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journal has the following distinct objectives:

¢ To publish high quality, peer reviewed papers aimed at
advancing research and teaching in English Studies and
General Linguistics in Migeria:

o To promote current and up-to-date research methodology
applicable for research in English Studies and Linguistics:

¢ To encourage comprehensibility and understanding
through reader-friendly presentation of papers;

e To provide space for Nigerian scholars to report their
works and to contribute to key debates in English Studies
and General Linguistics.
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I. Manuseripts including, the abstract. should be typed double
spaced on one side only and should not exceed 20 pages.

2. Each article should include an abstract of between 150 and
200 words which succinctly presents the content of the
paper.

3. The contribution submitted to PEL should not have been
published previously and should not be under
consideration elsewhere.

4. Submissions can be made by e-mail to:
kehinday?7 @ yahoo.co.uk; telephone: 08056342354,

5. Submissions should be accompanied by a short biography,
stating qualifications, areas of interest/specialization and
institutional affiliation.
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Use of Insiructional Strategy for Teaching Reading at the
Mursery/Prirnary Classes in Abuja Municipal Area Coungj|

’L Yekeen Bello
Depa| ment of English Studies, Nile University of Nigeria, Abuja

Abstract

This stug vy identifies approaches used in teaching of reading in Early
Childhood Education. The study adopted descriptive resear},
design using survey method. The population for the study is all the
nursery/primary class teachers in Abuja Municipal Council Area,
Randony stratified sampling technique was used to select fifty (50
nursery/primary class teachers for the study. A 10-item researcher.
designed reading challenges questionnaire (RDRCQ) was given to
two experts in English Studies Department, University of Abuja for
content !ual[d]ty of the instrument upon whose corrections were
used for the final draft of the instrument. The instrument was
subjected to test re-test method using Pearson Product Momen;
Correlation Co-efficient statistics, thus producing reliability index of
0.51at 0.05 alpha level of significance, Percentile statistical method
was used to answer the research question, The findings from the
analysis of the study, leads to the conclusion that high respondents
ranging from 31 (62%) to 50 (100%) agreed that some serious
challenges face the nursery/primary school teachers while only 16
respondents (329%) as well as 5 respondents (10%) negligibly spoke
in contrary to the instrument of the study,

Reywords: Instructional strategy, teaching reading. realia, pictures,
cards and Cuisenaire rods

Introduction

Language learning has the four communicative skills as fundamental
ingredients. Reading, which is the focus of this study happens to be
paramount to language learning because it leads to academic
performance (Bellc & Lawal 2015). Reading has also been
identified by Wairumu et al (2016) as one of the most reliable
indicator of whether a learner will attain the competence needed
to achieve academic success. It is also seen as a vital skill as constant
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access to most information is through reading skill which is the Hh
third and next to writing skill. This makes it imperative for teachers
in early childhood classes (nursery classes) to put in their best by
wing strategies, techniques and necessary instructional materials
that will facilitate easy grasp of skill that helps develop proficiency
in reading. :
Chall {1989) is of the opinion that learners below nine years
in preparatory or pre-school to primary three, are in very early
tage of reading. After nine years when the child is placed 'in
primary four, the learners are expected at this stage to offer most
of the subjects in the curriculum and also be able to read fairly well
independently due to the grand exposure to the rubrics of reading.
Chall argues further that information about the stages of learning
to read indicate that learners starting at this level should be
basically reading to learn, where they read as a tool for acquiring
new knowledge. Similarly, Kange'the (1988) submits that reading in
early years of children among other things, aims at reading for
pleasure through learners’ exposure to a wariety of materials, to
help learrers develop a word band of vocabulary and expose them
0 new ideas and sentence structures that are used later to
communicate both verbally and in the written form.
similarly. Snow., Burns and Griffin (20068) contend that
reading is a very important skill as it is recognised as a necessary
| Pant of obtaining a better job and success in literature and
kqaw!edge. However, reading in a foreign language such as English
might pose some problems to some people. Snow et al claiﬁn
furllher that there are three potential stumbling blocks in readin:g.
'-'~;|I'Hc|j| are the difficurries In understanding and using the alphabetic
F;;I“EJFHE: the f'a|IE.:rr-:- to transfer comprehensive skill of spokeh
Buage to reading: and lack of appreciation. incentives and
';'I?’flvaﬁcun oh the part of instructors. Snow et al further add that
rEIIiiirl;errl'; w!r'u::- face early real_'llilng |:||"::-1:_IlE-Irn [a_-::lci prior knowledge an
s ﬂ:h”s such as the al':nh;n,r to f?ti’[ll'!ELllSl‘ll_F'DLlhdﬂ, the ability t
n |EndinE ]l_'l'll'!lev.‘.hE!rLI:-:fi of reading and the ability to identify letters,
Wisi g his voice rm the _z:hml.re. Runo (2010) also explains that
i“tErpritH- an activity which involves the comprehension and
ation of ideas symbolised by written or printed langua
ge.

