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Abstract
The study examined instructional supervision and school effectiveness in Kwara State public secondary schools. The purpose of the study include to, examine the relationship that exists between instructional supervision and school effectiveness  and school effectiveness in Kwara state public secondary schools. 
The research design used for this study was a descriptive survey of correlation type. Two hundred and sixty out of 2497 teachers were selected as respondents in the study through systematic random sampling technique. Self designed questionnaire titled: “Instructional Supervision Questionnaire” (ISQ) and Proforma were used to obtain necessary data from the respondents. One main and three operational hypotheses were formulated to guide the study. Pearson product-moment correlation coefficient was used to test the formulated hypotheses at 0.5 level of significance.
The findings of the study show that; schools in Kwara State were fairly effecetive and that instructional supervision is regularly conducted. It was also revealed that there is a significant relationship between instructional supervision and school effectiveness in Kwara state public secondary schools.
Based on the findings of the study, it was recommended that the scope of instructional supervision should be widened to cover all schools. It was also recommended that a benchmark number of tines that a school must be visited for instructional supervision in a year should be set. 
Keywords: Instructional supervision, School effectiveness, Collaborative supervision, Self-directed supervision.


Introduction 
The need for an effective educational supervision in today’s education industry cannot be over highlighted. This is because of the falling standard of education in Nigeria which creates the need to improve teaching and learning capabilities of teachers and students. 
Instructional supervision ensures improved teaching and learning as well as the overall development of the teacher to grow professionally to be able to carry out his teaching exercise effectively and efficiently, thus improving learning in secondary schools. Through the means of supervision we improve instruction, stimulate professional growth and develop teachers to be able to utilize the appropriate materials of instruction and methods of teaching in schools. The essence of a good instructional supervision, therefore, is to help a teacher to attain a better teaching-learning situation. It is also aim at providing conditions that are necessary for quality learning through effective teaching. 
The deplorable conditions of Kwara State public secondary schools with shortage of teachers and dilapidated structures make them unhealthy for effective teaching and learning. Due to the lack of proper instructional supervision, it is regrettable that those reputable schools  that were once the prides of the State in the past are now the options for only the poor and vulnerable citizens who cannot afford to pay the fees of private schools.
	Because of inadequate monitoring and guidance from the higher officials,  Kwara State public secondary  schools can no longer guarantee effective teaching and learning. The functions and roles assigned to teachers needs to be well addressed with the appropriate instructional supervision. Consequently, it is significant therefore for instructional supervisors and other officials assigned to carry out  supervision play their roles effectively  in order to make the organization become efficient and effective.  With effective supervision carried out by supervisors in secondary schools, the students will benefit in a way that they will become fully developed and  teachers’ effectiveness will be enhanced. 
Statement of the Problem

 Schools have not been regularly visited by supervisors from the Ministry of Education and when inspection is done, it is far from being thorough. Insufficient staffing/shortage of competent and qualified supervisors to do the work of supervision and inadequate materials for the effective supervision are the major features of the of the supervisory system. Principals who are supposed to be the main instructional supervisor are engrossed with too many administrative duties
 Effective evaluation of have been hindered because the civil service system have been politicised including the appointment of principals and officers into schools supervisory agencies.

Supervision has been the main instrument of facilitating and ensuring quality  in schools but in recent times this have been neglected.  Knowing that the principals of schools and supervisors from the ministry of education are meant to be instructional leaders, it therefore becomes imperative to examine instructional supervision and school effectiveness in Kwara State public secondary schools, Nigeria.
Purpose of the Study
	The main purpose of this study is to examine the relationship that exists between instructional supervision and school effectiveness in Kwara state public secondary schools, Nigeria. Other objectives of this study were to examine:
i. 	the regularity of instructional supervision in Kwara state public secondary schools.
ii.	the level of school effectiveness in Kwara state public secondary school
Research Questions
	The following research questions were raised to guide the study:
i. How often is instructional supervision regularly carried out in Kwara state public secondary schools?
ii. What is the level of school effectiveness in Kwara state public secondary schools?

