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Introduction

Nations of the world have been grappling with recovery strategies from the humanjt
emergencies occasioned by the corona virus pandemic which broke out in 2019 Some Coung
been critically hit much harder than others by the scourge. As affirmed by Finley (a0 s by
from covid-19 pandemic and rising insecurity (in form of insurgencies, banditry, amed‘rlzpm
kidnapping, cultism and child abuse/ human trafficking) have added to existing problems f:c ];ffy‘
developing nations. Global education is being seriously threatened. The effects of lockdownch "
been debilitating and monumental on virtually all sectors particularly the education secty; ]a]:e
impact of the existing inequities has worsened and new inequalities created among natiopg Oflh:
world. While many educational institutions struggled to adjust their academic calendar for the Yo
due to the covid-19 induced disruption, some states especially in the Northern and South-castem g
of Nigeria are confronted with constant violent attacks (Suleiman & Ileyemi, 2022). Moreover, fi
technological revolution currently turning the world’s fortune around is beginning to have a profousd
impact on the continent of Africa, such that if the reset button of the education landscape and
challenge of exclusion is not hit/ pressed, achieving quality education for all by 2030 will be a mirage
(Kuye, 2021).

This ceaseless attack on schools particularly in Kaduna, Zamfara, Katsina, Niger and Yobe
has led to further shut down of schools in those states. Pupils/ students and teachers have becont
victims of rampant abduction/ mass kidnap. Situations where schools were asked to re-open in fi¢
affected states after some measures of sanity were restored, pupils and students are scared of returning §
to classrooms (UNESCO, 2021). Concerns have been raised over a possible increase in the mm‘lber
of out-of-school children, and might rank highest in Sub- Saharan Africa. The United Nato® §

daran Cn‘sis u
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.~)’wmi;hc rculizalion of the 4" Sustainable Development Goals (SDGs) 2030 target of quality
n for all has been seriously threatened. The United Nations” Educational Scientific and
e i rganization/ UNESCO (2021) hinted that learners and educational institutions at different
g bothvin formal and inform.al education systems) in hundreds of millions all over the world
C\C,Shrowﬂ out of classes due to implementation of social distancing and localized schools’ closure.
e g from home through on-line and distance learning was adopted as the new norm because
LCT]-:]:, Jearning activity in physical classrooms became practically impossible to implement (Kuye,
wn: 1]) :Thc inadcquaCiCS and inequities in the education systems were exposed. This ranged from
" (0 education opportunities, poor teaching-learning skills, lack of innovative initiative
nd Un_conducive supportive eflvir'omnent.. Others are inadequacy of infrastructure (for example poor
omputer systems network w1th‘ meffecthc internet facility, lack of well- equipped laboratories,
[echnOIOEical wprkshopS, .functlonal te%achlng- learning studios etc) and absence of competency
ceded for on-line education/ e- leaming. The pandemic era has also exposed teachers” lack of

prepared“ess to support digital literacy skills for learning and livelihood (Schleicher, 2020) and
(NOUN .2022). _
[n order to achieve full recovery and effectiveness in Nigeria’s educational system, a balanced
infegration in the operatiqn of all educational programmes spanning formal and non- formal systems
. required. The pandemic situation exposed the need for young adults to have creative sustainable
okills, entrepreneurship/ trade and digital literacy skills for learning and livelihood in addition to basic
and functional literacy skills. The realization of the SDGs goal for education 2030 will be farfetched
if adult and non- formal education is not re-positioned in terms of provision, access and delive
offorts. Potential inherent with non- formal education in creating a healthier and more inclusiz
society became glaring during the era. Through the use of radio and television station, the informal
system of education became prominent for learners particularly those in final examina,tiom clas ’
Even in the midst of recovery from the emergencies, adequate contingency arrangements .ha\j o
peen proffered on how to ensure the right to education of all levels of learners. It has bee -
fmperativc to ensure synergy of efforts in mitigating the consequences of the pa.ndemic er'(l:omz
m;ecunty on education. The need to ensure equal educational opportunities for all citizens ( f; a?
nation at primary, secondary and tertiary levels, both in the formal and the non-formal ed : Fm
systems cannot be over emphasized. edueation
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meaningfully to the progress being made in areas of human capital formation, health 0 by,
nutrition and the development of institutions and democracy in the nation, Patter, care dei"ﬂn‘g
education in a country depends on the socio- political and economic circumstanges Of nop ¢ MJ
country. As pointed out by the National Commission for Mass Literacy, Aduls airgvakm i,
Education, adult and non- formal education programmes constitute useful means of NO'n..f my
Universal Basic Education (UBE), promoting gender equity and improving the hearlf}?hzm
Nigerians generally. Repositioning adult and non-formal education has the potentiy Statug o
healthier, happier and more inclusive societies, also giving living hope to the reﬂlizauols C;tak‘
Of f

