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Abstract
The basic responsibility of any trained teacher is to demonstrate the competence of being a teacher and the best way to sustain this is when they are internally or externally motivated. Therefore, the study investigated teachers’ perceived sources of motivation in teaching civic education in senior secondary school in Ilorin. The study adopted a descriptive research design. The population of the study consisted of all civic education teachers in Ilorin East, South and West Local Government areas of Kwara state. While a sample of 100 civic education teachers was purposively selected across public and private senior secondary schools. The Teachers’ Motivational Inclination for Teaching Civic Education Questionnaire (TMITCEQ)” was designed and used to elicit information from respondents. The Cronbach Alpha reliability value of the items of the questionnaire is 0.78. Descriptive statistics of frequency counts, percentage and mean were used to answer the research questions and hypotheses. Findings from the study revealed that passion for teaching as a profession, and respect for teachers in the immediate community among other types of job satisfaction were the major motivational inclination of teachers of civic education. Also, it was revealed that teachers in Ilorin, were motivated when there is, effective student entry behaviour for intensive classroom participation. However, it was also revealed that regular stipends in recognition that teaching the subject is somewhat an additional task and recognition for teachers’ opinion and supports motivates teachers in teaching civic education. A significant relationship was established between teachers’ motivational inclination and the teaching of civic education in senior secondary schools. The study also found that there is no significant relationship between teachers’ motivational inclination and teaching of civic education in public and private senior secondary schools. It was recommended that all education stakeholders should give maximum respect to anyone who chose to teach as a profession in their community. The government and all school owners should sustain the motivational modality that best inclined the teachers to teach civic education in both public and private senior secondary schools in Nigeria for the better attainment of objectives.
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Introduction

