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Influence of University Stiident’ Reading Attitudes and Fields of Specialization on
S = » ' ' lish
Their Comprehension Performance in Eng

R " Abstract

Reading is one importanit tool of learning at thie tertiary level because it promotes
int_qrdi_s(ciplinary achievement. However, reading comprehension: performance has
not Been ericouraging’ among students-of ‘Nigerian tertiary-institutions. The cause
‘of "this sifuation, has not been completely identified antb redressed by reading
{ researchers It is asstimed that the attitude of the student-is/onerfactor influencing
E  his or her performance in réading. The present study therefore sets out to explore
.th'e"ﬂlif,r'k_ between university students” attitude to reading and their fields of
specialization on the one hand, and their comprehension performance in English
language on the other hand. “The sample for the study were 200 second-year
students at the University of-llorin, randomly drawn from the faculties of
Afg@i}pril_tur'é.i Business and Social Engineering,-and Science. The instruments for
‘the study were a five-item’ questionnaire and a- thirty-two item test based on the
Uniyersity’s “Use of English”; a compulsory course for all 200 - level students.
I8 While the questionnaire data were processed using the chi-square statistic, the test-

. based data, were analyzed using ANOVA and the Duncan’s Multiple Range Test.

Sy ALY CAREIELAY ey e e . 5 . g .
R _,_,‘l_ts;"‘f;gwcd: that students™ attitude, as well as their fields of specialization,

T R S A PR PSS S { S RN SRR ", g v " .
i influenced their reading comprehension performance significantly. Based on this,
appropriate suggestions are recommended. :

fatroduction’ " | |
Reading. has been viewed as the crux of intellectual development (Abe, 1991; Abe
aﬁd'f’b{?jjde,‘ :":1'995; Olajide, 1995). At the tertiary ‘level of learning, students
corjfro__n‘_t_"\{ai‘iéfi printed materials in order to learn effectively. Abe (1991) opines,
however, ;ih_a'tv' thereare a’ number of reading skills the lack of which may
constitute problems for students and hinder their academic work’ (p.94). As a
rcs‘urt,v'ahe_ a'dyoc;a‘te§ thé';_'r s§Udents at the tertiary level should possess basic reading
skills, the Ls}dll‘s_,fp_f rapi_fd reading, additional reading skills, and-vocabulary skills
using context and sentence structure. Lamenting the deplorable .situation of
reading at the rerrigry level, Abe (1991) corroborates Zinga (1983): 1In all our
universities and other tertiary institutions, there is a general awareness that many

q M e e

;. students have not learnt to listen well, to'speak well , to read well, and to write
wcl‘llr}g_grrggrsh (p93) Zinga (1993) has found that many- university students
could not perform in an ideal environment,

In the same vein, Lawal (1995) and Olajide (1991) found that majority of studen:s
could not read beyond the literal level of comprehension which both reszarchers
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:tgur;:nfsozlfl?lﬁii:e:gi ltOe\:t:-orc_ler .Sk‘!zls- : Unqh. (198.3) ha§ equally observed that
: ian tertiary institutions manifest inefficient reading habits and 5.

behaviour that call for urgent attention. . R AR MG o
;rf;;e:}t‘:daﬁhﬁ?g learners toward.reading at thetetiary leyel can be feasonabh ¢
:ang of the factors responsible for the poor situation., Massquid
(1969)‘str0ngly believes that a.learner attitude to the language he is learning can 5
determine how he performs in the language. According to him, a li*fgir,h‘ér”’vheeds z W
generally - good linguistic background and favourable, disposition, if he must 2
perform. creditably in a second language- Unless he is mentally, emotionally and
physiologically ready, he may not learn the language successfully. T :
2 B . PP T wl i bl 3 TN

o
e B

s (1972), recommends 3

&
ST

As a.way of improving the attitude of the :learner_,',_lRi‘\r(‘;c cor
careful monitoring of the learner’s achievement in langﬁqg‘e'}ps_é;\'fdr'_ld:"fhé steady
provision of feedback to the learner in respect of his ’achic\'/éméntlfR__iver‘é':".'(__l'972‘1
agrees with Tyler (1949) by, maintaining that attitudes a»re'irpglo'ftant'"béééqsei they
have strong influences on how a _lear_nep-chuifeSl.:_S,_g‘t_‘i’Sf?C;tiglff:?hd't__?@?;}}}’;ﬁﬁﬁ L
may be inferred that attitude to the learning of 2 lh?gl%gg'é:_apiQng_'t'ér_‘_tiz?i:y’fls;tpdém.s o
in Nigeria is most likely to have.influence on their pgifgt,r.r:i_gnce. i.rj,'i.'thg’lqgguage. i

