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e s A 10 e tearner's quality and pattern of thought o the

acher/examiner. The questions. set by the teache examinery in the Nigerian
Colle_ge of Education should be of interest because ih})) are meant For lonrners
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selected from 20 tgqchqr;s;; and were gheg]gr(gsfed .against.the cognitive levels of

recognition, deduction, analysis and synthesis,. using frequency count and. the
chi-square. Based on the Jindings from the study, appropriate recommendations
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Introduction lj:f; ,_é.“u., £E L ok A T

'~ Reading researchers have devoted considerable attention to the nature of
comprehension. They ‘are agréed that comprehension has structure, and that the
sn'ucnn'é’r'eﬂég'tS'thé’miﬁd of the reader. The reader effects ‘comprehension non-
haphazardly (Lawal '1990; ‘Olajide” 1991): Chornsky (1968) Believed that
languiage (and'language “entails;~among’ othier things,’ comprehension)” has ‘a
delicate naturé that i$' intricate bt catégorizable. This position'is consistent with
Plaget '(1954) who 'miaintainied “that" intelligencé ‘and cognitive fevel have
implications™ for language '-i{ég'r’hin'g"hnd""p'erfonnéiﬁce__.’ ‘According’ to the latter.
intcllig‘eﬁdé"is'"ﬁi"éiéoﬁdiﬁoﬁa}!tb"ﬂié"éégﬂiﬁVC'IéﬁélEdf an individual.' " -

‘In the same direction, Abe, (1991 )..James (1985}, Lawal;:¢1993). -and

Smith, Goodman and Meredith (1976) are unanimous that the cognitivg focus of

- féading Comprehension (or any other type of) questions can be defermined, as a
way of promoting the development of worthwhile thought processes \.z;‘.r%(gg'g
learniers ‘of all categories. Learners at the tertiary level specifically reqmref er
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;zi?:::;lillg; ISeO nﬁz Itlzido well (J.ames 1985), and compreheusion in English is a
N ng the skills (Abe, 1991).
BI_OOm‘S (1.9?'6) Taxonomy clearly established that all groups of learners
% being cognitively challenged by learning activities. Specifically. Barret
geac’:]l?e)r’ :?:chésg?ted_hox__\;_reading comprehe_nsio.n‘ activities. _ including the
: ode of evaluation, can incorporate cognitive expectations. Cognitive
skills not only enhance intellectual development, they link comprehension to the
external world and determine the reader’s view on life. Smith et al-(1976) aver
that a person’s cognitive power moulds his/her personality. ,
This possibly explains why Lawal (1993) was worried that-certain
secondary school teachers’ ‘questions do not make-erough cognitive demands on
their teachers. He also observed that many basal materials imptemented by the
teachers contain questions-that have low cognitive imports. Ironically. Nigeria's
educational goal’is to produce leartiers Who can think rationally ‘and creatively
' "' That teachérs” evaluation practice”in the secondary school” falls below
cognitive expectation seems to call for an evaluation of teacher preparation in
Nigeria. For example.” how the-Nigeria Colleges of Education, dn’ institution
saddled with the preparation and production’of teachers for the Junior‘Secondary
School (NNCE 1991)! evaluate the trairiee teachers need to be investigated. If the
questions‘involved do not challénge the trainees cognitive abilities. and they aré
not taught to-coristruct and ddministér questions, which have cognitive weight, it
is riot likely ‘that such trainiée’ teachers ould graduate to' become effective
examiners on their various subjects.” * " 1t Ut TR o e o U

require
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Problem g _

Efficient comprehension is necessary for meaningful learning at ali
levels of education., Without,comprehensjon, reading is a_futile undertaking, the
core of the former being cognitive skills that haye been sutficiently developed,in
- the reader. Reading activities and the feacher’s mode of evaluation go a long way
to develop. the leamers’ cognitive skills.:All; the questions posed by the teacher
must be addressed to specific but.appropriate cognitive ., levels. The teacher can

o
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do this only if his/her own training adequately sensitized him/her to the cognitive

skills. It is. however, not yet clear if all the questions posed by:teachers. in

Nigerian Colleges of Education satistactorily plage cognitive. thrusts:on the

learners who are expected to become the teachers of Nigeria's future leaders.. ..
Research Questions and Hypothesis for the Studl S

| On the basi$ of the for¢going tliébljétic'a'l fba';kg‘té‘ti’nd to. and the problem

of the study. the following qucstions apd;hypé:tlj"_e'sis were raised:
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Questions: Dr Stephen Bin, Olajide

