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FOREWARD

1am delighted to write a foreword to the two volumes ofthe book titled Theory and Practice
of Education in Nigeria, written to honour the historian and philosopher of education,
Professor Augustus Adeleke Adeyinka (JP), a I-'ellow of both the Historians of Education
Development Society of Nigeria (jhoedson) and Higher Education Research and Policy
Network (jherpn) and member of the prestigious Nigerian Academy of Education (mnae).
The large number ofchapters, eighty-seven, contributed by scholars from within and outside
Nigeria, is a testimony that the man in whose honour the book is written is by all standards
an academic icon. I am not surprised because my interaction with Professor Augustus
Adeleke Adeyinka has shown that he is indeed a serious-minded academic who is ready to
share his wealth of experience with others, with a view to making the university grow. As
Acting Vice Chancellor, I have come to admire the man for his sense ofdedication, devotion
to duty, humility andfatherly disposition to official assignments.

1 am impressed by the wide coverage of the various areas of education, in eighty-seven
chapters, arranged in the following eight sections, which are divided into two volumes, with
Volume One having four sections, namely, Philosophy ofEducation; History ofEducation;
Sociology ofEducation; Teaching and Curricular Issues: and Volume Two also having four
sections: Science Education, Research, Tests and Measurement; Educational
Administration/Management and Planning: Psychology/Guidance & Counselling; and
Technical and Vocational Education and Training. The book is, therefore, a complete
representation ofwhat education covers in the formal education sector. Professor Adcyinka's
multiple areas ofspecialisation are History ofEducation, Philosophy ofEducation, Sociology
of Education and Curriculum Studies. Not only does the book cover these areas, other areas
of education are also covered, which is an evidence that the chapter contributors are within
and outside Professor Adeyinka1s areas ofscholarship, an evidence ofhis acceptability by
scholars in all areas of education. 1am also impressed that chapter contributions include the
ones received from scholars in other institutions where Professor Adeyinka has worked, and
from such other countries as SouthAfrica. Sudan.Australia.

Generally, the book has succeeded in examining the different aspects of education by
presenting an holistic landscape, opportunity, challenges and implications for policy makers
and practitioners in education. The book also .portrays the idea ofunity in diversity within
the theory and practice of education, implying that despite the various sub-divisions of
education, the whole purpose of education has been presented as that of developing the
individual so as to make him/her useful to himself herself, his/her family and the nation. The
language of presentation is lucid and precise. The authors have tried to keep the simplicity
and versatility of the book high.

The chapters are rich, robust, topical, insightful and thought provoking and written in such a
way that operators ofthe education industry such as teachers, planners, administrators, policy
makers, students, politicians, scholars and the general public will certainly benefit from it.
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I commend and identify myself with the initiators of this laudable project to honour one of
us our own Professor Augustus Adeleke Adeyinka. in this manner and wish Baba Adeyinka
God's grace and benevolence in all his endeavours as he continues in his efforts of teaching
and developing others for the benefit of the society. Therefore, Iwholeheartedly recommend
this book for all stake holders in the education sector and the general public, to update their
ideas on the theory and practice ofeducation in Nigeria.

Professor Samuel G. Edoumiekumo
ActingVice Chancellor,
Niger DeltaUniversity,
Wilberforce Island, Bayelsa State
14th September, 2017
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PREFACE

This two-volume, eighty seven-chapter book titled Theory and Practice of Education in
Nigeria, is written to honour the historian and philosopher of education, Professor Augustus
Adeleke Adeyinka (JP), Fellow of the Historians of Education Development Society of
Nigeria (fhoedson). Fellow of the Higher Education Research and Policy Network (fherpn)
and member of the prestigious Nigerian Academy of Education (mnae), among other
prestigious academic organisations. Professor Adeyinka is, by all standards, an academic
icon.

