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Abstract

The Nigeri ' : o
gerian primary school svsten which 1s the cornerstone of economic and

socia'l .dcvelopment is vet to meet the expected goals of reaching pupils basic
cognitive skills, as well as equipping them 10 develop attitudes and skills that (In-c
needed to function effectively. Various programmes, policies and regulations were
made to bring about improvement in the school systen. The sm(}y showed that
remarkable progress had been made in that there ywas wide e.\'pan'sion in public

primary education. More children were enrolled and great resources invested.

Gender parity had been achieved and reacher-pupil ratio favourable. However,
lling to patronize

there was rising incidence of poor performance, parentsivere umt
public schools while the number of functionally illiterate school leavers increased.

Problems hinderin ¢ functional education were identified, while stakeholders offered
ons for solution. Appropriale recommendations 10 improve the school

suggesti
ntly made.

Sy stem were conseque

Introduction
_isthe cornerstone of economic

i(s foundation. 1t improves the
igating its offects on population
ency of its labour force. Primary
itive skills. Second

ing to Lockheed and Vespoor (2003)
and social development; while primary education is
productive capacity of societies, reduccs poverty by mit
health and nutrition and by increasing (he value and cffici
education serves several purposes- One s toteach pupils basic cogn

Education, accord
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drenneed o function cflectively iy, 8 |

'Stodevelop attitudes and skills which chil
Mhirdis 1o advance naton building. : . |
IFor the Christian Missionarics who were the plom—tf'S ol WC-‘)'E‘"” Cducun,,,,
schooling was a4 means of teachine the Africans to read the Bible and of Securing (e,
(o the faith (Crowder, 1968), For the European merchants and administryyoy on .
other hand. iy was meant to provide clerks and (cchmcul']s [O'.- Ihc:udmlms!ruuon and
commerce that was either not profitable m‘jml’oss'blc .11 i I;uropcuns.' Witk the
4s essential g g,

ntroduction of colonial rule. western education was regarded
Prosecution of the exploitation of West Alrica (,OSOk,O.ya’ '_994,)' m. i Burkheip
howeveraroued tha changing economic, social and political situations in both dgvc!opgd
and developing countries had combined to create nec’ds for constant innovations g

reforms in education, , Sy ”»
Within this context expanded and improved educational provision became a focys

of development efforts. It is no wonder then that, in 1955 when the Awolowo SOV
introduced the Universal Free Primary Education (UPE) in the Western Region, the
objective was to lay a solid foundation for the future participation of all citizens in the
task of building the nation. In spite of the many attendant problems, the PHABTMIme

was successtul. According to Adesina (1983) the impact and effectiveness of the

programme was sustained till the post-independent years. Decline in public primary

education only began about the. 1970s. : | ¢

Beginning with the UPE, 1976, a number of changes were introduced. Other
changes in programmes, policies and regulations that were meant to transform the primary
school system were the National Policy on Education 1977, revised 1981, 1998 and
2004; 1979 Unity Party of Ni geria (UPN) Free Education Programme, Decree No. 3]
(1988) Decree No. 3 (1991) and Decree No. 96 of 1993. ni gl

The changes introduced were intended to bring improvement in the primary school
system. especially those of the South Western area of Nigeria, where the most .
revolutionary step todevelop primary education was first taken in 1955. Not much
pr((j)gres; \,vas n;ade..By 11995 the experience of the pastthirty five years in Nigeu'a‘
indicated that educational strategjes h; ' ‘ : i .
development was interpreted to ;;Z;: :c:):sctjscshfl;\f r(rj] deSlr_ed g0d1§ N devel()pmem, &

i ‘ proving the lives of the deprived .

mayjority of the people.

ith growth jn
| nsion proved
Akmbote, Oduolowu ang Lawa] (2001)
ST4Mmes and policies aimed 4 IMprovine (he

the stundurd.ofeducalion. Inthe words of Simmons (] 979), “such exp:
1o be expensive, inefficient and inequitable” ’ “pa
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Statement of the Problem

