Annals of Library and Information Studies
Vol. 62, June 2015, pp. QU

An assessment of the information literacy competence of undergraduate students
at the University of llorin, Kwara State, Nigeria

Abdulwahab O lssa”, Blessing Babawale Amusan’, Shuaib Agboola Olarongbe”, Kingsley Nwadiuto lgwe" and
Sunday Adebisi Oguntayo®

sSenior Lecturer and Head, Department of Library and Information Science. University of Horin, Horin, Kwara State, Nigeria,
Email: abdulwahab.issa@yahoo.com

"Higher Library Officer, Department ol Library and Information Science, Federal Polytechnic. Ede. Ede. Osun Stale, Nigeria,
Email: blessingamusant@gmail.com

“Lecturer, Department of Library and Information Science, Faculty of Communication and Information Sciences. University of Horm.
lorin. Kwara State. Nigeria, Email: shittashuaibi@ yahoo.com
L ecturer, Department of Library and Information Science. Akanu Ibiam Federal, Polytechinic, Unwana. Ebonyi State, Nigeria.
Email: knigweyahoo.com
‘Resource Officer 1, Centre for Learning Resources, Landmark University, Omu-Aran, Kwara State, Nigeria,

Email: sundayoguntayoi@gmail.com :

Received 14 September 2014, accepted 30 April 2015

This paper investigates the 1L competence of the final year undergraduate students at the University of Hori, Niger,
identifying their information needs and ability 10 satisty such needs. exposure to 1l programmes. strategies employed and
the challenges faced. The survey research design was adopted. From a study population of 5.867. a sample size ol 1.205
(20.58%) was drawn, using purposive sampling technique. Questionnaire was the instrument used for data collection which
had 6 sections. The study tound that majority of the respondents had information needs on their academic engagements like
class assignments and project writing. Strategies employed in meeting their information needs revealed their Limited
skills even as they only have little exposure 10 available 1L programmes. Thus, majority expressed dissatistaction with the
present status of information availability, accessib. ity and usage. Many considered difficulty in identifying their needs, cosl
of Internet browsing, subscription requirement, s challenges; hence their low level L competence, constituting hindrance
against the full exploration of information resources that may be availuble for their use. he study recommended that the
University authorities should consider the teaching ol 11 as a course to fresh students with credits attached.
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Introduction

It is no longer news that we presently live in
information age, and an information society, in which
information/knowledge is power. The 2 st Century has
so much depended on knowledge creation and
utilization  to  engender  the  unprecedented
developments it aims to achieve. Due to rapid
technological advancement that characterized this
century, coupled with ever increasing creation and
demand for information and ease of communicating
and accessing information, a new society has
emerged--the “knowledge society” which depends
entirely on the use of data and information, rather than
labour, for social and economic advancement.
Information is now very important and useful in our

daily lives; for decision making activities, as wllas for

-

planning, reducing uncertainty
accomplishing tasks. Information becomes useful when

level and tor

University of Horin: Kwara State: Nigeria

it has value, which is mherent in its characteristics or
nature namely accessible, complete, and reliable.
Undergraduate students are among the information
users in the contemporary knowledge society; using
information for academic and research purposes. A
major characteristic ol this age, ICT, is increasingly
being used for information management. To seek,
access and use information accordingly therefore,
certain skills must be acquired. Thus, students need to
be information literate by demonstrating a mastery over
their ability to define their information needs, seek and
access information from available sources, identily
those that are relevant, create an information product
(in an ethical way), useful to complete a give . task.
There is no doubt. therefore, that to function eflcctively
n the contemporary society, undergraduate students.
like others. need to be competent in information
literacy (IL); as it teaches them how 10 learn since an
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information literate student is one who has learn d
how to learn. Hence, IL competence is a necessity and
core for undergraduate students, especially as it
affects their research and academic endeavours, as it
Is meant to sharpen their analytical, critical thinking
and creativity skills.

Review of literature

Although literature is IL abound, giving fuil
accounts of its definition, listing compétencies and
outcomes, there i1s a dearth of studies on the
assessment of IL competencies among students,
especially undergraduates who “do not possess
adequate information skills for some of the course
work thr.,y are required to do, let alom, for lifelong
learning™' . University of Texas Library” defines IL as
“the ublhty to think cnitically about information™,
stating further that it is a fundamental part of central
inquiry in this age; comprising skills that are needed
by people in everyday life, including undergraduate
students who are mostly concerned with learning and
research.