The idea of writing a book to honour Professor Augustus Adeleke Adeyinka was conceived
in 2016 by a group of his upcoming academics in the Niger Delta University where he is
currently teaching on contract appointment, after retiring gloriously from the University of
Ilorin. considering his immense contributions to the developmentof human capacity through
the instrumentality of education in Nigeria and the world at large. The idea was sold to
Emeritus Professor Michael Omolcwa, who gladly bought the idea and subsequently set the
processon with the charge that the project shouldbe completed before the 2017 Conference
of Historians of Education Development Society of Nigeria slated for the Niger Delta
Universitywhere the Professor is currentlyworking. The way contributors embracedthe idea
of the project was a pleasant surprise to the initiators of the project. What this shows is that
the man, Professor Adeyinka, on whom the book is written, has goodwill among the
operators of the educational landscape in and outside the country that he must have had
contact with over the years as everybody was very enthusiastic in contributing to the project.
Professor Adeyinka is a grandfather/great grandfather and an academic mentor to many
people in the educational circle, particularly in thesub-field of Philosophy of Education and
Historyand Policy ofEducation, his majorareas of specialization.

Bamiro's (2008: xiv) descriptionof the life of an academic icon as
a spirit of commitment to the highest ideals of scholarship
and service, ... a spirit of 'can do', resilience and
determination to overcome all obviously daunting odds, a
capacity to tutu problems into catalysts for progress and to
recast challenges in the form of golden opportunities to
prove beyond any doubt that the human spirit cannot be
broken

isequally true of Professor Augustus Adeleke Adeyinka. *"

Professor Adeyinka is a distinguished, renowned scholar oi international repute, a practising
Christian and a responsible family man. All through his working life, Professor Adeyinka has
been in the educational circle, teaching in both Nigeria and the world at large. So, writing a
book titled Theory and Practice ofEducation in Nigeria in his honour isa good idea, for that
is what he has been doing and saying all through his life us a scholar. To him. education
should serve the purpose ofacting asa vaccine tomeet the world's multi-faceted challenges.



The book, which is in two volumes;' has eighty seven chapters in all, arranged into the
following eight sections, with each volume having four sections: Thus Volume One has four
sections, namely:
Section A: Philosophy of Education;
Section B: History ofEducation:
SectionC: Sociology of Education; and
Section D: Teaching and Curricular Issues;
while Volume Two, which continues from where Volume One stops, also has four sections,
as follows:
SectionE: Science Education, Research, Tests andMeasurement:
Section F: Educational Administration / Management and Planning;

• Section G:Psychology / Guidance and Counselling; and
Section H: Technical andVocational Education and Training.

VOLUME ONE

SECTIONA: PHILOSOPHY OFEDUCATION

This section contains seventeen (17) chapters. In chapter one, Paulley. Abdulrahman and
Udoumoton introduce the man, Professor Augustus Adeleke Adeyinka highlighting his
contributions to educational development, while in chapter two, Esther. Grey and Ezehel
discuss Professor Adeyinka's teaching philosophy. In chapter xteez, Adeyinka, Paulley and
Ikioumoton introduce the concept and value of philosophy of education. This 1S followed in
chapter four by Udesi discussion of the significance of philosophy in education. The matters
arising from the Otonti Nduka's Western thought with reference to Aincan cultural
background and education is the focus of chapter five, anchored by Osaat and Anagvo.
Amaeleand Anagxvo, who authored chapter six, focus their discussion on Paulo Freireis
liberate concept of education in the Pedagogy ofthe Oppressed. Chapter severu autiio ed
by Oyelade and Olaniyi, centre their discussion on the philosophical foundations of the
Nigerian National Policy on Education. Ivan Illich and the despooling process ,s the focus
of chapter eight, authored by Adeyinka, Paulley and Ikioumoton. Agth. the author of chapter
nine toussL democracy aid education, focussing on the philosophy ol ohn Deweywhite
utiliring citizenship education for solving Nigeria's problems is what J^/a discuse in
cnaZ t^n In chapter eleven, Adeyinka (Jr) takes alook at Ivan Hitch and the schooless
soX^an age of digital technology- In chapter twelve, Ad^iffka Ikioumoton and Paulley
Kh^atLion fo the concept of justice in Aristotle's phibsophy bgWigtnmg i
indications for socio-political life in Nigeria. Gabriel, author of chapter thirteen, based b
Zu aon on adolescence and crime in Nigeria, highlighting the teaching of moral
education enforcement of discipline and inculcating right values as cures. Adeyinka andPauZ^Tha™urteen, highlight the major trends in the development of educational
•^s^Atonbi. Jekanyifa and Abiolu x-ray the role of education and women spower m
nrmrntenance of peace culture in Nigeria in chapter fifteen, he implications of
nhiloThy oTadult education for practice is ZuofaS presentation ,n chapter sixteen, while
aSu chapter seventeen, which con ludes the section on philosophy of education,
discusses the philosophical basis for cuida;ve and counselling.
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SECnOfl, B: HISTORYAND POUC1'OF EDUCATION

