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Abstract 

The paper portrays the home, made up majorly of parents, as a potent factor that influences the 
performance of learners in the school. Apart from seting the foundation for the socialization of 
children, the home along with the school, the teacher and the students themselves constitute the 
determinant factors of success in educational pursuit. The paper highlights the various ways in 
which the home influences the academic performance of learners and argues that educational 
transformation in the 21" century could be facilitated if the home is duly involved, both in policy 
formulation and in the implementation process. Recommendations to back up this position 
include thatparents should be encouraged to participate maximally in their children's education 
in terms of providing essential equipment and facilities to their wards, participating in school 
based management committees, andengaging in give-and-take conversations with their children 
on the things they learn about the world, life and living. 

Academic achievement of students, especially at the basic and post-basic education levels is 
determined by certain influencing factors. It can be said that the academic achievement of 
students is related to their innate ability or cognitive ability (Considine and Zappala, 2002). But 
outside intelligence, the four major factors that influence student achievements in an educational 
pursuit are the home, the school, the teacher and the student influences. The factors that can 
influence learners' achievement under students' factors include gender, peer group, motivation 
and attitude to study, interest and aspiration. The teacher factor that could influence learners' 
achievement consists of the professional qualifications, methods and techniques of instructional 
delivery, personality and motivation. The school factors that influence learners' achievements 
include the location of the school (whether urban or rural), ownership of the school (whether 
private or public), policies and school climate, and the availability of facilities such as library, 
textbooks, instructional materials, conveniences for staff and students, and recreational facilities 
(Kaduna State Primary Education Board, 2002). The home factors that can influence learmers' 
achievements are parents' status, academic background ofparents, family structure and cohesion, 
and parental academic support. The interaction of these non-cognitive factors goes a long way in 
putting the learners confidently on the path to successful achievement of educational objectives. 
Indeed, a happy confluence of these factors is a desideratum for learner progress in academic 
pursuit. Figure l graphically illustrates the pulsation of these factors that 
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Figure l: Major factors that influence learner achievem ent Source: Kadun a State Primary Education Board (2002- 19gy 
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The home is very important for whatever obtains in the school system, particularly 
bec ause the school merely plays the role of parent substitute in the nurturing and intell ectual development of children. Furth ermore, the home provides the financial re sources to support 
the acauisition of le arning materials and the paym ent of fees that facilitate the remuneration 
of the te aching staff. Even the quality of physical and human resource that affects teaching 
and learnin g will be deter mined by availability of financial re sources (Onyara, 2013). 

Transformation as defined by Merriam -Webster (2015) implies an act, process, ot instance of transforming (altering, renovating) or being transformed (changed, transm uted). effe ct, transform ation will usher in a complete or major change in the structure, appearance. functions and culture of an organiz ati on or system which in our case is education. Mathematicians embark on transform ation when they deal with the operation of changing one configu ration or expre ssion into another in accordance with a mathem ati cal rule such as by rotation or mapping. In this regard, trans format ion may involve change of the variables such that in a function, new variables or coordinates are substituted for the original variables. 
The word 'transformation' is frequently used in different parts of the world, in the context of organizat ional change that occasions structural, adm inistrative, and logistic vari ations in a system. Based on this perspective, Bhuiyan (2015) conceives trans formation as a radical change in an organizati on so as to bring out a new form or take on a new shape with new ba sic a ssumptions. Hence, to participate actively in the trans formation of education in the 21 Century Nigeria, parents and guardians should contribute effectively to at least three proactive approaches intended to reshape the school syste m 

It is a well-known fact that teach ers are the pivot on which all school programm es revolve. Their qualifications, motiva tion, m ethods and te chniques of teaching, their use of te aching aids and e ven the ir pers onality greatly influenc e the attention and acquisition of 
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knowledge by learners. I is also acknowle dgcd that school factors such as location, 

owncrship, available faciliics, library and text books, policies and school clim atc, all go a 

long vay to det ermine the conduciven ess of he lcarning cnvironmcnt. Ncither can the pupil 

influcnces be ncglec ted with rcrard (o their gcndcr, motivation, intercst, pccr group, 

aspirations, atitudes and native abilitv. all of which work in concert to cnsurc success. But by 

far the most intluential determ inant of pupils' achievcm cnt in basic cducation is the home 

influence. 

