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Abstract
The paper portrays the home, made up majorly of parents, as a potent factor that influences the
performance of learners in the school. Apart from setting the foundation for the socialization of
children, the home along with the school, the teacher and the students themselves constitute the
determinant factors of success in educational pursuit. The paper highlights the various ways in
which the home influences the academic performance of learners and argues that educational
transformation in the 21" century could be facilitated if the home is duly involved, both in policy
formulation and in the implementation process. Recommendations to back up this position
include that parents should be encouraged to participate maximally in their children's education
in terms of providing essential equipment and facilities to their wards, participating in school-
based management committees, and engaging in give-and-take conversations with their children
on the things they learn about the world, life and living.

Introduction

Academic achievement of students, especially at the basic and post-basic education levels is
determined by certain influencing factors. It can be said that the academic achievement of
students is related to their innate ability or cognitive ability (Considine and Zappala, 2002). But
outside intelligence, the four major factors that influence student achievements in an educational
pursuit are the home, the school, the teacher and the student influences. The factors that can
influence leamers' achievement under students' factors include gender, peer group, motivation
and attitude to study, interest and aspiration. The teacher factor that could influence learners'
achievement consists of the professional qualifications, methods and techniques of instructional
delivery, personality and motivation. The school factors that influence learners' achievements
include the location of the school (whether urban or rural), ownership of the school (whether
private or public), policies and school climate, and the availability of facilities such as library,
textbooks, instructional materials, conveniences for staff and students, and recreational facilities
(Kaduna State Primary Education Board, 2002). The home factors that can influence learners'
achievements are parents' status, academic background of parents, family structure and cohesion,
and parental academic support. The interaction of these non-cognitive factors goes a long way in
putting the learners confidently on the path to successful achievement of educational objectives.
Indeed, a happy confluence of these factors is a desideratum for learner progress in academic
pursuit. Figure 1 graphically illustrates the pulsation of these factors that
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9).

€rin a complete or major change in the Structure, appearance.
Organization or system which in our case 1s education,

The word ‘transformation’ is frequently used in different parts of the world, in the
context of organizational change that occasions structural, administrative, and logistic
variations in a system. Based on this perspective, Bhuiyan (2015) conceives transformation as
a radical change in an organization so as to bring out a new form or take on a new shape with
new basic assumptions. Hence, to participate actively in the transformation of education in

the 21° Century Nigeria, parents and guardians should contribute effectively to at least three
proactive approaches intended to reshape the school system

It is a well-known fact that teachers are the pivot on which all school programmes
revolve. Their qualifications, motivation, methods and techniques of teaching, their use of
teaching aids and even their personality greatly influence the attention and acquisition of
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satisfaction. Research evidence shows that students tend to perform better in school work if
their parents (both fathers and mothers) are involved (Nord, Brim hall & West, 1998; Nord &
West, 2001). Hill and Tyson (2009) revealed that parental involvement in the school life of
learners facilitated their high academic performance much more than assisting them with
homework.

But perhaps the more important aspect of the home as a vital agent of educational
transformation is embedded in the interest shown by parents and guardians in pupils’ school
work. The interest with which parents ask learners what they did in school on daily basis is a
constant reminder to the pupils that they owe some sort of accountability for the hours spent at
school. An extrapolation of this kind of home support is parents not just reminding pupils to
do their homework, but insisting that they do their homework before playing. Some parents
even provide timetable for their children’s engagement time at home. Here lies the beginning
of development of core values. The foundation of development of sound moral character of
pupils is usually laid at home. The school merely expounds on what the pupils have brought
from their homes. Thus, motivation to aspire for the best attainments in school emanates from
home. This is because parents, and the immediate adults in the home, are the first ideal
models for children to imitate. A family that is given to decency, sincerity and high standards
transfer those traits and qualities to their children with little effort. Wherever the children go
to, they move with their family norms of good behavior. Indeed, as the saying goes, charity

begins at home.
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Unfortunately, contemporary graduates from the Universitl?S. POIY[e"hn_'Cf"(;o”egcs
of education and other tertiary institutions do not seem to offer sallsfaclory scrv;ca; 13 terms
of productive functionality in job situations. The observed incompetenc : 3 poor
functionality of contemporary graduates is often attributed to mismatch between [13 emands
of the labour markets and the teaching and learning that took place n lhe educationa|
nstitutions (Babalola, 2007). Stakeholders have often complained a_gamsf 'lhe poor
communication skills exhibited by contemporary university graduates besides their lack of
requisite practical skills that can conjure high  utility value to employers. Consequently,
thousands of recent have remained unemployed for years.

The clamor for reforms was therefore inevitable in view of the fact that education
remains the precursor and pedestal for every other sector of national development. Efforts at
reforms have tended to emphasize programmes of the Federal Government targeted at
national advancement, either by shift in paradigms of public service practices or by
redirection of resources for better utility value leading to empowerment f)f partxcplar
Segments of the society. Recent reform efforts included an Act on Universal Basic Educ;aFIOH,
Due Process, Monetization, New Pension Contributory Scheme, Reform of the Judiciary,
National Economic Empowerment and Development Strategy, Public Private Partnership
scheme and Vision 20 2020 (Balogun, 2004).

From an appraisal of these reform strategies one could develop the impression that
was education marginalized and not given the priority attention it deserved as a vehicle of
change. Even when the Federal Ministry of Education introduced such programmes as
poverty reduction among rural teachers, enhancement of education quality, multi-grade
teaching, early child care and education (ECCE), gender sensitivity, and entrepreneurial
education, yet the home was not involved. Hence, there are still street children and the
Almajiri hovering around despite education being free and compulsory for all children of
school age.