Oregon State University Libraries' identifies ti.c
imperatives of IL skills to undergraduate students who
struggle with the process of research. Thus, effective
IL competencies were developed for “students 1o see
research as a process of discovery-reading, learning,
creating new connections...participating in larger
intellectual conversations, contextualizing their own
ideas and acknowledging the ideas of those from
whom they are learning.”

The SCONUL model illustrates a process by which
information users’ progress by practicing the IL skills.
With the increasing rate of information creation and
ease of information transfer prompted by the rapid
increase in the use of ICT that characterized the
knowledge age, a new breed of challenges is being
experienced by information users. Dominant among
these is the choice of an information source among
the avalanche of sources available on the Internet,
library and other information centres and the speed at
which the information is being made available.
Therefore, IL is seen as a solution to this challenge as
it sets out to equip information users with the skil;
required to evaluate imformation sources and pick
relevant ones to be used to complete a given task.
Hence, Chakravarty' concludes:  “Information
(literacy) wmpelumes are a key factor in lifelong
learning. Kalu® on his part, reiterated the fact that
inasmuch as many librarians have become computer
literate, only a few of them are information literate
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Fig. I—SCONUL seven pillars model for Information literacy '

since the ability to use the computer alone does not
quality one as being information literate.

Assessimg undergraduate students " 1L competencies
Undergraduate students are part of information users
in the knowledge socicety, thus, need to be adept in 1L
skills to cope with the flood of information sources that
now available. Considering the current edueational
system, certain challenges are unfolding, which must be
tackled to cquip undergraduate students with knowledge
for academic excellence. and engage them in life- long,
learning, Mittermeyer and Quirion” stress the goals of
higher stitutions and imperatives of 1L to students
especially, as lhw engage i hife-long  learning.
Similarly, Ojedokun’ highlights the challenges before
African higher institutions in producing graduates with
relevant skills to function effectively today. For students
o ellectively search,
mformation elficiently (o

evaluate  and  use
cngage o independent
lcarning, research and life-long learning, 1L competenc .
becomes nevitable. Thus, Abubakar and Isyaku® stated
that IL skills are essential (o academic endeavours.
considering the exponential growth of information in
forms, size and sources. It is a solution to proliferation of
mformation sources and multifarious methods of access.

Regarding approaches employed some institutions
teach IL as a stand-alone course while others teach it as

relrieve.

notes that m Nigerian
universities, the popular practice is the stand-alone



courses/classes  normally  conducted by the General
Studies Unit. However, regardless of forms, the ultimate
goal is to improve the information searching and
evaluation skills of students for independent learning,
Caravello, Herschman and Mitchell', sought to
understand the IL competence of undergraduates at

UCLA, concluding that “the randomly selected group of

undergraduate students tested did not display a high
level of information competence as measured by (he
mstrument”, They found that high library-use group did
better due to more experience with online systems, more
trial and error, more EXposure 1o information-seeking
problems/solutions; thus increasing their knowledge.
There was also an assessment of the challenges
facing IL instructions in US. UK and Australian
higher “education'. Issa, Amusan and  Daura"
examined IL effects on the use of e-library resources
among University of llorin students and found the
majority  with  challenges in accessing/using
information and thus did not meet up with ACRL 1L
standards. Mittermeyer and Quirion® reported that

some  students  in Quebec  have  difficulties n
retrieving - relevant  information. identifying  the

citation to a journal article, recognizing when to cite a
source and evaluating information found on the
Internet.

Nwalo and Oyedum'' evaluated the 1L skills ol

undergraduate students in six federal universities n
Nigeria, particularly the use of library/computer
literacy and found them to be generally poor in 1L
skills.  Madu"?  studied the role of W in

leaching/learning process in 2 Nigerian university of

technology, and found most staff and students without

a clear understanding of what IL js. Availability of

information resources, qualified 1L instructors and
adequate training were recommended. lgwe and

. 3 g . .
Esimokha" assessed the IL skills of students of

Federal Polytechnic Offa, Kwara State, Nigeria, and

found poor IL skills, especially in evaluating
mformation  resources, citation/referencing  and

plagiarism. Absence of an IL course for students, non-
integration of IL in the curriculum. t-equipped and
poor state of resources in the library were responsible
for this.

Concerning knowledge of principles of information
ethics as an IL competency, Babalola™ ex: nined

undergraduate students’ awareness and incidence of

plagiarism at Babcock University Ilishan-Remo. Ogun
State, Nigeria; and found most students were unable to
understand  behaviours constituting

plagiarism.