This study therefore mvestigated some

oducs aspects of the P " :
on education with a view to show aspects of the programmes, policies and regulations

. y l [\l S vy i . :
public primary education system in':Sb lhlL ‘\-:}“-'“ of et elfectivencss and impact on
3 . QY . ()lll ‘ c‘;l » N o g ) .
enrolment, gender, teacher-puni stern Nigeria, especially as they relate
' & I (,I]Cl-pupll I.‘u‘ ) . y rejate to
b e 2k ato, teacher quality, facilities '

participation between 1995 Juality, facilities, funding and communi

l cen 1995 and 2005. Tt also examined thc,issucs lghal hindered 11;1);

effectiveness of the cf

S L [ -9 : :

bl o thdngLSlh.ll were itroduced. Suggestions ’
made to improve the system - Stggeatian e conieienty

Research Questions

The study soughtanswers to the following questions:

1. What programmes, polici
S , policies and regulations i o -
between 1995 and 20059 gulations influenced public primary education

§9]

t\;:/;m} ;;ere the influence of the programmes, policies and regulations especially as

y affected enrolment, gender, teacher-pupil ratio, teacher quality, and funding?

3. Inwhat ways did‘lhe changes improve the quality of primary education in line with
the provisions of the National Policy on Education?

4. What major problems characterised public primary education during the period
under study?

5. Whatsuggestions did the stakeholders proffer as possible solutions to the problems?

Scope of the Study

The study covered five of the present six South Western States of Nigeria namely:

Ekiti, Ogun, Ondo, Osun, and Oyo. The area inhabited by various groups of Yoruba
pcople has long historical and political ties. It constituted the core of the old Western
Region which happened to be the cradle of Western formal education in Nigeria. It was
also the part of the country that first took the revolutionary stepto transform the educational
system of the country with the introduction of the UPEin 1955.

Universal Primary Education, 1976

The introduction of the UPE marked a new era in the history of primary education.
Primary education became the full responsibility of the Federal Government. It also
meant that every Nigerian child could regard basic education as his natural heritage, a
right and no longera privilege (Uchendu 1993, p.47). In order to ensure the successful
implementation of the UPE, the Federal Government was to lay down policy guidelines
and provide funds for the implementation, while state governments would be the agents

of the scheme (Tamuno and Atanda, 1980).
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e impert
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alive measure

the use
of contimuous
and provisions of b

Health Education (Nulion;ll Policy ‘ '
(o be the most outstanding effort atimproving pri I
& PliMmary g,

Education is considere
in Nigeria (Osokoyd
Primary education, o1

1987, Yoloye 1994).
sidered in the context of the National Policy ;.
dCCor;.-

Osokova (1987), was 1o perform tWO major functions. It was intended 5 .,
'. a . M « P [ '\ ;t = r.'
form of education in itself as well as to prepare few top ones for secondary Zm e
Unfortunately, however, primary education was “not vocationalise d"andg (C Ucgy;,.
S0 Coulg,

“provide gainful employment forits graduates™.

tion Programme (197 9

ria’s free education programme became oper.
ought to eradicate illiteracy; create equal e (;(mo,-:k i
: . UCation
the quality of education. (Brochuye (ch
0N Frs,

UPN Free Educa

In 1979, the Unity Party of Nige
the Southwest. The programme S
opportunities for all as well as improve

Education Programme, 979).
Unfortunately, the Federal Government which had earlier undertaken 1,
O 0ear the

total cost of primary education could no longer continue to bear th

was due bothto constitutional change that placed education on the el Ty

;he political considerations that it was not expedient for the Nationfl?}rlcun.en.[ Ustang

g Corermponkioo TR gt e

i s chliocr)]uthwestem Nigeria, where the UPN was in control bJ:iko

cecondaryeducal ) was spread over all other sectors of education e
ation which equally became free under the UPN g , especially

government.