Sustainable Development Goal of quality education for all by 2030.

n-formal Education and Adult Education
Non- formal education is an organized functional educational activity operated outg
1de {hy

formal conventional school system with the intention of serving identifiable Jean;
e ) amim
Federal Ministry of Education, 2018). Some authors tried to delimitf

the clientele of non- formal education as well as spell out the aims it is to achieve. Bohla in hejiri
(2012) presented it as any organized educational or training activity meant for a homogenous gray
such as school dropouts, illiterate rural and urban adults, youths, women and industrial workers z;imed
r employment and income potential and a possible help to enable them re-ente e
urricular of non- formal education is not spirally designed, neither it e
education takes care of educational needs

loyed youths and adults (men n
their educaior

Meaning of No

established
clientele and learning objectives (

at improving thei
formal system. The ¢
clienteles chronologically graded. Non- formal
concerns a homogenous group such as the out-of-school unemp

women). Learners in the non- formal system are provided opportunities to continue
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The utilization of effective non-formal education programmes t? Fountér rura.l poverty was
identified and explored by Thejirika (2012). Through the surviva} an.d digital sklllls being advocated
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scope and objectives of e formal education in Nigeria is contained in the educational blueprint
= qation. The National Policy on Education (FME, 2014) of the Federal Republic of Ni geria also

i ' . atior
og;wd by Kuye (2021) identified and itemized the scope and different types of adult and non-
d

_ 1 education as follows:

& Basic and Functional literacy

Vocational Skills Acquisition

post- literacy and Further Education

Remedial, Extra- mural and Continuing Education

Nomadic Education

In- service or on-the-job education and professional training
Aesthetic, cultural and civic education

Adult and non-formal education programmes are meant to provide basic literacy, functional
literacy and post- literacy for the disabled (blind, deaf and dumb and other physically challenged
members), internally displaced people (IDP), women'’s education, and nomadic ed

include continuing education, quranic integrated education, factory workers’ educa
education and prison education

= 2 2 —

—

ucation. Others
tion, vocational

Practitioners in the field bear a variety of proprietary names based on their primary level of
operation and status in the education system. Some non- formal education system providers,
sccording to the Nasarawa State Agency for Adult and Non- formal Education Guidelines (2009)
meant for the operation of all non- formal education programmes include the following:

(2) Vocational Institute: This is a non- formal educational centre providing either or both

commercial/ business and technical courses or trades and skills to a reasonable and a recognized
level of attainment.
(b) Organized Apprenticeship: In this system, learners agree to learn trade/ entrepreneurship under
an expert/ master- craftsman or practitioner to compensate for an agreed time duration/ period
used in rendering service to the Master or Chief workman., Fees and commitment levels vary

depending on the apprenticeship period and other salient factors peculiar to the type of trade or
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Accessibility, Quality, Control and Funding of Adult and Non- Formal Education in Nigeriy
The social circumstances of a given society affect the pattern and pace of development jj, the
educational sector of which adult and non-formal education is a part. In a quest to drastically reduce
the high level of illiteracy in Nigeria and make basic education accessible to the populace, the
Nigerian Government through the National Commission for Mass Literacy and Adult Educatiop
introduced a variety of non-formal education programmes. The non-formal education programmes
offer a flexible opportunity of receiving basic education to disadvantaged children, youths and adulss
who could not participate in formal school either due to poverty, cultural or other factors. The
learning experience is expected to be of high quality and capable of helping learners with opportunity
mainstreaming into the formal school system if they so wish later in life. In order to support the
curricular, some books (primers) were developed on the following subjects: primers on English
Language, Mathematics, Basic science, Health, Life Skills, Home Economics, Business and
Vocational Education, Citizenship and Social Studies. As affirmed by Aderinoye (2007), the
programmes of Adult and Non-formal education are offered in the various states under the
supervision of the various State Agencies for Mass Education. At the Federal level, the National
Commission for Mass Literacy, Adult and Non-Formal Education in affiliation with certain
institution controls the activities of Adult and Non-Formal learning institutions and centres of diverse
magnitude, shapes and orientation operating in various states of the Federation. These non-formal
learning centres offer access and lifelong opportunities for adults, disadvantaged youths and
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discovered that many participants of Adult and Non- Formal Education Programmes
programme due to shortcomings in the management and inability of the ngranu;]
specific needs. Also due to its varied connotations, emergence, goals, implicat
proprictary names, the concept of adult and non-formal education has fo
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conflicting definitions. i