Signiticant  positive relationship  between  awareness
level and plagiarism incidents. implying that aw . cness
ol the behaviours may not necessarily deter students
from engaging in it.

Baro, Seimode and Godfrey" compared IL practices
I university libraries in Nigeria, the UK and the US,
and found that only those in UK and US provide 1.
raming i all the areas mentioned. aside the difterences
- thew 1 traming delivery methods. Nigeria lacked
Lacilities/understanding of 11, students have nonchalant
atitude towards i, and  low aceeplance ol online
approach. Igwe and Ndubuisi-Okoh ' assessed the level
of IL awareness, perception and skills of students of
National Open University of Nigeria. Findings revealed
low awareness level and poor IL perception arising from
rejection level in seven of ten statements. However, the
other accepted three see IL issues as antidote 1o poor 11
skills of students. The 1L assessment test shows  thal
more students, when summed ogether, lack 11 skills
and recommended integration of 1L mstruction into the
university’s curriculum.

Thus, it is clear that the Justilication for assessing
the IL competence of the final year students in this
study derives from the fact that whereas only a
handful of such studies have Nigerian populations.
hardly there is any one which Largets this particular
group of students in this respect. This creates o Qap as
to the correct situation regarding their 1L competence
considering  their years of experience i the
University; hence, the need for this study.

Statement of the problem

Prior 1o ICT revolution. especially the Internet.
mformation availability. accessibility, relevance and
currency had always attracted research attention
owing to the widely acknowledged dearth of required
literature. The issues were due to scarcity of needed
information sources in circulation. Today, it is about
the deluge  of  information  sources/ services
availability; available in overwhelming  quantity.
Over-abundance of information is now the real issue
for information-seekers. Indeed. navigating  the
avalanche of available information to an average user
requires some degree of competence momformation
literacy. which many do not seem to have, inc! ding
the undergraduate students.

If education and learning are to be made more
profitable and lasting, individuals who go through the
school systems must demonstrate abilities 1o make them
independent learners; an area in which many have failed.
This is  particularly relevant for the final  year
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undergraduate  students: having acquired experiences
during the course of their programmes. Thus, this study
isolates the final year students of the University of Horin
for the assessment of their IL competence. Its objectives
were to: identify their information needs: determine their
IL skills regarding their major information needs: know
the level of their exposure to IL programmes; ascertain
their skills through the strategies employed to meet the

needs; .and identify the challenges hindering their [L
competence.

Research questions
The study sought answers (o the following research
questions:

| What are the information needs of the final year
students at the University of lorin?

2. What strategies do the students employ to meel
their information needs?

3. What exposure to information literacy programme
do they have?

4. How satisfied are the students in meeting their
information needs?

. What challenges are facing their information
literacy skills?

Significance of the study

In-a world characterized by a deluge of information
sources, services and products, the need for |l
competence by students attracts research attention. Where
they have obstacles towards satistymg their information
needs optimally, it is imperative that their 1L competence
s determined to promote their independent/life-long

learning. Today, users are bound to contend with lots of
challenges on information availability and usage. Much of

information sources, services and products, in themselves,
constitute obstacle to optimal usage by those who lack the
required competence. This is particularly relevant to final
year undergraduate students who have heavy academic
engagements: assignments, term-paper and research
project writings. This study will therefore assist to expose
the suategies they adopt in carrying out these

assignments, using various competencies. including those
of IL.

Determining their present 1L competencies will
assist the university library authorities to form. 'ate
appropriate strategies in enhancing their information
provision towards meeting their specific needs
optimally. Knowing about their IL challenges will
assist lecturers teaching in the IL programme to adopt
result-oriented methods. Lastly, the study’s findings

would constitute a usclul addition (o the grove e
literature in the arca of 1L in general.

Information literacy programme at the Universin of llorin
The University of lorin, a second generation
university, was one of the seven institutions of higher
learning established by a decree of the Federal Military
Government in- August, 1975, It started off as o
University College with 200 foundation students in
October, 1976, spread across three foundation faculties
namely: Arts, Science and Education. and attamed full
autonomous status m October 1977, The itial student
population of 200 in 1976 stand at about 30. 000 ACTOSS
80 programmes in 15 faculties presently. The university
library, as the heart of the university, remains an integral
part, serving as a key instrument for 1L programme
delivery in the university. This is usually m the form of
library orientation, user education and provision ol o
pamphlet, A Gruide 1o the University of Horin Library, as
well as the teaching of (e of 1he Library as a
component ol Use of English- a general course. Stall
[rom both the university library and the faculty teach on
the course, aimed at improving students’ compelter. . in
the exploitation of the print and digital library resources.
for maximum satisfaction of their varying needs. They,
however, represent a far cry from the requirements ol a
standard 1L programme,
Limitations:

owing o their  varying

hence the desire for a full-blown 1.

programme m the university .