seating heroes in Nigeria, In chap r ine, e, 0 "v " 'n f*** '° 'he proccss of
Nigeria's National Policy on Educa ion Xni,h '',''''''•-' Cemrcs his anal-vsis °r
.he policy, ihc Nigerian Ste^MSS , u"' ques"on: Who &Ied wh°> •« «
mean,? The evolution of s" a se'™Z S ""'T'^ "? who,n "* polic>' ischapier twenty, while OsokovanTfhTfT P°'K'y ls wb*tterig discusses in
•he conceptual and toSLJSSSSlSfT^"*,te """*« 1S «>•he universal basic d,tJ™ «* f 7*"''°° ofeducation in Nigeria, using
educanonai developme„, ™d 1 a•hit LISSLST^^°^^*
Region since the creation of theism2fc,£7*S£ ?", °f "? ^ De"athree, ,1W™ outlines the develoZS^f ' respectively. In chapter twenty-
amalgamated in 1914intslsMoS ^education ,„ Nigeria since the country was

perspective. Adeyi^Z^L^Z^^^l ^ ?""" " d"^"™nial
school curriculum and xamhvnion w< e , V , deVcloPmen,s in *e sccondarv
discussion tacteptWtwe^r^rSrL^°Ph0ne £*?• C°Un,ncs- <**»knowledge economy thn >ugh theIodJZ J ^ *e Cha"engcs of ,he g'0*"
and research in higher et ^non ,Ttr •' ilTI™ "PP™,ch «° '"**• ,ra™»6presentation on an appraisa of tkhfSfe,? ,*W*t Btny centres her
Nigeria. In chapter, £, ,,,„„• nd K1, PT" °' compensato'>' education in
development ofthepion, re c..c n e f ' "!! T* t'r""'" prescnt Ihc evolu"™ and
1964-2009; and ho he Wrn edu nn" » ', ^ff^— <*Nigeria fromdevelopment in the 21" ™S^^02S..°!MU1 be »•*•«« for societal
issue of literacy education as acl v t „\ Z "f^ ***** prescms *einterest in chapirth,~^ on fe2££ development, while Agu and A,/',
on the aratejes for HS MSS^TS^^tTd^
K?suss•asftrs -^Kfi&ssss
chapter thimlfourmS wS^S^wSlK ' "*/%f""' a"d °*C"*ri •For AC* and <>,&// „hS^SSR?SfSSfSJT"«••*•national development with S^itl ~r Ih,rtv-'uc-lhe <«"» « the history ofeducation and
challenging Srf^pSa^T- T^T' «* tCCh"iCa' educatl0"' Thc

V/:CTION C: SOCIOLOGY OF EDUCA HON

^^o^^^S^^^^*-and«,
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SECTIOND: TEACHING AND CURRICULAR ISSUES

