T
bR

I i




OINTENTS

ditorial Board Page
ontents

otes on Contributors
pdannd o
'ponsor and Scope ...

tequest for Advertisement

ARTICLES

- Developing the art of oral reading in English in primary
Sehool < Jate MO ... i i bssisaisbemensnsy 947

A multi-contextual approach to reading failure in the
Nigenian ESL context - Adebayo Lawal ................................ 18-26

E A study of the use of library for the acquisition of reading
skilly =13 A Olastk SNl ..o oeinansosmiisbinsosst soriminddrmsbisssnsaiions 27-45

- Teaching English in the Senior Secondary School in Nigena:
the state of the art - Yermi Abodenn...............c.ccooiiinnnn. 46-57

L4 %‘l’he role of the language curriculum in teacher education:
a focus on the NCE General Enghsh- S.B. Olajde .............. 58-67

The syntactic value of grammatical rankshiting in English
language usage - Wale Osisanwo ................ccooeeeee R el 68-81

Textual analysis; words, sentences & Cohesion
- YomitOgunsifl. ... b b dii il Dt Sl 82-98

Contrastive Analysis of English and Yoruba Verb phrases:
An implication for ELT - A. A Asiyanbola ..., 99-10

2




- ROLE OF THE LANGUAGH CURRICTT 1
] UCULUM IN TEACHE

"
2}!

Dr. 8. B, Olajide

{
|

, Wrriculum s a set f learming objectives intended 1
10 cause desirable linguistic behaviour am, ng a target .s.'ﬁ.m[w of learners, |
teachers education suif ) f"«'d"-’h"f.f experience to the cnpﬁrm', af}‘ccrive and i
psychomoror domains of the learners in order that their bchc;'iour cantr"
positively modified The designer and producer of a language curriculum
require adequate pedagogical e posure, so as to select appropriate learning
experiences, just as the teacher trainer need considerable communicative
compelence to effectively perform in the classroom. “Use of English".
course of the Nigerian ('agwcs of Education is a language curriculum
central to the .’\"n:crmu‘&*rr:_/fmzi The focus of this paper, therefore, is
the “Use of English” course in the NCE programme.

tual Background

A language curriculum may be defined as a set of learning objgctivt
meant to cause desirable linguistic behaviour among a target group® 0
learners. It is a tool to be employed by someone who is as much a lahgua“gqij
specialist as he is a teacher. The implementor of any curriculum must be

aware of the changing nature of the society, and capable of reflecting noticed |
changes in his implementation. According to Ihebuzor and La:vﬁ

(1990;1995) he should adapt the learning experience he selects to the na
of the society in which he operates because, as society changes, the individua]
learner that contacts the selected experiences changes. The learner'
aspirations, hopes, and pretences should be well
curriculum (Tyler, 1949). '

provided for in a languagq
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arriculum does not need to be designed and
produced for language specialists alone  For example, it may be meant for
bankers, insurers, the political class, the military, and mechanics. There can
also be a language curriculum for implementation on learners who wi uld
tn out 1o

1 - 1 O1130
be teachers of disciplines other than language A language

eurriculum mav be meant for teachers-in-training, who will graduate to teach
\anguage xpec.iﬂcal!y The last two categories of curriculum consumers
may also be deemed to be the targets of Teacher Education programme in
which learners’ behaviours are to be so carefully modified that they turn out
{0 be competent enough to modifv the behaviours of younger other \eamf:rs
(NCCE, 1991). Learner teachers have needs which should be identified
and met, if their programme is to be worthwhile. A study of such needs
would reveals that some are linguistic because the crux of the classroom
practice which they are to assume soon as well as the training they are
feceiving, is communicative competence Successful classroom encounter
rests on the possession and actual utilization of effective language skills by

the teacher and his learners. Thus the good Teacher Education Programme
fmust contain the language competent. =

A strong language curriculum for teachers should set up objectives
that would help in meeting the communicative needs of teacher-learners
heyond the classroom. In setting up such objectives, the teacher that would

flirsue them must be involved Tyler (1949) recommends a central place
gr the implementor of any curriculum, so that he may have gained
gonsiderable insight into the objectives of the curriculum before attempting
{0 implement it. Although Obanya (1980) opines that the contribution of
the teacher to the curriculum he implements depends on the degree of
pentralization of curriculum. He agrees with Tyler (1949) by admutting that:

For the teacher to implement a centrally
planned curriculum package successfully,
he has to understand the objectives of
such a package, and should be able to
adapt the most appropriate methods,
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| ICacy of everything in
the package (p 27) :
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: kn;{.:s;;f::;?rs Spbecnalf:c In specific subjects. A teacher of language
i h mgfa out cqmculum development would be able to help
©8 U\T' not only of his subject area. but also the entire school s stem

His teaching would aid the overall development of the learner In selictiné

learning experiences, he bears in mind the success of the educational system
and the larger society,

The role of language curriculum in the preparation of teackzrs of
other disciplines has been elucidated by Mills (1979). According to him,
language laboratory analyses of learners’ speeches could reveal problem
areas and enhance classroom learning across disciplines- Playbacks of re-
corded speech could aid memories of learners, sensitize the teaching learning
process, and save time:

Recording the lessons, discussions,
meeting, interviews of all kinds man-
management techniques (such as issuing ERS
instructions or handling men under I
various circumstances) can be put to
good use in training instructors,
supervisors or foreman. The recordings
can be used in technique or to eradicate
faults (P. 173-174).

Thus it can be seén that two concepts - ‘teacher education

programme’ and "language curriculum’ are mutually related, Each prepares
materials used by the other.
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considers language 1o be an important aspect ot h'uﬂhm}mcl‘-.cx;l, at. ' cubmuts
that its acquisition and development has 1!1‘1pl;\‘m‘ons tor \Cf\l ning ﬂ?nufql‘!,
One objective of language curt iculumis L‘Im cgghmg a C\‘\!‘n'.'.nu.uua qR Lplfa\
pmgyahunc for the articulation of instructior m“ﬂ\\lls'ot hstcmm::. Speadieg,
writ]ng and reading (Ihebuzor and l a\m} 1995). Unoh (1985) consders
these four skills of language as essentials of human learning and development,
and recommends that they be vigorously pursued. The study of the skills
can lead to a general understanding of the roles of language and language
skills in various types of learning According to Emejelu (1991) and M. s
(1979), a careful implementation © flanguage experiences in class can reveal y
unique problems among learners There are factors other than low
Intelligence, inadequate facilities, and poor motivation that may account f. -
non-leamning at any educational stage Low Language power can lead to

had teaching and deadened learning 1t might prevent a language teacher

from suiting language skills to situation, and it may not enabie him take

appropriate steps to correct a bad learning situation before it gets worse.

!
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Another objective of language curriculum is developing and
promoting students’ knowledge of and insight into the nature of language.
A teacher who is unaware of the process of language acquisition by the
child is not likely to communicate learning experiences successfully to that

child. Chilcuan?a e E a real issue that has to be properly addressed if
there must be a'claséfoom encounter

Of this, Otes (1979) asserts: L

An adult who knows his language possesses
an adequate set of rules which constitutes
its grammar. A child who grows upina
community of adult speakers is faced with
the task of constructing for himself a similar
set of rules that will enable him both to

6l
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Similarly, a g00d language curriculum

anding of the inter-rclatiomhlps betweet B4
learnt much later in life

(usually through the scl;oTﬂ). '
Hills and Dogyn (1988) to be the most difficylt of language skills The

Above all, the dynamic langua
learners to initiate and execute inde
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language creativity

If the foregoing objectives of language curriculum appear relevan
(o teacher education, an attempt should be made to relate them 1o a .'-.p‘:uf'l(.
reacher education programme in Nigena

(GSE) English curriculum 1o

es Education English, a course that is compulsory for all

The General Studi
y well illustrates the problems that 2

students in their first two ycars, possibl
good language curriculum may encounter, €ven in a carefully thought out

teacher education programme According to the National Policy in Education
(FGN,1981), the National Certificate in Education (henceforth NCE) 1s to
be the least teaching qualification in Nigeria. And, to ensure uniform standard
of practice among the awarding Colleges of Education, the Federal
Government set up the National Commission for Colleges of Education

(NCCE, 1990)

One of the goals of NCE programme is t0 inculcate in teachers the
ability to communicate effectively (NCCE 1990.1). In order to actualize

this goal, the programme integrates a General Studies Education package

which philosophy is to offer ‘the potential for bridging the gaps in human
knowledge, thereby enhancing the level of communication among men’
(NCCE 1991:8). There is, therefore, a communication skills component
made up of four courses coded GSE 101 - 104, and titled Enguage and

