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Abstinet

Fhis sty fevestisated the effects of el e ification teacliing stealegies o -
Dosac studenty' cognitivee anid affective et sitapt (R ORECS 11 Social Studies f iy
Stote. Nowecquivalent pretest post lest (it caperimental vesearch o devpy

acdoptedd A ppper basie studentys in the wtate formmed the popmlation while mulls 1o
sompling procedure was nsed fo select wemprles of 144 atuddents found i the ,;”l,_,
inteact classes of the selected wpper hasie v Loy, The insteamenty wsed for the

Were researcher ift",'f'l.:!la'if(/H('ﬁ'!i:.i!ﬂ!(l”'{' 1 qm','.Hm-frmir‘r' Wit V(I/ff/flfl’f/fﬂ’uf/J",,r‘ﬂ-:,
for veliabiling using internal conststoncy based on Cropbach Alpha and a cocfficier

of SO wax obtained  Data obtained were anclysed wying Analyuiy of Covariane
(ANCOVA). Resulty of the findings showed a poor soneral learning oulcome: o
stucdenis i value components of Social Studies and wtatistically significant offecl of
trcatments (role play and moral ditemma teaching strategics) of students copnitn o
ancd affective learming outeonies in velue comypronents of Social Studies in ,V e
Stete 1t wes recommaended that Sacial Studiey educators should imbibe wse of valu
clarification feaching strategies 1o improving students’ poor learning oulcomes one
covernment should organize capacity-building workshops/seminars. for Soc

Spuddies cducators (o apply value clarification (caching strategics in teaching valie
component of Soctal Studies in schools,

Keywords: Value clarilication, Teaching strategics, Upper-Basic, Students, Learminy
outcome and Social Studies,

Introduction
Fducation is an indigpensable tool to inculcate sound values in order to €4t
learers 1o live a good and usclul life. Learners aspire for quality life m cherished

values and ideal socictal culture. Sustainable developments goal agenda 205

mcorporate advancing human well-being, which include education as among the core
areas of transformations towards sustainable development. Therefore, inculcation !
ripht values through Social Studics cannot be overemphasized.

Major challenge of education stems from the need to teach human values and
<kills. Objectives of Social Studies at the basic education level were designed 10
ping attitudes, skills and values, which are prerequisites for natiof

sOCia!

1581° {

students develo
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'__:bsmﬂ feel, wonder, imagine,
i halyse argument, judge and decide

g elopn i i e

Sl ding and dfc_‘f] lp 1§nt (cli\h\ aubal}l ctal 2016). This implies that citizens
,f,»ponslble’ disciplined and dynamic to the changine en\’ir&nnexu K NG
sHls W

ortune 1o receive right kind of values and understa
mumculmral soc1e;y'f<;r peace anq orderto thrive.

Concept 0f va ‘ﬁe is relative and varies from one place to anothe is is

-quse what 18 held with high esteem in a given location may other. This is

her in another place, regardless of this characteristi iay not b‘e.‘mpo?‘am w0
iy i 1 (2018) observ ctenstic value is still universal.
.akshmi and Paul ( ) observed that values could be acquired by an individual
right from crqd!e from‘ variety of sources such as family, reléti\'.es frii‘n?ﬁ
cmnmunity, r;hgmn, tra(:!1tloqs, customs, books, environment, éreat personf.ilitieq etz.
They categon.zed value into innate and acquired. Values that stem from one'sl»\\ﬁ
mind and feelings (love, care, empathy, honesty, hate) is regarded innate while those
valucs rooted from external influence (convenience, status, ambition. power. one's
mode of dress. cultu.ral customs, traditions, habits and tendencies) is acquired.
According to Kpdlr (2016) truth, right action, peace, love, and non-violence are
regarded as umversa} values. Inculcation of these kinds of values is sought
everywhere irrespective of socio-cultural and political differences. Effective
reaching of value in Social Studies may be desirable at a time in which the entire world
is under risk of value crists, violence and terrorism. Oliha and Audu (2015) observed
the possibility of many negative impact of society on youth choice of value and
presence of many contradicting agents that could adversely influence and confuse
their sense of value clarification. The shift from traditional mode of life to highly
industrialized modern society necessitates needs to formalize teaching and
development of positive values from one generation to the other. Indoctrination
approach characterizes the traditional mode of value transmission and surprisingly
the same method is vast explored by educators in formal school. this turther
compounds learner's problem of value clarification in the society.