5 i
==, 203 (1990) opines that there are a number of factors thaf
S in English and o T L ot T T SR
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affett reading pedagogy in early childhood setting especially in
English language. This is because inconsistency and irregular spelling
of English words prevent one-to-one relationship between the
lettdrs seen and the sounds heard as opposed to other languages,

Thi:iI inconsistency in irregular spelling is necessitated by the fact
that many words are borrowed from Greek, Latin, French and

EUEII‘I Germany. Such irregular spellings and pronuncialions are ag
exemplified such as /i:/ which is phonologically a front, close, and
spread vowel can be realised in a number of ways such as:

|
(i) eeasinbee
(i) ea asin bead
(iii) e asin complete
(iv) ey asin key
(v) iasin police
(vi) e asin field
(vii} ei as in receive
(viii) eo as in people
(ix) uay asin quay. etc.

Adam further argues that the rules for letter-sound
correspondence do not always provide the means to accurate
decoding. The use of phonics is therefore aimed at redudng
confusion and mermnory load on children by elimination option of
guessing hence creating confident readers. Adam goes further that a
good phonetics programme builds a strong foundation for most
learners. |t is therefore imperative to note that there are
approximately forty-four (44) speech sounds in English, twenty
(20) of them being pure vowels otherwise known &
monophthongs, eight (8) being diphthongs. while twenty-four (24)
are consonants. apart from other five (3) sounds that are referred
to as triphthongs. The learners are taught these sounds and their
respective pronunciation and articulation as they learn to talk
(speak) which is the second stage of the four communicative skills

Alongside speaking. they also learn to associate sounds with letters
as they learn to read and write.

iy u ey M) T oo o -4 T e eieei B A pmroraree | | 1= d S el te R
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Jeremy (2007) affirms that when one walks into some
classrooms around the world, one would see fixed data projectors,
nteractive whiteboards (IWEs), and built-in-speakers for audio
material that is delivered directly from a computer hard disk
(rather from a tape recorder) and computers with round-the-clock
internet access. This helps learners to find out information by a
search engine-like Google and the results can be placed for the
whale class on the 'WB. In other classes, even in many successful
private language schools around the world. there is a whiteboard
in the classroom, an overhead projector (OHP) and a tape
recorder. Other schools only have a whiteboard, or perhaps a
blackboard that are most often not in good condition. Studies
according to Jeremy (2007) show that there are some classroom
conditions where neither teacher nor students have anything at all
in terms of educational technology or other instructional aids, and
which they find difficult to improvise. Jeremy used Jill and Charles
Hardfield to represent to represent different realities in a ‘reversed
pyramid’ of resources:

ey o
Language laboratories, videos
Computers, power point
Cassette recorders, OHPs
Photocopiers
sWhiteboards, books /
'“t.i]:'ﬂper and pens *;r

ﬂ\f&‘ lackboard / ;

-[;Iuthiﬂgff

\/

Fig. 1: Reversed rescurces pyramid
|
—_ Jeremy (2007) asserts that in a world in which the paée of
echnical change is breathtakingly fast (so that between the w:{iring
and the publishing of his study new technology will have been
Produced), it seems that being at the bottom of the pyramid is

e —— e r—
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Hadfield and Hadfield (2003: 34) argue that the recourses
that are available are truly amazing. It could be seen that they offer
smazing varieties of routes for learning and elf-racovery. Hadfield
and Hadfield contend further that we should not see the content of
the pyramid as methodologies for learning. but rather, as tools to
help in whatever approaches and techniques that has been chosen
to be used. Hadfield and Hadfield argue further that evidence
abound that many classrooms both in the developing and
developed world do not have access to all modern technology.
yet, this does not prevent students, and has never prevented them
from learning English successfully.

