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Abstract

The issue of teacher quality has been a perennial issue that various
Commuissions or Committees on Nigerian Education has had to
contend with. The purpose of this paper therefore is to examine
various efforts that have been made to improve teacher education
especially since the introduction of the UPE, The study a historical
survey specifically highlights preparation made for the training
of teachers, provisions of the National Policy on Education on
teacher education, steps taken by southwestern states
governments to enhance teacher education as well as the process
for training teachers and how they affected teaching in primary
schools. Concluding on the premise that the qu‘rli(}" of teachers
trained, and posted to schools may well determine who the next
generation of Nigerians would be, the paper ottered suggestion
for improving teacher quality. -

Word Counts: 133

Introduction

In spite of the acc]mmed'success oftl}c 1955 free Primary Education Programme
the report of both Banjo Commission (1960) and Taiwo Commission (1967)
indicated that the programme was deficjent
instance indicated that the noticeable falling standards in primary schools were
due among other factors to a preponderance ol untrained teachers, lack of
continuity in staffing, and teacher attitudes (Ola-Alani, 2012). The Taiwa report
specifically emphasized the urgent need for the review of teacher training in

The Banjo Commission for
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—
orms of higher entry standard, deeper curriculum content and mod
reaching technique (Taiwo, 1980) as well as the improvement of the conditi en;
service of teachers. With respect to teacher education low output of teac(i’ln :
from the training colleges and the poor quality of teachers produced w::
uppt‘l’mOSl‘.

Although many of the tle.ache:rs who were in the primary school system
were dedicated, their own deficiencies in academic background and professional
competence set a limit to their performance and the children’s achievement.
Also the exclusion of Grade I teachers from teaching in the primary schools
contrary to the recommendation of the Ashby Commission was unfortunate,
since those teachers were the more able and experienced ones who could have
raised the standard of primary education (Taiwo, 1980). Due to the outbreak of
civil war, no concrete steps could be taken to implement the recommendations
of Taiwo Commission until the Federal Government Universal Primary

Education Programme was introduced in 1976. The objective of this paperisto
examine the various efforts that were made to ameliorate the issues affecting
training and practice of teaching in the primary schools in Southwestern Nigeria

between 1976 and 2005.

The following questions are raised in that connection:
L Whatpreparations were made for the training of teache
Nigeria before the 1976 UPE programme was introduced? "
How did the provisions of National Policy on Education affect the training
and retraining of teachers?
3 What concrete steps were take
education in the Southwestern status?
4 Inwhat specific ways did the UBE pro
. 3/3?1 re-training in the Southwest?
at were the challenges of teacher ed
teaching in the primary schools?

rs in Southwestern

_tJ

n by Government t0 enhance teacher

gramme enhance teacher training

ucation and how did they affect

acrash progdrammei'
g i

f the requisité additio

1 of failed WASC

e who pass€

lified them

P .
Torto the launching of the Universal Education Scheme

Was i : o
t'Easclllmroduce‘i in September 1974 for the training ol U2
°rs. The crash programme allowed for the admissio

Candidases ining while thos
t e
odo a two year Grade II teacher training which qua

m
0?32:: al“5“75 certificate holders did a year pmgrammeb 6
i Pletion to teach as Grade II teachers (NPE 1981p.D0 .
re eie crash programme clearly started the first D the tr :
Primary school system. It was such i1]-trained, ill-quiPP
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rve as the cream of ploneer teachers for upon whose incompetence
me of vible was cuilt.
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were to sé

and inaptitude the laudable UPE program :
As laudable as the array of courses appear to be: given the poor general

academic background of the teacher trainees, {angi the fact that most of them
would complete their professional training within a year or two, 1t cou.ld be
inferred that the trainees could not have benefitted much from the training
programme. At least not enough to care given them adequate mastery of the

eight subjects they were expected to teach in the primary school.

The National Policy on Education

The National Policy on Education introduced in 1977 was revised in 1981. The

National Policy affirmed that no education system could rise above the quality

of its teacher. The policy therefore laid down guidelines for the training of

teachers.

The purpose of teacher education according to the policy instrument (1981) were

1. toproduce highly motivated conscientious and efficient classroom teachers.

2. toencourage further the spirit of enquiry and creativity in teachers.

3. tohelpteachersto fit into the social life of the community and society at
large and to enhance their commitment to national development.