other things being equal. TR
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That language learning has to be made int
canvassed by Palmer (1964) who posits that not

unless ‘they are interested in it. He suggests Six s
second language a worthwhile undertaking: eliminating ,bﬁwil,dénmén,f”'n’ the #
learners, letting them know how much pro'greég,"' they, fhg“ve‘é made,glw;ng them ;v
game-like exercises, ensuring .the right 're:lzatianrpgwfée”,_«the"IS?;C‘héif_,éﬂ_q ﬁt@
student, and providing a variety ‘of learning experiences. C ._'O_ﬁ)ﬁ5f§"s3\/c')tuq'('19‘91},~
suggests that learners should be encouraged to_read effectively bygettl}'xgthem o 550

do higher order thinking in-their subject area,

This, seems a recognition of the r
subject specialization could play in functio :
recommends the suiting of the “use of English”

n_'al' _r.eadir‘ig'; Adewum1 (193 8) alse B
t0 st}udgnts_’ d}SCIPhﬂaryneeds B

omote reading to learners in Nigerian tertiary =
institutions. It investigates the exact influence of students’ ‘attitudes _tb'f'é_ading apd S
their subject specialization on reading: comprehension 'ﬁérforrﬁéﬁ_ce‘z;ﬂéifrfg; the i 5k
University’s “Use of English” programme which is com,pulso_r'y for all students st 58

the 200 - level, and the equivalents of which are run in Nigerian Colleges
Education and Polytechnics. How much. improvement these varjous’ courses hawea

This study is an attempt .td help pr
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i conferred on the students has not been fully asceﬂamed Yet, the tertiary

institutions rely on the courses to ‘give the learners the language skills they are

expected to transfer to thexr vanous dlscxplmes (Olajide, 1994)

ik .‘..-' 5 .
. ~ N '

Readmg is one: of the language skulls imparted in the various Use of English
programmes; :Andbecause it underhes performance in the other skills (writing,
speaking, and listening), readmg mstructxon should be putsued with correspondmg
determination and zeal.. -

R I Lo 9
The outcry by various reading researchers (Abe 1991;Lawal 1985;Olajide 1991;
Unoh,1983; Zinga, 1983) that Nigerian learners at the various levels do not seem
to be proﬁcxent readers seem to point up the need for the present study. Such
learners have attitudes towards the various reading remediation programmes that

# _ have been put up for them. Whereas scholars (Palmer, 1964;Rivers,1972; Tyler,

l949) agree that students’ attitudes can influence the performance in language, it

is-not yet- absolutely- certain the influence attitudes have on reading comprehensmn
in'English in Nigerian.tertiary. institutions.

'Eindings from., th.e pres,,ent_f study should therefore be of interest to language

teachers, curriculum experts, the government, and other relevant /interest groups in
the society. If the tertiary students who are expected to graduate to supply the
middle level manpower that ngena badly needs are helped to become efficient
readcrs the future of the country might be better insured.

Procedure ks i

- The'sample for the- study is compnsed of 200 students drawn at random from four
-faculties at the:University of Ilorin. The faculties were Agriculture, Business and
Social Sciences, Engineering and Sciences. These faculties were focused because
their students had been reported (Adewumi, 1988) to be inefficient in and were
objectionable to the University’s Use of English programme.

The*instruments for the 'study were a five-item questionnaire and a thirty-two

-question test based upon the reading comprehension component of the programme.