Im por tance of Home Factor in Children's Education 

Often w hen a refere nce is made to the bome factor, the m ind quickly gocs to the 

socio-cconomic status of parents. but the more influential variable of the home as an agcnt of 

cducational pursuit revolves on parental support. This fa ctor can be analyzed to include thc 

several Toles that parents play to support the educati on of their children. The re adine ss to fecd 
the be ginning 

pupils tinn ely and get them ready for school cannot be taken for granted. That 

of home support. The ability and willingness of parents to pay school fecs, as at when duc, 

has great motivational effe ct on learners. It musters confidence in the pupils and m akes them 

fccl obligcd to re ciprocate parents' sacri fice by being committe d to bookwork. 

OI Course, no pupil goes to school without the ncce ssary equipment in terms o1 

appropriate uniforms, text books and writing materials. The home is in charge of purchas ing 

necessary schooling facili tie s. Children that are properly equipped go to school with 

confidence and high morale. Whatever activities the school initi ate s, they readily re spond 

without hesitation be cause they are well equipped for school work. 

Consequently, e ducationists seem convinced that parental involvem ent in their wa rds' 

education is fraught with a lot of advantages. A cc ording to Henderson and Berla (1994), 

students with parents who are involved in their schooling tend to have fewer behavioral 

proble ms and better ac adem ic perfo rmance. They are also more likely to comple te the years 

of second ary education than the ir counterparts whose parents are not involved in their school. 

In their meta-anal ysis of the perform ance of middle schoole rs, Ts chann en-Moran and Hoy 

(2007) equally reported that parental involvement in school com bined with positive parent 

te acher inte ractions, have been found to positively affect te achers' self-perce ption and job 

satisfa ction. Res earch evidence shows that students tend to perform better in school work if 

the ir parents (both fa thers and mo thers) are involved (Nord, Brim hall & West, 1998; Nord & 

West, 2001). Hill and Tyson (2009) revealed that parenta l involvement in the school life of 

le arners facilitated their high acade mic performance much more than assi sting them with 

homework. 

But perhaps the more important aspect of the home as a vital agent of e ducational 
transform ation is embedded in the intere st shown by parents and guardians in pupils' school 

work. The interest with which parents ask learners what they did in school on daily basis is a 
constant rem inder to the pupils that they owe some sort of a ccountability for the hours spent at 

school. An extrapolation of this kind of home support is parents not just rem inding pupils to 
do their homework, but insi sting that they do their hom ework before playing. Some parents 

even provide time table for their children's engagement time at home. Here lies the beginning 
of deve lopment of core va lues. The foundation of developm ent of sound moral character of 
pupils is usually laid at home. The school merely expounds on what the pupils have brought 
from their homes. Thus, motivati on to a spire for the best at tainments in school emanates from 
home. This is because parents, and the im mediate adults in the home, are the first ideal 

models for children to im itate. A family that is given to decency, sinc erity and high standards 
Iransfer those traits and qua lities to their children with litle effort. Wherever the children go 
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to, they move with the ir fam ily norms of good behavior. Inde ed, as the saying goes, charity 
begins at home. 
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Past Attempts at Transforming Education in Nigeria 
Nigeria bclieves that cducation is at the pivot of national deve lopment; hence, the 

catchphrase in the National policy for educ ation that Nigeria has adopted cducation as "an 
ins trum ent par excellence for achieving national development" (FRN, 2014). By implication 
of this avowal, there is always a manifestation of faith in cducation to supply the country with 

graduate outputs that are worthy in earning and character. One would cxpect such graduateg 
not only to be quali fied acad emically, but also to be competent and commitled human 
resources that can guarantee the sustainable developm ent of the country. 

Unfortunately, contempo rary graduates from the Universities, Polyte chnics, Colleges 
of education and other tertiary institutions do not seem to offer satisfactory serVICes in terms 
of productive functionality in job situations. The observed incompetence and poor 
functionality of contemporary graduates is often atributed to mismatch between the demands 
of the labour markets and the teaching and learning that took place in the educ ati onal 
insti tuti ons (Babalola, 2007). Stakehol ders have often complained against the poor 
com munic ati on skills exhibited by contemporary university graduates besides their lack of 
Tequisite practical skills that can conjure high utility value to employers. Consequently, 
thousands of recent have remained unemplo yed for years. 

