hansen, Goldenberg, and Bocitilier (2003) reported that the lower priority given to physical education, the absence of performance measures for physical education and activity, and insufficient infrastructure were the three major institutional barriers identified by generalist elementary teachers in Canada to the provision of a curriculum that was capable of meeting the health and physical education guidelines. Barriers within schools that restrict teachers providing physical education programmes have been classified by Morgan and Hansen (2008) as being either institutional ( outside the teachers' control) or teacher- related (arising from the teachers' behaviour). The simplicity of this classification enables it to be applied to both primary and secondary school settings . 
The teacher - related barriers described include possessing low levels of confidence or interest in teaching physical education, being unable to provide safely planned and structured lessons, having had personal negative experiences in physical education and lacking training, knowledge, expertise and qualifications to provide physical education (De Corby, Halas, Dixon, Writrup and Janzen, 2005; Morgan and Bourke, 2005; Xiang, Lowy and McBride, 2002). The study will be conducted using theory of reasoned action and theory of planned behavior and social ecological model to explain barriers to effective teaching of PE in secondary schools. 
Theoretical approaches to studying physical activity provide researchers with a better understanding of the facilitating and inhibiting factors influencing exercise adoption, motivation and adherences (Lox, Martin and Petruzzello, 2003). Many theories have been applied to exercise in order to understand and explain multidimensional exercise determinants. The most frequently used theories include theory of reasoned action / planned behaviour and social ecological model. The theory of planned behaviour is one of the most comprehensive and validated theories in the exercise domain for understanding and predicting exercise behaviour, and thus, it has guided much of the exercise behaviour research (Biddle & Nigg, 2000). According to the theory of planned behaviour (Ajzen, 1991), perceived behavioural control is a key determinant of behaviour such as the intent and demonstration of criteria of highly qualified teachers. The perceived difficulty or ease of performing a behaviour is strongly reflected in anticipated barriers (Morgan & Hansen, 2008). Therefore, exploring external or institutional- related barriers (may improve understanding of teachers' decisions and actions regarding appropriate physical education programmes and inform teacher educators in designing meaningful learning experience in teacher training courses" (Molgan & Hansen, 2008). Furthermore, identifying barners to implementing quality programmes that are outside the control of the physical educator may have important implications for appropriately targeting resources, support and interventions for teachers and schools. Therefore, a second purpose of this study is to assess teacher's perceptions of barriers to providing quality physical education. The purpose of this study is to identify barriers to quality physical education given by PE teachers, identify barriers by pertinent demographic characteristics (e.g. gender, educational qualification, school type etc.), and provide recommendations of PE programs to assist at minimizing the main barriers to quality PE anticipated by students and teachers . 
Statement of the Problem 
Physical education is an essential component of quality education and integral part of life- long learning. Despite the importance of physical education and the inclusion in the Nigerian teacher's training curriculum, and physical education being a compulsory and examinable subject at the junior secondary school level, the teaching of PE is facing enormous barriers. 
Research indicates that there is virtually no inspection on implementation of this important subject, there is also little emphasis on PE in schools. Experience of the researchers has shown that some schools in Nsukka urban emphasize more on academic excellence than physical education that encompasses the development of skills and right type of values among students. 
It is to this effect that the present study is designed to find out the barriers to effective teaching of physical education in secondary schools in Nsukka urban.

Research Question 
What are the barriers to effective teaching of P.E among secondary school teachers in Nsukka Urban? 

Hypotheses 
There is no significant difference to the barriers to effective teaching of PE by secondary school teachers based on teachers based on gender.
There is no significant difference in the barriers to effective teaching of PE by secondary school teachers based on school type. 
There is no significant difference in the barriers to effective teaching of PE by secondary school teachers based on educational qualification. 
There is no significant difference in the barriers to effective teaching of PE by secondary school teachers based on teaching experience.






Methods 
The descriptive survey design was utilized in order to achieve the purpose of the study. Nworgu (2011) posited that survey design describes situations as they exist in the natural setting, and determines the relationships that exist between specific events. 
The population of the study comprised all the secondary school Physical Education (PE) teachers in both public and private schools in Nsukka Urban. There are forty - three (43) PE teachers in 7 public and 20 private schools in Nsukka Urban (Post Primary School Management Board (PPSMB),, 2019). There was no sampling conducted, as the entire population of forty - three (43) PE teachers were used for the study. A well-structured questionnaire based on thorough review of related literature and the objective of the study was used as the instrument for data collection. The questionnaire consisted of two sections A and B. Section A comprised of four items which were based on the respondents demographic data, while section B was information on barriers to effective teaching of P.E. Section B was divided into three sub-themes: parents attitude, facilities and equipment and time. Section B had eleven items in it. Three experts in the department of Human Kinetics and Health Education, University of Nigeria, Nsukka confirmed the face validity of the instrument.
The reliability of the instrument was determined by administering twenty (20) copies of the instrument to twenty Physical Education teachers in a secondary school outside Nsukka Local Government area. Subsequently, the split half method was used to establish the reliability of the instrument, while the reliability co-efficient of .67 was obtained using Spearman-brown correlation co-efficient. Data were collected using direct delivery technique in the administration of the questionnaire to the respondents in their various schools. Copies of the questionnaire were collected on the spot in order to ensure high return rate. The data analysis was performed using statistical package for social sciences (SPSS version 22). The research questions was answered using frequency and percentage, while the hypotheses were tested using chi-square statistic. Each of the hypotheses was tested at 0.05 level of significance and appropriate degrees of freedom. 
Results 
The results of this study were organized and presented in two parts as thus; data answering the research question and data testing the null hypotheses.