The relevance of value education for better value clarification for soctetal
progress is reflected in the national policy on education in Nigeria. The cducatiogal
policy is designed in Nigeria to achieve five fundamental national values. which
include a free and democratic society, a just and egalitarian society, a united. strong.
and self-reliant nation, a great and dynamic economy and a 1;11}d t.’ull of b‘nght
opportunity for all citizens (FGN, 2013). In pursuance of these objectives at Upper
Basic Educational level in Nigeria, Nigeria Educational Research Development
Council (NERDC) designed new curriculum called Re.ligion and I}"'attguul \\;1}}?{;
comprising of subjects such as Christian Religious Studies, Islamic Studies, bo.\m{
Studies, Civic Education and Security Education to take care of value csiucatwn .n'n\
educate learners with desirable value (NERDC. 2013). 1t could be interred llll;;i J‘:
those national values need to be educationally pursued so “l_sf‘ 1hc.“ IC:II."HL‘I“S shm[l Lll:: X
be dogmatic to receive it. Concisely, learner must be very Cl‘lll‘L‘i'll in tlunlel.:g: ;:'lli‘i\\ h“
the hallmark of value clarification. Hitchcock (2018) identified lcmm‘t.; .J;'lt'\ and
infer. knowing. experiment, consult. . ;lll t iki‘n"
48 main component process of criticR] SNERSEA

i3 ) hen they are
nding of values clarification in
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sermane i value clarification. Sz,

: cedualty relevi nel
Fhese processes ate vguilly relevant i
el i ! andd rating different features and oo,

Oltha and Adu (2019 entilod ranking | ‘
onal view aw explicil wiys vitlues clanfication cay 1,

done. They turther linted that virhie s nof tanght but o be guided in clarifying it f,
mphes that values clarilication is not ahoul L:mupl:“l!ll;',_U”G to hive by a value by
provides o godanee way ol maoking one o have self-discovery of what valuce |

postiive ot nepative (o live by

matctung ol others and pes

Value consciousness is an area of atiention in Social Sl.ydic::; h(:(;au'-;c_ student,
requite value clarilication skill to distinguish between negalive E{T’d positive value
(Nattonal Teacher lnstitute, 2015). According to Odo (2“ 15), teaching of Valﬂf{-fafi:‘:;ﬂ
contents in Sociul Studies, appears to have been dominated by value indoctrination
approach such as lecture method. The teachers' choice of lecture method could be the
way thev have been trained and the conveniences they seem o be enjoying in the use
of it. However, the toutine use of value indoctrination approach in teaching value-
laden content of Social Studies is among factors tha responsible for ethical issues b
Nigerian students. Despite the good objectives of teaching value contents of Social
Studics in schools, students and school leavers still indulge in various cthical issuesin
the soctety. Unethical attitudes of students such as cheating, lying, bullying thugger.
ote. in the society are manifest of poor affective learning outcome. There could be
other ways to address ethical issues among the students in the society, the fundamenta!
part ot it rests on Social Studies instructors to improve on strategics of instilling in the
learners, means of adjusting to the accepted value positions in the society. Although
the procedures in values clarification instructional strategies could be used to enhance
cognitive learning outcome as the case of Social Studies academic performance in the
Basic Education Certificate Examination but emphasis on affective learning outcome
is equally imperative (Ejimonye, 2015). Nworgu (2015) observed that test of learning
outcome is valid if it covers the three domains of cognitive, affective and
psychomotor. It should be comprehensive to cover all educational objectives. Mam
examinations to test students learning outcome have dwelled much on cognitive and
psychomotor domain. Shu'aibu Sara et al (2015) identified (56.44) mean score of
students that sat for Junior Secondary Certificate Examination for Social Studies n
2005 and the (40.10) mean score of the same students that later sat for Geography
West African Senior Schools Certificate Examination in 2008, Thev cnncl;]dcd that
:,:w correlation coefficient of the students' performance in Social Studies was low. On
the other hand, Awoniyi and Awoniyi (2015) conducted comparative study in Edu
Local Government Area of Kwara State in which they found that the students’
academic performance in Social Studies was .xli_uh-lly better than student
performance n Integrated Science. These studies though show poor and betict
perlormance ol atmh.:nh; 0 Social Studies respectively one cannot ascertaim level of
good or bad students” affective learning outcome through the tests, Fpmonye, (2013
obsery Ld that .-srud_cnh learning outcome 1s related 1o the teacher success in the use of
appropriate “Cf‘CI_"‘“E strategy. Theretore, when value indoctimation approach does
well on cognitive lcaming outcome as may be the case i Awonivi and Awonivi (2013)