Jeremy (2001:176) is of the opinion that thus far, the most
useful resources in the classroom are the teachers themselves. He
argues further that through their thoughts and experiences they
bring the outside world into the classroom, and this is seen as a
very powerful resource. Via this, learners could be asked to write
or talk about things they like or the things they have experienced in
life. They could be asked what they would like to do in certain
conditions. or get them to act out scenes from their lives, just as in
multilingual classes, or one can get them fo act or share
information about their different backgrounds and wvillages. town
or countries as the case may be. Similarly, students can also be
very good resources for explaining and practising meanings. For
example, in young learners’ classes. the learners can be used as
“living clocks” by demonstrating the tirne with their arms. (using a
pointing finger for the minute hand, and a fist for the hour hand).
while other learners say what the time is. They can also be
arranged in alphabetical order by vividly using their initials to form
the alphabet from A-Z, thus making the experience becoming mare
indelible in their memory; learners can elect or pick one of their
members to be a robot while others direct him or her on what to
do. Other learners can mime and act out words and phrases such as
“hurry up, watch out, halt, etc.”

Aside using learners themselves or other human resources,
Other things such as objects, pictures. cards, among several others
@n be used for presenting and manipulating language. For the
Purpose of this study. four different material resources shall be
viewed and discussed: |
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1. Realia .
This discusses, for instance: now simple pebbles can be ygeq e
stimulus for a creative 2€VitY: Realia which is ordinary but, hul:
real 'object used in P?d_‘ag':’%’f mﬂkIES the lesson mare viyig and
concrete. However, this 15 O Possible use for real objects (realia),
With beginners, and particularly children, using realia i highif;“
helpful for teaching the MEEMINEs of words or for stimula
learhers’ activities just @8 MOt teachers come to dass with f
dodk frames, telephones SiG 10 fac‘:htate tEMhi“EflearnEnE
Pmﬁesses, Jill and Charles Suggest thai Db{em that are infrinsicall‘r
interesting can provice @ gﬂﬂd starting point for a variety of work
and communication actvit®* They added further that bringing in
“evocative objects” ha! I?EWE 9 sy to e dﬂef interest ang
motivate learners. The* G e bt "b]?ﬂn‘ a coin of button, ,
ring. a paper clip, an elastic band. an old picture frame. a key and
a pad lock. Students ar€ then p”: YO Broups: each group picks
abject from the bag without locking at their selections, Each
student in the group then Writ€s On one sentence about the object
picked by that group ri.ﬁemberL j::f that group share their sentences
to make the objec’ autodiography. They then read th,
autobiography of 1€ ﬂh}e{tzgék?d In each group to the rey
members of the clas (Jeremy. :177)

tim B
uits,

2. Pictures ’ ;

Teachers have alway? used pictures or graphics whether drawn,
taken from books oF calmdaﬁ, OF Newspapers, or magazines g
photographed to faclliltarﬂ learning. Pictures can be in the form of
flashcards, large wall picurs large enough for every learner tg gee
its details. cue cards (imall €ards which students use in pair o
group  work), thmg::a:}hs Il]uf’_“‘ati‘:‘m (typically in
textbook).some teache aiso Use projected slides, images from &
overhead projecter. 9 projected  computer images. In anothe
instance, teachers, in 1" E"h_SE”{E of many of these aids, do draw

on the board to help Wilh explanation and language work,

Strategically, Jeremy (2007:178) states that Pictures of all kineds car

be used in a multiplictY of ways such as:

= -“a-_-,'_u.._n-- —

—_—
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(i) Drills: with lower-level students or classes, an appropriate use of
pictures, especially flashcards in cue-response drills as suggested by
most textbooks. Teachers hold up flashcards (the cues) before
nominating a student to produce an answer or to respond to, then
the teacher holds up another one, nominating another student. and
o on. Flashcards are particularly useful for drilling grammar items
for cueing different sentences and praclising vocabulary.
Sometimes. teachers use large wall pictures, where pointing 1o a

detail of a picture will elicit a response such as “there is some rmille
in the fridge”.