Methodology

This is a survey research design seeking 1o investigate
the IL competence of the final year undergarment
students at the University of Ilorin numbermg thousands,
spread across 10 Faculties. These are faculties witlh
students in the final year of their respective programmes.
The study population and sample are presented in Table |

Lable 1—Study population and sample

SLono.  Faculty Population Sample (%)

I. Agriculture 244 50(20.49)
2. Arls 629 130(20.67)
3. Basic Medical Sciences 147 32001
y Business and Social Sciences Y46 12020 18)
3 Chimical Sciences 304 63(21 38)
() Comm. & Inll Sciences 240 SO(20 32
7. L.ducation 1.567 320020.42)
. LEngineering 314 65(20.70)
9. Law 210 45(21.42)
10,  Science 1,260 260(20.63)
Total 5.867  1.205(20.58)



From a study population of 5.867. a sample size of
1,205 (20.58%) was drawn. with no faculty contributing
less than 20% on the average; considered representative
of the population, in line with Isracl”™. The PULPOSIVE
sampling  technique was adopted, targeting  only
experienced students mainly at the final year levels
excluding other levels. A self-designed questionnaire was
used for data collection, having 6 sections with varying
number of items under each viz: bio-data (3), mformation
needs (6), information seeking strategies ( 14), exposure 1o
information literacy (11) satisfaction with information
needed (15) and information literacy challenges (14).

Expert opinions were obtained while other
instruments used by previous researchers in related arecs
were consulted and adapted. The rehiability test returned
=0.83  Cronbach Alpha, showing its reliability,
following a pilot study carried out among the final year
students of the Kwara State University, Malete, who
were not a part of the study, eventually. The
convenience sampling procedure was used with (wo
principal points of contacts: the University Library and
e-Library; being the places from where students
normally seek information on their academic pursuits in
school. Two research assistants were employed for
distributing, supervising and collecting bacic the
completed questionnaire, for a period of three weeks;

N

accounting for the high return rate recorded. The ! ikert
scale measure was used where SA- Strongly Apree,
A= Agree, D= Disagree and SD= Strongly Disagrec

Analysis

The bio-data of the respondents showed that majority
864 (71.70%) attended private secondary  schools,
indicating their distinctive educational backgrounds. The
distribution according to sex showed a shight male
dominance 649 (53.86%) as against 556 (46.14%)
females.

Table 2 showed that respondents’ information needs
Uit more towards their educational pursuits:  class
assignments (91.53%), research project writing, (94.19%)
and general information needs (94 .20 0)

Seeking to know the strategies, which respondents
employ i meeting the identified needs, was an indirect.
subtle way of examining their information literacy
competence. The strategies employed may pomt in the

®

direction ol their competences in understanding their
needs, where and how to find relevant information to
meel  the needs,
mftormation.

how (o evaluate and use the

Table 3 provides the data on the strategies  that
respondents employed in meeting their information

needs,

revealing

their

ignorance

concerning

the

Table 2—Information needs of the final year students

I need information mainly on:

class ussignments

writing research project

general academic matters

current aftairs only

general matters only

academic, recreational, local national and international matters

SA
752(62.40%)
823(68.46" )
702(58.206"%)

V3(7.72%)
833(70.79%)
952(79.00%)

A
33129.13%)
3H(25.73%)
J10(34.02%)
FS(12.03%)
282(23.41%)

253(21.00%)

D
SU(7.39%)
46(3.82%)
SU(6.6:14%)

O86(36.93%)
45(3.73%)

SD
1301.08%)
24(1.99%)
F3(1.08%4)

281(23.32%)
25(2.07%)

Table 3—Strategies employed to meet information needs

I consult:

primary sources for class assignments.

secondary sources for research writing

books only for class assignment, in the library

newspapers and magazines only for class assignment, in the library
Jjournals only for my class assignments, in the library

classmates in doing my class assignments

my classmates in writing my research project

the library in doing my class assignments

the library in writing my rescarch project
the Internet in doing my class assignments
the Internet in writing my research project
the catalogue to locate needed materials in the library
I seek the Librarian’s assistance to locate needed materials in the Librany