(b)  How ofie ?
n do th L
facts? © Questions fequire the students to recognize certa
(C) Do the -
questions mak 3 :
facts? ¢ the Students to mamly recognize and deduce

(d) Do the teachers’

(e) HOW ﬁ‘equenﬂ " = s ez S
y do the it R e
. ldeas‘? questlonsreqmreﬂlestudentstoanalyzeand,

Hzp_otho'sis- | _
(a) ) 'I'he examination quesuons posed by teachexs in Nigena Colleges of

Educatlon do not mgmﬁcanﬂy differ on the basis of the cogmuve levels
_ _ﬂaeyaddress e el o e iRy e et sl &5 s
© ' The study mvolved 100" quesuons randomly selected from the pool of
250 ‘that had ‘been sét by 20 randomly selected teachers of Languaged and
Communications Skills from 10 randomly sampled Colleges of Edncanon in
Nigeria. The 100 questlonshadbeenmeantto testreadmgcomprehenmonbythe
teachers. Reading comprehension formed an important component of Language
and Communication skills, a compulsory course for all students in Nigeria
Colleges of Education (NCCE 1991). The researcher felt that. practice in-such a
course has- 1m,9hcat10ns for leammg other courses because sfudents read in all
d1sc1 lines. .~ . 5.
P “The data were then sub_]ectedto a checklist which has been'vahdated and
tested for reliability through assessment by other reading researchers and a pilot-.
test. The checklist had been prepared to reveal which of the cognitive levels of
Recognition, Dedugtion, Analysis;" and Synthesis each questiong targeted: The ,‘
researcherhadregardedthe former two as belongmgto the lower order, and the’
latter two higher order in line with James (1985) and Lawal (1993).
Frequency count and the chi-square were later employed : by ﬂle
rweamhermordertoresolvethesetmearchquesuonsandhypoﬂlws_ e 2
It was found from the smdythatlhereisalopsidedrelationship among
the questions set by the teachers of Language and Communication Skills in the
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_ _ questions on General Studies
rian Colleges of Education

___Iifrgeted Cognitive Skill Frequency
| Synthesis | 0s 05

Analysis _ . 25 . 25
Deduction ’ 51 | 51
Rec_:ogniti_on L .10 . 10

% of Distribution

Vi

P:rom the table, Research Question (a) is resolved positively. The
examination questions set by teachers in Nigerian Colleges of Education to test
Language and Communication Skills do make cognitive demands on the
examine:. ‘Also, -the examinees are ‘made 'to analyze ideas and proposition
(Research ‘Questions d). However, the quéstions more ‘frequently require them to
analyze, than synthesize. Similarly, examination questions require the examinees
to recognize far less frequently than deduct. The greatest cognitive demand made
by the questions is analytical. In other words, the examination questions posed by
the téachers place dlﬂ'enpg cognitive thrusts on'the students in Nigerian Colleges

of Edueation. © 7 Ui nen

¥ Grder to ‘déteriming the significance of the
- detatids niade by the quéstions, the
levelas follows: = 70" =% i

2 GEETNG U E SNTOLNG ) W

the chi-square statistic is employed at 0.05 alpha
: E2py FeUTN e (THESOSNNENILY, ecatta '

TABLE 2: Result ‘of chi-square Yest of significance of difference in_the
vt cogmitive-levels dddressed ‘by the questions set by teachers of
Language and communication Skills in Nigerian Colleges of

e gl s tir M Co AR O Sy b el D it ad.