_The questionnaire has three parts,-part A sought demographic information about
the subjects; B-presented the test item while C sought general views about the use
of Enghsh programme. Every question on the test has four options lettered A to D
only one of which was correct; the questionnaire was a four point Likert’s scale of
‘Strongly Agree (SA), Agree (A). Disagree (D), and Strongly Disagree (SD).
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The university’s Use of English programme was selected for the study because & 'n‘._;i
is compulsory for all 200 - leve] students, regardless of their disciplines. It was the’t
only form that this researcher could use to assess the students performances %

lc,,

Reading of Comprehensron as follows:

Speclﬁcatlon Of Questions Across Levels Of Readmg Comprehensron 0!'
Each Passage R L i

Table I t TN N
Level -~ - - “INoofQuestions . ., .. ... . .
Creative : vy ne w b
Critical
Inferential ‘ R
Literal T T
Total : e el Bty 3

oo ™~

co

By so doing, the researcher was able to evaluate the. performance oﬁ the students a i
each level of reading comprehension, and on the basis of subject specmhzatron.
equally. If a student or students of a given sub_;ect specialization scored, below #i
40% within or outside the specialization, suchay student:or-students. were rated as
bemg poor. The performance was to be: related to the attitude of the students later 1

in the study. =~ ~ * : W oE® g e e wae Wl

Data Analysis and Results . Py Fwgr WeE L f, o ‘
The data derived from the questionnaire were nrocessed using the chi- -square °
statistic. However, the test data were analyzed by subjecting them to the, Analysis !
of Variance (ANOVA) and the Duncan s: Multrple Range Test. Specifically, the %
only addressed two. - G

Hypothesisl: Students’ attrtude to readmg comprehensron dpcs not ¥+

significantly influence their comprehensnon performancg in. Enghsh :

e
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o Hypothesis 2: i ‘
i 'ypothesis 2-.Stqdents§ performance in; reading comprehension does not,
i significantly differ on the basis of subject specialization,

tTablf: ) belqw represents the attitude of theistudents to :reading comprehension in
English after responses to the questionnaire had been S,l_libjectéd to the chi-square
<'test. Also, tables 2 to 3 describe the performance of the students in reading
» comprehension when the test data had‘undergone ANOVA-and Duncan’s Multiple
# Range Test. . | 3 | |

TR

Table 2: Summary of Studen?’s Raspbnl.qu ) t_he Attitudé,Questionnaire

Item | Paraphrases of item in questignnaife ’? Frequency | Perce
No. - - : | SN ntage
1_“* 'L Reading comprehension in Use as leastirelevant, . .- 81 40.5
2 . | ‘TheUse Programmes asibeing irrelevant. | 45 22.5
3 _| Reading cbmprehension:as being useful. ' 162 81

4 _Reading comprehension as being of no use outside the school. | 43 : 21.5
5 The use Programmes as being very useful ‘ 167 83.5

Frequency = number of respbndpn_ts _.whb either *agree’ or ‘strongly agree’ with
item. ' L
Use-= * Use of English .
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Table 3: Chi-Square Comparison of Student’s Reaction to .s« 3.%3&5: SR the Reading Qaiﬁwm\.m:m?a

...

ymponent of the “ Use of English” Is_relevant to their am.&...

Response  Agriculture Bus & Soc.St m=ﬁ=8:=n = Sciences @b po e
Positive Obs cal Val  Obs  cal Val  Ubs.- m..,..o,w_ s <w_ . Obs cal Val . FAT

208 1925 125 163 1925 425 uoa: ; _Bu 095 193 192.5 0013 .. o 1
Negative 42 575 0.54 87 57.5 15.3 -u 17 mq T 1245 7.81 il 7R -
Total 250 . 250 _ =l ge0in i N S =

* Significant at 0.05, 3df
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,} fable 4 Duncan ’& Multtple Range Teft of Students Performance On Science

k- ¥reatment; :k Mean . "lutetp,ai,ring' 'Calculated { Result
Bss .| 3.02 ' Scv vs Bss 1] 3.26.

L G {198  [ScvsAG:.' [2.22.. -
F®NG . (424  |ScvsEng: |l C
iSC - 71524 | EngvsBss 2.26

f‘f - BB " Engv§AG 122

7 e - ... AG vs Bss - | 1:04
Slgmﬁcant leference dld not exist between facultles whose resu

OOOOCD:»

It gave the same

*‘ ers. ]
gp - e ;
Test of Students Pet_-formance On

f"-ﬁ}—ﬁ i Jigel

Ei able S .;Duncan s Multtple Range;

Pt gmeertng-zTect il . e o't
'ﬂ ': Treatmentysi|; Mean: "1 Interparrmg {. Calculated Range Result

BAG v oo 284 | | ENGvs BSS.. - |y3.46
& BSS " [3.26, |ENGvsAG. 0.24
BENGi 4.;56--% 5 ENGwvsSc - [0.94