Military Decrees

Three military de
cre
between 1988yand 19(;; w;frz promulgated that greatly impacted primary educatior
espiic theein o g Sy.ste ree 31 gf 1988 was introduced by General Baba L ; H
ofinadequae fiindi m, ﬁSpecla“y pnmary ettt e ngidaic
D qua 3 unding and bad management cation, from collapsing as aresu!
ecree 31 which had rece ' ”
; eived : ;
lzrmm_ated by Decree 3 of 199 wt\:lol:lgwlde acclaim for ts effectiveness was abi"!
education to the grassroots” Aki 1ch “aimed at taking the management of yim )
was seriously criticised by t mbote, Oduolowu and L;wal (2001 Y l 1 l | o
‘ y teachers, parents and the seneral publi ), (p94). The decte
general public who couldno! (rus!
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~ 1" ot \: l() l()cn O b " <
then dl”““-l “lr“\ummnlnlhcmls./\Il(:ral]X'nndufmcc"'vml‘lril'cgh) rimary
chool tcachers over “RAY IS _ S5ant strk ) narv
schooltc rnon-payment of salaries. the decree was abrosated. : P )
00 of 1993 restored the 1988 system sabrogated, and Decree

International Agencies

lnlcnmlmlzul 1gu1uu zmq dc.vclopmcnl partners initiated projects and programmes

that mi'ldC signil 1L‘m_l contributions ‘lo thei mprovement of the education sectc )rtigcncmlly

and primary Cdu.czmon~ sub-spclm:m pumculur. The World Bank Book Project (1993)

gave support for the production of primary education textbooks in the areas of English

Langque. Ma.lhcmulms, Primary Science and Social Studies. World Bank Prir?mry

Education Project 11 strengthened development of human resources, while UNICEF
undertook the Child Friendly School Initiative.

The Early Childhood Care and Development Education (ECCDE) ensured that day-
care centres, nursery and primary schools were in the same premises. The establishment
of pre-primary units in public primary schools pioneered by Oyo State in 1998, spread
to Ekiti, Ogun, Ondo, and Osun States. The presence of older siblings in the primary
classes were a good source of encouragement since parents did not have to worry so
much about how to get the pre-school children to school. Their older brothers and
sisters took them to school and brought them back from school at closing time (Ola

Alani, 2000).

Universal Basic Education (1999)

The Universal Basic Education programme introduced in 1999 was not a brand new
educational programme. Rather, - was an educational reform which tried to bring
about increased access, improved quality and peoples’ greater commitment and support
to the primary education sub-sector of education. It was a policy reform measure
embarked upon by the Federal Government of Nigeria to address the gaps and distortions
that existed in basic education level in the 1980s and 1990 (Tahir; 2001, 2). The UBE
is mainly concerned with carly-childhood care and development, six years of primary
education and three years of Junior Secondary Schooling. The responsibility for
implementing the UBEisa collaborative one, a partnership involving Federal Government,
states, local government, communities, civil societies and international agencies.

Community Participation

Local communities contributed immensely to the financing of primary education through
self-help projects. They built and equipped schools and, at times contributed f unds to
assist the recurrent expenses of schools, but their contributions have not been properly
evaluated in quantifiable terms (Nwagwu 1998 p.17). Other contributions included
levies paid by parents or adults, donations in response t0 appeals and assistance from
philanthropists and large corporations.
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96 of 1993 restored the 1988 system as abrogated, and Decree

International Agencies

International ;}«a-zéncics and development partners initiated projects and

that made significant contributions to the improvement of the cddcznl{()(rlmnscgtr()g,r zmrncs
and primary cducation sub-sector in particular. The World Bank Bo(ﬂ; Prtg)'izifl(](;g:)lly
gave support for the production of primary education textbooks in the z\xrcasJ of En(rli3+)\
Language, Mathematics, Primary Science and Social Studies. World Bank Prir‘:w5
Education Project [I strengthened development of human resources, while UNICI;}:
undertook the Child Friendly School Initiative.

