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Abstract
Nigeria was ably tepresented ul some workl conferences on Mushm Education as well

international conferences Of Istamization of knowledge. Recommendabons at |
conferences had been partly implemented ol the primary amd post-primary levels of
sducation of the nation. However {he recent development in the nation’ s cducalion sector
where Muslim private individuals and organizations are purticipating in the establishment:
of universities calls for IMEETICLON of these few UTHVETSILICS with some countries Js We
45 some international Islanic uaiversities and organizations, for (hem to sharc from thes
rich expenience n the [slamization of knowledze programmie especially in the aspecls of
curriculum, disciplines. book devclopment and language of instruction. It s on this
that this paper shall delve inio the cxtent of the operation of the Islamization OF
knowledge programme m (ndoncsia and Malaysia with 2 view 10 encoaraging the privite
Islamie universities in Nigeria to horaw some lcaves from them and 1o foster rapi
ransformation of the programai in these universilies in the country.

Introduction
The epoch-making First World Conference on Mushim Education marked the beginmng
of 4 serious atienpt by the Muslim world at reforming her system of educahon in ling
with Islamic paradigm and o replace (he secularist concepts thal were goverming S8
subjects in the dominant cducation sysiem. The conference therefore proposed he
formulation of the Islamic curriculum on the basis of the ceclassification of kuowledges
texthook development bascd on thal curriculum. and teaching methodology devised 18
help teachers weach those books. so as 1o inatil in students und children an Fslamic
approuch 1o all subjects. without encroaching on or limiting their freedom ol thinking

{Zuim, 1YET)

As a fullow up W the Makkaly Confercnce, the guecond World Conference wis icld |
Jelamabad. Pokistan in 1930 with the gencral decision that knowledge be classificid inte
two CHlegories — Perennial and Acquired, Acquired knowledge consists of ull branches of
kaowledge in the Humanitics. Social Studies, Natural, Applied and practica! SCICNCess
while percnnial courscs consist of the Qurtan. Hadith. Tawliid, Que guic Arabi. Sirali,
tisul Figi: and such ancillary subjects hke Islamie cultore. Comparative Religion and
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Islamic Mectaphysics. The conference also decided that a common curmiculum be designed
for the two prevailing systems of education und that # planned programme of research be
undertaken so that Islamic Schools of thought may be established in subjects which are
regarded as secular subjects in the West and acquired subjects by the Conference, with
the aim of removing the dichotomy of systems and giving a unificd Islumic approach 1o
all branches of knowledge. This would eventually pave way for the two systems to be
merged inlo one (Zaim, 1987). At the tertiary stage. the conference agreed thal university
curriculum must be an extension of the primary and secondary foundational stage with
the following goals:

(a)  include @ deeper understanding of Islam and the Muslim socicety in onder
enable students to be prepared to scrve the cause of Islam throughout their
lives:

(by  impart specialised knowledge in any of the branches in Group | or Group Il
{Perennial or Acguired) to be chosen by the studems themselves after
consultation with Director of Studies,

(¢)  ensure a balanced growih of the students’ personality through common
courses in different branches of knowledge which then shall become courses
in zeneral Islamic education compulsory for all students at the university level
(Uddin, 1993).

The need to reform higher education in all its ramification has been the major issue of
discussion among scholars who feel that the wmmah had been robbed of her worldview
through dichotomous system of education il operates. AbuSulayman (2007) identifies
two major alflictions of higher education in Muslim countrics, namely that ol imEation
and replication, and “distortion of the comprehensive Islamic vision, together with the
blights, superstition and charlatamism that have crept into the culture of Muslims
bringing their development o a stop, and distonting their menlahty, spoiling thewr
knowledge, daily life practices, and educational methods.” The consequence of these
afflictions on higher educution in the Muslim world is therefore expressed by him thus:

For these reasons and because of these afflictions, higher

education in the Muslim world has failed to perform its roles

successfully, whether in religious or secular studies, humanities. or

in science and technology. For the same reasons. higher education

has not managed (0 disseminaie  knowledge, generate new

disciplines of learning, and train creative und cfficient personncl,

The Ummah continues (o be lost in s division and to live in the

darkness of superstition, at the margins of human civilizational

progress.
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T bail out the Muslim Ummah out of this educationul mess, an inieliectual integration

knowledge fusing the disciplines of revealed knowledge and those of human an
technological sciences in the name of Islamization of knowledge programme had been
suggesteil |

The first prablem confronting the Islamization of knowledee programune was that there
was 0o sipgle Muslim countey that could boast of having a university curmiculum based
on what the 1977 Makkah conference and 1950 Pakistan conference proposed. Each
country was therefore gambling between real Istamic education wnd her weslerm
counterpart, However, Indoaesia and Malaysia could be regarded as the fisst Mushm
countries o respond positively o the recommendations of the two confercnces. though
not in totality. 1€ is on this basis that this paper shall discuss the extent of practicability of
the programme of tslamization of knowledge in the two countries particularty as it
operales in the  International lstlamic University. Malaysia and Yarst University,
Indonesia, I is our hope that the Tslamic universities in Nigeria will borrow some leaves
from (hese mstilutions upon which they could model their Islamizalion progranune.

The Islamization of Knowledge Experiment at the International Istamic University.
Malaysia

The idea 1o establish the Intemnational Islamic University Malaysia was infuenced by the
1977 First Workl Conference on Muslim Education. It was jointly established by the
Government of Malaysia and the Organization of Islamic Conference (OIC) in 1983, The
armbition 10 establish the University started in 1982 when 2 coordinating commitiee under
the Mimisiry, of Education was maugurated for the purpose. The Umversity. which runs
both andergraduate and postgraduate programmes driaws studenis from more than minety
countrgs awund the world, and has closc hinks with such natiosal and internat
mstitutions, s the | Leaguc of Islamic Universities, the Tnternational Associitum o
uﬂi_ﬂﬂfﬂuﬁvﬁ!ﬂ!:ﬂHﬁﬁﬁﬁnﬁmim of Commenwealth Universilies.

The INT came into the, activities of the University when one of (he founders of the
Institute. Profi. Abdul-tlamid AbuSulayman becume the Rector of the University
consoguient upon-ibe invitation of the 1T by the then Malavsian Mimister of Talucations
Anwar Ibrahim, 0 suppan the Dedging university, The university has two campuses — the
main campus, in Kuala-Lympue. and the medical campus in Kuantan. Speaking on the
matin focus of the umiversity, i one-lime Rector of the university (1988-1999) wriles:
_The corc of the UM system has always been its academic and
. edugational cupriculum, The syllabus embodies the goals of the
Islamization of knowledae, having been developed to remedy
intellectual  and  methodological  distorbons, 10 build a
mechanism lor culiual refinement, und rebuilding the new
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senerations of this Ummah, both psychologically and
educationally. The most umportant task on the agenda of the
[IUM administration was 1o confront the distortion of
knowledge and methodology and o recruit  alternauve,
educated work groups, characterized by unity ol thoughe,
knowledge and thoroughness of approach. The most important
ficld for the aliernative academic approach was that of Islamic
studies and the humanities,

The University has facultics called “kulliyyah’ and it puis in place some centres o
facilitite research in various fields, These include the Cemtre for Foundation Studies, and
the UM Breast Centre devoted 1o the research and diagnosis of hreast cancer.

To carry oul the lslamization of knowledge programme. the university houses the
Intemational Institute of Ishamic Thought and Civilization (ISTAC) and the UM
Internsitional Institute of Islamic Banking and Finance (1IBF), and as well adopted the
following stratcgies among others:

(i) The Establishment of the Faculty of Islamic Revealed Knowledge and the Human
Sciencey

Except for the disciplines of cconomics, administrative studics and Jaw, this
faculty/college hosts all specializations in Islamic studies and the social and humin
scicnces. The major aim of this college was 1o realise the goal of the unity of 1slamic
knowledge, 10 reform the methods of thought, amnd the training of altermative educated
group leaders and professionals.