This section has a total of twelve chapters. Chapter thirty-eight, written by Agih. is on the
affective domain as the spring board for effective teaching and learning. In chapter thirty-
nine. Amadioha presents the concept, types and uses of instructional materials for the
teaching-learning situation. Global best practice ofteaching practice supervision is the focus
ofHamilton-Ekeku's chapter forty, while in chapter forty-one, Ajoku introduces the Nigerian
experience of the teaching profession in acomatose (depressed) economy. In chapter forty-
two, Osemene discusses the need for the availability and utilization ofaudio-visual aids for
the effective teaching and learning of Agricultural Science in secondary schools. The
implications of peer group as a tool for cooperative learning to the post-secondary school
teacher is the focus ofNemine and Timi-Johnson 's chapter forty-three. In chapter forty-four,
Charles-Zalakoro expresses the concern for how reshaping the benchmark for teachers'
conditions ofservice would enhance the effective implementation ofthe school curriculum in
Bayelsa State. The focus of Nwaokugha in chapter forty-five is on new directions for
teaching practice in Nigeria's teacher education. Tn chapter forty-six, Owede and Sele discuss
the need for giving priority attention to emerging social-issues in society to enrich the Social
Studies education~curriculum in Nigeria. The place ofinstructional media in the teaching of
introductory technology is what Nemine presents in chapter forty-seven; while in chapter
forty-eight Mbachu and Benwari focus their attention on classroom management as a
panacea for effective curriculum delivery. The last chapter in this section, which is chapter
forty-nine, written by Saliu, Okoro and Lawal focusses on quality of teacher education
programme as acorrelative instrument for youth empowerment in Oyo State of Nigeria.

VOLUME TWO

SECTION E: SCIENCE EDUCATION, RESEARCH, TESTS AND MEASUREMENT

This section has a total ofseven chapters. Chapter fifty, by Bused, focusses on the theory and
practice of science education in Nigerian secondary schools. In chapter fifty-one, Fehintola
highlights the strategies to be employed in encouraging children to study science as atool for
enhancing development. In chapter fifty-two, Akporelme discusses teacher/student
relationship as a tool for the latter's academic performance in science. Research instrument
development for education and the social sciences is the focus of Offor, Epelle and Obryai s
discourse in chapter fifty-three. Hamilton-Ekeke in chapter fifty-four provides guidelines for
the writing of the methodology chapter of an undergraduate final year project work. In
chapter fiftv-five. Amatari provides ageneral overview of tests and their construction, while
Moses and Bemiari conclude the section with chapter fifty-six, which directs the attention of
readers to ICT and science teaching inNigerian schools.

SECTION F: EDUCATIONAL ADMINISTRATION/MANAGEMENT&PLANNING

The section also has seven chapters. Major's discourse on introduction to educational
planning is the focus of chapter fifty-seven. In chapter fifty-eight, Omosidi and Oyedeji
introduce readers to the application of network analysis in educational planning, while
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Chapter Seven

NATIO.NAL POLICY ON EDUCATION

Ayotunde F. Oyelade &Abiodun J.Olaniyi
Introduction

Next would be consideration of iSSZTJ* Pn°?Ph'Ci" fo"ndati<™ of education,
foundat.ons of educa mn Ziie J< „*7T P°',Cy °n education- Philosophical
policy. The N.gen. nNa"fonal pXv on M°nEdUCat,°n 'mPlies P>«l<«oPhical basis of thai
operat.on^feducati,^SSSS^^^SSS^T '̂'''
Nigeria. I, follows L,„ u^ctaTriSLw^^13,0" *" 0pemi°n °f educati<m in
operation of education KSSSKK^SST*""Til0" **
National Policy on Education 2013 (FRN 2013) ** "' "d in the

policy as par, of postKaS^^T^ *"*"** ^"" na"°nal

2013-43) ^ profcss,ona,s ln order to improve their skills (FRN

55



Philosophical Foundations ofthe Nigerian National Policy- on Education

education, polytechnics, monotechnics, and other specialised institutions such as colleges of
agriculture, schools of health and technology and the National Teachers' Institute (NT1)
(FRN2013:52). ^ L . , . .

The national policy on education discusses the features of these three levels ot
education (basic, post basic, and tertiary) mentioned above into some detail, and then goes on
to discuss Open and Distance Education, Special Needs Education, and Educational Support
Services (FRN 2013:63-73). Further, it discusses Planning and Administration of Education,
and Funding and Partnerships (FRN 2013:74-83). . .