The Early Childhood Care and Development Education (ECCDE) ensured that day-
care centres, nursery and primary schools were in the same premises. The establishment
of pre-primary unitsin public primary schools pioneered by Oyo State in 1998, spread
to Ekiti, Ogun, Ondo, and Osun States, The presence of older siblings in the primary
classes were a good source of encouragement since parents did not have to worry so
much about how to get the pre-school children to school. Their older brothers and
sisters took them to school and brought them back from school at closing time (Ola

Alani, 2000).

Universal Basic Education (1999)

The Universal Basic Education programme introduced in 1999 was not a brand new
educational programme. Rather, it was an educational reform which tried to bring

about increased access, improved quality and peoples’ greater commitment and support
to the primary education sub-sector of education. It was a policy reform measure
embarked upon by the Federal Government of Nigeria to address the gaps and distortions
that existed in basic education level in the 1980s and 1990 (Tahir; 2001, 2). The UBE
is mainly concerned with early-childhood care and development, six years of primary
education and three years of Junior Secondary Schooling. The responsibility for
implementing the UBE s acollaborative one, a partnership involving Federal Government,
states, local government, communities, civil societies and international agencies.

Community Participation

Local communities contributed immensely to the financing of primary education through
self-help projects. They builtand equipped schools and, at times contributed funds to
assist the recurrent expenses of schools, but their contributions have not been properly
evaluated in quantifiable terms (Nwagwu 1998 p.17). Other contributions included
levies paid by parents or adults, donations in responscto appeals and assistancc from
philanthropists and large corporations.
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Table I: Pupils Enrolmen 5.2005)
Nigeria by State and Gender (1995 -
EKITI OGUN ON’DLr\f
YFAR | Male Female | Total Male Female | Total | Male Femnale o
|
]
. . . 237820 | 220515 | 458335 | 297578 | 299518 58299
T
1996 134061 | 151537 | 286500233022 | 2218178 | 453839 [ 321190 | 327899 649039
1997 T03206 | 114025 | 222231 [222101 [ 209927 [ 432028 [ 136990 [ 148235 285125 ]
1998 127304 | 160665 | 307969 [230725 | 219674 | 450399 | 296873 [ 295882 593755 |
1999 l61545 | 180871 | 342416 [234193 | 221523 | 455716 | 237735 | 241994 419729 |
2000 142137 | 136730 | 278867 [235475 | 221962 | 457437 [ 260248 | 266200 526448
2001 220237 | 242689 | 462926 | 198686 | 188846 [ 387532 | 257316 | 264027 521343
2002 215663 | 241528 | 457191 (224004 | 217908 | 441912 | 265008 | 274435 53943
2003 183247 | 199945 383192 1196336 192143 | 388479 | 331014 | 339815 670829
A0 | 0261 | 32mo (- 43s671:f 195883 | Fioo2es BIMNETC [ 230772 | 347746 687018
2005
279315 | 308380 [ 587695 210737 | 199076 40081 | 347754 | 356440 704194
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| : OYo)
"[v‘_\R Male Female Total Male Fems
//i r""“' '“".I
| —
|
/—
|
|
___——’-
o 111794 296971 010765
i /_-—f
——"—
o 25677 263242 520015 331144 330054 061193
/
| m—
62 256773 263242 520015 345455 145284 691239
/—-_—'
_——’_
ik 256773 263242 520015 399295 399036 798331
I B,
1999 220368 224234 444602 399175 391430 790605
____———-»———"—_——-
. 236152 231320 457472 404474 405422 209896
/‘
T o725 202102 391430 350791 351836 702627
//'
s e 251766 405422 388417 385986 774403
o | sue | 230456 455570 426376 436208 862584
I—
_;(;;’_ 135228 249583 484811 ILE03 411631 943616
2005 251184 258360 509584 469848 470072 929920

(No information on 37 schools in Ogun and

Source: FME, April 2003 pp 9-14.
2001). States’ Offices of SUBEB (2007)

