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bstract .
» occuwrrences of deviant acts amongst students have been of great concern to stakeholders in education. 71 hi.;
in-schoo

.y, therefore, considered the sirategies utilised by teachers in handling deviant behaviours among
wolescents in llorin West Local Government Area of Kwara State. The study considered the influence of variables
h as gender, age, educational qualification and teaching experience of teachers. It adopted descriptive Survey
obtain information from teachers on the strategies being adopted in handling cases of deviant behaviours. A
i of 307 post primary school tutors were randomly selected using a questionnaire titled: Strategies for Handling
iant Behaviour to amass pertinent data. Four wull postulations were made and verified at 0.05 level of
ificance. Percentile and weighted means were applied to appraise the factual data as t-test and Analysis of
viance (ANOVA) statistics were applied to confirm the postulated hypotheses. The outcomes of the inquiry
wed that the strategies utilised by teachers are setting clear rules and vegulations, employing corporal
aishment, referring student(s) who engaged in deviant behaviours for counselling among others. Regar ding the
ulations, o significant variance was established in the approaches utilised by respondents based on gender and
hing experience but no significant variation was noticed based on scholastic gualification and age. Premised
‘e owtcomes of the inquiry, it was recommended that counsellors should organize workshaps for teachers on
tective stralcgies for handling deviant behaviours. They should also advocate preventive strategies for handling
- Lo viant behaviours and discourage the use of corporal punishment. '
* cywords: Strategies, Teachers, Handling, Deviant behaviours, In-school adolescents

Jiniroduction

- i1Joviant behaviour is deeply and widely spread among adolescents; it has gained popularity in all facets of life, thus
' wading to problems in various sectors. Deviant behaviours such as sexual offences, theft, bullying, drugs and
. hstance abuse, truancy, cultism among others have gained extension, strength and stability in the educational

tem (Linbes, Valencia & Croner, 2000)) thereby requiring concerted efforts to curb. Macionisestal (2010) -

-fined deviance from sociological view as an action or behaviour that violates social norms, including a formally
\woted rule e.g. crime, as well as an informal violation of social norms such as rejecting folkways, supesstitions
" t=boos. Nwankwo (2006) opined that deviant behaviour is considered abnormal or antisocial; it is different

~ —m the norm and does not conform to what society expects.

“uidies (Gordon, 2001, Onukufor, 2013, Abmed, 2016) have documented a high level of various deviant behaviours
:ch as aggrussion, drug abuse and deviant sexual behaviours. For instance, Gordon (2001) revealed that smoking
“2nd drug use is basically a societal problem among in-school adolescents. The researcher found that 90% of the
contc who are involved in smoking started at an adolescent age. Onukwufor (2013) found 20.8% and 48.3%

aie
3G1C

alence of physical and verbal agpression among secondary school students in Rivers state. Muhammed,

zpha and Adegunju (2014) reported that adolescents especially those in tertiary institutions in Kwara State

sing and sexual activities with the opposite sex. These activities could predispose them to
-217 -

o2 T YN

i in deep kis

T RPN Y




STRATEGIES EMPLOYED BY TEACHERS N HANDLING DEVIAXT EXELVIOURS AMong

contract sexually transmitted infoctions and affect their reproductive healta. Almed (2016) found that
scheol students in Horin metropolis engaged in drug abuse in various ways such as the use of drugs without a prior
medical diaguosis, drug use without a medical prescription, Smoking Indian hemp as well as alcohol consumption.
Saidu (2016) identified examination malpractice as the most common form of deviant behaviour among in-school
suddlcseents in Baruten LGA of Kwara State. He found that in-school adolescents did not differ in their deviant.
behaviour on the bases of school type, age and parent socio-economic level.