 
Hypotheses
Ho:	There is no significant relationship between instructional supervision and school effectiveness in Kwara state public secondary schools.
Operational Hypotheses
Ho1:	There is no significant relationship between directive supervision and school effectiveness in Kwara state public secondary schools.
Ho2:	There is no significant relationship between collaborative supervision and school effectiveness in Kwara state public secondary schools.
Ho3:	There is no significant relationship between self-directed supervision and school effectiveness in Kwara state public secondary schools.
Methodology
	This study aimed at investigating into instructional supervision and school effectiveness in Kwara State Public Secondary schools. The study was limited to schools in  Ilorin  Metropolitan City. The study covered all the 65 public secondary schools in the City. Systematic random sampling method was used with the aid of Research advisor (2006) to select 265 out of 2497 teachers in the 65 schools.
	Researcher self-designed questionnaire titled “Instructional supervision questionnaires (ISQ)”. Percentage was used to collect data on instructional supervision from the teachers who are the respondents while Pro forma was used to collect the result of  Senior Secondary School Certificate Examination (SSSCE) for the period of 2015-2018 to measure school effectiveness. 
The reliability of the questionnaire was determined by employing split-half method. This involved administering an appropriate number of questionnaires to two set of respondents that was not be part of the sample of the study but part of the target population. The data from each of the two groups were correlated to find the coefficient of variation between the two. The correlation coefficient of 0.76 was obtained.
Review of Related Literature
    	Supervision is essentially the practice of monitoring the performance of school staff, noting the merit and demerits and using befitting and amicable techniques to ameliorate the flaws while improving on the merits thereby increasing the standard of schools and achieving educational goals. It is an interaction between at least two persons for the improvement of an activity. It is also a combination or integration of processes, procedures and conditions that are consciously designed to advance the work effectiveness of individuals and group. 
Adesina (2009) defines school supervision as the process of bringing about improvement in instruction by working with people who are working with pupils. It has also been described as a process of stimulating growth and a means of helping teachers to achieve excellence in teaching. Supervision in school therefore is a vital process and combination of activities which is concerned with the teaching and improvement of the teaching in the school framework.
According Oyedeji (2012) the functions of school supervisors include: making classroom visits, supervising heads of departments and teachers by checking their scheme of work and lesson notes, checkmating teachers’ classroom attendance, checking absenteeism and rewarding hardworking teachers and punishing indolent ones by assigning administrative duties to them as means of encouraging to do the right things at the right time Olorunfemi (2008) identified two types of supervision as internal and external supervision. Internal supervision is carried out by the school administrators (headmaster/assistant headmaster or principal/vice principal), while government and delegated agents conduct the external supervision. Chike-Okoli (2006) was of the opinion that external supervision is more effective in promoting teacher instructional effectiveness in schools. Eya and Leonard (2012), postulate that internal supervision is more conversant, their reasons being that it helps teachers to be dedicated to their duties and helps the less effective and inexperienced teachers to improve their teaching.  
Instructional supervision occupies a unique place in the entire education system and it becomes absolutely expedient to give it prominent attention. In a contemporary Nigeria, instructional supervision is regarded as the process of enhancing the professional growth of the teachers, the curriculum and improving the techniques of teaching in the classroom through democratic interactions between the Teacher and the Supervisor (Ron, 2010). 
Nakpodia (2006) asserts that, instructional supervision in the modern era centers on the improvement of the teaching-learning situation to the benefits of both the teachers and learners, helps in the identification of areas of strength and weaknesses of teachers, follow-up activities that should be directed at the improvement of identified areas of teachers’ weaknesses and give recognition to the teachers and create a cordial working atmosphere based on good human relations. 
National Open University of Nigeria (NOUN, 2006) observed that supervision provides opportunities for teachers to be groomed through critical study of instructional processes and classroom interactions to carry out their teaching tasks in line with professional codes of conduct. If schools are not supervised adequately, it will have inimical effects on the students’ output and the educational objectives may not be achieved, consequently various instructional supervisory techniques should be employed to ensure qualitative and quantities service delivery by the teachers.
Obilade (2009) opined that instructional supervision is a helping relationship whereby the supervisor guides and assists the teachers to meet the set targets. This definition described instructional supervision from the point of establishing the relationship with stakeholders in school system for the purpose of achieving the set objectives. Similarly, Olaniyan (1996) described instructional supervision as a means to help, guide, stimulate and lead teachers through criticism, appraisal and practices in their education and procedures. This definition focuses much on teachers’ attitudes over other vital elements that present themselves during the teaching and learning process. 
In addition, instructional supervision is a behaviour that is officially designed which directly affects teacher behaviour in such a way to facilitate student learning and achieve the goals of the school system. Through the effective supervision of instruction, supervisors can reinforce and enhance teaching practices that will contribute to improved student learning. The foregoing suggested that instructional supervision particularly in secondary schools is basically concerned with supporting and assisting teachers to improve instruction through their changing behaviour. 
Since Instructional supervision constitutes the leverage point for instructional improvement, teacher’s competence and efficiency of the educational system while an unsupervised instruction may mar the standard of education, it is therefore suggested that principals as catalysts should facilitate the implementation of the various sets of instructional activities geared towards an effective, viable, vibrant and qualitative educational system that will improve the teaching-learning situation in the input - process - output framework without which the educational endeavors may be an exercise in futility. (Archibong, 2013). 
Instructional process and supervision help a lot in improving academic performance of students. This is because supervision of instruction aims at enhancing teaching and learning through proper guidance and planning, and devising ways of improving teachers professionally and thereby helping them realize their creative abilities so that through them the instructional process is improved and well articulated (Pansiru, 2014). 
In the school system, it is the responsibility of the school head to develop and maintain teachers’ competence. The instructional supervisory activities by the school head include: checking of teachers’ lesson notes, scheme of work, pupils’ notes, teachers’ punctuality, teachers’ regularity in class, classroom observation, demonstration, conferencing, workshop, micro-teaching, moderation of examination question papers and moderation of marking schemes among others. Principals as school heads therefore, need to provide this support to teachers, they have to be involved in the implementation of instructional programmes by overseeing what teachers are doing with the students. The instructional supervision according to Kiadese,(2000) involves:
i. Regularity of supervision, example; two hours every month or more depend on the type of the supervision they want to perform within the system.
ii. Aims and objectives of supervision is to address the worker issues, to set tasks for proper evaluation and implementation
iii. Conditions under which supervision is to take place will matters discussed and be strictly confidential and should be implemented fully after the exercise is presented the authority.
According to Tyasi (2010) supervision of instruction involves “motivating the teacher to explore new instructional strategies”. This implies that supervisor has the role of assisting the teachers to do their work better through collaborative efforts. 
Nwaogu (2000) opined that a school is made up of a group of people  working together to ensure that established goals are achieved. Schools that accomplished set goals are said to be effective. Effectiveness is the extent to which a school achieves appreciable students’ academic performance. Ajayi and Ayodele (2006) elucidated that an effective school is the one in which essentially all of the students acquire the basic skills and other desired behaviour within the schools Ajani (2001) observed that school effectiveness simply means the extent to which appreciable students’ academic performance is actualized. School effectiveness can be also viewed as the extent to which the school achieves productivity, high morale of the staff, high level of conformity to the school rules and regulations by both teachers and the students. 
A school is said to be effective when the results derived from students’ performance are appreciable. The parameters for measuring the effectiveness of a secondary school include the level of discipline tone of the school, school climate, teachers’ performance and the number of students who successfully pass their school leaving certificate examinations (Oqunsaju,2004). 
Ogunsaju (2004) asserted that an effective school is the one that reveals students’ performance which relatively exceeds the achievement of other schools with comparative students’ population; that is, socio-economic backgrounds and resources. 
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Fig 1: Conceptual framework (Instructional supervision and school effectiveness)
Source: Researchers’ self-designed
Answering Research Questions
Table 1
Regularity of instructional supervision in Kwara State Public Secondary schools
	SN               Variable                     Respondents                                %
1.                Regularly                        187                                     71.9
2.                Irregularly                         73                                     28.1