(iiy The Development aof u Double-major, credit-hour system
Lnder this system. every student of Islamic Studies is expecied 1o choose a cognate mijor

in one of the human sciences, while students majoring i uny of the humanities would
choose Islamic Stdies as a cognate major. The university also encourages studenis 1o
have two university degrees, one in Islamic Studics and the other in the social science
subject they had originally chosen as a cognate major. This could be attained by spending
one additional year 1o fulfil the requirements of a second bachelor degree in the cognate
major. This system produces competent and qualified candidates by any standard. in both
Aslamic amd social sciences. -

(tii) The Postpraduate Programme
Certain requirements are sel for candidates coming for posigraduate programme in' the

university. Such include good background in the subjects of revedled knowledge as well
as any ficld of human science in which the student has nuyored. For example, studoni<
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who want 1o study any of the disciplines of Islamic Law at M.A. or Ph. D level have 10
masler Arabic and complete the reguired number of basic courses in Islarme Stud =3
before being admitted. In the same vein. graduales of Istamic Studies will have 1o meet
the hasic requircments of a social studies subject and English, in addition v Arabic,
which they are supposed to have already mastered (AbuSulayman, 2007).

(iv) The Language of Instruction
The UM is aware of the fact that Arabic is the langunge of Islamic religious learning
while English is also essential for learning. productivity and communication: heace the
two international languages are adopted as official languages. While Arabic linguage
serves as (he language of Islumic religious leaming. English serves as the language of
instruction in modem scientific and rechnological courses. especially in the contemporary
period where Arabic sources on scientific and technological resources are scarce
inadequate. In order (0 encourage learning of Arabic, some Islamic related courses are
taken in Arabic, while the language is taught as a general course which must be taught to-
all students, regardless of their academic background, area of specialization and religious
affiliation.

Apart from this, candidates who wish to effer programmes with Arabic as & medium ¢
instruction arc made to sit for IMUM-administered Arabic Placement Test (APT) as &
prerequisite for admission. The University also has what it calls Pre-sessional Programme
which prepares candidates who do not perform well in the placement fest 0 pick up
Language Proficiency Courses lo prepare them for University’s admission within
academic scmesier.

(v) Academic Publications
The University is notet for publication of outstanding works writien by faculty members.
It also publishes quite a good number of academic journals both in Arabic and Fnglish
languages, Al-Tajdid is a good example of an academic jourmal in Arabic, while
pntellectual Discourse is” also being flomed by the Faculty of Islamic Revcaled
Knowledze and Human Sciences. Publication of scholarly and scientific writings |
international periodicals also form part of the Islamization activities of the University.

{vii) The Preparation of Syllabuses and Textbooks for pre-primary, prisary and post-

primary instilations
As part of the efforts of the University (o promote Islamization of knowledge at the
erassroots, a model intemnational Islamic school was 10 be put in place 1o serve as the
aucleus of an Islamic school system covering all stages of gencral education from nursery
education level 10 secondary educution level. Islam-enriched syllabus, 1extbooks and he
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construction of an educational organization plan formed one of the research projects of
the University.

(viii)The Islamic Input in the Medical Curriculam (HMC)

The Islamic Input in the Medical Curriculum (IIMC) is a programme mcanl for
integrating Islamic values and Law in the teaching and practice of Medicine. The
Kullivah of Medicine of the IIUM adopted this programime consequent upon the coming
of Prof. Omar Hasun Kasule 10 the Kullivah of Medicine in the International Islamic
University Malaysia with the determination (o put the views of medicine developed over
the years in the medical curriculum. Medicine with embedded Islamic values was
therefore taught at Kuantan from July 1997 1o date. The founding Dean of the Kelliyah.
Prof. Tahir Azhar was highly cooperative with Prof. Kasule to ensure the success of the
implementation of the programme.