(i) Communication games: pictures are extremely useful for a
variety of communication activities, especially, they have a game-
like feel, such as “describe and draw™ activities, where one student
describes a picture (which we have given them) and a partner has
to draw the same picture without looking at the original. Jeremy
(2007:178) goes further that class can also be divided into four
groups A, B, C, and D and give each group a different picture that
shows a separate stage in a story. Once the members of the group
have studied their picture, it should be withdrawn from them.
Jeremy then suggests further that new groups could be formed
with four members each, one from group A, one from group B,
one from group C and one from group D. respectively. By sharing
the information they saw in the pictures. they have to work out
what the story of the pictures put together are telling, Jerermy states
further that teachers sometimes use pictures for creative writing.
They may instruct students to invent a story using at least three of
the images in front of them. Teachers can as well tell students to
have a conversation about a specific topic and at various stages
during the conversation, to pick a card and bring whatever that
card shows in the conversation.
!

(i) Understanding: one of the appropriate uses of pictures is for
Presenting and checking of meaning. The easy way r:rf]e:-cplaining
the meaning of a word, say aeroplane, is to have a picture of one.
In the same way it is easy to check students’ understanding of a

Piece of writing or listening by asking them to select the picture
|
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|

I

(out of say, four) which best corresponds
listening passage,

to the reading text c:r.rh; :

|
i i
if_::gkfmgf?{entatmn: Pictu_res of various kinds are often used to.
i k. more appealing. Jeremy (2007:178) opines that iy °
imany modern course books, for example, a reading test will t;: -
;adGI‘HEd by a photograph which is not strictly necessary in the ;
2ame way as does happen in newspapers and magazines. The |
rationale for this is clearly that pictures enhance the text. giving |
‘readers especially students an extra visual dimension to what they |
are reading. However, Jeremy argues that some teachers and |
material designers object to the use of this illustration because they
iEDﬂsidE-rEd it gratuitous. But it should be remembered that if the |
pictures are interesting, they will appear strong to at least some
members of the class. They have the power (at least for the more |
visually oriented) to engage students.

{v) Predictions: Pictures are useful for getting students to predict
what is coming next in a class. Thus, students look at a picture and
try to guess what it shows, (Are the people in it brother and sister, |
husband and wife, and what are they talking. or arguing about?).
They can then listen to audio track or read a text to see if it
matches what they predicted on the basis of the picture. This use of
picture is very powerful and has the advantage of engaging
students in the task to follow.

(vi) Discussion: Pictures can stimulate questions such as what is it
showing! How does it make you feel? What was the artist’s or
photographer s purpose in designing it that way? Would you like
to have this picture in your home? Why? \Why not? How much
would you pay for such pictures? Fre,

Based on this, Jeremy affirms that one idea is to make
students to become judges of a photographic competition. After
being presented with categories of photographs they are going to
judge (e.g. men in action, reportage, abstract pictures, etc). then
the students are made to decide on some characteristics their
photagraphs should have,

T B = e L T e TR e S LR SR g T P el
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.8 Jeremy asserts further that pictures can also be used for
- creative language use, whether they (pictures) are in a book or on
me we cards, flashcards or wall pictures. Students might be asked to

o | write a description of a picture to invent the conversation taking
in place between two people in a picture or, in one particular role-
e | play activity, ask them to answer questions as if they were the
e characters in a famous painting. Further academic pursuit by
e Teacher of N/P classes will enhance their capability for them (Bello.
12 2016).

N

d 3, Cards

y Apart from flashcards with pictures on them, Jeremy (2007:180]
12 points out that cards of all shapes and sizes can be used in a variety
® ' of ways. Cards, according to him, can range from carefully
«e | prepared pieces of thick paper which have been laminated to make

them into a reusable resource to small strips of paper which the
teacher brings in for one lesson only. Of the many uses for cards,

— o —— e

ct Jeremy states that three are especially worth mentioning:

id

r, M) Matching and ordering: Cards are especially good for matching
1. | Questions and answers or two halves of a sentence. Students can
it either match them on the desk in front of them (perhaps in pairs or
of ‘

groups), or they can move around in classroom looking for their
g | Pairs, This matching can be on the basis of topic, lexis or

 Bremmatical construction card can also be used to order words into
entences or to put lines in a poem in order using cards in this whay
' especially good for kinesthetic learners, of course, But it is good

—
—_

-4 for everyone else, too, espadially if we can get students walking
ke around the classroom for at least a brief period,
h : '
fi) Selecting: Cards work really well if we want learners to speak
i _ If::l“:::t spot or use particular words or phrases in a conversatidn or
;'.;:. | er’tmner:ﬂ Jeremy [EDDF:]EE}J contends that word cDU!«.J;:I be
o B U an_separate cards and then, after shuffling them, place
€3] e I?I]E face -:!ctwn. When a learner picks up the next card in
| i e or she is asked to use such picked word in a sentence,
e fzntenc!s further that altﬁlrnatively, learners can choose
3! — [OLIF car n 1hn ’r t ht is on the cards
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into

stories. In a similar instance Harmer (2007:180
f 4 er ( :180) suggests thy; .