:SC fii fiiofig §ET0 T “SC VS"BSS‘?'—}"‘":" el 2322
{ ™ :-‘."-»2-';1-'.7-’_'“'*.'-"?,:i"s ,;.iif.:_;\j‘.' SCGVs A’Gﬂ "l 3

dmonw:»

' VEERE J:..c .;;-,; ] "Ef"A@ VS’BSS 0 92
hift caht Dxf’ference‘dtdmdt exist. betWeen facu]tles whosc rcsult gave the same
s 1611,;:,’ szu;: u RESYR v ZR s BRI BD Tert &
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] del e 6 Duncan s Mul‘aple Range Test of Students Performance On

Aghculture Text

4 T{reatment Mean )
$/ENG, _ |278 AGvsENG  |2.42

A

s,c~" 1314 |AGvsSC 206 B
8 8s . |38 . [AGvsBSS . |14 1C
" |D

D

Interpairing Calculated Range ‘| Result

Blsc . [57 — [BSSyENG.  [102 ,
,,:r _r PO TIE T L BSSVS SC ; _‘7 '0:66 %

i |- . |BSSVSENG . |0.36 )
| lgrﬂﬁcapt Dlﬁm"e did not exist between fac;ultm whose result gave the same
'ettm‘s.«. e sgnd _
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| Table 7: Duncan’s Multiple Range Test of Students’ Performance On SoéSc.
Text S : "

_Treatment | Mean Interpairing | Calculated Range - | Result -~ §5¢¥
AG 4.06 BSSvsENG |33 A

| .BSS 5.42 BSSvsSC  |284: -~ - |[B '

ENG 2.12 BSSvsAG  [136% .- € Jpe

SC 255 . | AGVSENG 194~ - D Fie

' AGvsSC . [1.48 =" ' E :

SCvsENG = |'046 . !~ C _,

letters. - B B ot A Vg gedt s

The result of the chi-square test<(Table 3) indicated a significant difference in @
students’ responses across the four faculties:Thercaléulatéd: value was 12.45
while the table value was 7.81 This led to the rejection of the null hypothesis HO1. . e
In other words this study confirmed that students had differing!attitudes: to the

T e .

“Use of English” programme, paxjticﬁlarly!itsi;}ejé;di.hg'éog)pfﬁﬁéisiﬁn component

Also, the inter-pairings done in tables 4 tb 7 :showed that students pérformance in i}
reading comprehension in English differed along 'subject specialization. In thei
performances of students on the sciencé-based text, significant differences were |3
found between the Faculties of Sciences, and Business andSocial “Sciences; {§
Sciences and Agriculture; Engineering and Business. and.Social; Sciences. The 3}
students of Agriculture performed best on the science-based text, having recorded \§!
more than 40% in five of the eight items set on that text. Although the students of ‘
Engineering never had the lowest percentage, of correct-responses to any, item on |}

.

the text, they recorded the next poorest performance. Business and. Social Science §
students performed poorest. L Y e q

%
. .- . N .~ 43
R SO (A BRI -

. A Fa . wovEn - ¥ _,.-if.‘
Ho;/eva-, the students of Business and Social Sciences sperformed best-on thé test

related to their discipline, recording the highest percentage of correct responses'ini};
each of four items. They were followed by Ag‘liéulthi;ej. students on-the same text, }:%
the latter group having recorded more than'40% in three items. Next to.the poorﬁﬂ%
performance.on the text were science students:Who maintained the highest'§:
percentage of cotrect responses to only one iter. Engineering ,stude"nts_.pm.fom ¥
poorest on the text, having scored less than 40%on the‘text. Significant’difference &
was observed in the performances of faculties except between sciences ‘and §
Engineering on the text. \

A\
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dhe best performance on. engineering-related text came from the students of
1ences They recorded the hlghest percentages of correct responses to three item
ke the ‘text and had no leastin any of the remaining items. Students of Agriculture
sl and Engmeerm_g followed, respectlvely For the second time, the poorest

e "o'i'fnﬁnc“eh was by those from Busmess and Socnal Sciences. On the text,
D ignificant differences were found i in the performances of students of Engineering
.t»; nd Business and Social Sciences;’ Engmeermg and Agrzculture Sciences and
E .». usiness. and Social Sciences; Sciences and Agriculture.