Factors responsible for deviant behaviours among in-school adolescents are pumerous. Damron-Bell (2012}
Hepome that gender is a significant predictor of participation in deviant behaviours such that males are more.
frequently involved than females. It has also been observed that deviant behaviours could be influenced by various:
factors such as emotional intelligence, self-esteem, media and religiosity (Ugoii, 2014). The poor academic’
performance also predisposed youth to deviant behaviours. Olawale (2001) emphasized that behavioural problems .
are common among children of lower intelligence. Babatunde (2016) opined that some children resort to antisocizf.
behaviour due to inability to cope with the academic rigours of the school. Many of these students cope with their;
problems by getting involved in behaviours like vandalism, stealing, involvement in illicit sexual activities, drug;
abuse ete. All these risky behaviour negatively affect public order and sense of safety of youths (Ibrahim, 2012). g

John (1 9?4) classifies deviant acts in terms of their perceived harmfulness, the degree of consensus concerning ix’%’-‘
porms violated and the response to them. Morongwa (2010) observed three 1ypes of misbehaviour which arel
include misbehaviours that inhibit L’}E

regarded as disciplinary problems for the educator in the classroom. These in
eamning of another ans

leamer’s own leaming, misbehaviours by one learner which is destructive fo the 1
He added that these misbehaviours ¢z

misbehaviours which are disrespectful, defiant or abusive to the educator.
be committed intentionally or unintentionally. Donnelly (2000} also mentions other common types of devian:
behaviour experienced in schools to include: fighting, insubordination, and little support for educators, a geners

climate of disrespect and distrust of the administration.

Deviart behaviours exist all over the world especially where we have adolescents with a differing backgronnd su
as schools in the urban area like Horin, the problem lies with how deviant behaviour is handled in school. Teachess:
hence the focus of this study was to investigale =

are very important stakeholders within the school systens;
strategies employed by teachers in Horin in handling deviant behaviour among secondary school students.

Statement of the probiem
I urban areas, deviant hehaviours seem to be pait of the setting which also manifests in schools located in sv f,;
od the increase in deviant behaviours among in-school adolescéﬁgg
pa

environment. Various scholars have indicat
especially in big cities. Ydrisi (2016) affirmed that there is an increase in the rate of moral decadence among yousss
: .f_;’.;‘-‘

a5 @ resalt of lack of discipline. Children commi crimes such as stealing, bullying, examination malpractices 225
related offences. Boyd (2015) reported that 2 lot of youths are involved in the use of tobaccay
amphetamines, barbirurates, and heroin. In the same vein, Gordon (2001) had earlier affirmed that smeking ﬁz{*
drag use is basically 2 societal problem among in-school adolescents. The researcher also recorded that 90% of fﬁé
adolescents who are invelved in smoking started at an adolescent age. Adeleke (2008) explained that there are Tl

vandalism, blackmail, threats and intimidations reported by classm@;

sexual abuse; and acts of
pals. There is 2 disparity between the nature of school violence in the 1950s =

y involves the use of weapons mainly guns.

orin as well as in Nigeria. Aminullahi (2016) idents
school studeats in Tlorin metropolis to inck 2

sexually

of cases of culiism,
teachers as well as school princt
2000s unlike in 1230s, school violence toda

as heen reported by researchess in B .
£ deviant behaviours among secondary
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<heating during examinations, the problem of relating with other students and forming groups that are not hefpfur_
Students were significantly different in the form of deviant behaviour based on gender, age, religion, and parents
educational background but not different on the basis of school types.

| Olatunji (2016) revealed that peer pressure, wrong use of drugs and negative attitudes of teachers are among the
. Ectors identified by teachers to be responsible for students’ involvement in deviant behaviours. Teachers were not
. Sifferent in their expression on factors responsible for students” involvement in deviant behaviour on the basis of
¢ =aching experience and religion. However, they differ based on gender and educational attainment. If teachers who