 Table 1, shows that instructional supervision is regularly carried out in schools, 187(91.9%) of the respondents  affirmed that instructional supervision is regularly done in the schools while 73(38.1%) said instructional supervision is not regularly done in the schools. 
Table 2
Effectiveness  of  Kwara State Public Secondary schools
	SN                  Variable                        Respondents                                %
1.                     Effective                              161                                     61.9
2.                     Not effective                         99                                      38.1



Table 1 shows that schools in Ilorin Metropolis are very effective as majority of the respondents 161(61.9%) affirmed that schools were delivering on their mandate of producing  good results at various examinations conducted in the school.  
Hypotheses Testing 
Main Hypothesis
Table 3
Instructional supervision and school effectiveness 
	Variable
	N
	

	SD
	DF
	Calculated r-value
	Critical r-value
	Decision

	Instructional Supervision

School Effectiveness
	260



260
	3.42



5.78
	1.33



3.14
	

258
	

.663
	

.195
	
Ho:
Rejected 


· 0.05 level of significance

	Table 3 showed that, the calculated r-value of .663 is greater than the critical r-value .195 at 0.05 level of significance and for 258 degrees of freedom. Thus, the hypothesis two which stated that, there is no significant relationship between instructional supervision and school effectiveness was rejected. This implies that instructional supervision was significantly positive and highly correlated to school effectiveness in Kwara State public secondary schools.
Table 4
Directive supervision and school effectiveness
	Variable
	N
	