e ———
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study it may notdowell i DBrmpng out desaced altecinve learimg outeome mestudents
Docatse s not learner centted. The reason for teachers' addicton to teacher contied
fearmmy stiteeies s nob fartetched Odo GQOES) atmbuted reason o teachers
decimmy methe use of Tearner centre approach 1o the vpor mvelved i the use of the
moovatne or partieipatony struciional strateynes This buttresses submission ol
\Nl‘R I ‘). \ JOToY that I\‘.’!t‘hil\}t 3] I ;Illh' nhh‘:lih\n IR | \{l”'\\‘llll areh o e hers and
there should be need tor capactty - bunldmy workshop to rettanm the teachers on how to
teach values expecially at basie level of education s Nigena, Allyson (2016) arpued
that cducatnion s nusterpreted o be value-free and thus istructor believimy: only i
responsible tor the transmussion and acquisition of empivical knowledge. This s
proritzmg of memottzation o tacts over analytical and orgunal reasomng, which
resorts to eaelude the Iu‘:h‘hin_}‘, ol values from education,
1w evident trom the torepotng that there are prey arens in methodology ol
teaching Socual Studies by teachers, which could pi'uh:ihl\-’ be undermiming students!
learming outcomes especially in value contents, Moral diletama and Role-play are
among several value claritfication-teaching strategios in Social Studies, Reves (2019)
wdentified moral approach in which moral dilemma steategy can assist students (o
develop more complex reasoning pattern and urge them to discuss the reasons tor their
value chowees and positions, Theretore, moral dilemma involves use of predetermined
story presentation to ginger students claritving their value through the small and large
aroup discussion. Fuglei (2016) also described requirement tor use of moral dilemma
to consist of giving learner a hypothetical moral scenario and main character with
questions o bring out the dilemma situation, Johnson (2015) observed that moral
dilemma discussion produces more overall etlect sizes on learners, This is buttressed
by Oliha and Audu (2015) that moral dilemmas offer reflection on personal moral
issues tor purpose ot clarification, Similarly, role-play is a spontancous action taken
to display realistic human behavior. Nandedkarand DiRusson (2019) deseribed role-
play as a learner centred strategy that assists students 1o take decision about
controversial ssues, They highlighted procedures in the strategy to include ming
fecture, introduction, handout distribution, preparation, enactment of role-play and
debrief. There is close hink between moral dilemma and role-play because of the story
mvolvement. The dilemma story can be dramatically role-played while both
undergone small and large group discussions. Coghlan (2015) opined that role-play
consists of highly tlexibility of learning activity that covers variation and
imagination. Characters in role-play are fictions and imagined situations that are not
representing the true behaviour of the actor. Fuller (2007) compiled advantages
derived from role-play to include: soctal and communal benefit, preparation for real
hte siwation and indication of aftective skill level. Students require social skills o
enable them interacting well in the society. This would equally boost their affective
learning outcome by relating well within thetr community.
Fmpinically, several studies have attested to effectiveness of value
clanficaton teaching strategies on students’ academic pertformance for example
Oltha and Audu (2015) investigated the effectiveness of value clantfication and scif
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.1t techniques in reducing dropout tendency among secondary scp ol
management eoINIATS | | +d a quasi-experimental design precisely pre-tegq.n..
students in Edo State. It adopted a quas e isted of 72 spt POSt
: _equivalent control group design. The sample consisie OF 72 students (34
st terales from four secondary schools in Edo state of Nigeria. The resuly
[1131_08 ?nc? li?ltfsg;ilrc:c):lz::)i?':catinn was the most effective in the treatment of dl’Oppiin:;
th]fgmzellc;. In another development, Maxwell, Lamﬁb;:th and (f(“ f201_5) eXammineg
the effects of inquiry-based learning (IBL) on the aca :]31]'11[(1 ;c ey f:n}cnl. aimudc\.:
and engagement of fifth-grade science S_tudeﬂtS— Ita IOP‘L ad Ell}clsl-féjxlnel1m_enm
design precisely pretest-post-test non-equw_al.cntc.ontro group fL.ISlgI"I. _(111\5_0111{:1\,-;:.\.
sampling technique was used to select participants from SEogEe four fifth-grade
classes. Participants were from two science classes. The experimental group receiy |
IBL instruction, while the control group received traditional mnstruction. The res
revealed students in the IBL group scored higher than students in the traditional gror
on the academic performance posttest. It can be inferred from the .above that effectiy o
methods of teaching could be responsible for higher score in treatment group
compared to control group. Certainly, inappropriate methods of teaching to te.
values contents of Social Studies may contribute a lot to the problems of vali.
clarification 1in the society. This implies that ethical and other value crisis in il
society are connected to poor implementation of value education curriculum as res:
of routine use of lecturing methods in the teaching of value components of Soci!
Studics by the teachers.
Social Studies teachers have difficulty in teaching and evaluating aspects o
Social Studies that are value laden. Nigerian teachers and especially those in upp
basic schools in Kwara State have accustomed to teaching of only the knowledge