- =e 10 play a vital role in assisting in-school adolescents reduce or do away with deviant behaviour display negan}/e
- aiitude, it could be dangerous to the overall development of the students. Researchers such as (Peppler & Craig,
¥ 2002, Hanrahen, 2006) indicated that deviant behaviours have far-reaching effects on the adolescents and the
& =cneral society. For instance, Hanrahen (2006) noted that 71% of adolescents involved in deviant behaviour
B Progressed at adulthood to a pattern of chronic lawbreaking in the United State of America. Mustapha and
“uhammed (2016) revealed that in-school adolescents involved in bullying behaviour experienced low-self-
teemn, feel rejected, suffer physical discomfort, skip school, perform poorly in school work and do feel like
£ comanitiing suicide. For the bullies, they exhibit aggression toward friends, engage in shoplifting. have hatred for
cademnic pursuit, beat up girls that turn down love advance émong other consequences. Excessive consumpiion of
icehiol among students could result in buming and destruction of propertiés, intensified sexual orieniafion and
nicide {Adam, Welch, Pendlebury & Merrit, 2000).

Considering these consequences, it could be deduced that adolescents’ involvement in some of these deviant
& Sehaviows could be devastating to individuals and the societies. Recent widespread of drug/alcohol abuse and
- addiction. kidnapping, political thuggery, cultisis striking which are now on the high side within Horin metropolis
& could be precipitated by the non-effective handling of deviant behaviours among in-school adolescents at the right
P e Ticse findings provide an urgent need for initiating interventions to prevent or reduce cases of deviant
Sehavicirs in schools. Various researchers acioss the globe developed various Sirategies emanating from different
psycholugical theories to address a variety of deviant behaviours. For instance, Burssens and Vettenburg (2004)
developed Restorative Group Conference for addressing escalated bullying in schools.

mdings of pumerous studies have shown that teachers play a key role in sheping effective education through

. cifective management of deviant behaviours (Hattie, 2009). Boume, Christian, Sharpe-Pryce, On-Dasis and Francis
- , £2005) have identified strategies employed by school leaders in Jamaica in managing conflicis. These ifclide
B avoidance, compromise, teaching social skills, dispute resolution foundation, counselfing and 2ccommodation. The
B cducation:1 leaders differ in terms of their perceptions on the use of strategies in handling the deviant behaviours
£ based on their status. Teachers” perception was low on the effectiverniess of the sirategies emploved. Students in the
school a'so reporied the use of corporal punishments as common straregies employed in managing deviant
' ¢ behavicur. Teachers’ perception of strategies employed in the management of devian: behaviours less effective
E could sus £est the need to leam effective ways of handling deviant behavipur. Thas, the focus of this study was to
 investigate sirategies employed by teachers in handling deviant behaviours smong in-scheol adolescents in Horin
€ West Locs! Government Area. This will determine whether the strategics employed are offective and at par with
. international standard.

To guide the conduct of this study the following research question and hypotheses were postalated and tested.

-

s
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Research Question ) e ;
1. Whatarethe strategies employed by teachers in handling deviant bebavionrs a0 in-school sdolesen
in Ilorin West, Kwara State?

1. There is no significant gender difference in the strategics employed by teachers i b
behaviours ameng in-school adolescents. ) . o e
2. Thereisno significant age difference in the strategies employed by teachers in handling deviant behaviowrs g
3. There is no significant difference in the strategies employed by teachers in handling deviant behaviouts
the basis of educational qualification . L
4. There is no significant difference in the strategies employed by teachers in handling deviant behavioz=s
among in-school adolescent on the basis of teaching experience. ) :

Methodolegy

The stody adopted a descriptive survey design. This is considered appropriate to ¢
by teachers in handling deviant behaviours among in-school adolescents. The des
concerned with the collection and summarizing of numerical data.

apture the strategies employ
criptive survey design &

The population for the study is all senior secondary school teachers in Horin West LGA which are estimated to B
One thousands three hundred and twenty-six (1,326) ( Kwara State Teaching Service Comnission, 2016).W
the target population is all senior secondary schools teachers in the selected schools in Horin i
Government Area of Kwara State. A sample of three hundred and seven (307) teachers were used in the study. Tz
simple random sampling procedure was used to select twelve (12) out of twenty-eight (28) schools in Horin W&‘f
LGA of Kwara Stete and proportional random sampling technique was used to select teachers from the selec:
schools in Horin West, Kwara State.