Civic education deals specifically with the study of humans in the social and political relationships in the community, the rights and responsibilities of people to government and vice versa, including the interest of the people in governance issues for the realization better society. This implies that the subject focuses on the cultivation of the right type of values and attitudes in the citizens for the growth of the society. The acquisition of these right types of values and attitudes enables individuals to operate as functional members of society. Also, this description revealed that education can be taught, and learned through formal and informal education, it is formal when it is taught and learned through the school curriculum, where it is communicated as a systematized educative process through which the students are given orientation of governmental functioning in a given democratic setting including the student’s rights and corresponding responsibilities (Mezieobi and Mezieobi, 2012). While it is informal when it is through the socialization process. Thus, there is a need for the readiness of important stakeholders to be involved in communicating the contents of this subject to the learners for a better realization of the intended objectives. 
It is evident in Nigerian society that citizens are largely indifferent to matters affecting their lives, civic education should therefore be embraced by relevant stakeholders to produce a new breed of responsible and disciplined members of society. For civic education to be well taught in Nigerian senior secondary schools, it demands the best from the teachers who were expected to channel their knowledge of the subject matter, skills and experiences in the process of achieving both academic performance and behavioural changes in learners. All these make teachers central to effective teaching of the subject, hence the need to motivate them intrinsically to derive the best from them. Although teachers are already loaded with many responsibilities, there are core factors that may hinder the successful implementation of any curriculum including professional knowledge, personal interest and motivation (Yusuf, 2014).
Civic education in Nigerian secondary schools can be regarded as a subject relatively specific and new due to the fact the effective take-off of the implementation of the curriculum was October 2011. Notwithstanding, many schools did not meet up with the commencement date due to certain constraints ranging from non-availability of instructional materials, lack of training of teachers to teach the subject, and inadequate instructional experts. This calls for social studies experts to be saddled with the responsibilities to produce materials, providing teachers and ensure effective implementation of civic education at all levels in the Nigerian education system (Sofadekan, 2017). The expected degree of responsibilities from the teachers requires a lot of motivation to deliver appropriately.
Motivation is an age-long incentive that involves a composition of beliefs, perceptions, values, interests, and actions that are all closely related. As a result, various approaches to motivation can focus on cognitive behaviours (such as monitoring and strategy use), non-cognitive aspects (such as perceptions, beliefs, and attitudes), or both. This is why motivation is concerned basically with why people behave in a certain way. It can be described as the direction and persistence of action. It is concerned with why people choose a particular course of action in preference to others, and why they continue with their chosen action, often over a long period, and in the face of difficulties and problems (Mullins, 2005). Motivation can therefore be said to be at the heart of how innovative, committed and productive things get done within an institution or organization (Bloisi et al., 2003). 
 Motivation is a concept that influences or determines how a person thinks and acts. Motivation can influence a person’s performance positively or negatively. For instance, negative motivation toward one’s job will result in negative performance. Motivation is used in many different disciplines to analyze the ‘what and why’ of human action. Some research has been carried out on the relationship between motivation and performance in professional work and organisational settings. Motivation is widely acknowledged to enhance the performance and efficiency of staff. Beyond other professional settings, motivation does influence performance in the educational sector and among teachers’ efficiency and student’s academic performance (Agnes, 2013; Deci, Ryan & Gagné, 2013). 
Motivation can be categorized into extrinsic, intrinsic and altruistic motives, the types of motivation synonymous with this study are the extrinsic (job assurance, earnings, appointment and comfort) and intrinsic (interest, personal satisfaction, love for the profession) motives (Ogunjimi & Daramola, 2017). Intrinsic motivation is the motivation that is animated by personal enjoyment, interest, or pleasure. As Deci et al. (2013) observe, intrinsic motivation energizes and sustains activities through the spontaneous satisfaction inherent in effective volitional action. It is manifest in behaviours such as play, exploration, and challenge seeking that people often do for external rewards. Researchers often contrast intrinsic motivation with extrinsic motivation, which is motivation governed by reinforcement contingencies. Traditionally, educators consider intrinsic motivation to be more desirable and to result in better learning outcomes than extrinsic motivation (Deci et al., 2013). In contrast, extrinsic motivation is related to behaviour that is not done for its own sake but external reasons. These external reasons can attract rewards or punishment. People behave to attain the desired consequence such as tangible rewards or to avoid a threatened punishment The more external regulation is internalized the more actions are experienced as autonomous, i.e. self-determination (Guay, Frey & Homberger, 2010).
 In a study conducted by Ololube (2009) on “Teachers Job Satisfaction and Motivation for School Effectiveness of secondary school teachers in Nigeria. The thematic foundation of the research studied the need-based approach or content theory of motivation. The findings of the study suggest that job satisfaction and motivation are very essential to the continuing growth of educational systems around the world and they rank alongside professional knowledge and skills, centre competencies, educational resources as well as strategies, in genuinely determining educational success and performance. In a comparison of teachers in private and public schools, the study by Adelabu (2015) found that private school teachers appear more motivated than teachers in public schools due to regular payment of salaries and much lower student-teacher ratios are key justification for their findings.
Ogunjimi and Daramola (2017) in their study examined the motivational influence and career aspirations using 300 pre-service teachers of primary education in Lagos State tertiary institutions. Their study found out that counselling by people around and family members exerts a greater motivational influence on the teachers of primary education. Motivation is a power that drives individuals for a certain aim, encourages them to work and increases their willingness to work with people. Any school administrator or government that wants to motivate their teachers should especially be aware of personal differences, give feedback on the targets achieved, encourage participation in the decision, associate rewards with performance, and review the fairness of the system. Economic rewards are important, but money is not everything. Appreciating the success/performance is another way of motivating with the lowest cost. (Donmez, 2013). 
Subsequently, the experience with the introduction of civic education in Nigeria's senior secondary schools is over a decade. Although, teachers were encouraged in the curriculum to enrich the contents with relevant materials and information from their immediate environment. It became obvious that the attainability of the civic education objectives is closely associated with the level of competence of teachers to recognize the objectives of civic education and their readiness to embrace the ideas and practices for the attainment. However, there is no evidence that the capacity-building programmes for Social Studies teachers for the sustainability of civic education programmes cut across all states of the Nigerian Federation. Also, there was no update on the teacher education programme in preparing teachers to teach civic education as pointed out by Jekayinfa et al (2013). This implies that there are no civic education specialists yet, the task of the implementation of civic education poses a challenge to Social Studies teachers who have intellectual and professional backgrounds adequate for the task and to make them adaptable to the situation in which civic education was introduced. Besides, Social Studies specialists were somewhat hostile toward the separation of civics from social studies (Jekayinfa, et al 2011; Sofadekan,2017). This study, therefore, focused the examining the motivation inclination of teachers in implementing civic education in Senior Secondary Schools in Ilorin Kwara State. One research question and two hypotheses were raised to guide the study.
1. What are teachers’ motivational inclinations in teaching civic education in senior secondary schools in Ilorin?
Hypotheses
1. There is no significant relationship between teachers’ sources of motivation and the teaching of civic education in senior secondary schools in Ilorin, Kwara State.
2.  There is no significant relationship between teachers’ motivational inclination and the teaching of civic education in public and private senior secondary schools in Ilorin, Kwara State. 
Method
The study adopted a descriptive research design of survey type. This enables the researcher to have access to data collection and interpret the data collected on the motivational inclination of teachers of civic education in senior secondary schools in Ilorin. The population of the study comprised all teachers of civic education in senior secondary schools in public and private schools in Ilorin. The sample for the study consisted of 100 teachers of civic education selected from public and private senior secondary schools across three Local Governments, Ilorin East, Ilorin South and Ilorin West that made up Ilorin. Using purposive sampling technique for all teachers of civic education in the selected senior secondary schools.
A self-constructed questionnaire titled “The Teachers’ Motivational Inclination for Teaching Civic Education Questionnaire (TMITCEQ)” was used for data collection. The Instrument consisted of part A for demographic information of the respondents, the B part contained the items on motivational inclination where the respondents were asked to rate each of the motivational inclination items on a four-point Likert Scale varying from: Strongly Agree (4 points); Agree (3points); Disagree (2points) and Strongly Disagree (1point). The items of the questionnaire were validated by experts in Social Studies. The final draft of the questionnaire was administered to 20 teachers who were not part of the study. The Cronbach Alpha scale of internal consistency was used to determine the reliability which gives (0.82). The data collected were analyzed using the mean to answer the research questions, while Analysis of Variance (ANOVA) was used to test the two hypotheses.
Results
The data collected were analyzed with the use of both descriptive and inferential statistics. The teachers’ motivational inclination for teaching civic education in senior secondary schools was analyzed using mean and ranking order, while the hypotheses were analyzed using an independent t-test.
Research Question 1: What are teachers’ motivational inclinations for teaching civic education in senior secondary schools in Ilorin?
The mean of the data collected for the analysis of the research question is presented in the table 
Table 1: Mean Value of Teachers’ Motivational Inclination for Teaching Civic Education in Senior Secondary Schools in Ilorin, Kwara State
	S/N
	Sources of motivation for teachers
	Mean
	Ranking 