The clam or for reforms was therefore inevitable in view of the fact that educa tion 
rem ains the precursor and pede stal for every other sector of national development. Efforts at 
retorms have tended to empha size programmes of the Federal Gov ernment targeted at 
national advancem ent, either by shift in paradigms of public service practices or by 
redirect ion of esources for be tter utility value leading to empowe rment of particular 
Segments of the society. Recent reform efforts included an Act on Universal Basic Education, 
Due Proce ss, Monetization, New Pension Contributory Scheme, Reform of the Judiciary, 
National Economic Empowerm ent and Developm ent Strategy, Public Private Partnership scheme and Vision 20 2020 (Balogun, 2004). 

From an appraisal of these reform strategies one could develop the impression that 
was educ ation margina lized and not given the priority attention it deserved as a vehicle of 
change. Even when the Federal Ministry of Educa tion introduced such programmes as 
poverty reduction among rural teachers, enhancem ent of education quality, multi-grade 
te aching, early child care and education (ECCE), gender sensitivity, and entre preneurial education, yet the home was not involved. Hence, there are still street children and the 
Almajiri hovering around despite education being free and compulsory for all children of 
school age. 
Transformations in Education - What the Home can do 

The home can positively contribute to transformation in education by assisting to alter 
certain prac tic es in the contemporary schools to become better from the perception of 

me mbers of the society who are the.ultim ate consumers of the educational products. It is 
recalled that in recent times, reforms aimed at enhancing quality in education have dwelt mainly with curricul um loadings championed by experts wi thout consulta tion with parents. Such re forms have generally not yielded the desired fruits partly due to inability of key governm ent officials to facili tate implementations in the correct perspec tive and partly due to 
many viruses' that exis ted in the system. As observed by Anikweze (2011:303): 

The reforms that Nigeria needs for the envisaged rebranding, pontificate d by officials of the 
Government, ou ght to incorporate carefully designed content and strategie s for removing 
abuses that exist in the polity, and refining the 
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pmcticcs that prevail by climinating incficiencies and installing quality so 
that the output becomes more productive and dependablc. 

Obanya (2008) posited that transformation in cduc ation should involve a complete 
redirect ion in goals, strategies, system s, processes, outcomes, etc. l should transc end mere 
changes that consist of patch-patch alterations that do not have any profound cffect on the 
system. Obanya is of the view that realistic reforms in education should be based on properly 
articulated transformational objectives which must emphasize the anticipated long-term 
multiplier effect on the entire educational system. Such transformation should be seen to deal 
with the real challenges facing education such as issues of national standards, strategic plans, 
implementation of continuous assess ment, peace and security education and exam ination 
malpractice. It must also be system-focused on the extent to which specific interventions can 
bring abo ut vary1ng de grees of positive and sustainable transformation. 

There is however, an aspect of re form in the mana gement of what transpires in ne 

school system which demands the full participation of parents. The reference here is to 
School-based Man agement Com mittees (SBMC). 

School-ba sed managem ent (SBM) has been de fined by Oswald (1995) as the 
dec entra lization of decision-making authority to the school site. Myers and Stonehill (1993) 

described School-based managem ent as a strategy for improving education by transferring 
significantdecision-making authonty from state and local council offices to individual 
schools. In line with this conceptua lizati on, SBM is expected to provide principals, teachers, 
students, and parents greate r control over the educ ation process by giving them responsibility 
for decisions about the budget, personnel, and even the cumiculum. It is believed that through 
the involvem ent of teachers, par ents, and other comm unity members in taking key decisions, 
SBM can create more effective learning environments for children. 

School Based Managem ent is a process of de centralizing decision-m aking authority to 
com munities in order to ensure that schools provide the so cial and economic bene fits that best 
reflect the priorities and values of their local communities. It aims at improving bottom-up 
education planning and managem ent in orderto facilitates improvem ents in education quality, 
participati on and efficiency through local level governance. School-based management can 
offer the following advantages: 

Allow competent individuals in the schools to make decisions that will 
improve learning; 
Give the entire school community a voice in key decisions; 
Focus accountability for decisions; 
Lead to gre ater creativity in the design of program s; 
Redirect re sou rc es to support the goals developed in each school; 
Lead to realistic budgeting as parents and teachers become more aware of the 
school's financial status, spending limitations, and the cost of its programs; 
and, 
Improve morale of teachers and nurture new leadership at all levels (Myers & 
Stonehi ll, 1993). 