Research Question One: 
What are the barriers to effective teaching of P.E among Secondary School teachers in Nsukka Urban? Data answering this question are contained in Table 1. 











Table 1 
Barriers to Effective Teaching of P.E among Secondary School Teachers in Nsukka Urban (n = 43) 
S /N  Items                                                                                                       Yes               No        
                                                                                                                        F (%)            F (%)                                                                                                                                                  Parents Attitude 
1. Parents view P.E as not relevant                                                          9(20.9)        34 (79.1)
2. Parents restrict their children from P.E for fear of injury                      6(14.0)      37 (86.0)
3. Parents do not provide P.E supplies (sport wears ) for their children.   18 (41.9)   25(58.1)
4. Parents view school environment as not conducive for P.E                    26(60.5)   17(39.5)
5. Parents allows their children to wear non - sports wears For P.E           1(2.3)       42(97.7) 
6. Parents negative experiences of sports- related injuries                           3(7.0)      40(93.0)
sustained by their children 
Cluster %                                                                                                 24.4          75.6
Facilities and Equipment 
7. Facilities are outdated                                                                             34(79.1)      9(20.9)
8. Obsolete equipment for practical are available for use                          33(76.7)    10(23.3)
9. The school has no facilities for sports                                                    16(37.2)    27(62.8)
Cluster %                                                                                               64.3          35.7

Time 
10. The number of times PE appears in the school timetables too small      39(90.7)     4(9.3)
11. Time allocation for practical class is insufficient                                    25(58.1)   18(41.9)
Cluster %                                                                                               74.4           25.6
Overall                                                                                                    54.4           45.6

Data in Table 1 above show that overall, 54.4 % of Secondary School teachers considered the outline factors as barriers to effective teaching of physical education. Using the cluster percentage, 24.4 % identified parents attitude as barrier, 64.3 % believed facilities and equipment are barriers while 74.4 % considered time to be a barrier. Specifically, 18 (41.9%) teachers experienced that parents do not provide PE supplies for their children, 26 (60.5 %) parents view school environment as not conducive, 34 (77.1 %) teachers agreed that facilities are outdated 33 (76.7 %) said equipment available for practical are obsolete, 39 (90.7 %) believes that the number of times P.E appears in the timetable is too small, while 25(58.1 %) indicated that time allocation for practical class is insufficient. 



Hypothesis One 
There is no significant difference to the barriers to effective teaching of P.E by secondary school teachers based on gender. Data testing this hypothesis are contained in Table 2. 

Table 2 
Summary for chi-square Analysis of No significant difference in the Barriers to Effective Teaching Barriers to Effective teaching of P.E according to Gender (n = 43).
Barriers to Effective teaching of P.E
Variable               Yes                   No                     X² - value           df                      Sig.
                 O(E)               O(E)                          
Gender                  
Male                     6 (4.8)            20(21.2)                 .869                    1                       .351
Female                  2(3.2)             15(13.8)

Table 2 show the results of chi-square test of independence for no significant difference in the barriers to effective teaching of P.E according to gender. The chi-square test of independence shows no significant difference (x²=.869, df = 1, P-value=.351 > .05) in the barriers to effective teaching of P.E among teachers based on gender. This implies that both male and female teachers experienced barriers while teaching P.E in schools.  

Hypothesis Two 
There is no significant difference in the barriers to effective teaching of P.E by secondary school teachers based on school type. Data testing this hypothesis are contained in Table 

Table 3 
Summary of chi-square Analysis of No Significant difference in the Barriers to Effective Teaching of P.E according to school type (n=43). 
Barriers to Effective teaching of P.E
Variable                    Yes                   No                    X² - value           df                     Sig.
                       O(E)               O(E)
School Type
Public School            1(3.7)             19(16.3)               4.570                  1                      .033
Private School           7(4.3)             15(18.7)

Table 3 show the result of chi-square test of independence for no significant difference in the barriers to effective teaching of P.E according to school type. The chi-square test of independence shows significant difference (X² =4.570, df = 1, P- values=.033 < .05) in the barriers to effective teaching of P.E among teachers based on school type. This implies that school type is significantly associated with barriers to effective teaching of P.E in schools. 