49 schools in Oyo in the year
% State not then created

The table shows amarked improvement in the enrolment figures of girls in all the states,
with the exception of Ogun State. The difference noticed in respect of Ogun State may
be explained in terms of highly persisting negative attitude towards female education in
some parts of the state bordering the Republic of Benin. Itis common knowledge that
most girls who serve as house-helps in most parts of the Southwest, especially Lagos
and Ibadan, come from the area. Atno point in time did the female enrolment figures in
Ogun exceed those of the boys. The Educational Sector Status Report, May 2003
report, however, indicated that in 1999, 2000 and 2001, the ratio of girls in the
Southwestern was 50, 51, 51 respectively.
nﬁmrz; [(‘1/3; Il:)f:lc(;lt iI;Olficy on Edugatio_n envisaged that by 19.95. NCE should be the
it tissercat rfl or teaching in primary schools. FME s@Ustlcs, however, shpwgd
age of primary school teachers in the states in Southwestern Nigena
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Snulh\\'t‘SICI'I‘ Nigena were qualitied. The table sl ”: Primary school te |
’ . " ‘ hows th iy
C\CCP“”"“' Ondo. the number of teachers without NCT- |l: i all the States with ¢
. 00« ) - ' O e e ' I VRt
hetween 1099 and 2005. In EKitr the number declined fron ’“'!'( had Largety recdue el
) Y . ,‘1, ‘ yeg. .
G wl

Ondot qctually increased by almost 30010 4500, The most
was 1 Osun. where there were only 480 10 2005 as C“'mp“”‘(l:“' ""“ eable improvement
1708, The figure l'rnm‘(")_vu had been reduced to .'Kft‘_"l l ;\1‘::‘,::[‘:\;‘,vl':'yr': figure of
[ndeed. the pcrcc.nlugc of unquuhlpd lcqchcrslmd d”’l’l’ullnly;;\‘,c,:“‘(')', V5 n \'r)-,l
aeross the states in Southwestern Nigeria. 0% and 11074
Reports from classroom rcsc:n'ch,' uccnrdipg to Aarons (2003) however indicated
that spcciﬁc improvements were necded in the training that teachers received. Defi _‘t ,
were identified in reachers’ knowledge and skills in the arca of language. Ivh:r): :
also foundto need more skills in teaching initial literacy, numhcr,cuna basic Vﬁx/nr“
concepts inthe children’s mother tongue, morc ability to manage children’s 1cuén¥r
needs during the transition to English as a medium of instruction, and more awareness ():g_
the importance of language across the curriculum. It was also suggested that they
needed additional training 11 the use of instructional time, in promoting active traiming, in

promoting active learning, in assessment techniques, and in teacher team work (ESSR.

2003).
Over all, teacher quality atthe primary level seemed to be low and that is reflected

on the various part-time and sandwich programmes in which many were trained. There
s need therefore 0 research into the quality or worth of the university degree held by
some of the primary school teachers since most of the degrees were earned through
sandwich programmes mounted at study centres which did not necessarily receive

adequate supervision from the institutions that ran the programme.

Facilities

The 1993, SAPA report in
normal accommodation

dicated that not all primary schools had what could be called
for a regular school. Although most of the schools were
constructed with durable materials, quite a number were old. Most of the pupils had no
textbooks. The school furniture was inadequate and was sufficient for only about 50.0%
of the pupils. Also, 36.0% of pupils had no writing materials. The provision of instructional
facilities, too, was equally dismal. Two major areas of such deficiencies which the report
highlighted were means of instruction relating to primary science equipment and
availability of textbooks (SAPA, 1993). Not much improvement had been made since
1993. However the World Bank credit facility (1992- 1998) to Nigeria for the primary
educgtion project was to be the main source of assistance in the supply of textbooks in
El?-ﬂmh Language, Mathematics, primary science and social studies to primary school
ildren.
mawg;z 383]3 'EdUCﬁtiOH Secl.or Status .Report noted that “instructional and learning
¢ as textbooks, science equipment, chalk and chalk boards and charts ar
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and guardhans had long forgotten due 10 heyy. €,

exnihooks Meanwhile, parents o
1 11 was their responsibility 1o provide mstructional mater; ). ' i,
s L0 Y (,r”