Transformations in Education - What the Home cando

The home can positively contribute to transformation in education by assisting to alter
certain practices in the contemporary schools to become better from the perception of
members of the society who are the ultimate consumers of the educational products. It is
recalled that in recent times, reforms aimed at enhancing quality in education have dwelt
mainly with curriculum loadings championed by experts without consultation with parents.
Such reforms have generally not yielded the desired fruits partly due to inability of key
government officials to facilitate implementations in the correct perspective and partly due to
many ‘viruses’ that existed in the system. As observed by Anikweze (2011:303):

The reforms that Nigeria needs for the envisaged rebranding, pontificated by officials of the
Government, ought to incorporate carefully designed content and strategies for removing
abuses that exist in the polity, and refining the
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Obanya (2008) posited that transformation in education should involve a CO'“P“:'C.
redirection 1n goals, strategies, systems, processes, outcomes, etc. It 5h()l}|(| ldrulfgfc‘c‘lzd m;:L.
changes that consist of patch-patch alterations that do not have any Pmm“". EHSEll . lL
gystem. Obanya is of the view that realistic reforms in education should be based on propt‘r y
;\Enculalcd transformational objectives which must emphasize l!lc anticipated long-un'n1
multiplier effecton the entire educational system. Such transformation should be seen to dca
with the real challenges facing education such as issues of national slandards, stralcglc‘p'ld'ns,
ymplementation of continuous assessment, peace and security education gnd examination
malpractice. It must also be system-focused on the extent to which specific interventions can
bring about varying degrees of positive and sustainable transformation.

There is however, an aspect of reform in the management of what transpires in the

school system which demands the full participation of parents. The reference here is to
School-based Management Committees (S BMC).

School-based management (SBM) has been defined by Oswald (1995) as the
decentralization of decision-making authority to the school site. Myers and Stonehill (19?3)
described School-based management as a strategy for improving education by trgnsfe{rmg
significant decision-making authority from state and local council offices to individual
schools. In line with this conceptualization, SBM is expected to provide principals, teachers,
students, and parents greater control over the education process by giving them responsibility
for decisions about the budget, personnel, and even the cumiculum. It is believed that through
the involvement of teachers, parents, and other community members in taking key decisions,
SBM can create more effective learning environments for chil dren.

School Based Management is a process of decentralizing decision-making authority to
communities in order to ensure that schools provide the social and economic benefits that best
reflect the priorities and values of their local communities. It aims at improving bottom-up
education planning and management in orderto facilitates improvements in education quality,

participation and efficiency through local level governance. School-based management can
offer the following advantages:

Allow competent individuals in the schools to make decisions that will
improve learning;

* Give the entire school community a voice in key decisions;

« Focus accountability for decisions;

* Lead to greater creativity in the design of programs;

* Redirect resources to support the goals developed in each school;

+ Lead to realistic budgeting as parents and teachers become more aware of the

school's financial status, spending limitations, and the cost of its programs;
and

?

» Improve morale of teachers and nurture new leadership atall levels (Myers &
Stonehill, 1993).

Although SBM is relatively a new dimension in the Nigerian education arena, yet it
would be worthwhile for parents, guardians and community leaders to take interest in
contributing to the development of schools, both in terms of policy enunciation and in terms
of infrastructures for the advantage of the learners.
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Finally, the home can positively act as a vital agent 0{ o uca]ses . I:_s l?.m,’a‘l in

the 21* Century by avoiding auto-regulation whereby children’s impu “D {) N 'l:,"ted With
‘don’ts’ everywhere: On the TV, “Don’t touch!” On the DVP Player, (1’1“ tunc,' On the
computer, “Don’t touch!” On the dining table, “Don’t.talk? and for cushion chairs i the
sitting room, “Keep away!” With such prohibitions, children will l.lve in perpetl.!al fear; by
that is really temporary because, as the saying goes, when the cat Is away, rats jump o, "
play. It is therefore better to direct and control the curiosities of the little ones in order

reduce the aspects of the environment that mystify them.

Conclusion ° )

The home has the primary mandate for the education of the child. That explains why
the Universal Basic Education Act of 2004 (FRN, 2004) provides for the prosecution of
parents that fail to give their children opportunity for basic educat{on, It 1s_the home a5 an
agent of education that prepares the ground on which teachers cultivate. It is the home thy
provides the ingredients with which the teachers prepare the academic diet. Thus, besige
every successful learner, stands a supportive home. Therefore, any viable pr0p0§al for the |
transformation of Nigerian education in the 21 century should involve the home in order {, |
guarantee its successful implementation.

Recommendations

Parents should be encouraged to participate maximally in their children’s education in
terms of patronizing the schooling demands of their wards and by showing interest in
what their children do in school. In effect, parents should connect what their childrep
learn to everyday life so that learning becomes part of the children’s everyday ex perience.

2. Parents should be consulted before innovations are introduced in the school system. Such
recognition will ginger them to leverage implementation of the new policies and practices.
They should also be encouraged to participate in the school-based management
committees of their children’s schools.

© 3.

Parents should engage in give-and-take conversations with their children, particularly on
the things they learn about the world, life and living. It 1s advisable to listen to your
children’s ideas about issues instead of pouring information into their heads.

4. School heads should endeavor to establish and maintain cordial rapport with the parents

of their students through invitations to open day events and hosting of regular Parents-
Teachers Association meetings.

5. The federal and state governments should provide adequate funds for the training of
teachers during pre-service education, and for retraining during capacity-building in-
service workshops and through continuing professional development (CPD).
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