ﬁmmunicatim@dl]s 1, through 4.

of the courses are English Language experiences
writing, listening, speech and study skills.
al and continuous as recommended by’

The mainstay
- reading, vocabulary,

. The GSE curriculum appears Spir
" fhebuzor and Lawal (1995) and Tyler (1949). Olajide (1994) has described
¥ the curriculum as being relevantly ambitious.
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However, there are many factors wOrking

by ‘ against the complete
success of GSE English curriculum. The | ‘

noblems are instructional '
ey ; 1al 80C10-
psychological, and sometimes political The curriculum is expected 10 be

implemented during the first two years of NCE programme which does not
seem L0 uﬂfr( the students enough opportunities to learn and use English
under the guidance of teachers who are supposed 1o be experts

Again, the number of hours officially allocated to GSE English on

t' 41 tables of most colleges are insufficient for a course that seems quite

portant a GSE course two hours that can be fixed anywhere in the week,

and lasts only one semester The situation leads to perfunctory treatment of
certain topics, and utter neglects of others

Then, GSE English curriculum does not accord a special place to

library experiences. Perhaps the enthronement of GSE 108, a course

signated library skills tempted the NCCE not to feature library experiences

. would have helped the teachers-in-training to utilize language in locating,

collating, storing and retrieving information in GSE 101 to 104, That learners

may transfer GSE 108 experience to English and vicé versa does not appear

a strong excuse for the non-presence of the former in the latter. This is not

10 say that all the colleges have qualified librarians to provide the needed
experiences to the teacher-learners.

There is also the issue of inadequate instructional facilities. Many
teachers of GSE are untrained teachers and may be able to modify the
linguistic behaviour of their learners successfull. They are unable to reflect
the changing nature of the Nigerian society by the experiences they select.
Also, there are aspects of the curriculum that could require special funding
thutlncoﬂmnuynmbeinaposiﬁonwmkcwﬁhblc.




G !0\:;:{:: :ﬁul;’:!:‘:;':‘:c ?'th":m} btudt.’ls to USE English does not
regularly, Claimmn‘n:w\t tko he c?ut mcourses‘ NN 0 At St Mt

pwely, Cllmng ot 10 9 major in Enghish. Even, those who
major in English take GSE English courses for granted The result is that
most of them end up not being properly influenced by the courses  Their
written and spoken communication remains poor, which they now transfer
to the Junior Secondary and Primary Schools that they man The policy that
GSE courses should not prevent the students from graduating, provided
'they pass any three of the nine courses in the series’ (NCCE 1090:8) does
not seem to improve the situation

Teacher and learner factors are compounded with the attitude of the
government to education Nigena’s educational philosophy (FGN 1981)
seems elegant, but requites great funding to actualize At times, government
behaves as if education is not the capatone of national integration and
development Teachers’ salaries do-not cone forth regularly, resulting in
strikes that last several months, with students’ losing across board. In their
ation of the attitude of the Nigerian government 10 language
curriculum, Thebuzor and Lawal (1993) observe that government had not
demonstrated enough practical commitment The foregoing problems also

beset the curriculum of NCE major English for Primary Education

Prospects
The issue of inadequate periods for GSE English could be addressed

llege of Educaiion extending the curriculum to the thirt'l year.
2);]:" a:c.{it?ocr)ml Expcricncc would increase tca-chcr—.learners' conunu.r;catfve
competence in English enhance their pre-quahﬁcqtnon anq p?s.t-quah catno::
performance. English seems to have come to stay in Nigeria itis th:dlangu'agn
of law, politics, commerce, religion, mass communication and education.

Thus its development should be taken with all seriousness.

Government, college authorities, student bodif:s, and-the 'larﬁ:
oty should join hands to invigorate language curriculum in Teact
B&mﬂmm'. Programme They should individually and cn.llectn'rcly‘v provide
ﬂwwonﬂ\lfgmwhun may require Teach = Jining with improved

examin
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| 2 10 English language

i iraining can cyltivate healthier attitude

r subjects in NC E programme English la.nguage teachers

' OTganize workshops, >CMUnars and conferences for NCE graduate
10 expose them to the latest language practices, thereby promoting

their English language performances in a] disciplines. Adolescent learners,

such as found in Primary and Junior Secondary Schools in Nigena, need

teachers who understand their communicat; i

feedback that is needed

Conclusion
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