The Place of E-learning and Digital Literacy Skills for Teaching-Learning and [;
Adult and Non-formal Education "’t?lih[,otl s
Technological innovation is changing a lot of things at the global level and i vari
future and for livelihood. The pandemic era has compelled governments of Nations acrosg
to enact policies that restricted movement of people which also affected the educanothe
(Ayanwale & Ndlovu, 2022). Educational institutions had to search for new solution Within SYsten,
period of time. This brought into prominence the ‘new normal’ which presents an Oppomr:a_shon
educational institutions across the world to re-imagine the impossible and shif © new \:lt)‘ for
working and collaborating. The term ‘new normal’, according to El-Erian (2010) has been uiys 9[
the contexts to mean that something which was previously not typical has become tﬂ)ic;d n
substitutes the accepted, habitual usual state after a certain event has occured. For example, CO\;idh
19 epidemic which was universal has led to a new way of doing things in different spheres thumar;
endeavour particularly the education sector. A new disposition called on-line reality has emerged (,
become the new face of the working environment as everyone tries to fit into the new normal. Q.
line education has its root in distance education and uses digital technology to facilitate the efficiey;
and effective delivery of lectures, virtual classroom sessions and other instructional materials ang
activities through the internet (Onyema & Deborah, 2019). The crisis has created an opportunity 1o
reconstruct adult and non- formal education system. It has become a catalyst to establish better and
updated practices in teaching —learning process suitable for the present generation of adult and non-

Ous secto
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qrakeholders mvolved mse he Prepared o enmibiace the « ipinge world i order to

nal et
l“.l‘l,nl‘ |\‘i"“"“l‘ oo ent (he femmimg eovivonmeny IO enable dipialization und « Apataon ol the
- I ”“\‘.\‘ ~:llH“" pelationship and o build Blent-driven o anomy here tsoan urpent need 1o

‘\-z:;c‘;\ I\\\~ Arientate adultand non-tormal cducation IYOVIders and red ipients to all into the ‘new
ouptt and :: (ml\-mml stakeholders need 1o remapime (he mpossible and shift (o new wirys ul
‘.\“i:‘\‘l‘i. ne hml collaboratimg (¢ Maniyi, 2021) Dillereny technological tools and platorms wid on-lin

Al ..‘mm-.: suchas zoommeeting, skype for business, google meet, whatsapp conference call,
i Lv‘l, (o meeting. Coursera and 3-1) google map and several other c-learning media, mobile
;“m“lml:.:\‘ln“‘l‘\\“’m and open educationy] resourees (OERy)

These variegated on-line platforms
LIS ity to millions of people, organizations, public
i l p

‘ and private sector participants helping
[ ON“"I

olle unicate and transmit useful picces of mlormation/ learning experience among members.
oml I S gt - ) ek
(hem +* ve efforts deployed within a short time (o tespond to the shocks of corong v irus pandemic
ssl

The M jed everyone that change is a possibility, [
Sminde :

rem

1>

as become obvious that adult and non- formal
vstems need to be made more flexit
nosy:

le, equitable and inclusive (UNESCO, 2021).
< need 10 re-design and reshape strategies placing emphasis on relevant individualized
li&llb‘.][OL\BV (ransforming to on-line learning, stakeholders and p
1“”‘1“11?; ‘h-nolouy. As such the perspective and learpers® need must be reviewed to conform to this
digiml M_ Ll (E)luniyi- 2021). The success of on-line ¢ducation
new ~ nl)”n;t connections, availability of learning softw
gvod inter and constant clectricity supply.