I find needed materials easily by browsing the library's shelves direct] y

SA
N7(8.90%)
32(4.32%)

450(37.34%)
6A(3.31%)
82(6.80%)

485(40.23%)
78(6.47%)

S8O(73.03%)

D20(76.35%)

728060 4 1")

820068 .03%,)

220(18.56%:)

430(37.34%)

2000 16.60%)

A
274(22.74%)
L1001 ] 62%)
393(49.21%:)

IB(3.15%)
156(12.95%)
720(59.75%)

46(3.82%)
262(21.74%)
I85(15.35%)
225(18.67%)
383(31.93%)
I81(15.02%)

120(9.96%)
FS0(12.45%)

1D

OSO(36.43"%)
893(74.27%)

8406 97%)
8V0(73.86%)
720(59.75%)
D20(76.34%)

40(3.32%)

TO(5.81%)
132(12.61%)
630(53.94%)
535(44.40%)
663(55.19%)

SD

LOA T3 61%%)
LITR(9 79" )
T8(6.47%)
213(17.68%)
247(20.50%)
164(13." 1 %)
23(1.91")
JO(2.45%)
FOO(8. 30" )
154(12.78%)
HOO(8.30%)
190(15.77%)

o
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existence of botl primary and secondary sources of claimed exposure in this regard gotat trom friciids and
information a5 indispensible  for doing class colleagues (79.51%), probably accounting for why
assignments (29.96%) and Writing researcly projects Many are unaware of the materials available in their
(15.94%). In the library, majority (86.55%) consult  fields of studies: in the library (76.10%), c-library
books mainly, indicating that they do not realize the  (69.29%) and on the Internet (31.95%). That many
essence of Consulting the NEWspapers, magazines respondents  claimed awareness  of  available
(8.46%) and Journals (19.75%) in doing  class information materials i their fields ol studies, on (he
assigniments, | Internet, clearly shows s popularity among them

Seeking respondents’ “Xposure to IL, Table 4 generally. Overall. however, only 38.01% claimed
presents relevant data, Indicating that 86.80% had no that they have 1o problems whatsoever n Identilying,
®XPOsure  to the annyal Library orientation locating and using needed information, revealing,
Programme, while 58.099 got the exposure througl though indirectly, their low IL competence. By even
the taught course, Use of Library, Majority who at that, 69.18% of them indicated that they do not

Lable 4—Lxposure 10 information literucy Programme

ltems SA A ® SD
Library orientation has exposed me 1o Casy aceessibility 10 needed mlormation S7(1.730) 1O02(8 16%) 76(63.07%) 286(23.73%)
Use ﬂflihrm'y course has exposed me 1o casy location ol needed Hormation 470(39 000 o) 230019 (e v) _IH?{ES.JH”-M 198(16 4 3%)
Fliundsft:n!lcﬂgucs have exposed me (0 casy aceessibility 1o needed nformation 63 8(52 959 320(26.56%,) 200016.60%) 47(3.90%)
Lase nt‘;lcccssibililyflucaliun of needed materials makes me conlident in 89(7.39%,) 220(18.26%) 696(57.76%) 2000 16.60%)
My academic activities

My exposure (o Use of Library course assists in better yse ol library materials 722(59.929%,) 302(25.06%,) 122(10. 12%) S9(4 9044
I do not need IL 1o conduct my academic activities 003(51.42%) 2 14(17. 76%) EHHIEJ_UU“.,] 100(S 302
I Know what to do whenever | am in need of nformation 750(62.249,) 276(22.90%) H06(8.800,) 73(6.06%,)
I am aware ol information materials availuble in the Library on "y ield ol study 26(7.97%,) O17(51.200) O17(51.200) JOO(2-1 900 )
Iam aware ot information materials available on (e Interner on my lield of study 5 1(42.90%,) 03(25.15%),) 320(26.36%) 03(5.39%,)

IFam aware of information materials available in (he c-Library on my field 120(9.96%) 250(20.75%) 670(55.60°) 165(13.69%,
ol study

I have no problems idcutit'yiug, locating and using needed materials, I180(14.949) 278(23.07%) 500(41.49%)) 247(20.50%)
Table S—Satistying information needs by students 7

Lalways find needed information from the

Libmr)r 250(20.75%,) 213(17.68%) N12(4:.989,) 200016.60 )

e-Library 305(25.31%) H03(33 4449) 190(23 37%,) 107(8.88%,,)

Internet 155(12.86%) 435(37.76%%) 315(26.14%)) 250(23.24%)