	1
	Regular stipend by the school management for good performance
	3.00
	5th

	2
	Respect for teachers in the immediate society/community
	3.09
	2nd

	3
	Availability of substantive teaching and learning resources
	2.93
	9th

	4
	Prompt promotion for teachers when due
	2.95
	8th

	5
	Conducive teaching and learning environment
	2.99
	6th

	6
	Recognition for teachers’ opinions and supports
	3.08
	3rd

	7
	Gender inclusiveness and equity among teachers
	2.92
	10th

	8
	Competitive teaching and working environment
	2.97
	7th

	9
	Effective students’ entry behaviour for intensive classroom participation 
	3.08
	3rd

	10
	Passion for teaching as a trained teacher
	3.14
	1st


Table 1 showed the mean values of teachers’ motivational inclination for teaching civic education in senior secondary schools in Ilorin. The results show that passion for teaching was the most important motivational inclination for the teaching of civic education. This shows the mean value of 3.14 and the 1st rank. This implies that most of the teachers of civic education were motivated to teach the subject due to their affection and devotion to teaching as a profession. Also, respect for teachers in the immediate community with the mean value of 3.09 is the second-rated motivational inclination of the teacher, this implies that people around the school community accorded the teachers their respect as teachers thereby motivating them to teach.  effective students’ entry behaviour for intensive classroom participation is the third-rated mean value that motivates the teachers. The implication of this is that the teachers of civic education in Ilorin Kwara State were mostly motivated by a passion for teaching, respect for teachers in the immediate environment and students’ entry behaviour for intensive students participation. This means, that most of the teachers of civic education were intrinsically and extrinsically motivated to teach civic education in senior secondary schools in Ilorin. 
H01: There is no significant relationship between teachers’ motivational inclination and the teaching of civic education in senior secondary schools in Ilorin, Kwara State.
Table 2: Summary Analysis of the Relationship between Teachers’ Motivational Inclination and the Teaching of Civic Education in Senior Secondary Schools in Ilorin, Kwara state
	Responses
	Observed Frequency
	Expected Frequency
	df
	ᵡ2
	p-value
	Remark

	SD
	12
	24.8
	
	
	
	

	D
	20
	24.8
	
	
	
	