Although SBM is relatively a new dimension in the Nigerian educati on arena, yet it 
would be worthwhile for parents, guardians and community leaders to take interest in 
contributing to the development of schools, both in terms of policy enunciation and in terms 
of infrastruc tures for the advantage of the le arners. 
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Itis believed all parents must be keenly interested in supporting their ch 

pursuit is in providing security in the home from exposures to hazards of 

eleciricity shock. of energy through excessive overindulgence in games. But these days, children 
have become 

access to poisonous medicines, risks in carele ss running around, and unhealthf,t 

more vulnerable to inse curity on the way to school bec ause of kidnappers. 

security of infants particularly, the system of 'sign in' 

children's 

Important that parents should spare time for school run for the safety of defenselers 

children. It is not suffic ient to just drop the kids at the s chool gates and turn back. Further 

effort should be made to secure the coopera tion of the school managem ent or the te achers on accreditea persons that could take the children away from school on dismissal. Indeed. for maX imum 'sign out' should be maintained for 

Ingenuty and before you know it, they bave beco me inventors. 

educalional 
It is 

the proce ss of dropping and picking children at and from school 

respectively, future hopes for 21" Century techno-scientific developm ent of Nigeria. Only safe and secure 
Psychologic ally, children that feel insecure cannot le arn well and cannot therefo re 

qualify as 
children feel free to exercise their crea tive ima gination, and by so doing, they excite their 

Conclu sion 

expendiure 

the 21s Century by avoiding auto-regulation whereb y children's impulses are prohibited 
with 

Finally, the home can positively act as a vital agent of educational transformation in 

Recommendations 

don'ts' everywhere: On the TV. "Don't touch !" On the DVD Player, "Don't tune!" .h 
computer, "Don't touch!" On the dining table, "Don't talk!" and for cushi0n chairs i e 

sitting room, "Keep a way!" With such prohibitions, children will live in perpetual fear: bu 
that is really tem porary because, as the saying goes, when the cat is away, rats jump out to 

dbsolutely 

play. It is there fore better to direct and control the curiosities of the little ones in order 
reduce the aspects of the environm ent that mystify them. 

4 

The home has the primary mandate for the education of the child. That explains why 
the Univers al Basic Education Act of 2004 (FRN, 2004) provides for the prosecution of 
parents that fail to give their children opportunity for basic education. It is the home as an 
agent of education that prepares the ground on which teachers cultivate. It 1s the home that 
provides the ingredie nts with which the teachers prepare the acade mic die t. Thus, beside 
every succ essful learner, stands a supportive home. Therefore, any viable proposal for the 
transformation of Nigerian education in the 21" century should involve the home in order to 
guarantee its success ful implementati on. 

1. Parents should be encouraged to parti cipate maxim ally in their chil dren's education in 
terms of patronizing the schooling demands of their wards and by show ing interest in 
what their children do in school. In effect, parents should connect what their children 
le arn to everyday life so that learning becomes part of the children's everyday ex perience. 

2. Parents should be consulted be fore innovations are intrTduced in the school syste m. Such 
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reco gnition will ginger them to leverage im plem enta tion of the new policies and practices. 
They should a lso be encoura ged to participate in the school-ba se d managem ent 
com mittee s of their children's schools. 

3. Parents should engage in give-and-take conversa tions with their children, particularly on 
the things they learn about the world, life and living. It is advisa ble to listen to your 
children's ideas about issues instead of pouring inform ation into their he ads. 
School heads should endeavor to establish and m aintain cordial rapport with the parents 
of their students through invitations to open day events and hosting of regular Parents 
Teachers A ssociation meetings. 

5. The federal and state governments should provide adequate funds for the training of 
te achers during pre-service educ ation, and for retraining during capacity-buil ding in 

service wo rkshops and through continuing pro fessional de velopm ent (CPD). 
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