For meeting my information needs, | prefer using the: '_

Library 150(12.45%) 289(23.98%) S86(48.63%) I80(14.949%,)

1:--l,ibr;<,|r}r 450(37.34%) 289(23,959-'&} 300(24.90%) 166(14.789%,)

Interne 720(59.75%) 215(17.84%) 160(13.28%) FTO(9.139%,)

- Lfind it easier 10 locate needed mformation from the -

Library 360(29 889%,) 28023 249, I85(31.930,) FSOCI.940,)
¢-Library IBO(3 154 120(9.96%0) 325(43.57%,) LSOC14.9490)
Internel 225(18.67%) LTO(9.139%) 790(65.56%) 8O(6.6:4%,)

| Library sources provide more relevant information for. |
doing my class assignments 180(14.949%) 250(20.75%) 095(57.68%) 80(6.64%,)

j- writing the research project 200(16.60%) 180(14.94%) 740(61.41%) 85(7.05%)
e-Library sources provide more relevant information for:

- doing my class assignments 190(15.77%) 2000 16.60%) 690(57.25%) 125(10.37%,)
writing my research project 450(39.83%)) 32 26.56%) 290(24.07%,) 115(9.54%)
Internet sources provide more refevam information for-
doing my class assignments IRO31.549%,) 35029 04v4) I80(31.549,) 93(7.88%)
wriling my research project ' hSU{Sh.JJ‘EuJ J1(25 713%) |18 14.77%) 37(93.07%)




need IL to be able to

activities.

carry out their academic

On satisfaction in meeting their information needs.
there were no major variations in the results for the
Library (38.43%), e-Library (58.75%) and Internet
(50.62%) regarding the sources from which they
always find needed information. On their preferences.
however, 77.59% opted for the Internet, 61.32% for
e-Library and 36.43% for the Library which was the
least preferred. On the sources trom which they locate
needed information casily, the Library had 53.12%:
e-Library (41.50%) and the Internet with 27.80%.
This interesting finding may not be unconnected witl
the Library being an organized pool of information
sources made easy for retrieval and use; as against the
rather chaotic world of the Internct

To be able to pin down the specific areas of the
respondents’ deficiency in literacy competence, the
challenges in meeting their Information needs were
sought and the responses are as presented in Table 6.

Majority (64.57%) found navigating the library as
frustrating while 66.81% could not find needed
materials in the e-library without difficulty; just as the
Internet was considered as time-wasting by 21.16%.

An impressive 85.48% did not consider the ¢ st ol

browsing as a challenge. Yet, 65.56% respondents
could not access needed information for doing thew
class assignments without difficulty. For majority to
agree that finding needed information from (he
Library and the c-Library  requires training/
instruction, evidently point to the need for IL skills.

Discussions

Findings revealed that information needs of most
respondents are geared towards academic endeay ours:
class assignments and research. This alhirms Nwobasi.
Uwa and  Ossai-Onah' [indings,  but  contradiels
Westwood™ findings “that students at the CAADI
appear to use mlormation resources more often when
pursuing internally  motivated objectives  than in

response 1o an immediate externally  imposed
objective™ ke domg  homework assigniments/

preparation for class presentations.

They do not use primary and secondary sources for
class assignments/project writing, claiming ignorance
of their existence, Majority consult books mainly,
indicating failure (o realize the essence of consulting
newspapers/magazines/journals  in
assignments. Simularly,  lgwe and
reported  poor 1L skills. required  for
mformation

doing  class
Esimohka'’,
‘evaluating
referencing  and

resources,  citation,

cngagement in other acts that constitute pl

among the students studied.

No major variations in their satis|
Library,
sources
mlormation. M

retrieval/use  against the rather
Internet. Some of the indings by
Godfrey'

Majority had no exposure
Orientation programme w

[rom

which

they

system

find

made
chaotic
Baro, Seimode and
‘also implied this, suggesting corroboration.
o the annual Library
hile some got the exposure

aglarism’

action with the
e-Library and the Internet regarding the
readily
ajority preferred the Internet. e-1 iy
and the Library, in that other: prob
Library as an organized

il LL]ULI
ary

ably explaining (he

casy  lor
world ol

Lable o—Challenges [aced by students regarding their 11, skills

Finding needed information

in the Library is frustrating

in the Library is difficult

from the Internet is time wasting

Cost of browsing the Internet is a problen

for my class assignment is difTicult

for my research project-writing is [rustrating

from Internet sites are usually for subscription needs

Open sources are not suflicient to meet my information needs
[ am sometimes:

confused identifying my information needs
frustrated locating identified materials

in difficulty using the located materials

requiring training/instructions in using the library
from the e-Library requires training/instruction
[rom the Internet requires training/instruction