	A
	36
	24.8
	3
	14.56
	0.00
	Significant

	SA
	32
	24.8
	
	
	
	

	Total
	100
	100
	
	
	
	


Results in Table 2 show a calculated chi-square value of 14.56 and p-value of 0.00 which is less than 0.05 (0.00 < 0.05). Since 0.00 is less than the 0.05 alpha level of significance. This means that there was a significant relationship between teachers’ motivational inclination and the teaching of civic education in senior secondary schools in Ilorin, Kwara State. Hence, the null hypothesis is not accepted.
H02: There is no significant relationship between teachers’ sources of motivation and teaching of civic education in public and private senior secondary schools in Ilorin, Kwara State.
Table 3: Summary Analysis of the Relationship between Teachers’ Motivational Inclination and the Teaching of Civic Education in Public and Private Senior Secondary Schools in Ilorin, Kwara State
	School Type
	Responses
	Total
	df
	ᵡ2
	p-value
	Remark

	
	SA
	A
	D
	SD
	
	
	
	
	

	Public 
	27
	32
	17
	9
	85
	3
	1.38
	0.71
	Not Significant 

	Private 
	5
	4
	3
	3
	15
	
	
	
	

	Total 
	32
	36
	20
	12
	100
	
	
	
	


Results in Table 3 show a calculated chi-square value of 1.38 and p-value of 0.71 which is greater than 0.05 (0.71 > 0.05). Since 0.71 is greater than the 0.05 alpha level of significance, this means that there was no significant relationship between teachers’ motivational inclination and teaching of civic education in public and private senior secondary schools in Ilorin, Kwara State. Hence, the null hypothesis is retained.

Discussion of the Findings
Teachers’ motivational inclination in teaching civic education was examined through the only research question. The results show that passion for teaching was the most important motivational inclination for the teaching of civic education in senior secondary schools in Ilorin. This implies that most of the teachers of civic education were motivated to teach the subject due to their affection and devotion to teaching as a profession.  Teachers’ motivational inclination in teaching civic education was also placed on respect for teachers in the environment where the school was located; effective students’ entry behaviour for intensive classroom participation- perhaps it enhances the flow of their delivery during every class session.; and recognition for teachers’ opinion and supports this means that teachers’ motivational inclination in senior secondary schools, is goal-driven. This makes it extremely easy to impact the learners as much as possible. This is in line with the assertion of Bloisi et al. (2003) who stated that motivation is the heart of how innovative, committed and productive things get done within an institution or organization. This means, that most of the teachers of civic education were intrinsically and extrinsically motivated to teach civic education in senior secondary schools in Ilorin. This finding is corroborated by the submission of (Ogunjimi & Daramola, 2017) in their study where motivation was categorized into extrinsic and intrinsic regarding teaching as a career. But the finding is contrary to the findings of (Deci et al., 2013). Their study pointed out that educators consider intrinsic motivation to be more desirable and also result in better learning outcomes than extrinsic motivation. 
In addition, the findings revealed that there was no significant relationship between teachers’ motivational inclination and teaching of civic education in senior secondary schools in Ilorin, Kwara State. This means there is a positive relationship between teachers’ motivational inclination in teaching civic education in senior secondary schools in Ilorin. These findings corroborate with the findings of the study of Ololube (2009) that suggested that job satisfaction and motivation are very indispensable to the continuing growth of educational systems around the world Another finding of this study reveals that there was a significant relationship between teachers’ sources of motivation and teaching of civic education in public and private senior secondary schools in Ilorin, this means school type is not a determinant of teachers’ motivational inclination. this implies that school type has nothing to do with teachers’ motivational inclination for the teaching of civic education in senior secondary schools. This is contrary to the submission of Adelabu (2015), in comparison of teachers in private and public schools, where the study revealed that private school teachers appear more motivated than teachers in public schools.
Recommendation 
Based on the findings and conclusion of this study, the following recommendations are made:
1. School owners and school administrators must ensure that they sustain the best way to keep teachers’ motivation in teaching civic education for the realization of the goals of which the subject was introduced.
2. School management and the school owners should also ensure that outstanding teachers are identified and recognized to boost their morale to work harder and encourage others.
3. All education stakeholders should continuously give maximum respect to anyone who chose to teach as a profession in their community to maximize the best from the teachers.
4. School management should prioritize giving their teachers a sense of belonging on their contribution and opinion in the area of curriculum implementation in the school for maximum achievement.
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