Loy Ty LOioy e 5 D L K v llle e d o B Lad ¢ . ] L

s hay Education 4 . el B i S T
A . ——— s e g el v drvegrer b O LG S Y ) B PR R RGN
g DOL STINFRBAYR S ST WY VY MIIERG4AYE 1o U0 ur 3T

3 T 78 T O] S i) gt = ; -‘\'
. 4 3 2. n > 17 o iQaoatAnm: -~ vt < Caey
“Dependent Variable: 5| -« X" . o oo X3 v o 10 Sessmn-_ il (kIR

Cognitivedevel y - - |1::(0.05). b 02 005y ifasd o gt

R -t T oo yiesh . ¢ s s
Synthe,SiS_t:ﬂi. RISt B Ty 13 BL ;;31._6-’31’;-1 i ,‘-7».'8]:"5“';1‘.".‘ FRETS R -..!.‘5“: FE SETTE & ,- N

1]

Analysis 3 .':_“.v"_ b 4 & _4'-" -: Lfoboi,‘;l, . ) 22-.'158.]_55..’-5‘1“- Y £ NS~ Nidspa ;'. ‘.'--

Deduetion™ - (.| “27:04 if L7 81" ot or§ i |
Recognition. - <+ " L4-p | 7.8 ] NS

Note: NS = Not significant e 13 e L

= . { | O s
S — Significant . 53 sl i phiee adt revd Lenpd
E DS T T L | 3 o v Y 6334 N - N R ‘
L AT E S A ONER A SR ¥ P R L . i .
= " . v O . e f povgdevee qioay sy _esd .
. . : - e Fopom o ioner f A R E I T P .
Leg ¢ -4 ¥ PEESSS -

i
=
1
|
!



. . _ Dr Stephen Billy Olajide
Thus, significant dj
caused the students to ded

which teacher question
. : uce and s .
required to deduce, they hardly Synthsg:ilzttzsm,j,whﬂe the students were usually

fference existed in the rateg at

Implication and Conclusibn |

College ;n(;;l—sEclitucpaat?or?Zosafe:y _hild_ that ‘?a"fl??{% .questions m _the Nigerian
béchte Siut digiame HO take ?ﬁlqugh-cogmtw.e.dgmapds ‘on: the Stlld-ﬁflts
§(‘:at.1$:e such questions fail to cut across the cognitive levels: The cognitive
activities' such students’are mostly engaged ifi belong to the lower order which do
not make them intellectually better than the students of the secondary school who
are also gravely confined to that order by the questions posed by their teachers
(Lawal 1993). Unfortunately, the graduates of the College should’teach in the
. Secondary School (NCCE 1991). This tends to suggest that the quality of thought
to language — the vehicle of expression in any discipline — that may emanate from
the Nigerian Secondary’ School would ‘remain -9001'-':ti11- ‘God-knows-when. No
nation can rise above the quality of its téachers, implying that not many learners
can rise above the quality of their teachers. B sl RS
’ This also implies that those preparing the trainee teachers in the College
of Education do not attach importanceto' (or -do not know the need for) the
development of the trainees’ language — related"‘éog‘;n_iﬁVe"- t?ndowment. Thos.e
charged with the-teaching of language and communication skills ﬂ:}O}dd let their
" examination and' classroom questions cause théir students’ to récognize; deduce,
analyze and ‘synthesizé-sufficiéntly. According to .T ames’ (1_98A 5)_1 -ﬁ}qs_e activities
constitute °...the minimum skill...” which advanced" studcnts‘reqmre for
specific reading tasks...” (p.291). Reading comprehension is an activity of
activities which all' learners require for their intellectual development. As such,
teachers should ensure that comprehension'‘questions make student intellectualize
across the cognitive levels in the Nige’rian. ‘Colleges of Edgcaﬁon* and_other
tertiary institutions. It should always be realized thz‘lt_‘ﬂ:[le\ quahty of th? mmd of
the trainee teacher will reflect on the mind of the"learner he/she graduates to
teach. gt [T T ot R AN TR . S Re 6,
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