The instrument used for the study is titled “Strategies for Handling Deviant Behaviours Questionnaire™ (SHD B
The instrament has two sections, the first section is on demographic data while section B consist of twenty
jtems on strategies employed in handling deviant behaviours using a four-point Likert-type scale of Strongly A
Agree, Disagree and Strongly Disagree.

Content validity was established for the instrument since it involves ensuring that itemns on a test represent the
range of possible items a test should cover. In order to ascertain the validity of the instrument, the instrument 3
£ Counsellor Education, University of Ilorin for vetting, suggests:

given to five (5) experts in the Department ©
smd corections made were duly effected after which they adjudged the instrument valid enough for the studv.’
relizbility of the instrument was established using test re-test method of reliability. Pearson Product Mor

Correlation (PPMC) was used to correlate the two scores which yielded a coefficient of 0.60. The researsis
considered this high encugh to make the instrament reliable.

The demogzaphic daia collected were analyzed using percentages. Hypothesis 1 was tested vsing the t-test, &
hypotheses 2, 3 and 4 were tested using Analysis of Variance {ANOVA).

-220-
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Results

rable 1: The data gathered were analyzed and presented below:
Eér Frequency  Percentage
Male 166 553
Female 134 447
Total 300 160
- :

20 - 30 years 89 29.7
31 — 40 years T 122 40.7
41 - 50 years 73 243
Above 50 years 16 53
Total 300 100
Qualification

NCE/OND 77 257
l!Degrcc % = e
MEd/MSc 71 237
PiD 16 53
Total 300 160
Teaching Experience

Below 5 years 79 263
§— 10 years .130 433
11 years and above 91 303
Toal 300 160

able 1 presents respondents demographic characteristics. A total of 307 copies of the questionnaire were
{ministered out of which seven were not properly completed, thus only the 300 copies duly filled were used for
e analysis. The table shows that 300 teachers participated in the study. out of which 55.3% (166) of the
spondents are males while 44.7% (134) were females. 29.7% (89) of the respondents were between 20-30 years,
).7% (122) of the respondents were between 31-40 years old, 24.3% (73) of the respondents were between 41-50
ars old while 5.3% (16) of the respondents were above 50 years old. 25.7% (77) of the respondents had NCE/OND
rtificate, almost half of the respondent 45.3% (136) of the respondents had 1% Degree, 23.7% (71) of the
spondents had M.Ed/M.Sc. degree while 5.3% (16) of the respondents are Ph.D. degree holders. 79 (26.3%) of
¢ respondents had below 5 years teaching experience, 130 (43.3%) of the respondents had 6-10 years teaching
perience while 91(30.3%) of the respondents have 11 years and above teaching experience.

:search Questien 1: ‘What are the strategies employed by teachers in handling deviant behaviours among

in-school adolescents in Horin west. Kwara state?

=221~
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| rable 2: Mean and Rank Order of the Respondents® Strategies for handling Deviant e
] M

| Tem As for me, the following strategies for reducing Mean Rank
No  deviant behaviour can be adopted:

el st S

"5 Setting clear rules and regulations 3.60 ¢ Lot 5
j0  Employing corporal punishment 3.59 2%
13 Referring students who engaged in deviant behaviour 3.52 3 ‘

for Counselling
15 ;e.rs‘?niﬁﬂgmwmfmsmdmtwhom in 345 4%
11 Making school and lessons meaningful to the students  3.42 oy
7 Allowing students to learn from their own mistakes  3.40 6"
Teaching the student appropriate self-control 339 7® -
14 Teaching moral concept e.g. parenting classes, during 338 g
and sex education, social skills

1 Teaching the student the appropriate social control ~ 3.34 o

6 Encourage positive teacher-learner relationship 328 1g%

16 Grg nizing staff support system for students inneed 328 1%

3 Modeclling positive behaviours 324 12

Writng agrecment between student and the teachers 323 13®
to commit students to behave appropriately