facts and information without many ¢fforts to encoura ge students' self-understandi
and evaluation of their values and attitude, These (hus give room for the problem
teachers' neglect of the affective domain and failure to indicate in their lesson p!
how affective learning would be implemented and evaluated. The foregoing
problematic in teaching and learning of Social Studies in Kwarta State, which 2
begging for remedy. Teachers' absolute use of

indoctrination approach o te
harms than good in achic
centered str

' content transmission, lecturing orvale
teaching value contents of Social Studies has done mo
. ving desired goal of the subject. Therefore, use ol learn:
; strategies such as role-play and moral dilemma in the classroom a1
prerequisifes to L:.[i‘.\ll_.',ll\"(' classioon learning and good behaviour amone the leamer
e Ihc'Huttlcly. I ].!"" mlormed the reagon (o ill\fL‘h|1!—:i!|L' the effects ul"\“lllut' clarificaton
IU'T".CI“I"E-'- strategies (role-play ang moral dilemima) on .hl,[[, \lludcn‘lu‘ copnitive and
FIHCL‘IIVL.' lest on COMEBIMENt. integ iy, dincislie andl o . \ P dies
K wara State, Nigena, ' Phine and courage in Socia
Thercefore, this study
play and moral dilemima tea ; " A(Tective
learning outcomes m vahye I_‘-"”-“ L'“‘!-"'“"'\L' “”‘l_ f' _“”m_
I'L.'klt:"li"l.l]'l question was rased w hile 1w |I'\"TN‘n|l|L‘L 0% \':'_lf"*:l'tf*' .||| l.\“:;“'f' ':\I'L\l;]:;\\h [
guide this study: - seswere formulated as I

wused on t!uturminmp the effect of treatments (0K
hing strtegies) on st

COmponents, ol So 1al
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Research Question
]S, W})rat are the general learning outcomes of students in Social Studies in Kwara
tate:

Hypotheses

Ho.,. Therg 1S no sigl}iﬁcant effect of treatments (role-play and moral dilemma
teaching strategies) on students' cognitive learning outcomes in value
components of Social Studies in Kwara State.

Ho.,. Ther; is no significant effect of treatments (role-play and moral dilemma
teaching strategies) on students' affective learning outcomes in value
components of Social Studies in Kwara State.

Methodology
The population for this study comprised the entire students in public Upper Basic
Schools in Kwara State. The upper basic two students were target in this study because
the four intended topics used in the treatment were part of their scheme of work. The
students were not taught and tested about the topics before by their teachers. Thus, it
was convenient for the researcher to conduct pre-test treatment and posttest treatment
on the students without any confounding issues. Stratified and random sampling
techniques were used in the study. The schools were stratified according to the
existing three Senatorial Districts namely Kwara Central (KC), Kwara North (KN)
and Kwara South (KS), this enabled the researcher to randomly pick one out of all the
Local Government Areas under each of the three Senatorial Districts. This implied
that three Local Government Areas were randomly selected. This paved way for
another random selection of an upper-basic two school under each of the three
selected Local Government Areas. The intact classes of students were also selected
from the existing arms of upper-basic two classes found in each of the three selected
schools. This was done by writing the arms of the upper-basic two classes in each of
the three selected schools on pieces of paper and a person was requested to randomly
pick a class out of all the arms. Finally, the three selected classes and schools
represented the three senatorial districts and were randomly classified into treatment
and control groups.
An instrument of 50 items researcher's designed Social Studies Value Education
LLearning Outcomes Test (SSVELOT) was used. This instrument had sections A, B
and C. Section A dealt with students' bio data, while sections B and C contained 25
value education cognitive and affective test items respectively. This implies that 50
multiple-choice items were developed to cater for four topics in the value education
content from Social Studies curriculum for upper-basic eight students. These topics
include contentment, integrity, discipline and courage.