€rs can pick up a card and try to describe what the word on i

fEEiS.I_taﬂes or smells like, while other learners guess what such thing
S, |

(lii) Card games: Harmer (2007:180) posits that there are as Many
card game possibilities in language learning as there are in real life,
We can turn the card selection into a game by introducing 3
competitive element, having students in pairs to play against each
other, or against other pairs. In the light of the above, Fodeke
(2011) is of the view that a simple vocabulary game can be played
in which learners have cards with pictures on one side arfd words:
on the other, She argues that if learners pick the picture Elﬁfh they
(learriers) will have to draw it and then compare it with the
original picture in support of the above. Harmer states that the old
game! of snap can be adopted so that two players have a set of
cards with the same objects, etc., but whereas one player has only
one picture, while the other has only words. The cards are shuffled
and then the players put down the cards one at a time. If a paper
and a word card match, the player who shouts snag! first wins al
the cards on the table the object of the game is for player to end
up with all the cards.

4. Cuisenaire rods:
Harmer (2007:180) states that use of Cuisenaire rods was originally
invented by the Belgian educator Caleb Gattegno. These small
blocks or plastics of different lengths were originally designed for
Mathematics teaching. Each length is a different colour, The rods
are featureless, and are only differentiated by their length and
colour. Simple they may be but they are useful for a wide range of
activities, For instance, it could be said that particular rod is a pen
or a telephone. ar a dog or a key so that by holding them up o
putting them together a story can be told through the use of little
imagination. It is very easy to be improvised by the teachers.
Harmer (2007:181) and Bello (2016) contend that thes
rods can be used to demonstrate word stress, too: if one is bigger
than the others (in & sequence representing syllables in a word @
words in a sentence), it shows where the stress should be. Harm#
SEESS N

oot i v | B ot P AL b s e L
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fg{]ﬂ?:iSI:l Fﬂﬂf?hdi that British and American English speakers
often differ in where they place the stress in words. Thus ballet in
english s stressed on the first syllable (bal) whereas in American
English the stress usually falls on the second syllable {let). In a

smilat vein, Harmer contends that in a one-syllable word like

dance. we knmui'whim syllable is stressed since there is only one, A
word with more than one syllable is more complex, We might
sress the word expert on the second syllable (exPORT) as it is used
as a verb, But, |if, on the contrary, we stress the first syllable
(EXport). the word is now a noun.

In another development. Bello (2015) and Bello (2016)
asits that in milti-syllable words there is often more than cne
dressed syllable such as singularly. Information. claustrophobia. In
qich cases we call the strongest force the primary stress and the
weaker force the sacandary_stress e.g. singubarity. information,
daustro'phobia. The primary stress has a superscript mark whereas

secondary stress is marked bellow the line;.
The use of the Cuisenaire rods. according to Harmer

(2007:43), shows thal words are often not pronounced as one
might expect from their spelling. The waord secretary would appear
on paper, to have four syllables, but when it is spoken, there s
sometimes only three and the first one is stressed \tsekratri/ or ever,
in rapid speech, only two &.§. ssekiri /. As well, Harmer nolices
that when a word changes shape morphologically, the strassed
syllable may shift. In English we stress, for example Japan on the
second syllable (jaPAN). but when it changes to adjective, the stress
moves to the new syllable (JapanESE). However, this is not always

the case e.g. (amERica. amERican). etc.
We can also assign a word or phrase to each of say five

rods and the students then have to put themn in the right order {e.g.
| usually get up at six o'dock). By moving the usually rod around
and showing where it can and cannot occur in the sentence, the
students get a clear visual display of something they are attempting
to fix in their minds.