The process of Islamization of medicine was further enhanced sequel to the Senalc
approval of the draft curriculum on the programme by Prof Kasule supported by adequate
teaching materials with Quranic and hadith sources everything bound in a volume and
presented to the Senate. Discussing his experience on the teaching of ITMC at 1HIUM, and
the methods adopted to involve other lecturers in the programme, Kasule says in his own
words:

| realized quite early that the curmiculwm would not succeed unless

there were medical lecturers trained and confident in its delivery. At

the Kulliyah of Medicine the trmning process was very hands-on. In

the first academic year 1997-1998 [ gave all the lectures while other

lecturers sat in the class. In subseguent years | startex! assigning

specific lecturers to teach specific topics. 1 made sure that I gave the

lecturers as much support as possible in providing teaching material or

discussing the scssions before they appeared in front of the class. 1

also encouraged them to be innovative and not follow what 1 had

provided, They did very well and in the penod of 8 years | came to

learn a lot from their efforts and | transferred the knowledge acquired

1o others. The process of empowering the lecturers was so successful

that by the 2004-2(K15 academic years I was just a consultant with

almost all lectures being taught by others. At the end of that year |

made the decision to leave the Kullivah of Medicine at Kuantan

because my mission was complete and 1 needed to transfer my efforts

elsewhere.
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The Islamization of Knowledge Experiment at Yarsi University Indonesia
As pant of the effonis 1o implement the recommendations of the First World Confere
the Minisier ol Religion of Indoncsia mandated the Director-General of Islumic Age
Affairs 10 map out the strategy for the implementation of the recommendalions. A Tasl
Force headed by Prof. Zakinh Darmdjst was thus set wp. The Zakiah Task F
lormulied a curriculum on Islam as a subject. which should he compulsary Tor studen
both in public and private higher learning institutions. Though, the country could
abide completely with the recommendations of the conferences. the objectives of the
curnculum on Islam as a subject in weriary institutions were complementary, as by
completion of the course, every student should he able (o
. reéad and wrile the Qur’an;

. mernorize and understund some verses, especially those that are relaied 101
specific branch of acquired scienves.

. memorize and understand some hadiths. especinlly those that are related to
specilic branch of pequired scienees:

understand rawhid! "Agidal;
understand and be able to abserve oblizatory and complementary “thaduh;
understand basic principles of “Uswd al-figh and figh and be able to anticipate
phenomena in their specific branch of science:
. understand the history of Islam and be able to explain why Islam is declining
the miodern era;
. understand and be able to explain the basic understanding of Islamic metaphysi
of Laveiwinf,
understand and he able 1o explain comparative religion;
understand amd be able 1o be an Imam of an obligatory praver:
understand and be able to be a preacher fdu K harih;
understind and be able to be a leader at Teasi in the scope of their family,
possilile i the surounding commumily or communmity at krge.

In addition o the above. several exthooks wene published 10 cover the expected areas «
study. Senes of lexthooks on Islum for Specilic Branch ol Scicnce (1551 were
published. Such include:

. 1SS hin Medicime

ISS For Feomonmics

IS5 for Psyehology

ISS for Social and Polinical Scwence

155 fir Edacation

ISS for Nataral Science and Technology

IS5 Tow Buloay.

" & & & = a
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A guidehook entitled Guide Book on Teaching of Islam in Tertiary Education was also
published for administrative purposes. A practical example of the implementation of the
recommencdations was made by Yarsi University of Indonesia. a universily established by
the Islamic Hospital Foundation of Indonesia since 15 April 1967. At inception. it offered
only medicing 2¢ a course of discipline. N1 expanded its curriculum in 1988 10 include
courses in Law, Economics and Industrial Technology. In short, the University bas live
faculties and eight depanments. namaely:

i Faculty of Medicine
. Department of General Medicine
ii. Faculty of Economics
. Department of Management (Conventional & Islamic)
. Department of Accounting (Conventonal & Islamic)

i,  Faculty of Law
. Depariment of Law
Iv. Faculty of Information Techmology
- Depanment of Informatics Technic
. Department of Library and Informution Sciences
. Department of Library and Information Sciences (D3)
V. Faculty ol Psychology
. Departrment of Health Psychology
The University had 1o adjust her programme consequent upon the world conlerences on
Muslim Education for her to meet her objective of prvducing Muslim scholars who arc
academically qualificd in their disciplines and arc able 1o pumt into practice their
knowledze and profession according fo Islam. To do this. the University adopts: the

following steps:

(i) The Compuelsory Post-Admissionr Test

Ax soon as students are admitted into the University. a compulsory test on students’ basic
knowledge of Ishun is conducted. The test is meant o determine the eniry hehaviour of
the students on the Qur™am and their ability 10 understand the basics of Islam. Acconding
1o the former Dean of the University Medical School. a 20 years™ data of the result of this
test imdicated thit an average of 2006 ol the total pumber of the newly accepted studems
were unable to read and write the Quetan, could not perform their obligatory  sedfenls
regulirdy aomd had very poor knowledge of Islam (Liifin, 1493).