	SD
	DF
	Calculated r-value
	Critical r-value
	Decision

	Directive Supervision


School Effectiveness
	260




260
	3.06




5.78
	1.93




3.14
	

258
	

.540
	

.195
	
Ho1:
Rejected 


Source: Field work 2019
	Table 4 showed that, the calculated r-value of .540 is greater than the critical r-value .195 at 0.05 level of significance and for 258 degrees of freedom. Therefore, the hypothesis three which stated that, there is no significant relationship between directive supervision and school effectiveness was rejected, which means, directive supervision was significantly positive and highly correlated to school effectiveness in Kwara State public secondary schools.
Table 5
Collaborative supervision and school effectiveness
	Variable
	N
	
	SD
	DF
	Calculated r-value
	Critical r-value
	Decision

	Collaborative Supervision


School Effectiveness
	260




260
	1.89




5.78
	1.03




3.14
	

258
	

.812
	

.195
	
Ho2:
Rejected 


Source: Field work 2019
          Table 5showed that, the calculated r-value of .812 is greater than the critical r-value .195 at 0.05 level of significance and for 258 degrees of freedom. Therefore, the hypothesis three which stated that, there is no significant relationship between collaborative supervision and school effectiveness was rejected, which means, collaborative supervision was significantly positive and highly correlated to school effectiveness in public secondary schools in Ilorin Metropolis, Kwara State.
Table 5
Self-directed supervision and school effectiveness
	Variable
	N
	
	SD
	DF
	Calculated r-value
	Critical r-value
	Decision

	Self-directed Supervision


School Effectiveness
	260




260
	4.32




5.78
	2.99




3.14
	

258
	

.542
	

.195
	

Ho3:
Rejected 


Source: Field work 2019
	Table 5 showed that, the calculated r-value of .542 is greater than the critical r-value .195 at 0.05 level of significance and for 258 degrees of freedom. Therefore, the hypothesis three which stated that, there is no significant relationship between self-directed supervision and school effectiveness was rejected, which means, self-directed supervision was significantly positive and highly correlated to school effectiveness in public secondary schools in Ilorin Metropolis, Kwara State.
Discussion of Findings
	The hypothesis one of this study which stated that there is no significant relationship between instructional supervision and school effectiveness in Kwara state public secondary schools was rejected, which means that, there was a significant relationship between instructional supervision and school effectiveness in Kwara state public secondary schools. This finding is in line with the findings of Gregory (2010) who asserted that instructional supervision is regarded as the process of enhancing the professional growth of the teachers, the curriculum and improving the techniques of teaching in the classroom through democratic interactions between the Teacher and the Supervisor. The findings also corroborated with Nakpodia (2006) who concluded that, instructional supervision in the modern era centers on the improvement of the teaching-learning situation to the benefits of both the teachers and learners,
.

           The operational hypothesis one which stated that there is no significant relationship between directive supervision and school effectiveness in Kwara state public secondary schools was rejected, which means, there was a significance relationship between directive supervision and school effectiveness in Kwara state public secondary schools. The finding is in agreement with Olatoye (2006) who agreed that directive supervision directly influence the behaviour of teachers and the teaching process employed to promote students learning.	

The finding of this study as regards the result of hypothesis three  also conform with Olatoye (2006) position  that for  each individual teacher within the school system to perform the duties to which he has been assigned to effectively, must also  cooperate with others to develop a  favourable climate for effective teaching and learning.
 Hypothesis three asserted a significance relationship between self-directed supervision and school effectiveness in Kwara state public secondary schools conforms with Eya and Leonard (2012) position that  proper guidance of teachers in instructional planning and delivery will help them realize their creative abilities that will improve instructional process, lesson delivery and self evaluation.
Conclusion
The study concluded that instructional supervision was regularly embarked done in Kwara State public secondary schools. It also concluded that the schools were fairly effective. It also concluded that direct supervision, collaborative supervision and self-directed supervision strategies significantly influenced public schools effectiveness in Kwara State.
Recommendations
 	Based on the findings of this study, the following recommendations were made: 
i. Instructional supervision in schools should be widened to cover all schools and benchmark supervision time should be set for all schools.
ii. Instruction supervisors should be engaged in regular training to update their knowledge and skills and provide them with useful information that will keep them abreast of the current trends in the educational system.
iii. Direct supervision, collaborative supervision and self-directed supervision strategies were mostly conducted internally, the study is recommending more  supervision of  instruction by external agencies of government that oversees the schools
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