4. to provide teachers with the intellectual and professional background
adequate for their assignment and to make them adaptable to any
changing situation not only in the life of their country but in the wider
world.

5. toenhance teachers commitment to the teaching profession.

The General Studies component in the primary school teachers training
programme covered Social Studies, Mathematics, Language, Science, Cultural

and Creative arts, health and physical educati v
education (NPE, 1981:68) ion and religious and moral

Teacher education curriculum conse
meet the trends in educational develo

components were amplified to provide primary school teachers with the flexible
tOPIS to ef fe§t healthy, intellectual emotiona] angd physical development of the
Nigerian children. (Fafunwa, 1991). It was also envisaged that primary school

quently was also later improved to
pments. Educational Technology *

their contribution would not be superficia]
When the UPE was introduced ip 197
colleges in Southwestern Nigeria, In order t

(NPE 2004)

6, there were only seven teachers
Omeet the short fall in the numbe’
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chool yedes there were 33 teachers, collegeserTe}fstabliShed. By the 1980/

el accommodat? more students. In 1982}8 f\}\ll it subsequently

EL established in Oyo State to make a tot:{ of gsaicild:;ional teachers
ezone, which

est number O teachers’ colle
ges ever attained i
in the Southwe
st.

There was equally, rapid increase in the number of coll
enrolrnentof ;dvanced teachers colleges and colleges of gg eges ar}d students
By 1990 there were seven colleges of education. The :caté‘l{“ in the zone.
expansion of the golleges of education were to train primaSta Ehmem i
with higher qualifications. This was in line with the PYOVisiorZ Scf Ohol teachers
policy of Education that stipulated that the Nigerian Certific:t(:a c;f ;\I;Ct;f:flal

10N

(NCE)was ultimately to become the minimum requirement for teaching in the

primary schools.
Though the number of colleges of education increased the very process of

their establishment and expansion were fraught with inherent deficiencies fo

the effective production f teachers. Quite a qumber of the colleges werg
substandard. Many were aptly des cribed as glorified secondary schools. There
was generally over enrolment of students in the colleges whichiin most cases
were themselves not suf ficiently equipped with basic infrastructure like lecture

Eills/theaUES,workghops, libraries, staff of fices etc Teaching-learning facilities
e computers, Judio-visual equipment, laboratories were grossly inadequate-
taffed. A sizeable numbers of the

'{ehe Colleges were equally inadequately S
cturers themselves were not profESSionally qualified, since they had no

training in education.
Initially there was the challenge of monitoring and
hment of the National Commission for

1érool})lem was resolved with the establis
Collzgiss()ffE ducation. Degree No 30f1989 vested the National Commission fo
PTOgrga o of Education (NCCE) with the powers to supervisé the academlc
well as acrzl esd(,)f the colleges of Education, to moni .
Registratire it courses O be offered. Government also const!
maintain - $0unc11 (TRC) for the purpose of registering !
The iQUa ity teacher education in the country J-
the quali ncrease in the number of teachers did not neces§ar1ly indicatet ad
quality of teachers and of teaching had improved. Adesina (19920 reveale
chool teachers

evaluation, but the

thati :

50.7u,:1 ;? 80 in Oyo state for instance, out of the 28105 primary scl e

ere below Grade II level qualifications: while 30%(8468) had 1
wever, 165 ulted

ning teachers 0 :
for instance e percentage 0
states ranged petween 40.6%

Qualificati

in steadaltlon at all. Government effortsat trai

teachersy t§r0gress, In the 1980/81 school year
at were qualified in the gouthwestern
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and 55.2%. The percentage of those withoutany professio n]al QLll'ah fi Cat?dn ranged
between 187% and 387% (Fafunwa, 1991). The Nationa Policy on Education
stressed that NCE should be the minimum quallflczfthn for teaching in primary
schools by 1995. Federal Ministry of Education statistics, however, showe'd thgt
the percentage of primary school teachers in the states In Southwestern Nigeria
who were holders of the NCE certificate and above in 1995 ranged between
21.0% in Osun State, and 35.0% in Ogun and Ondo State. 56.0% were holders of
the Grade II Certificate. About 18.0% of the Grade II Certificate holders had
additional Associate Certificate in Education (ACE) qualification. A little over
10.0% were not professionally qualified. They had no teaching qualification at
all. The period when NCE as minimum qualification would be attained was
consequently further extended from 1995 to 2000.