(i) The Adjestment in the Curriculim

In order to widen the scope of knowledoe of studems on Islam. the University deviated o
litthe bt from the one designed by the Minigiry of Religion, The University put in place
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what is called “instrumental competence” so that after the completion of their education
students should be able to:

read and write the Qur’an,
memorize at least 25 surahs,

memorize verses related (o their Specific Branch of Science (ISS).
mermorize hadiths related to their Specific Branch of Science (15S),
undersiand and be able to perform their obligatory and complementary ‘ibadah
regularly regardless of time and place,

be an imam in communal prayers,

be a preacher/khatib in salat al-jum‘ah or ‘Id,

be a da 'i (preacher).

manage a bercavement/funcral according 1o Shari‘ah,

he a potential Muslim leader (Uddin, 1993).

In addition to the instrumental competence, Uddin (1993} further itemized advancement
in the Islim competence of students which would make them to be able 1o-

understand and explain basic knowledge between religions,

understand and-explain basic knowledge of rafsir,

understand and explain basic knowledge of codification and classification of
hadith,

understand and explain famous schools of figh and wsui al-figh,

understand and explain reformation movement in Islam,

understand and cxplain relevant figh ralings on phenomenon raised in their
specilic area,

undersiond and explain the contributions of Muslim scholars in the development of
science and technology especially during the golden era of Islam in the medicval
period

understand and explain why Islam is declining in this modern eru and what steps
should be taken 10 cope with this,

understand and explain why solidarity snd tolerance are cssential among Muslims
and among the followers of difTerent religions and between different religious
communities and the government.

(iii) The Production of Guide Books

To facilitate casy teaching and learning and to achieve all the above instrumentul
competence. the University produced cight differest guide books on practice work. Each
guide book is meant for each semester. In other words. by the end of the ¢ighth semesier,
all the guide books must have been exhausted.
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(iv) The Credit Allocation of Islam as a Subject

The university ensurcs that in each semester, at least students offer a two eredit course on
I<lam - one credit for lecture and one credil for practice work. In essence, the lotal eredit
for Islam in the Colleee of Medicine is twelve, while the Colleges of Law. Economics

andd Industrial Technology have ten credits.

{v) The Offering of Islam for Specific Science

A special course bearing Islam for Specific Science (IS5) i< offered o the purpose of
incorporating the Islamic view into uny acquired science. A specific cumculum such as
ISS for Agriculiure, ISS for Economics, ISS for Psychalogy. 1SS for Technology, 158 for
Commerce. 1SS for Biology, 1SS for Medicine cic is set up for the purpose.

(vi) Practice work
Yarsi University has practice work for her students in which students are divided nto

groups of 20 or 30, each group being supervised by one instructor. This facilitates
intensive extra and co-curricular activilies.

(vit) The Term Paper
Before graduation. each student is expected (0 write 3 lerm paper where issues related to
his specific arca of specializaion are raised and discussed both from scientific and
Islamic points of view.

l.essons for Nigerian Islamic Universities

Generally speaking. the Nigerian education system is tailored along Western idealogical
pattern. No wonder then that Smith (undated), cited by Shehu (2006) submitted tha “our
universities. because of their excessive Westernization, stand as formidable obstacles 10
the achicvement of those véry 2oals which the peoples of this conlinent arc committed Lo
achieve. numely the inteliccinal self-determination of Africa” In the same vein, the few
private Islamic universities in Nigena are still struggling beiween Western and Islamic
cultural systems, mingling the two togeiher for necognition and sustenance purposes.
Serious implementation of Islamization of knowledge programme is not feasible in muost
of these universitics. as their curmiculum is as secular as that of conventional universities.