Rads can be used to teach prepositions. Teachers can model
with the rods sentences like: the red one is /on top/ beside/ under/
aver/ behind/, among several other prepositions. Teachers can also

show rods in different relations positions and ask students 1o
Papersin English and Linguistics (PEL) Vol 19, Nos 1&2, Jun 2018 Page 125
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describel them. Students can then position the rods for other
studentdl to describe in even more complex arrangements. Harmer
contends further that Cuisenaire rods are also  useful  for
demonstrating colours, comparatives. and a whole range of other
semantic and syntactic areas particularly with people who respond
well tolvisual or kinesthetic activities. These are further enhanced
when teachers are encouraged and allowed to attend language
W'Dt'kihl.'!'.lpﬁ. serninars or refresher courses, which in the contrary,
becausel of its financial involvement, many private schools

Especiai'ly nursery/primary schools do neglect.
|

Statement of the Problem

Reading is basic and fundamental to acq
learning in general that leads te high
Reading has been seen as a basic reliab
academic success. Since nursery/primary education serves as the
base. or the foundation of futuré academic success. concerted

offorts must be put in place 1o employ instructional strategy in
teaching reading at this level.

uisition of language and
academnic performance.
le pointer 1O students’

Research Question
1. What are the challenges faced by teachers of

Mursery/Brimary classes in teaching reading?

Methodology
The study is a guantitative descriptive survey design type. The

population for the study is all the nursery/primary class teachers in
Abuja Municipal Coundil Area. Random stratified sampling
technique was used to select fifty (50) nursery/primary class
teachers for the study. A 10-item researcher-designed reading
challenges guestionnaire (RDRCQ) was given to two experis in
English Studies department of University of Abuja for content
validity of the instrument upon whose corrections were used for
the final draft of the instrumcnt, The instrument was subjected 10
test re-test method using Pearson Product Moment Correlation Co-
efficient statistics, thus producing reliability index of 0.51at 0.03
alpha level of significance. Percentile statistical method was used

= = — —r T oo
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Data Analysis

A

What are the challenges faced by

Mursery/Primary classes in teaching reading?

teachers

Table 1: Frequency Counts and Percentage Distribution of the _
challenges faced by teachers of Nursery/Primary classes in

teaching reading

Indicator
instructional materials are not easy 10

come by

It is the duty of the teachers to improvise
instructional materials

MNursery/primary  class pupils  generally
have low rate of

absorption/comprehension

Most reading materials do not suggest
instructional materials to be used for

certain concepts

Maost nursery/primary teachers are lnm‘
gualified to handle such classes especially

in the area of oral English

Some teachers rely on the personal
experiences of the learners as major

Fresources

....... T
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5

48

31

47

25

Frequency 96

10

10

Q6

62

Gt

50

of
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7. T@aachers often find it difficult to tune
!r—.-:arners off mother tongue interference 16 32

8. Mursery/Primary  class teachers seldom

attend serninars, workshops or refresher 46 92
COUrses.
9. lack of incentives for nursery/primary 49 o8

teachers often affect their input
10. Most nursery/primary teachers cannot 1ICT 30 100
gadgets to ease their pedagogical processes

Discussion
result of analysis in Table 1 shows that 50 respondents representing

100% contend that most nursery/primary teachers cannot use ICT
gadgets to ease their pedagogical Pprocesses. This agrees with
Jeremy (2007) who asserts that in a world in which the pace cf
technical change is hreathtakingly fast (so that between the writing
and the publishing of his study new technology will have been
produced), it seems that being at the bottom of the pyramid is
likely to be a bar 1o language learning. Close to the above in rank
is 49 respondents. who represent 98%, are of the view that lack of
incentives for Aursery/prirmary teachers often affects their impad.
This result is in line with Snow et al (2006) who posit that reading
in a foreign language such as English might pose some problem to
some people. snow et 4l claim further that there are three potential
stumbling  blocks in reading, which are the difficulties in
understanding and Using the alphabetic principle: the failure t0
transfer comprehensive skill of spoken language 10 reading; and
lack of appreciation, incentives and motivation on the part ol
instructors. Next to the above is 48 respondents who represen
96% agree that nursery/prirnary class pupils generally have lov
rate of ahsorption/camprehension. This inadvertently concords
with the finding of Wairumu et al (2016) who see comprehension
ability as one of the mMos reliable indicator of whether a learnst
will attain the competence needed ta achieve academic success. It 18

i T T LT e [ T Tt g )l AT =R TS
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Ei!