;}u the text related to Agnculture the students of Agrlculture performed best. They
 fiwere followed by the students of Sciences; Engineering students took the third
: ’lace For the last time, the students of Busmess ‘and Social Sciences performed
$ooorest. When all performances on the text were subject to the test of significance,
i:’:lgmﬁcant dnﬁ'erences manifested only . between the faculties of Agriculture and
8 | ngmeermg, Agnculture and Smences, and Agnculture and Business and Sciences

e "‘.’7-’:?, S

It was observed that although students’ comprehensxon of the various texts
§differed in patterns and at levels faculty fo faculty, not all the differences were
g significant when subjected to statistical test. Subject spec;ahzatton was found to
3 have exerted mﬂuence on students’ reading comprehensmn performance, hence the
cceptance of the second null hypotheses, HO2, of this study; Most of the students
| performed well on the texts that were related to their subject specialization. The
‘ students ot Agnculture (*208 out of 250; se¢ Table 3), more than students of any
other speclahsatlon, attached importance to the reading comprehensmn component
fof the’ Umversxty s “Use of English”; they later performed best. not only in their
dxscxplme but also on the sc1cnce—related text.

Dlscusswn *‘
Because certam students felt that their disciplines were not directly related to

Enghsh, they felt they needed not be compelled to offer the use of English course.

However,t there were others who felt that although their disciplines were not
du'ectly relafed to. Enghsh, they needed reading skills to do ‘well in these
discit plmes The Tatter group were found in the present study to have performed
well in reading Tomprehension not only in their discipline, but also in other
dxscxphnes In the group were students of Agrlcultuxywho showed appreciable
mastery oﬂ the V'a'rious readmg skills. This tends to confirm: the view of, Rivers
(l972f that the attitude of learners towards a subject influences their performance
in such a subject, N e
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Most of the students, especially of Agnculture mvolved m the study agreed
reading comprehension skills helped learning This. seems to _]ustxfy the ¢all by Al
(1991), Zinga (1983), and Unoh (1983) . for rigorous’ pursmt ‘of res m-»‘:
comprehension in English at the terttary level of educatxon in. ngena Students %
that level cannot learn well if they cannot read fast to tackle academlc tasl(s _
appreciable proficiency. Tertiary education reqmres hlgher eogmtlve ?:tlo ing}
which the students mainly read to attain (Onyewotu 1991) ' ]

Students find it easier to read and comprehend rexts that are related’to
disciplines, as explained elsewhere (Abe and Olajide, 1995), although they caz
also read efficiently in other dlsclplmes This may be §6 because the'j Jargons of the]
disciplines and certain other aspects of such texts are farmhar to the students sq.;
implication of this is that students can increase theu- readmg comprehensmn_
performance not only by cultxvatmg posmve attltude to readmg) but also b-v
reading extensively and mtenswely across dls lplmes .'l‘e,th wnters on ‘various.

disciplines should strive to attract readers of: whatever dxsclplmary persuamons by )
- carefully selecting and orgamzmg the contents df the textbooks produced !

Concluding Remarks ) - P Tl
Although this exploratory study eould not be regarded as concluswe, 1t pomts out i
two things about reading comprehensmn if Enghsh at the terhary level F u'st, there!
appears no need for a programme’ of reading comprehensmn w:thout takmgdp,te
cognizance the attitude and preferenee of those" for whom, the programme 3 B
designed. This is because the learners- may attach httle or’ no mponénce to\the, ,
programme, no matter the loftmess of.it. Consequently, such “learn ersmay ‘not §
perform well in the programme.Thus the learners t' elds of study m' the terttary 3
 comprehension performance. Therefore, efﬁment teachmg strategles that can ;
sensitize the learners to read reﬂectlvely and ﬂexxbly should be adopted in 4
Nigerian Colleges of Education, polytechmcs and the Umversmes From tdhe to_E
time, students of the institulons should be given opportumtles 10" ‘assess
programmes of readmg in English in terms of relevance and lnstruetlonal qualmet
Their views might gear up instructional and cumcular mnovatlons as suggested by &
Palmer (1964).

ety

Several studies are required to follow up thls exploratory study For
students’ attitude to the General Studles Educatlon (GSE) Englxsh oﬁ'ered m tlx 3
first two Years in Nigerian Colleges of Educatien mlght bunvcstlgated. It may bc :

iz