wards. Most parents continued to live -undcr the illusion that it was govern;
responsibility to provide free education for children at no cost to their parer,. Nemy
The Pramary School curmiculum was too broad. On the average |6, .'-vuh,(;; |
offered. The large number of subjects meant that teachers could no ¢, lht‘, ey
teachmg. There were no library facilities or laboratory i virtually all the Prmir ,]:’l'" gt
Access to basic health needs such as dispensaries, sick bay and medicy| pcr':()';hu,
nel,,

the schools were hardly heard of; most schools however had first aid by |
3 1 ! CE’- Y
most of these lacked basic drugs. thoy,

pencrally naky
S cumoculom Jihcult to

propaganda thi

Specialist Teachers

The aspect of the National Policy on Education that says government v o
specialist teachers for some subjects, like Music, Fine Art and Physical ; Provids
Education had not been implemented. There was practically no single teacher [:,d Healy
Southwestern teaching a single subject because of his/her expenisce in that arear ;);Jgthzuz

study

Teacher-Pupil Ratio

Between 1991 and 1995, all the states in Southwestern Nigeria satisfied the requ;
of the national policy in respect of teacher-pupil ratio of 1:40. Since then tl?e Ifemems
continued to improve. In fact, Ondo State had met the requirement of 1 -?b in ;gg(l) :ﬁs
could not sustain it for long. Intemnational monitoring of EFA recognises nguﬁed Thas }, .
Pupil ratio (QTPR) as more closely rated to quality than the sheer number of teaa;] er
The EFA figures indicated that Oyo and Ondo were in the range of states with QT(;)I:B.‘
between 41-50; Ogun and Osun in the below 40 range. The EFA fioures. howey O-I
showed that Oyo (North) was in the range of 81-90 and Ondo in the ?ange’of 9\1?\16110'

(Obanya, 2004).

Mother Tongue

Eeuens]:]h:z ;:;i‘;;s CO;S}dered an effective instrument for transmitting the cultural
acknowledges this fgat ltl;zs ofa society. The Nfltional Policy on Education clearly
“Government willsee tc(:tth e pollcy there'fore in Seption 3 15(4) provided that:
the mother tongus or th ll atthe medlur_n of ms'tructlon in the primary school is initially
The teaching of moth © anguage of the immediate community...”

new. What was new g;tox?gue, Y_Orl‘l‘ba, in the case of Southwestern Nigeria was 1!
primary sch / about it was (is) “the use of the mother tongue for instruction all

ool subjects “(Obidi, 1997: 6).
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The governmentof the former Oyo State which had ¢
X JA o

mstruction m the primary school in lopt Yoruba ae

oG
| 5 . 1986 did nont s ceed
lc\llmnkslm the subjects inthe Yoruba lanpuagee neith »

U . Cr'w

cachers w ho could teach the subjects, notto talk of teachine the v

Above all. the average Yoruba parent would rather hr‘.wc:l|1;(|ﬂ|m '-” n?(., Yoruba language
taughtn English than in Yoruba. Competency in the English "l::’“:-\:lyl-y school children
mark of hugh intellectual capabihties even for the pl'imilf\f Schl( m?lp:m(: \s

) amedium of
here were no relevam
cre there suffye entdy tramed

as considered 4

Guidance Counselling

No counseling services were provided. classroom teachers. however continned

j 1 s S unedto
undertake the role of counsellors as their responsibility in addition to their normal
classroom teaching.

Continuous Assessment

The use of continuous assessment for purpose of promotion had started at different
times in the States. In Oyo State, continuous assessment as a basis for certification of
completion of Primary Six began in 1993. In Osun, the practice started in 1995. The
practice was very much in vogue but some states of the Southwestern Nigeria, as a
means of checking pupil’s poor performance, re-introduced the school leaving certificate
examination in primary schools. as was the case even in Osun and Oyo States.