“"‘hnolo_gje‘rin" the medium of delivery in the academic context

com nicatTon skill, research skill, organizational skill, e-skil
as coml_“‘fmlctional materials are being resorted to for teacl
digital w advocated are the ones that will help the Facilitator collaborate and manage learners well
skillsbelﬂf’:;smg social media and gadgets/ mobile learning devices w
f"”’(_)tely Tleaching- learning and research all over the world are gradually embracing the use of open
millor™ soft wares, electronic textbooks, internet services, digital contents, on-line courses and
licen.sed bhnologi es (Junaid & Oladejo, 2022). Access to latest innovation in educational resources,
mobllg tec nd strategies 1s made flexible and affordable with the use of multi-media devices. For
matenalstﬁe use of open educational resources (OERs) is presently helping to bridge the gap between
insmnce" formal and non-formal learning (NOUN, 2022). Digital literacy is to be distinguished from
g competency. Digital literacy is essential for teaching- leaming and livelihood in the 21
Compme;nd a ‘must- embrace’ if the 2030 SDG Goal 4 of education for all is to be achieved. Paper-
;ertl:ir)t/eaching' learning is gradually giving way for the use of mobile devices. Basic literacy skills
such as reading skill, writing skill, listening skill, speaking skill, ability to interpret phcnomcn.on/
ideas and solve common daily problems are acquired at Ifoundational and higher levels o‘f cducgllon.
Digital literacy helps to enhance and delive.r contents using 1echnolo.gy (e.g use of mobile devices).
Diéi(al literacy is a functional literacy that involves the‘ comprehensive use of dllgltﬂl te.chno‘logy to
view information, create information, harness information and process information. This skill n.eed
to be inculcated into learners at the foundational level whether for formal or non—formal ed.ucahon.
It goes beyond computer literacy. With the help of mobile dew.ces, gadgets and social media, adrull
and non-formal education providers can make learning accessible to the common people. On-line

{10
g-Jl].LJ“L

articipants can be driven to embrace

depends on the following factors:
are, requisite digital skills and access (o

and leveraging on certain skills such
I, e-competence and other life skills,

hing learning in the pandemic era. The

hich are presently in their
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arner control over e, setting

" 2 v \ O e
digtal method has enabled the teates of le (414 oy

oo heen ahle (o ke place remotely live and s I
reahiy, teaching and learnmg have been able | “'“’"""vq vl n 'nh

Conclusion and Recommendations

The new normal tor adult and non-formal education requires stakeholdeyy ang Pany,
.

* n learn the new normal by developing . Iy,
unleam what they have always known and then leart 3 DINg e ",

. . o : Oy
resources in the digital age for effective andragogy (science ol teaching- e Mming i ady)y " ‘

L L in

N¢

Clp g O
aduy| M“”I\I '
adult ang Non.r 1y
cducation. Henee the recommendation of digital technology as a tool to navigate (he

formal education category). The choice of on-line tecaching- learning platforms will |,
. . : et 1Y 1 ) g oar :
shorten and improve instructions and teaching- learning outcomes regarding
L)
:

and rising insecurity alongside other emerging problems. The following recommenday

NS are hey, \Ql‘d
made: by
* Facilitators/ Instructors of adult and non- formal education learners shoylg be (Taine

equipped with technological tools and technical know-how on on-line lCﬂChing_ |:_ g
platforms (Blended learning) and different kinds of virtual resources. "”"ng

* Facilitators must inspire recipients to participate actively in the learning procesg by becy
My
§

more flexible in approach.

* Curriculum planners should make conscientious efforts to create meaningful apg Cffcm\,c
- . 0
line learning courses.

* Improvement in funding and allocation to the programmes of adult and non-formy Cducy;

. R 2 ‘ . 10
should be improved upon at the Federal level. Paucity of fund has affected (he hiring , |
motivating of dedicated facilitators and provision of requisite resources and materia|g Needeg

L]

A conducive environment and facilities needed for on- line learning is a necessity, [y, Ofdcrl
0
S e : Mode|

government and public spirited insttutions need to make heavy investment in techy,,

l()ui'

: S s : . | Slca|
infrastructure. Writing and facilitating on-line learning courses and themes/ topics Toquire
pasﬁion

shift smoothly from conventional way of doing things to on-line or blended ieaming

knowledge, time, experience, talent, commitment, greal communication skills and true
which is achievable if the right conditions are met. |

.. Partneréhip can be reached with telecommunication service providers to 6ff¢r flfééhor Suh§1 bl
mobile data packages to encourage learners and facilitators of adult and hon- fj‘fh)a}vedtlcatio,,
using on-line learning platforms and resources. :

s By

* Periodic capacity building workshops/ seminars, conferences, symposia and trainings negd' 10 be

- organized for -all stakeholders and participants in adult and non—forma'l education on curreny
demands particularly as it concerns on-line learning/ Blended learning with a view to improving
their computer literacy skills.

e The role of E-learning Policy in Digital Transformation of Developing frat.ions must be properly
spelt out and backed up by an act/ legislation. Policy to drive digital literacy must-be standard
and institutional.
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