The specification of topics was based on bloom taxonomy of Icz}milyg
outcome. Fifty learning outcomes multiple choice test items on value cdug“on_ in
Social Studies were developed to address four topics such as contentment. integrity,

Sy b —




: were distributed in :u:cm'd'mu;t{ Witi'l'lhu.lslc,.,,,,

The items Wert e and affective domain of learning. Ty,

c:s‘im?l‘ki“'“?t:‘“ivc domain covering knnwh;;l;.,_,
d under L'(-,E;::thcl' 25 items were developed g
pplicatiod '\tlj”:c;::mnding and valuing. The choice of 1,

CIVITTE. b | o . e

: i in cogmtive m:dl:nli:clivc wasin m.;cordujlgg ze"l::;lt]l;l‘ll:lr;;l:]h.l‘%f;fm..
levels utdumum‘mm%l,' .. The test items in section B - li . J L] Choic
students icvc? ol L‘*dlltdjlkli‘-)m ettered A-D. The data C? rLCC‘;C(- -‘101(11-_‘1 I[C ln"
questions i .im.”:.”? .nt were used as pre-iest SCores and as covariaic in th
administration of this instrume? . terms of lesson plans prepared by 1
analvsts. The instructional modul'esh deent:; ‘e flomr-vAls, ettt Topips |
rescarcher were equally usec 10 “eE rage durina each of the lesson presentati

contentment, integrity, di!sciplme a]ngi?;ima g o flofal s ndiearingti
of the treatments (role-play, mora

teaching strategies). | e e
Content validity of these instruments was ascertained by seeking assistanc

lecturers in Social Studies in the Department of Social Scyences F.c‘l’u_c;n_;a
University of lorin, Social Studies test constructton ¢Xaminers at the ‘K“‘clfij Sta
Ministry of Education and Human Capital Development a.nd Nalmngl Examinatic
Council Office in Kwara State (NECO), Lecturers in Educational Rescar
Measurement and Evaluation. The reliability of the instrument was determin
through test retest. The scores generated were subjected to a test of reliability -
internal consistency based on Cronbach Alpha coefficient of .80 was obtamned
pretest of Social Studies Value Education Learning Outcomes Test was administer
prior to the teaching of the three groups. The pretest items were modified -
rearranged after the period of treatment to prevent similarity to the posttest ite:
which were later administered on the students.

Given the permission by the selected schools principals, the rescarch
personally taught in the experimental and control groups. The research assist.
hc}pCd the rescarcher in administering the questionnaires and the completed copies
the questionnaires were collected immediately from the students. The collected ¢

were analyzed with the use of perce ]
o § centages and Analysis of Covariance (ANCON A
0.05 level of significance. : s o RS

Jisciphine and courage. i
Faxonomy levels of objecti
five items were t
comprehension and ap "
3 - el & k |
affective domain covering TC

jevelope

Results

Research Question
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Table 1: General Learning Outcomes of the Students in Value Components of Social
Studies in Kwara State

Domains of Learning

QOutcomes Co mbined
Learning Grading (%) Cognitive Affective
Qutcomes F %, F LYA F %
Grade
Poor 0-49 114 85.1 91 679 110 82.1
Good 50 & Above 20 149 43 32.1 24 17.9
Total 134 300. 134 (2)[00. 134 100.0

Cognitive (M=35.2, SD= 14.9); Affective (M=44.8, SD=15.8); Combined (M=39.6,
SD=12.8)

Table 1 shows the general learning outcomes of students in Social Studies in
Kwara State. It is shown that out of the 134(100.0%) of the students that participated
in this study, 114(85.1%) and 91(67.9%) of the students respectively had poor
performance in cognitive and affective learning outcomes in Social Studies. Also,
20(14.9%) and 43(32.1%) of the students respectively had good cognitive and
affective learning outcomes.