However. it is not our intention 10 have a critique of the Ilamization of Reowledge
programme 10 our area of focus. but 1o highlight some lessons lor the Nigerian Islamic
universitics 10 learn from, This is not also saying thut Nigerian [slamic umiversities are
not doing something similar 10 what operates elsewhere. but 1o shaie the eaperience
together (or the purpose of forging ahead in the programme. ‘Take for example. most of
the private lslamic universities adopt making some Arabic or Islamic Stlies courses
compulsory for all studenis o offer and pass regandless of their course of study . AL
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Crescent University, Abcokuta there is the Department of General and Islanic Religious:
Suudies and it offers courses leading (o award of B.Sc. Islumic Studies with Banking and

Finance and B.Sc. Islamic Studies with Actuanal Sciences.

From the little of the progress of Islamization of knowledge project al the two universitics
ol our case study. it could he seen thal the programme is not a white elephant project that
could not be achieved. Since Rome was not built in a day. it is our sincere belicf that
some leaves could be borrowed from these experiments for the Nigenian Islamic
universities to design their own Islamization programme, In the first instance, these
universities have 1o redesign their general aims and objectives i line with Islamic
paradigm. This would allow them to have a focus. and would as well make themn not 1o
compete unnecessarily with conventional universilies al the expense of their religious
focus.

To know the enormity of task ahead of them, the umversities should conduct an Islam-
based test for their newly admitted candidates so that their entry behaviours on the field
could be ascertained. At the end of their programme, similar test can be conducted to also
determine the level of their achicvement in the field of Islamizing the studenis. Just like
the Yarsi University, Nigerian Islamic universities should sct out her Islamic objectives
t0 be achieved by the end of the tenure of studentship in their universitics. This will allow
them o set all machineries in motion for the attainment of such objectives.

Also, the private Islamic universitics in Nigeria should interact well with their
international counterparts in the field of Islamization. This will assist them to have a
grasp of the programme of Islamization programme. They can equally collaborate with
them in such a way that a memorandum of understanding would be signed for exchange
of staff and students. This collaborative effort will help in pooling resources together for
the purpose of upgrling and application of the programme in the universities,

Serious steps should be taken by the Nigerian Islamic universitics o get relevant
textbooks, journals, and confercnce proceedings relevant to the Islamization of
knowledee programme. This will make the programme accessible (o both staff and
students of the institutions and would also check excessive reliance on works that have no
bearing 1o Islam or even contain distorted information about the religion. It would also
put through the lecturers in chirge of each course 1o be abreast of latest development in
their respective areas of specialization in the Islamic perspective.

As purt of implementing Islamization of knowledge each universily should ensure that at
least two Islam-based courses of 1wo credits cach are offered by cach condidate every
semester irrespective of the course of study of the students, In fact. the double nwjor




system of the IIUM is highly appreciable. This could however be encouraged if the
Islarmic universitics are ready 1o subsidise the school fees for the extra one year a
candidate who wishes to have the sccond degree should pay.

The Nigerian private Islamic universities should. as 2 matter of wrgency, develop a
rurnu.ulum that will bridge the gap between applicants who have Asabic as a medinm of
instruction and thosc who prefer English as a medium of instruction, This will discourage
sceing those who are learned in Arabic language as illiterate just because they could nol
speak English fluently. Afier ail. they too are versed in what those who are proficient in

Enghish do not know.

Conclusion

Rather than secing the programme of Islanmzation as a white elephant project, the
programme is attaining wide accepltance in some universities in the Muslim world and
elsewhere, Islamic universities in Nigeria can also join their counterparts at incrnational
level for the programmec which will actually distinet them from other conventional
universitics. Since there are universities having something on ground on the programme,
we sincerely hope that Islamic universilies in Nigeria have no problem in setting in
motion all necessary machineries to achieve their Islamization of knowledge objectives.
Organisation of annual conferences and workshops on different disciplines from Islamic
perspective could however assist in creating more awareness for the programme amongst
the students and stafl of these umiversities,
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