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aching have changed

Abstract
The processes O second language

J  Communicative
response 10 these

considerably over the years an
Language Teaching (CLT) is a .
changes. FEarlier conceptions of language teaching "
Nigeria  primarily Jfocused on the mastery of
grammatical competence as well as @ teacher-dominant
class. The type of classroom activities proposed by CLT
has implied new roles in the classroom _for teachers an
Z’ZZ:" ’;f IZ zvgqevzr, in the Nigerian setting, the spirit an
SRR el orously pursued and
of challenges wha:giroom - -3 still plagued by a lot
and envz'ron,menz‘gl a"?;’dCher_,fzduced’ learner-related
discusses these cha[Znggsm‘azgmal’bdfc’d This paper
well as recommends

solutions that
- could :
situation. be applied to save the untoward

: CLT, compe
’ tenc 3
and learnin gp ¢, language policy, language reaching
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& is used chieﬂy for Conlmuﬂication and
| communication is only. possible through the instrumentatiop,
of a language. Depending on the medjym that is employed
the sender (source) can be the writer or the speaker and thc;
receiver can be the listener or the reader. For communication
to exist, the skills of language must pe involved based on the
dictates and demands of the situation and context. These basic
skills of language are speaking, writing, listening and reading.
Speaking and writing operate at the productive level, while
listening and reading exist at the receptive level.

It is pertinent also to understand the nature of communication
models and the theoretical approaches to how communication
works. Erlam (2008) presented three types of communication
models: the linear, the interactive and the transactional. Also
known as the active or transmission model, the linear model
portrays communication as a one-way activity. In other
words, the sender and the receiver are not the same as one of
them sends the message and the other receives it. The
interactive model views communication by employing
feedback as an essential or element of communication. Unlike
the linear model, the interactive model strikes a balance
between the sender and the receiver. The transactional model
draws attention to the process of active meaning creation
between the participants in a communication process. The
mport of this mode] is that meaning generation involves some
fO@ of negotiation, processing, assessing as well as filtering.
This mode] is 3 product of past experience, assumptions,
Perception ang the like.
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Laﬂgu:onance with the relationship between languay,
[n con that had been discussed earlier, |, %

- o n
communicatio - ) ‘

: learning are also non-detach
teaching and language 5 able, Ty

e allusion to language teachir.lg i_s a veiled referen,
Language teaching is viewed as the Overy
process, which aids thf: Ieame{'s .to ;C)IIan an iemde thei
linguistic experiences 11 a principled and co erept Way
(Goldenberg, 2005). It involves a proces-s tl.lat prOV{des for
genuine pedagogy, which makes for effective impartation an(
successful learning experiences. It also entails the procedures
that provide for eventual success in the development of L,
competence (Ellis, 2005). He further stresses that language
teaching presupposes acquisition — a pair contact with a first
1angu?.ge. Therefore, language learning exploits the linguistic
f:iegiszsaf:::le:};e StaﬂdPOinf of the first language in t%le
Nigeria, most usirs a?guag? (Griffiths, 2011). For example, in
of English the (target language) apply the

experiences that
they h : .
th Y have jn : .
€ (first language) to English g various acquired Ianguages

It ;

mak .
language learning.

th CStable A
ang ¢, Ia“guag h 2 Swa gual country and

Y as
Pime, - Merous ; Berian so. M0dous jnfyan e

Feder Men C
al Oulg b lgEIlQu ’ I‘egard
. 'ullent & bUted 4 gllages_ ICSS of the
8 lgel'ia(U 0 e di Cr. th'
dOfot Spog ? 18
» 2011 ) On of th
. e
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Co mmunicati"e Language Teaching (CLT)
A discussion of this nature will be obviously injudicio
without taking cognisance of what Communicative Languau:
Teaching (CLT) is all about, as it applies to the classroofrgn
ractice in Nigeria. CLT as an approach to language teaching
and learning cannot concretely be established as taking off at a
particular period. It 1s purported to have emerged in the 1980s
(Hiep, 2007). CLT refers to both processes and envisaged
targets in classroom learning. It could also depict the totality
of pragmatic application of pedagogical strategies, which are
well packaged to bring about desirable and satisfying learning
experiences i the learners. It also seeks to harness and
harmonise the tenets of formalism and functionalism with a

g competence and performance of the

view tO promotin
subjects for whom it 1S packaged (Orekan, 2010). He affirmed

the goal of a communicative method as that which revolves
around training learners to become competent ‘knowers’ and
cusers’ of language in all ramifications. He contended that
such users are selective and context-compliant in their choice
of words or structures, able to €xpress themselves proficiently
as well as have the capability to deploy their yarious skills 1n
the language so as 0 obtain the best output from their various

endeavours and careers.