also seen as a vital skill as constant access to most information s
through reading skill which is the third and next to writing skill,
This makes it imperative for teachers in early childhood classes
(nursery classes) to put in their best by using strategies, techniques
and necessary instructional materials that will facilitate easy grasp
of <kill that helps develop proficiency in reading. Mext to the
above in rank order is 47 respondents who stand for 94%
accepted that most nursery/primary teachers are not qualified to
handle such classes especially in the area of oral English. This
finding is in consonance with the finding of Adam (1990) who
opines that there are a number of factors thal affect reading
pedagogy in early childhood setting especially in English language.
This is because inconsistency and irregular spelling of English words

revent one-to-one relationship between the letters s2em and the
sounds heard as opposed to other languages. This inconsistency in
iregular spelling is necessitated by the fact that many words are
horrowed from Greek, Latin, French and even Germany. Such
irregular spellings and pronunciations are as exemplified such as /fiz/
which is phonologically a front. close. and spread vowel can be

realised in a number of ways such as:

(i) eeasinbee

(i) eaasin begad
(iii) e asin complete
liv) ey asin key

v) fasin police

(vi) ieasin field

(vii) eiasin recgive
(viil} eo as in peaple
lix}) way as in quay, etc. |

Adam further argues that the rules for letter-sound correspondence
do not always provide the means to accurate decoding. The use of
Phonics is therefore aimed at reducing confusion and memory load
on children by elimination option of guessing hence treating
nfident readers. Adam goes further that a good phonetics
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programme builds a strong foundation for mont learners,
therefare imperative 1o note that there are approximately :
four (44) speech sounds in English, twenty (20) of them being
vowels otherwise known a3 monopthongs, eight (8) -
diphthongs. while twenty-four (24) are consonants. apart fren
other five (5) wunds that are referred 1o as triphthongs. Ty
learners are faught these sounds and their respective PrONUNCHati
and articulation as they learn to talk (speak) which is the secey
sfage of the four ¢communicative skills, Alongside peaking, the,
also learn 10 asiociate sounds with letters as they learn to read
write, Similarly, 46 respondents  representing 92%  are -
agreement thal nursery/Primary cass  teachent seldom  attend
wmiars, workthops or retresher courset, Tha  finding i
agreement with the finding of Marmer (2007 who contends thy
rods can be used to teach prepositions, Teachers can model swify
the rods sentences like: the red one is fon lop/ betide/ undey
over, behind', among several other prepositions. Teachers can alig
thowe rods in different relations positions and ask students g
gescribe them

Students can then position the rods for other students &
deicribe in gven more complex arrangements. Marmer contend
further that Cunenaire rods are alto useful for demonstrating
coigury. comparatives. and a whole range of other semantic and
Wyntactic areas particularly with people who réspond well to visua
or kinesthenc activities. These are further enhanced when teachers
are encourapes and allowed (o atlend Idnguage Wﬂfff-ihﬂﬂ‘i.
ieminarn of reiresher courses, which in the contrary, because of 15

financial  invalvement, many  private  schooly espegally
Aurtery/primary school do neglect. However. an average of 235
responcents repicienting 50% agreed that some teachers rely on

the perionel espeniences of the learners ag Mmajor resources. This
finding agreei with the hinding of Joramy (2001176} who is of the
Opsrdon that thus far. the most wsefl) résources in the classroom are
the leaners thenwelves. He argues further that through  their
thoughts and experiences they bring the outsida world into the
dassroom, and this Is wen a5 & very powerful resource. Via this,
‘earniars could be aiked to write or talk about things they like or
the things they have expenenced in Jife. They could be asked what
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they would like to do ir_'| cenailn cmndlitiﬂns, or get them to act out
ccenes from their lives, just as in mu!tlllngua.j classes, or one can get
themn to act or share information about thejr different backgrounds
and villages, town or countries as the case Mmay be,

Similarly, students can also be very good resources for

explaining and practising meanings. For example. in young
learners’ classes, the learners can be UEEL“[ as “living clocks™ by
demonstrating the time with their arms, (using a pointing finger for
the minute hand, and a fist for the hour hand), while other learners
say what the time is. They can also be arranged in alphabetical
order by vividly using their initials to Lfc:rrn the alphabet from A-Z,
thus making the experience becoming rmore indelible in their
memory; learners can elect or pick one of their members to be a
rebot while others direct him or her on what to do. Other learners
can mime and act out words and phrases such as “hurry up. wateh
out, halt, etc.. while 31 respondents who stapg for 62% were on
agreement that most reading materials do nor suggest instructional
materials to be used for certain concepts. This result is contrary to
the finding of Jeremy (2007:178) who states that strategically,
pictures of all kinds can be used in a multiplicity of ways such as
drills with lower-level students or classes

; ' 8N appropriate use of
pictures, especially flashcards in cue-response d

rills as suggested by
most textboolks.