Funding

Table 3: States’ Government Expenditure on Primary Education in Southwestern
Nigeria (1999 - 2005)

2003 \ 2004 \ 05|
50000 | 1200|5510 '\

STATE | 1999 2000 2001 2002

EKITL 35,000,000 | 10t 101 101 \
_ il
OGUN_ | 75.000000 | 163,000,000 | 250,000,000 | 268,000,000 \157,107,000 257,000.000\275.100.0 \

ONDO | 60,000,000 | 101 101 10t 247735000 \231.847.400\237.890,120\
OSUN | 78000000 | 81500000 | 81,000,000 | 137,000,000 | 142,500,000 \149,000,000\175,000,0@
0YO | 110500,000 | 261950,000 496,000,000 | 502,000,000 \509,700,000 \345,000,000\523.000.00%

Source: Extracts from Approved Estimates 1999 — 2005

'll;i,lble 3indicates that Ekiti and Ondo States governments did not categorically commit
emselves to specific amount to be expended on education for the year 2000-2002.
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1ol the Universal Basic 5,
= W,
™

cars follow glhcl:umclm |
«of action AL possvhly taken for political . ity
) September 1999, just about lim:(', oy

1g 0f 2000 budget. (“'"lli(J"}"*
yudgetary provision, c”pcc:r h
4|

4
™

ey
Programme. IS J that that line o
e Federal Jaunched UBEI 5P EC
tion mosl pmlmhly was in top gear for llfc M 'u
wo St Governments cidedtobe gilentonits f '
for primary education in orderto KnowW Ay what largesse Wa likely to acenye,
Sates? Could italso be a subtle Wiy of keeping [rom the public exactly how m“q’f.}_
: inorderto strengthen its bargaining o e
Whatis clear, however, is that the bud:lh the
ducation, has for long };‘-’cczarj
",

e the immedi:
posite
Governmen

Those We

prepard
that the't

pendon primary education
All these arc speculatory-

state was loex
[ education, espcciall y primary ¢

Federal authoritics.

allocation in respect 0
matter of Intense polilical maneuverings.

believed that figures in respect of enrolment, number of sc

ften manipulated in order to attract h_(mls.

lghCr

ichers were 0
vernment and donor agencies.

heen a most effective means of ensuring eqj
he very conduit pipe through Which nallt{tablc
¢ documentation. Thus, it becomeslonal

\’Cr\

data, both for planning and practjc,
Icq

Itis generally
classes. as wel [ as number of tee
the Federal Go

subventions from both
Itis an irony that what should have
became

distribution of national income
ated through questionabl

resources were dissip
e and quthoritative

difficult to access reliabl

management purposes.
The annual increase in the amount of 1
on primary education was often potentially reduce
Most of such increase were alsonot actually spent on education.
Furthermore, the allocation made to primary education specifically, wh
ary figures continued to sh’ow zz;gtr:]iarfd
atic

with the total figure of each year’s budget
on. which had never measured up

de%lin;: in the percentage allocated to primary educati
to the 26.0% budgetary allocation '
which UNESCO has reco
mmended as the mini
minimum

noney spent by each of the state governm
. A ents
d by the impact of rising inflation mrtm
dl€,

for the developing countries.
Avail \ . . iy
ailable figures in 1998 for Oyo and Ekiti States, for instance, indi
’ ance, indicated that

Oyo spent 23.1% on primary '

. 23 primary education; 37.0%

- | o : 37.6% on secondary e ion, ¢

y education. Ekiti, on the other hand spent 10.4% on pr)i/milu Catclion’ iy
: y education; 66.2%

on secondary education
. ,and 13.0% on terti: .
primary education, ove ars di iary education. This, in ess
,over the years did not receive adequate financial s ence, meant that
upport relatively

— . Se \ /Cl.

jsumman'zed as follows:
. Universalizati
alization of ’
educ as i
ucation was inadequate. This meant that th
ere were not

l . .

i
2. Provisi
- fovision of good quality educati e o
mcurriculum provisi y education. This implied the relevance: -
provision and delivery vance and appropriatencss
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. There were gaps between pohicy provision and the real
A [N KRN 1t | he s il