The introduction of the UBE brought tremendous improvement in the
quality of teachers. According to Tahir,(2003) the UBE as an educational reform
addressed the “gaps and distortions that existed in basic education level of the
1980s and 1990s” (p. 2). It brought about improved quality and people’s greater
commitment and support to the primary education sub-sector. Remarkable
changes occurred in the primary school system and “changes were most visible
among other factors in the training and retaining of teachers” (p. 50) especially
in Southwestern Nigeria.

Table: Number of Teachers by Qualification, 1999-2005
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Source:ME 2003, State Ministries of Education (2008) “nq - not qualified.

The Table above shows that in all the states with the exception of Ondo, the
number of teachers without NCE certificates had largely reduced between 1999
and 2008, In
- Ekitithe number declined from 2079 to 125¢ , sement was in
Increased by almost 300 to 4506. The most noticeable qnpr}o g ¢
Osun, where there were only 480 in 2005 as compared witht :it ézss in 1999
3768. The figure from Oyo had been reduced to 3421 as asad”BﬂW oen 0% and
Indeed, the percentage of unqualified teachers had Ei“?ppe ; to[hat almost over
1.0% across the states in Southwestern Nige ria. '[‘h}s .15- . b?rye qualified.
99% of primary school teachers in Southwestern Nigets " hing qualification
Asizeable number of those without the minimum ::e hi her qu
Were grade 11 teachers, who were probably undetgﬂgé :
Pursuiy through sandwich programmes. Most proba kz o
Tom the National Teacher Institute programime sy f untrained teachers
f&ching personnel. There was equally 3 small numbzf Ds [tw
md“ding school certificate or G.C.E ordinary level ho! .ZZtém 1ger
™3t 50 years after the introduction of UPE inthe Southw

ion

bt adnoprofesso 4 ingin

00ls in the area still had to do with teacherswhohzd P juates teaching!
ever. It was also noted that mostoft

he university 8147 by were mostly
Is. "
were not necessarily classroom w;;};;ninisttafi“e position®
, isoryan . act
ers who undertook largely supervisti 7o vect im
fications, there%ore. made very it

1256 whereas in Ondo it actually
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‘ - 1 a
classroom teaching, However, given the fact that they were experienced Gade

11 and NCE holders, their improved qualifications coupled }Vlth thelr expervnce,
were certainly great asset and of utmost benefit to the primary SChO‘?l syder,
It also was a psychological boost for teachers, as well as soc.lall}./ satlsfyng or
status enhancing, a move toward the experiences of countries like the United
States, United Kingdom, Australiaand New Zealand.

Other than satisfying basic required qualification, reports from clasroom

research, according to Aaron (2003), indicated that other specificimprovements
were needed for the training that teachers received. Deficiencies were identified
in teachers' knowledge and skills in the area of language. They were alse found
to need more skills in teaching initial literacy, number, and basic science cncepts
in the children’s mother tongue, more ability to manage children’s karning
needs during the transition to English as a medium of instruction, and more
awareness of the importance of language across the curriculum. It was also
suggested that they needed additional training in the use of instructional time,
in promoting active training, in promoting active learning, in assessment
techniques, and in teacher team work (ESSR, 2003).

A nation-wide survey of secondary school pupils conducted by the NCCE
(2000) found thatless than 8.0% expressed a wish to enter colleges of education
in the selection examination for polytechnics and colleges of education held in
2001/2002 academic year, the 14,338 candidates who applied for admission to
the NCEprogrammes represented only 22.5% of the intake capacity of the
colleges of educa_tlon.. CPnsequ.ently, colleges of education, especially those in
Southwestern Nl‘gena, in particular, had to depend mainly on their pre-NCE
programmes to fill NCE places. Maduabum(1991) however observed that It is

only in education that failures are given official candidacy among those who

are to be prepared for training programme. How do we ensure quality in a
situation where people with passesall through are accommodated into the pre
NCE programme?