Teachers hold up flashecards (the Cues) befor
student to produce an answer or to Fespond ta, +
holds up another one. nominating another stuel
Flashcards are particularly wseful for drilling grammar items f
Cweing different sentences and practising vocabulary, Smmerism i
?EIElcher's use large wall pictures, whare Pointing 0 a detail fE'i'
Picture will elicit a response such as “there ;FU._;GmE_ frilk inDth?
:”dﬁe - 16 respondents representing 329% 28ree on the point th &
achers often fing it difficult 'o tune learmners o Mcther ol
Nerference, This result connotes the findin s OnUg

= nominating 5
hen the teacher
ent. and so gn,

- E of Snow,
Coriffin (2006) who contends that reading is 3 UEW"—;’:: [Erlrlrns and
a necessary part of obtgjn; POrtant skil|
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stumbling  blocks in  reading. which are the difficuy;
understanding and using the alphabetic principle: the rﬂglLEs
transfer comprehensive skill of spoken language to reading a néﬂ
of appreciation. incentives and motivation on the paﬂiadf
instructors, while as low as 5 respondents each for indicatars aﬂ'
2 representing 10% respectively consent that instructional “‘tﬂnten'n|
are not easy to come by. and which connotes the finding of Jere v
(2007) who affirms that when one walks into some classropp,
around the world. one would see fixed data projectors, I'nteracm.:.
whiteboards (IWBs), and built-in-speakers for audio material thyy i
delivered directly from a computer hard disk (rather from a tape
recorder) and computers with round-the-clock internet access.
This helps learners to find out information by a seard
engine like Google and the results can be placed for the whole ¢z
on the IWE. In other classes, even in many successful privat
language schools around the world, there is a whiteboard in the
classroom. an overhead projector (OHP) and a tape recorder,
Other schools only have a whiteboard, or perhaps a blackboarg
that are most often not in good condition. Studies according to
Jeremy (2007) show that there are some classroom conditions
where neither teacher nor students have anything at all in terms of
educational technology or other instructional aids (this is largely
due to the cost of those instructional items). Another finding says
that it is the duty of the teachers to improvise instructional
materials negates the studies of Jeremy (2007) show that there are
some classroom conditions where neither teacher nor students have
anything at all in terms of educational technology or other
instructional aids, and which they find difficult to improvise.

in

Conclusion

Considering the finding of the study, it was concluded that high
respondents ranging from 31 (62%) to 50 (100%) agreed that
some serious challenges face the nursery/primary school teachers
while only 16 respondents (329) as well as 5 respondents (109%)
negligibly spoke in contrary to the instrument of the study.
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Recommendation
In relerence 1o the findings and the conclusion of the study. it s

heroby recommend as Tollows:

. Ministry of Education and olher stakehaolders should ensure
that reading materials are adeguately supplied to schools
right lrom the nursery/primary level,

2. Ministry of Education should make it compulsary lor all
privale nuesery/primary and higher institutions to provide
cnouph reading malerials in their schools o be suparvised
Ly ixlficion] mionilosing group.

3. Awareness should be created to sensitise parents on the
nwed o work hand i hand with schogl autherities and the
teachers capecially durlng the early yeors of learning when
the children are just coming from heme to the academic
srvironment where (he foundation laid at home will be
Luill upon.

4.  Teachers at this level (nursery/primary classes) whole are to
play in foco parentis role must iry to influence the children
positivaly.

5. Teachers at this lewel should be creative and innovative in
using warious Instructional strategies 1o enhance reading
pedagogy.

6. Tralners of teacher in Early Childhood Education Colleges
should make concerted efforts to ensure that the trainees
are acquainted with the approved and approprlate age for
warious inslructional straleges,

7.  Propristors ol privale schools should endeavour to employ
qualified teachers lo handle different subjects, especially
English language.

8, Ingervice [raining, workshops and seminars should be
encouragzied amang leachers of these classes.

9. Use of ICT gadpets should be integrated in early childhood
education to enhance feachingfenming processes.

0. Proprietors of private ingilutions are advised to motivate
thele teachers by remunerating them accordingly te make

thedr "take home pay really take them home”.
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