[ h‘.‘lt‘hk" ¢ classroom skills to mpact eracy and act |
i o i (R Ive eV,
«hool level was a challenge to teachers aidll

1 Iiumlm;t\'nnlnmc.llnlw.|m;mn hindeance m providimg prin ,
2 ¢ WY ctluciion A%

,vn\'n‘l'”m"m was unable to bear the costalone, parents had b [
. . s 1 come indoloen

ost- 1970 education programmes and policies lacked a
| tes lacked adequate planning

5. Thep

Schemes Were also launched without proper statistical data base
§. There wis near total break-down ol public confidence in the public prima
= - - i 'l ‘.1‘

cducation system due to the poor quality of the products.

Smkcholdms in the public school system however proffered a number of suggestions to
remedy the situation. These include )
. Regular and prompl! payment of teachers’ salarics and allowances.

Adequate provision of instructional and leaming matcrials

orking conditions

l'J

Jmproved tcacherw

4 Increased opportunit
vieorous and co-ordinated

('S

ies for in-service training

More community participation in school.

Increased funding by government
welfare and other input into primary education

‘N

6 and right balance between expenditure on teacher

7. Effective monitoring and supervision of schools

g Depoliticization of education.

Conclusion

The study showed that remarkable progress had been made in that there was wide
expansion in public primary education. More children were enrolled and great resources
invested. The gender parity had greatly improved; and so was the teacher-pupil ratio.
Surprisingly these noticeable improvements could not result in improved quality of
education. There was rising incidence of poor performance, parents unwillingness to
patronize public schools, while the number of functionally illiterate school leavers continue
1o swell. Inspite of the huge investment, the seeming rhetorical question of Pritchett

(2001) “Where has all the education gone?” remains pertinent.”

Recommendations

The following recommendations are made as a means of improving public primary

education system.
glc§ education should not only be quantitative, it must of necessity also be qualitative.
erious eff K ' ' |
5 (;'Ollb effort must. therefore, be made to address the inadequacies of infrastructural
;' ll]s .. . ) ” .' . . . = 2 1
tructional materials. Functional libraries must be established in schools, possnbly
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th the support of PTAs. The provision of materials and lc(lrm |
W 8

CS o
must alsonot be leftin the h;lpds of any agent. It I.T».IICC(?S.‘TEII').' for parents/ 'u'g,‘:?f"""'
supplement government’s effort by providing their wards with nccessary cd“(‘“;”'.
matenals. P "y
Prnmary school curriculum must be rationalized 1o meet communily/locznl asn;
"while it must also meet the demands of contemporary society |
professionalization of teaching service must bg Justified i
professionals. Consequently, the welfare of primary
mere salary increases. Terms of service must be att
bramns, especially in the rural areas,
uovemment's intervention at the pre-school level has unyj] recently beer, (00 |
The situation effectively restricted access to the relatively few Who coylg 9 Mitgg
fees. A wider development of pre-prim
appropriate in view of the cost effectiveness of the arrang
of specialist teacher Early Child Care and Education
of same is imperative and must be so treated.
Community involvement in managing community primary schoolg should
greatly encouraged not only in terms of financial Inputs, but alsg i their Participy;
assisting the schools to maintain discipline. Funds for implementing free Cducatig,
cructal. All stakeholders must be mobilized in order (o rajse specified Proportions ;
money required. Government must make effort to attain the UNESCQ recommenacd
26.0% budget allocation to education. Alternatively, the percentage should pe incregsyg
substantially. A review of the revenue allocation formula in 4 MOre progress;ye Manne;
as to favour the states and local governments with emphasis op meeting the UNESCq
budgetary allocation to education must be seriously examined, Mechanism should as,
be devised to improve the accuracy and promptness of publication of necessary plannine
statistics such as census data and annual statistics of education, )

l"”lr;.

. l“r!!(t T

nierms of the qualyy, I,
J (

school teacheys Mus{ g "
active enough (g - o Yy,
g][OlCldm[h i

be reviye, an

Onjp
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