While basic education is universal and compulsory, post basic education is not.
Moreover tertiary education is also not compulsory (FRN 2013:18, 81). While brae
education exposes learners to basic literacy, numeracy, and functional education (FRN
2013-17-28- 43-51) post basic education (secondary) exposes learners to additional literacy,
numeracy, humanities, and vocational education (FRN 2013:29-42). Tertiary education
exposes learners to general education, specialised education, and vocational education that
could enable learners to explore the society and the world intensively and extensively, with
the possibility of expanding knowledge, skills and values for the betterment of individuals
and the world (FRN2013:52-69). .

In the National Policy on Education, Open and Distance Education isdiscussed as a
form of tertiary education wherein learners and teachers need not be in physical contact
(FRN 201363-64). Special Needs Education is discussed as aform ofeducation designed to
meet the peculiar needs ofpersons who have various unique needs (for instance as aresult of
visual impairment, hearing impairment, and multiple disabilities); similarly persons who are
gifted and talented need peculiar attention. Moreover, persons who are albinos have various
challenges, including vision problem, skin problem, and stigmatization, so they need special
attention Thus, Special Needs Education is for all levels of education-from basic to ternary
(FRN 201365-69). Finally, Education Support Services, Planning and Administration of
Education, and Funding and Partnerships are discussed for all levels ofeducation.

Philosophical Foundations ofthe Nigerian National Policy on Education
While various statements are made in the national policy on education about features of
various levels ofeducation and various areas ofeducation, the thinking ofgovernment about
education generally and specifically is found in all the discussions. This thinking of
government about education and particularly about Nigerian education contains the
philosophy of Nigerian education; put more properly in the context of this chapter, this
thinking of government contains the philosophical foundations of the National Policy on

UCatl Tlie philosophical foundations of education contain the thinking about what is
ultimately real for education to pursue, what constitutes knowledge ^^^.^
pursue, and what constitutes value that education should aspire to achieve (Akinpelu, 1981 9,
Lucas 1969196). In the case of Nigeria, as found in the National policy on education, the
thinking about ultimate reality, knowledge and values that serve as foundations for Nigerian
education are found in the discussions on basic education, post basic education, tertiary
education, special education and soforth.
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This thinking is stated generally at certain times and specifically at othertimes. For
instance, in the Philosophy and Goals of Education in Nigeria (FRN 2013:13-16), the
government makes general statements about education being for the pursuit of self-
fulfillment and general development of the society; promotion of unity in Nigeria, Africa,
and world peace; development of sound and effective citizen; promotion of democracy,
principles of freedom, equality and justice; and promotion of dynamic economy (FRN
2013:13-14).

Specifically, thegovernment emphasizes thatthequality of instruction at all levels of
education shall be oriented toward inculcating thefollowing values:
(a) Respect for theworth anddignityof the individual;
(b) Faith in man's ability to makerationaldecisions;
(c) Moral andspiritual principles in inter-personal andhuman relations;
(d) Shared responsibility for the common good of society;
(e) Promotion of the physical, emotional and psychological development ofallchildren;

and

(f) Acquisition of functional, skills and competencies necessary for self-reliance (FRN,
2013:16).

These are indications of not only the "values" that Nigerian government would want
education to pursue, but also indications ofwhat the government considers to beultimately
really worth pursuing and what constitutes knowledge worth acquiring. This is because the
statements include:

♦ Moral and spiritual principles ininter-personal and human relations;
♦ Man'sability to make rational decisions;
♦ Promotion ofphysical, emotional and psychological development ofall [learners];
•> Acquisition offunctional skills, and competencies necessary forself-reliance.
♦ Respect for the worth and dignity of the individual; and shared responsibility for the

common good of society (FRN 2013:16).