SA

350(29.03%)
485(0.25%))
200( 16.60%)
150(12.45%)
260(21.58%)

120(9 96%)
340(28.22%,)
189(15.68%)

640(53.11%)
530(43.98%)
122(10.12%)
570(47.30%)
120(34.85%)
130(10.79%)
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25(2.07%)
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260021 38%)
O8O(36.43%,)
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through the taught course on Use of Library. This
revealed the strategy/approach  employed by the
University Library to orient the users. usually once at
the beginning of every academic session to the
freshmen; and not on a continuous basis. This

contrasted the situation reported in Crain and Parker-!
where various IL outcomes were prepared for
University of Washington Campus Library, covering
over L00-200 level students. Abubakar and Isyaku®
equally opined that IL education should be &
collaborative  effort requiring  multi-disciplinary
approach.

There are difficulties in navigating through the
libraries’ (traditional/electronic) resources: hence. the
low level of their exposure to the annual library
orientation and the course on use of library. This
finding corroborates that of Baro, Seimode and
Godfrey", which include lack of facilities as well as
of the understanding of IL. coupled with students’
nonchalant attitude towards attending 1. sessions, and
low acceptlance of the online approach militate against
librarians® efforts in these regards

Conclusion

This study concludes that the students have low
level of IL competence, capable of hindering full
exploitaion of the information resources. They
claimed not to need IL to conduct academic activitics:
translating into possible poor quality academic v k.

Ignorance of the majority about the existence of

primary and secondary sources of information reveals
a gap mn their IL competency. This corroborates Islam
and Tsuji” finding that the IL skills of their
respondents were limited. Tendency to consult only a
particular source (Internet) as identified in this study
IS undesirable. As future independent learners.
searching for information from multiple/diverse
sources and format is necessary.

The challenges indicated by many respondents in
identifying, locating, and using needed information
pointed to the fact that majority lack basic IL

competency skills; similar to the findings of Shoeb™

on freshman undergraduate business students of

Independent University, Bangladesh (IUB). Most of
them realized that they need IL education to solve
their mmformation-related problems.

Recommendations
I. The University of llorin authorities should
consider the teaching of information literacy s a
course to the fresh students with credits attached

50 as 1o make the students to take it very
seriously.

19

The University Library should not only be key
player in its teaching but must tailor s user
orientation towards the further leaching of the [y
Course.

3. Because the IL contents are far more than what is
laught under the Use of Library course, the
Department of Library and information Scicnee
should collaborate 1o teach the course.

4. Lecturers in the untversity  should saddle  the
students with assigniments that would compel
them to search for information from various
information sources.

References
I Caravello P S, Herschiman 1, and Mitchell I Assessing the
mtormation  literucy  of undergraduates:  reports from  the
UCLA  Library’™s imtormation COMPELCNCICs survey  project
[xsoctetion of ( ollege aud Researel Libearies (ACRL) ol
Natronal Conference (2001),

IJ

University ol Texas Library. About Information Lateracy
Avanlable  at: hup Zwww hb.utexas edu/signaturecourses
(Accessed on 29 May 2014)

3 Oregon State University Libranies, Undergraduate Information
Literacy  Competencies.  Available hitp://osulibrary.
l‘ll'l.:gt!IIEILIIU.L‘.JII”Ihl';l!'}'-illhll'llL‘[lUlli’illli)l'lliillitlll-tt1|I1]1Ui4.:l1l:ik'h
(Accessed on 19 March 2014).

4 Chakravarty R. Information literacy in the knowledpe so Iy

cmpowering learmers Tor a bewer womorros. I Tremds aned

Strategie Issues for Libraries 1 Global liformatiog Sociery,

Chandigarh, — India (Conlerence Paper).  Availuble

hitp:/feprints.rclis.org/11393/ (Accessed on 19 March 2011)

Kalu A U and Obi |1 I, Information literacy skills: a strategic

unperative for librarians in the digital age. Middle Belt Journal

of Library and Information Science Nigerian  Library

Association, Kwara State Chapter. 13(1) (201 5) 38-44.