Hypothesis Three 
There is no significant difference in the barriers to effective teaching of P.E by secondary school teachers based on Educational Qualification. Data testing this hypothesis are contained in Table 4.
Table 4
Summary of chi-square Analysis of No significant difference in the Barriers to Effective Teaching of P.E according to Educational Qualification (n = 43). 
Barriers to Effective teaching of P.E
Variable                    Yes                   No                    X² - value           df                     Sig.
                       O(E)               O(E)
Educational Qualification 
NCE / OND               1 (2.0)             10(9.0)  
B.Sc/HND                  6(4.3)              17(18.7)              1.842                  2                     .398
M.Ed / M.Sc               1(1.7)               8(7.3)

Table 4 show the result of chi-square test of independence for no significant difference in the barriers to effective teaching of P.E according to Educational Qualification . The chi-square test of independence shows no significant difference (X² = 1.842, df = 2, P-value = .398 >.05) in the barriers to effective teaching of P.E among teachers based on Educational Qualification. This implies that Educational Qualification is not significantly associated with barriers to effective teaching of P.E in schools. 

Hypothesis Four 
There is no significant difference in the barriers to effective teaching of P.E by secondary school teachers based on Teaching Experience . Data testing this hypothesis are contained in Table 5. 

Table 5 
Summary of chi-square Analysis of No significant difference in the Barriers to Effective Teaching of P.E according to Teaching Experience ( n = 43). 
Barriers to Effective teaching of P.E
Variable                    Yes                   No                    X² - value           df                     Sig.
                       O(E)               O(E)
Teaching Experience 
1-5years                      4(3.5)            15(15.5)              .764                      2                     .683
6-10years                    4(3.9)            17(17.1)
11years and above      0(0.6)            3(2.4)

Table 5 show the result of chi-square test of independence for no significant difference in the barriers to effective teaching of P.E according to Teaching Experience. The chi-square test of independence shows no significant difference (X² = .764, df =2, P-value = .683>.05) in the barriers to effective teaching of P.E among teachers based on Teaching Experience. This implies that Teaching Experience is not significantly associated with barriers to effective teaching of P.E in schools. 


Discussion of Findings 
Results in Table 1 shows that more teachers identified factors such as parent's attitudes, facilities and equipment and time as barriers to effective teaching of P.E. This finding was expected and therefore not surprising. This is due to the fact literature has identified these factors as barriers to effective teaching of P.E. This finding is consistent with the findings of Hardman (2008), Lee & Corbin (2006) and Morgan & Hansen (2008) who all reported that many institutional barriers included budget constraints, scarce resources, reduction in time provision in the curriculum itself and lack of facilities and equipment as barriers. This result proves that parent's attitudes, facilities and equipment and time are major barriers teachers are facing in the teaching of physical education in Nsukka Urban. 

Results in Table 2 show that there is no significant difference ( X² = .869, df = 1, P-value = .351> 05) in the barriers to effective teaching of P.E based on gender. Female teachers’ just like the male teachers experienced barriers to effective teaching of P.E. This finding was however surprising as it is contrary with the findings of other studies. Aktop & Karatan (2012) reported that female teachers' more than male teachers experienced barrier to effective teaching methods in Physical Education. In addition, Kinnuen & Lewis (2013) reported that gender had a significant effect on Physical Education teachers' attitude toward perceived barriers to quality P.E in USA, where female teachers anticipate these barriers as having greater influence on their ability at providing quality physical education than male participant. 
Results in Table 3 shows that there is a significant difference (X² = 4.570, df = 1, P -value = .033 < .05) was found in barriers to effective teaching of P.E based on school type. Both teachers in public and private schools experienced barriers to effective teaching of P.E, but teachers in private schools experienced more barriers. This finding was expected and therefore not surprising. This finding is inconsistent with Alla & Olorunsola (2008) which reported that in public secondary schools, a majority of the student respondents indicated that time provided for P.E, number of teachers in charge of P.E and availability of both male and female P.E teachers are challenges faced in P.E.
Results in Table 4 shows that there is no significant difference (X² = 1.842, df = 2, P- value =       .398 > .05) was found in barriers to effective teaching of P.E among teachers based on educational qualification. This finding was expected and therefore not surprising, as it is in line with finding of Nhamo (2012) who reported that there is very little staff development going on in most schools thereby predisposing most teacher irrespective of their educational qualification to varying degree of barriers. 
Results in Table 5 shows that there is no significant difference (X² = .764, df = 2, P- value =.683>.05) was found in the barriers to effective teaching of P.E among teachers based on teaching experience. This finding was not expected and therefore surprising as literature reported that barrier included; possessing low levels of confidence or interest in teaching physical    education, having had personal negative experiences in physical education and lacking training, knowledge, enterprise and qualifications to provide physical education (Decorby et al 2005). 
Conclusions 
Factors such as parent's attitudes, facilities and equipment and time were identified as barriers to effective teaching of P.E. There was no significant difference found in the baniers to effective teaching of P.E based on gender, educational qualification and teaching experience. While there is a significant difference found in barriers to effective teaching of P.E based on school type. To improve the effective teaching of P.E, adequate and up-to-date equipment and facilities should be made readily available to P.E teachers. Government should ensure that provision of sport facilities and equipment in both public and private schools be considered a priority. Also curriculum planners should allocate adequate time for PE classes and practical. Teachers should be exposed to seminars and workshops constantly to acquire adequate experience on how to effectively teach P.E classes 
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