Marons (2003) observed that a small and diminis
students are specializing in primary education. The

which would gnable them to enter degree programmes or nonstenching Sheers
after graduation. So far as teaching in the Primary school was con ce%ned the

Nigerian Certificate of Education programm .
e was defec i ol
teachers are expected to teach all the schog] subje tive, Primary scho

T ctsin thei ; imary
school classes; whereas their training only - theme::, \;e;rllous Pn;n:N 3)
subjects and these they vyould onlyteach ef fectively in upper 'un'y one ondar
school classes. Introduction of Primary Education sty dies 1Fr)1 tli lolr seco z
intended to make teachers competent in teachin e earlyiggos wa

: ; their speciali
primary level, not to teach all subjects at their lev%l " Sifsidiined courses at

hing proportion of NCE
y tended to prefer courses
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o ' mastery of general
The training of teachers demand that they acquire adequate

P o ostreand
education. For the primary school teacher, this implies sufftlﬁ;;f;;iizt die firs
competence in the core basic education courses. Ob.an}’a - i

- > | education. Professional ourses
year of training could be devoted to genera S,
could then be introduced gradually and incrementally (p.103) in 5;1 q ]
years. Over the years the practice teaching exercise has. not been we ececuted.
Different models of the exercise has been practiced. It is necessary fortra.mers
of teachers to evolve a system that adequately ensures that the professional
education of teachers provides direct exposure to the world of work. Tc cater for
adequate professional training, for instance, the Lagos State University School
Attachment Programme which entailed various forms of guided school
observationsin the first two years of training for college of education and three
years for degree programmes and one full semester of actual teaching in the
final year. Whatever is learnt at the college lecture rooms would be critically
examined by students in the real classroom situation. Experienced regular

school teachers may also be given mentorin g/ supervisory roles over the student
teachers’in the course of their engagement with the schools.

Professional development

The National Policy on Education (2004)
shall serve a period of internship of one
for NCE holders. This aspect of the policy

to observe then that unlike what the period of housemanship implies in the
training of Fhe doctors the process of training teachers is short-circuited or
truncated wﬂlfu!ly by both government and employers, Th; ek
should be effectively implemented yers. This aspect of the policy

provides that: newly qualified teachers
year for degree holders and two years
has neverbeen implemented. It is safe
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\orale of teachers
L exchers’ morale deserves more critical attention, The need fo job satisfaction

!.Mlpwspt‘k‘l-“ ol pmnmlinn, assured reasonable standard of “Vill}'.l‘nh.m( ol
waalstatus and selt -confidence is imperative if quality is to e maintained in
the teaching protession, ‘
Conclusion

The problem of teacher education could not be detached from the continuing
low morale and status of teachers. Poor incentives to improve performance,
pootly equipped working conditions, inadequate social recognition and lack of
control over working condition in addition to late payment of salaries were still
prevalent in Southwestern Nigeria. The task of improving teachers’ welfare
and commitment to their work ought to be sufficiently addressed. The
significance of their service ought to be recognized, in terms of what had been
observed that “the quality of teachers trained and posted to a school may well
determine what the next generation of Nigeria would be” (Lassa, 2000).

. Recommendations
. L Teachereducation must be adequately funded.
.+ Pre NCE programme should it be continued, must be extended to two
years for candidates admitted with ordinary passes to enable them remed}!
* their deficiencies in the school certificate subjects; while those with credit
| Pass in English and or Mathematics could undergo the normal one year
: Pre NCE prograngme. "
3 Enhancing tea lher quality and productivity by increasing opportunities
forin-service training at local levels should receive government attent:)og
In-service training ought to be ongoing, regular and woven into the fabric
of the teachers’ daily activities, which also addressing the expressed concerm
a“_d needs of teachers. - ’
anary school teaching however needs to be made a more attractive car E,fsr
choice, especially for men, so that the trend of declining male enrolme! er
. arrested and the drop out of male teachers decreased. SchOOIJi‘;\‘;E
2 Vls_ers. Principals and teachers need to actively promoft’:fe caree}.
ispeqally atthe primary schoollevel as a worthwhile and 1espectatic’
> eeyctuOr}r‘liO]dlencouragi“e‘g Prom(.)ti.on opportunilit’s-shoum he dynamic,
Bk culum of teacher training progfa““me(]  of teachers. New
met)h g Pace with changing times and Chafjglng E en_finological
VanOds of teaching in consonance with modern =
¢ément becomes imperative.