0 Mittermeyer D and Quirion D. liformation literacy: Study of
meonunge  first-year undergraduates  in Quebec,  2003.
Avatlable al: hitp://w ww erepuq.qe.ca/documents/bibl/

lormation/studies Ang pd i (Accessed on 19 March 2014

7 Opedokun A AL Information Literacy for Tertiary Education
Students in Africa, (Ibadan: Third World Information Services
L.id). 2007

8  Abubakur U and Isyaku A, Teaching information literacy skills
i Nigertan Universities: whose responsibilities? Jowrnal of
Research in Education and Sociery, 3 (2)(2012) 33-42.

9 Abbus K. Expert or novice in information in mlormation
searching, access and sharing: an information lteracy model for
Nigerian University  system. Lropean Jowrnal of Comypuiter
Scrence and lnformation Sh stems, 2(2) (2014) 30-37

10 Issa A O. Amusan B B and Umma D. Effects of lormation

literacy skills on the use of e-library resources dimong studey

of the University ol Horin, Kwara state. Nigeria, Ll oy

Philosophy  and Practice (2009). Available il

hitp://digitalcommons. unl.edu/cgi/viewcontent.cgi?article=124

9&context=libphilprac (Accessed on 19 March 201 4)

N



1]

I3

14

——
LN

16

|7

Nwalo K I N and Oyedum G U, Relationship of information
lteracy to undergraduate students’ use of university libraries
Library Progress International, 31 (2) (2011) 347-362.

Madu E C, Teaching of information literacy skills in Nigerian
Universities: a theoretical and practical perspectives from (he

Federal University ol Technology. Minna. Nigeria. Adnnals of

Modern Education, 2 (1) (2010) 36 — 12,

lgwe KON and Esimohka G A, A Survey of the Information
Literacy SKills of Students of Federal Polytechnic Offa, K
State, Nigeria. The Information Lechmologise: International
Jowrnal of ICT, 9 (2) (2012) 9 = 19,

Babalola Y T, Awareness and incidence of plagiarism among
undergraduates in a  Nigerian  private university.  Arican
Jowrnal of Library, Archival and Information Science, 22 (1)
(2012) 33 - 60,

Baro £ E, Seimode F D and Godlirey V Z. Information Lateracy
Programmes in University Libraries: o case study. Libri 63(4)
(2013) 282-294. Available at: hitp/Awwaw degruyter.com/
view/)/libr.2013.63.issue-4/1ibri-2013-0023/Libri-2013-0C 2 3.\l

(Accessed on 19 March 2014)

lgwe K N and Ndubuisi-Okoh E O, Information literacy

awareness, perception and skills assessment using students of’

national open university in Southwest Nigeria, lnternational
Journal of Digital Literacy and Digital Competence, 5(3)
(2014) 15 =29. DOL: 10.4018/jdIdc.2014070102.

Issa A O and Aliyn M B. The role of information technology in
nation buildimg: the libraran's perspective Middle Belt Journal
of Library and nformation Science, 3 (2) (2003) 36 — 17

18

77

O

Isracl G D Determining  sample  size Gainesville.  FL
Florida - State - University,  Cooperative  Extension Service.
(2009) Available at www. informationr.net/rm/RMeith 22 himl
(Accessed on 28 April 20135)

Nwobasi R N, Uwa O and Ossai-Onah O V. information
needs and seeking behaviour of students in two universities in
lino ste. Nigeviae Library Plilosophy and Practice (e-journal)
(20013).  Available ot hupZdigitdeonmons. unl clu/epr/
vieweontentepi’armicle 23 d8& contest=hibphilprac
on 19 March 2014)

Westwood G, Investigating the information needs ol university
students - foundational foreign language courses. Studies in
Self-Aceess Learning Jowrnal, 3(2) (2012) 149-162. Availuble

at sisaljournal.orgZarchives/jun 1 2Avestwood/ (Aceessed on 19
March 2014)

(Aceessed

Crain Coand Parker S, Campus Library Information | Heraey
Outcomes:  University ol Washington.  Bothell.  (2013)
Avatlable  wt hitp//hbrary. uwb. edw/laculty/infolil |
soctalscrence himl (Accessed on 19703/2014)

Islam M A Lsup N, Assessing information  literacy
competency ol information science and library management
graduate students of Dhaka university. /LA Journal. 36(4)
(2010) 300-316. Available at: hitp://ill.sagepub.com/content/
3647300 (Accessed on 19 March 2014)

Shoeb Z H. Information literacy competency ol freshman
business  students of a0 prvate  aniversity
Library Review. 60O (9) (20011) 762 - 772

and

- Bangladesh