Hypotheses One: There is no significant effect of treatments (role-play and moral
dilemma teaching strategies) on students' cognitive learning outcomes in value
components of Social Studies in Kwara State.

Table 2: Tests of between-subjects effect of role-play and moral dilemma teaching
strategies on students' cognitive learning outcomes in value components of Social

Studies in Kwara State.

Source Type III Sum of Df Mean F Sig. partial
o Squares Square n°
Corrected 109.587° 3 36.529 2.726 .047 .06
Model

1508.412 1 1508.412 112.57 .000 .464
Intercept 0
Pre-cog 2.466 1 2.466 .184 669 .001
Group 103.488 - 51.744 3.862 .023 .06
Error 1741.973 130 13.400
Total 12225.000 134
Corrected 1851.560 133

Total
Role Play (M 593, 80 =4.60); Moral Dilemma (M= 10. 12, 8D=3.40); Control (M

7.87, 502 .30)
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Hypotheses Two: There is no significant effect of treatments (role-play and mayy
dilemma teaching strategies) on students' affective learning outcomes in valy.
components of Social Studies in Kwara State.

Table 3: Tests of between-subjects effect of role-play and moral dilemma teachin,
strategies on students' affective learning outcomes in value components of Sociy
Studies in Kwara State.

Source Type III Sum of Df Mean F Sig. partial
Squares Square "

Corrected 109.587° 3 36.529 2.726 .047 .06

Model

Intercept 1477.562 1, 1477.562 39.64 .000 .434

Pre-affect 2.961 1 2.961 .200 .656 .002

Group 132.640 . 66.320 4.473 .013 .064

Error 1927.627 130 14.828

Total 18858.000 134

Corrected Total 2066.955 133

Role Play (M= 12.58, SD=4.74); Moral Dilemma (M= 10.15, SD=2.74); Contr!
(M=10.71, SD=3.56)
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Discussion of Findings

The finding of this study revealed that the majority of Upper basic students
Kwara State had poor learning outcomes i value components ol Social Studies. The
finding may be attributed to either teacher's poor knowledge of pedagogical strategy
ol teaching value or mability to link its practical knowledge to day-to-day behavioural
practice in the life of the learners. This finding corroborated the earlier argument of
Allyson (2016) that education is misinterpreted to be value-free and thus instructor
believing only in responsible for the transmission and acquisition of empirical
knowledge. Moreover, good learning outcome on the part of few other students may
be because of the use of value clarification teaching strategies. This is also in line with
the opinion of Ejimonye, (2015) that students learning outcome is related to the
teacher success in the use of appropriate teaching strategy. In view of the foregoing, a
better value clarification teaching strategy that is students’ activity oriented could
promote excellent learning outcomes.

In addition, another finding of this study showed a significant effect of
treatments (role-play and moral dilemma teaching strategies) on students' cognitive
learning outcomes in value components of Social Studics in Kwara State. It was
indicated in the result that students in role-play and moral dilemma strategy group
showed superiority in cognitive aspect of learning outcome when compared with their
counterparts taught with value indoctrination strategy. This finding is supported by
the assertion of Oliha and Audu (2015) that a moral dilemma offers reflection on
personal moral issues for purpose of clarification. In addition, the finding agrees with
the finding of Nandedkar and DiRusson (2019) that role-play being a leaner centred
strategy could assists students to take decision about controversial issues. Issues in
role-play and moral dilemma could be well clarified cognitively.

Finding of the study also revealed a more significant effect of treatments (role-
play and moral dilemma teaching strategies) on students' affective learning outcomes
in value components of Social Studies in Kwara State. This finding is in line with the
submission of Fuller (2017) that role-play is advantageous to students in terms of
social and communal benefit, preparation for real life situation and indication of
affective skill level. These benefits might influence the reason for which students that
were exposed to role-play activities performed better than those in control group.
Similarly, the result corroborates with the observation of Johnson (2015) that moral
dilemma discussion produces more overall effect sizes on learners. Above all, these
results negate the opinion that there is no significant effect of role-play and moral
dilemma on students' learning outcomes in value component of Social Studies. One
can infer that both role-play and moral dilemma are effective distinctively on both
cognitive and affective learning outcomes. Since they are value clarification
strategies, it is in line with the opinion of Oliha et al (2015) that values clarification
approach was the most effective in the treatment of dropping out tendency of students.
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