17 Involving the effort of parent/family support 321 14%

18 Using recreational programmes 3.19 15®

20 Gailiering information on deviant behaviowrs among  3.18 . 16%

students

8 _ Scoiding students who engage in deviant behaviours  3.01 1™

9 el ding student who engage in deviant behaviours 2.8 18
12 Allowing students fo take responsibilities for 2.67 19%

thernselves
19 Paying attention to students’ feclings andneeds - 2.57 20
Table 2 shows

that all the items have mean scores above the average mean score of 2.50 (which is the benchmark
for determini.g the major strategies for handling students’ deviant behaviour). Simply that the respondents believed -
that all the si-ategies could be applied in handling deviant behaviour. However, items 5, 10, 13, 15 and 11 with
mean valuss of 3.60, 3.59, 3.52, 3.45 and 342 preceded others, hence, were ranked 1%, 22431 gth opg
5" respectively. The items indicated setting clear rules and regulations employing corporal punishment, referring -
students for counselling, the organization of peer support group and making school meaningful as appropriate : 2

strategies iu handling deviant behaviours ainong in-school adolescents in Horin metropolis.

Hypotheses Testing

Four mull hypotheses were postulated and tested for this study. The

hypotheses were tested using t-test and :
of Variance statistical methods at 0.05 level of significance. - Sty

Hypotheses Ones There is ro significant gender difference in the Stratewi. i i
pic : z diffe e Strafegies employed by teackers in handiing

SR 3
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Table: 3 Mean, Standard Deviation and t-value comparing male and female respondet
Strategies employed in handling Deviant Behaviours

“Gender N Mean SD  df Caltvalue Crit. t-value Sign
“Male 166 66.04 543

198 439 1.96 0.00
Femsle 134 6328 543
Significant at p < .05 alpha level

. gnlﬁcant of 0.00
Table 3 shows that calculated t-value of 4.39 is greater than the critical t-value of 1 96 Wh!-k'm::;cted. Therefore,
is less than the P-value of 0.05. This indicates a significant difference, thus the hyPOflleS;S i ,,f AR
there is a significant gender difference in the strategies employed by teachers in handiing devid
Hypothesis Two:  There is no significant age difference in the sirategies emplayed by teachers in
handling deviant behaviours -

' : 3 i 1 on
Table4: ANOVA Showing Difference in the Strategics employed by teachers in handling deviant Dyt
the basis of age

Source SS DF MS Calt- Crit.t=  Sig.
value value

Between Group  204.296 3 68.099  2.20 2.60 0.88

Within Group 9146491 296 30.900
Teotal 9350.787 299

Table 4 shows that the calculated t-value of 2.20 is less than the critical F-value of 2.60 while the significant of 0.88
is greater than the P-value of 0.05. This indicates no significant difference, thus the hypothesis is accepted.
Therefore, there is no significant age difference in the strategies employed by teachers in handling deviant

behaviours.

Hypothesis Three: There is no significant educational qualification difference in the sirategies
employed by teachers in handling deviant behaviours

Table 5: ~ANOVA Showing Difference in the Strategies Employed by teachers in handling Deviant behaviour on
the basis of educational qualifications

Source SS DF MS Calt- Crit.t- Sign
value value
Between Group 2767339 3 192,613 1.57 2.60 0.07
Within Group 6582948 296 122240
_Taial 9350.789 299

Table 5 shows that the calculated t-value of 1.58 is less than the critical t-value of 2.60 while the significant of
_!).Li-’ )3 is greater than the p-value of 0.05. This indicates no significant difference, thus the hypothesis is accepted.
I'herefore, there is no significant difference in the strategies employed by teachers in handling deviant behaviours
on the basis of their educational qualification.