In this new arrangement of the statements madeearlieron, it can be seen mat education for
the development ofmoral and spiritual principles implies education mat recognizes spiritual
reality of life; also education that respects man's ability to make rational decisions implies
education that recognizes rational reality of man. Similarly, education that acknowledges
physical, emotional, and psychological development implies education that recognizes
physical, emotional and psychological realitiesof individuals and the world. The education
proposed therecognition of theworth anddignity of the individual learner andthe society -
these also have metaphysical dimension.

Moreover, according to the specific statements rearranged above, it can be seenthat
knowledge canbe pursued in moral perspectives andspiritual perspectives. Knowledge can
also be pursued in physical, rational, and psychological perspectives. Knowledge can be
pursued in individual and shared perspectives. Knowledge is to help in acquisition of
functional skills in various areas ofcompetencies. Knowledge iswhat helps inpromoting the
common good of the society. Knowledge promotes physical, rational, emotional and
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psychological development ofthe individual learners and the society. Knowledge promotes
sharing ofresponsibiUties inthe society, such that people develop with the consideration of
others in thesociety. That is,knowledge recognizes the need to support others in the society,
it emphasizes constructive tendencies; and discourages destructive tendencies. In addition
knowledge promotes, orshould promote life-long learning (FRN, 2013:14,16).

Similarly, inthespecific statements rearranged above, it can beseen that values tobe
promoted through education should be moral, spiritual, rational, physical, vocational, the
worth and dignity ofthe individuals, and shared responsibility for the common good ofthe
society. All these are stated specifically inthe national policy on education (FRN 2013:16).
This implies that statements about ultimate reality, knowledge and values in the National
Policy on Education are made in the section on Philosophy and Goals of Education in
Nigeria (FRN 2013:13-16) in various ways to the extent that the philosophy of education
might not be immediately understood and appreciated. However, after careful reflection on
me various imports ofthe various ways inwhich the statements are made, itbecomes easy to
see that die philosophical foundations of education in the National Policy on Education
indicate spiritual, moral, rational, physical, psychological, functional, vocational, individual,
shared responsibility, and life-long emphases on education (FRN 2013:13-16).

Equal Educational Opportunities
The emphases stated above warrant the pursuit ofequal educational opportunities for all
learners (FRN 2013:14). The pursuit ofMass and Nomadic Education for adults, children,
and youth who did not benefit at all or adequately from basic education; the pursuit of
Special Education for learners with unique needs as aresult ofhealth challenges orbecause
they are gifted (FRN 2013:65-69); the pursuit ofVocational Enterprise Education for post-
basic education students and senior secondary school students who may not proceed to
tertiary education (such that they could learn technologically based trade and thereby earn a
living) (FRN 2013:38-40); the pursuit ofOpen and Distance Education (such that learners
who are workers could also have access to tertiary education without necessarily being in
physical contact with their teachers) (FRN 2013:63-64) - all give indication ofgovernment's
recognition ofdie need to provide equal educational opportunities for all people capable of
leanring inNigeria (FRN 2013:14). As specifically stated inthe policy,

this philosophy ofNigerian education is based on the development of
the individual into a sound and effective citizen and the provision of
equal opportunities for all citizens of the nation at the basic,
secondary and tertiary levels both inside and outside the formal
schoolsystem (FRN 2013:14).

The government could only provide universal education at die basic education level only
(FRN 2013:18). maddition, the universal basic education manifests equality ofaccess to
education but not the right to equal education (see Akinpelu 1981:214-221). It follows that
the policy contains statements about equality of educational opportunities that do not
translate to right to equal education. ~*
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Recommendations .
In the light of the demand for the provision of equality of educational opportunities in the
Nigerian National Policy on Education (see FRN 2013:14), which is in consonance with the
philosophical foundations of Nigerian education (FRN 2013:14), it would be important for
the government to consider the provision ofuniversal education for all citizens up to the end
of senior secondary schooling. This could be done as it is done in the developed nations
mentioned above. ,

Finally, in the pursuit ofequal educational opportunities, the various learners should
be encouraged to appreciate vigorously the need to support one another for individual and
societal development; and this can be pursued through emphasis on moral and spiritual
education, but particularly through emphasis on the fear ofGod.
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