Scanned with CamScanner



i\ ¥ 3 A% Lbdd Y \: \ \l. 'll‘lt' ! : ‘
R Svania S pNaR TRV TRERE LIRS VR W g

L s

W N | i

T L T T e T O S T R O (LR AT g
s 0 IR v R RS

S AR S SN W S 1 Nt (Revived) Thadan, g
ovier NEIAEL 8 B e a ey B Proas e it U jgan)

G NG A8 B AR R Bl ation Nectae Rt Repord

i SR A Nogen R Nadianad Sy an BducationRevised);
Syt TN Lages NI

e, 3 Mo 3 and Uhater Naowd Devedvyang teaching skills in the
camars o, R Paghawt Open University press

Jbuina TG e Deemaaa of Blweation in Athica Ihadan: Helnemann

St AENE. MR N \‘;‘\"‘ ‘-.!.' N \\

S 0N i Hhasenaa el of the Changiog Trends in Public Primary
Miesoen i ow s Nigenia 107e- 2008 Unpublished PhoD. thesis,
cenpriend > Facwhy of T :-‘_\....‘l'“:\-‘uw'"‘\‘. of thadan, —

S S ooy Sewd Fiucenen i Nigeria Ibadan; Stirling-Horden

SO mde Mhe Nigeras Fducation Svsten: Past, Present and Future.

Lages Themnas Nelsoa Nigena bud

LRSS AN
-

1T

Scanned with CamScanner



|
| ]
{
i
/
'
F
{ i J ¢
4 ' TR ’
ll‘b J ' (5} ¥ } 5 oivg
baos Ao il gl ot AR R A9 i #
\ v A (Mg
! q Giud Vet 'i'.“l,"ﬂd’"
\ oot (M)
a v & ¥l ,wq-.‘ihq:\.'»i""\' e
. \ \ s (b ehah
. P . & e e -o.-l“.l.f.-’g’l PR
o 0 2w B By wh tisngh A (1) S8 gt bof FLgleny S ol Sl e AP ¢
LPrR ) Arin N

<t v B 20 bl aabatity

vy b o 3 Mg teie 0 [ Sianinls Vhita

Juical and Jrr et st B aton o g

" ) PR o s vpia of Lovissang Tt
J—— » R L L «-.:«-u;-u“m‘mm(!\" lelmﬂ'f.mh,f,
. e T o

e s TSI VGRS Al o Tranng (TV Hm!mrmt‘»mwxr'}'ﬁrﬁz

B e, L Paw o RNT “Bise b TN =
: Y,‘,.f, U B e iy o IS viow Baa Teuhnology Teacnars it Trowant (anssene VeI T .
' e i, i, T s . Dl Soxunke Saiy Olabany - ,

o < T . B o

; o Ry 3 NGURS o TR and Vocatonal Education ang Teanrg /% coimtees O RESSE

Sponr SEuEsand CDaienges ¢ A ICT in e 21° Century

ymarr .vga-‘_ et

- e
- e - AR _:ru.'u-m-\. ?”"d . N " .
i apa TeCTYRCS Zaucaton and Tenng _.,br:ehmmm_m;w

5 , ’ v
-
! - *~" s P ST SEON ’xw@ﬂmﬁwwrwm ¥ Sraz IR
I - - ’F_‘: e .,,,.‘_.__,_J». o o Thseae < " D N "
7 MG - . e ;a"f\,""‘aw C:'wws'adrmw:s rre OO Ry T MBI
E . ey - ;'“.-. ST BT )“ e T JSR08 TS Mm: Ouai P
- a 0
Pt iy Sl oy et PR ] s Srwegte Mager ¥
’&,*-v._,u-
rf : w.;'“ Rt o TR Eiliatalvids f'céaumuwrmewam Sesp®
: » Sotre .
i st .‘(“:—‘ﬂdf’.‘f‘i
; o R IO M,g by Jpimratin § oTPOMN. Dq-vnpvunewnm
ol ~.';wnurz AL g
‘ - ‘f;?.’w}@diﬁiw‘w

g AT i Md‘"fﬁ
e g § iharidy | v
e i et : 2 of Tr i I NG
™ _;,-.---,.x;g,,m g s .u*'mmmfr ey
o R ‘:(;& Shee T L 5 g e Mt MMW’“
: ' e e ¢ ppadiies T Wm*wn b Frgiin | dareing

Scanned with CamScanner