S b
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Hypothesis Four- ’ R
ypo zei‘e I8 no significant difference in the strategies employed by teachers in handling
viant behaviours on the basis of teaching experience

Table 6:  Analysis of Variance (ANOVA

deviant behavi ) showing difference in the strategics employed by teachers in handling
T viours on the basis of teaching experience. '
Ms Cal-F  CritF P
Between 2 I 1 e
pciia | 7890.129  895.64 *35.16 3.00 0.00
Within 297 7560.658 25457
Group

Total 399 9350787

Table 7: Duncan Multiple Range Test (DMRT) to determine difference in the sirategies employed by teachers in

handling deviant behaviours on the basis teaching experience '
DuncanGroup N Mean Group _ Working Experience ‘

A 91 6758 1 11year and above
B 130 63.00. 2 6 -10 years
B 7% 6232 3 Below Syear

Table 7 shows that the mean score of group 1 (with a mean score of 67.58) is greater than the mean scores of group

2 (with the mean score of 63.00) and group 3 (with a mean score of 62.32) respectively. In another word, the mean -

scores of groups 2 and 3 are slightly different from each other and the difference is less than 1 but significantly
different with a mean score of group 1. It can be concluded, therefore, that working experience from 11years and
above contributed to the significant difference noted in table 6.

Discussion _

Horin metropolis has recently been witnessing the influx of people due to the relative peace it was;known' for among
cities in Nigeria. This has led to increasing rate of crime, such as political thuggery, drug abuse, kidnapping, among .
other social deviance. The high rate of poverty, especially among citizens, unemployment, overpopulated -

classrooms especially in public schools within Tlorin West LGA are great predict()fs of deviant behaviours in Hon -
metropolis. It could be inferred from studies that various forms of deviant behavxf)urs are been perpetmted by in-
schoc.}" adolescents in schools across the state and Nigeria in general. Cases of social deviance are widely reported :
in the media and this no doubts reflect in the school. It is therefore pertinent to look at various ways in which -

teachers handle cases of deviant behaviours for necessary steps to be taken.

The purpose of this study was to examine the strategies employed b}.' teachers in handling devi:?nt beha‘vi(?ms among 1
in-school adolescents in Tlorin West, Kwara State. Deviant behaviours famanatf: due to varying social issues, th%s
has necessitated the use of different strategies in handling these behafwoms. These .strategles as revealed in ﬁ13s
éiudy include setting clear rules and regulations, use of corporal pumsh'ment, referring students who engaged in .
deviant behaviour for counselling, organizing peer support fc.r sm‘:_lents in nf:cd. Lumen_ (1998) has clearly stated |
- that deviant behaviour occurs where there 1S lack of information dls.semmanon. Thxs accounts for the ‘need to .sct
clear rales and reguiations. In-school adolescents in Horin metropolis are from various bac.kgrf)unds with varying
disciplinary problem, coupled with the fact that many students come frf)m the home with income challcnggs, :
teachers were also blamed for the poor performance of studcms m pl}bhc examinations. There is no doubt the .
teachers will use corporal punishment in addressing deviant behaviours exhibited by m-school adolescerits

reoardless of its effectiveness. The findings are similar to that of Boumn et.al, (2015), who found that school leaders
=4
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ing deviant behaviours i . However, this need to be discouraged as
s could p te ‘, » g ‘ aviourss in schools. Ho'

The stndy aiso revealed that there is a significant gender difference in the strategies employed in han(_llmg g
behaviours. The hypothesis was rejected. The difference was noticed with a mean score of males higher that of
fomales. This means that male respondents differ in their views on the strategics employed in handling deviant

behaviours among in-school adolescents. This may be due to the fact male and female teachers use a different
method to handle

male and female differ in their biologically and physically makeup and this has a way of influencing their
perception. This finding is in line with that of Sarwar, Awan, A’lam and Anwar (2010) who found that male teachers
diffex significantly in their degroe of deviant behaviour. The reasons for the variation in the strategies employed
might be due to differcnces in their perception and acceptability of the deviant behaviour manifested by students.

Also, in punishing students that engaged in deviant behaviours male teachers are usually involved in the discipline
of students that engage in deviance.

The second hypothesis stated that there is no significant age difference in the strategiés employed in handling
deviant behaviour among in-school adolescents. The hypothesis was accepted. This implies that respondents did
not differ in their responses to the strategies employed in handling deviant behaviours. The finding corroborates
with Isiaq (2009) who found no difference in counsellors’ and teachers’ expression on adolescents” deviant
behaviours® control on the basis of their age.

The third hypothesis revealed that there was no significant difference in the strategies employed by teachers in
handling deviant behaviour on the basis of educational qualification. This implies that strategies employed by
teachers in hisndling deviant behaviours are not significantly different on the basis of their educational qualification.
This finding is contrary with Olowonirejuaro who opined that teachers with higher educational qualification are
well equipped to understand students® behaviour and as such, they are able to predict the student behaviour and set
standards of behaviour for students under their tutorship.

Hypothesis four revealed that there was a significant difference in the strategies employed by teachers in handling
deviant beheviours on the basis of teaching experience. This means that respondents differed in the strategies
employed in handling deviant behaviours based on their teaching experience. This may due to the fact that teachers
with many years of teaching experience are conversant with students’ deviant behaviour and how to handle them.
This finding is in line with the view of Asonibare (2016), who confirmed that practising school counsellor with
cumulative years of working experience know the best behaviour modification techniques or effective approaches
to managing both individual and classroom behaviour.

Cenclusion
On the basis of findings, the following conclusions were drawn

1. The sirategies employed by teachers in handling deviant behaviours include among others; setting clear

les and regulations; employing corporal punishment; referring students who engaged in deviant behaviour
for counselling; Organizing peer support group for students who are in need etc.

2. There is a significant gender difference in the strategies employed by teachers in handling deviant
behaviours.

3. There isno significant age difference in the strategies employed by teachers in handling deviant behavicurs,

4. There is no sigpificant difference in the strategies employed by teachers in handling deviant behaviours

bascd on their educational qualification
<995

students’ deviant behaviours. This corroborates the view of Ajitera (2013) who discovered that .
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5. Thereisa significant difference i s
3 : in the strategies employed by teachers in handlin, .
on their teaching experience e R e & deviant behaviours baseg

Implications of the Findings for Counseliing Practice
that(Joaunselhngsm'h‘lemsxs ahelping Iel.ationship befween a professional counsellor and counseliee/client. It is important to nots
need to be assisted in handling contemporary challenges. It could be noted that the three s
ranked high are reactive strategies in handling devi . ges.' - S_ll‘atEglts that
fion on e . g vuu.lt behavnouf which could not be effective. Imposing rules and
mgulmglﬂaaﬁon mmmm o found less effective prechhon strategies rather negotiating school rules an¢
- ve (Marzeno etal, 2003). The implication of this to the counselling practice is that
professio: counsell_ors should be ready to identify students who have behavioural problems in order to exposs
them to these strategsies for a change. There is also the need for secondary school counsellors in Torin West LGA
to teach the students life skills that will enhance positive behaviour among in-school adolescents. The counsellor:
should orientate the teachers on the importance of using effective strategies in handling deviant behaviour.

Recommendations
1. School administrators should clearly spell out and negotiates the
the students. This could be done during orientation programmes and or on assembly ground.
2. Coumnsellors should organize a workshop for teachers on effective strategies for handling devian
behaviours. They should also advocate for the reduction in the use of corporal punishment. i
3. Counsellors should also work together with stakeholders to create an environment that reduces involvemer

in deviant behaviours by assessing and meeting students’ needs.
4. There is also the need to give accurate education and teach psychosocial skills to help them leamn how ¢

cope with developmental challenges. ;
5. Counselling centres should be established m every secondary school and course/topics in connselling th:
deals with techniques of managing deviant behaviours should be entrenched in the secondary schoc

curncalum.

rules and regulations of the school witi
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