Theoretical Frame of Discussion
It is imperative to situate competence properly in relation to

language teaching. By implication, teaching presupposes
learning and learning is all about acquisition of knowledge in
a field or profession. It 1s instructive and salient o state that
language policy has already set the tone and basis for the use
of the English language in diverse spheres of the Nigerian

~ 47 ~
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language o}ufnmstg education. The use of ¥ -

vitiated the i ction in all schools 2% SChOO1§ e
indigenou es t°O some  exy

(Arohunmolasc, 2006). S langua$g ent

eaching 15 aimed at m.ak'mg 1eamers
ciency in a specific area of stut()

Generally speaking, t
a language (scho Ty
ol Subj e(‘.t) _

attain a basic level of proft
nglish as

and the teaching of E
no exception, Even at the tertiary level of educ;at'mn R
) n »

enjoys the status of medium of instruction and for th
0

are majoring in the subject; they are still required
the Department of Genera] tsooifer
tug
£

General English in
ario, it therefore follow
s that Enetir .
nolick -
glish

Considering the scen
more employed 10 teaching in Nigerian schools ¢
other indigenous languages. OMpareg (,

The concept of CLT, as stated earlier in relation to ]
¢ . 0cC

geared towards ‘communicative COmpetaSSroom

ence’ 4

teaching, 18
d the front burner in language yg
¢ and

term that has occupie
more applicable to second or foreign language leamin
g The

¢ is eclectic 0 t 1
eoncep is ectic in that dweese shade§ of meanings a
1nterpretat10ns have been ascribed to it. Ogunsiji (0§
affirmed that Chomsky (1965) introduced the concept d
the intuitive lingust
ch an ideal native speaker/hearer possesa!

linguistic cOMP
knowledge, whi

s idea of linguistic competence has howee

instance, the notionol?

his language- Hi

been faulted on many grounds. For !
ideal native speaker s a react.lﬂﬂ;*"
Chomsky's linguistic competence, Hymes (1971 as“t,iir;
Ogunsiji 2008) ntroduced the qotion Of “comm?®

competence”.

etence tO account for
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tive competence, unlike linguistic competence is

Cotllﬂ“mi‘:a :
with the knowledge and ability which speakers

4 il

‘ ncerned
qeed 1O pOSSESS in order to use language in communicativ
ituations (Alo, 2008). Hymes’ notion of commum'cativ:
y competence ha's been expanded by language educators who
%, are practice-orlented, among them are Canale and Swain
X (1980), who argued that communicative competence involves
% grammatical competence, sociolinguistic ~ competence,
d strategic competence. To Alo

discourse competence an
ical competence, which he tags linguistic

(20()8), grammat
he knowledge of linguistic forms (sounds,

competence, is t
d usage) that enables the language user to

% lexicon, grammar an
|
roduce and generate utterances, adding that it 1 the

| knowledge of what is socially acceptable in language usc. In
other words, it relates to the extent tO which utterances are

iy produced and understood according to socio-cultural contexts
" and  conventions. Ogunsiji (2008) ~ viewed discourse
¥ competence as the mastery of the principles of combining

Fu grammatical forms and meanings in order to realise cohesive
n discourse. He a

R =

£

mg and coherent spoken Of writte
gy that it relates tO the mastery of verbal and non-verbal
s communication strategies that may be invoked to address
communication breakdowns that arise through factors like
rammatical form, OT inadequacies

o recall an idea Or &
as o

.mvm .fallure t
in one or more of the are

@, result of these developmen
e wider than Jinguistic €O
tence, the user of a

f communicative competence. AS
ts, communicative competence 1s
mpetence. To realize
language (learner O
tic rules governing
tors that constrain

f
Cew perceived to b

mew communicative compe
¢ teacher) should be familiar with the linguis

his language as well as the non-linguistic fac

the process of communication.

|
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th‘N iger - umﬁrous challenge

gcs t (her¢ are dleammg of the E i%
ch‘“‘"bwous B it JJs0 pertinent 1o sy =1
It g’ nfroﬂ 1 chools g teaChmg and langh‘ng
proble‘nslegeﬂ e & of laﬂgua sint, 25 it 1s the medjy,
mgageﬂ i remalﬂsafoc aly all subjects/ CO“rSeslf
wh Er@lSh v ching of ot on Janguages like Freflc
insuucgoﬂ in th;luﬂl /syﬂabus thls development Over the
eSO qsive. B e over the i incompetg,
has been 87 ¢ The persistent high failyre Tatg
. USES of E " <aminations, especially the
of Nige e and condemnation frop, the

English 1anguage culafly parents, language eXperts
Nigerian public, part ¢ The decline, non- -performance ang

ernm
«cholars and go;’ omers (studerts) in English in Secondary
mcompefﬂ;ce :n .t the tertary institutions could be traceq t

ihe foundation level which 18 the primary school (SOfOWOra)
¢

2014).

One of the odds against CLT is weak policy implementatiop
(Musa, 2012; Adebanjo, 2012). It is not an issue of contentign

that Nigeria is a multilingual country going by the plurality of
languages that exist in the country. Besides, at th
school setting,  some researchers,
Macauley and Sokoya (1989)
emphasised the ; Importance 3

€ primary
including Fafunwa,
and Goldenberg (2005), have

ld’s mother tongue as  the
ols. Further still, the position of
ong] ohcy % Ee:ilt s clearly stipulated in the 1977

Ucation, Which wag geared toward

~50~
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In addition to all these developm

Education (NPE) o
Government of Nig

—ning Nigeriad languages alongside English. Although
- ¢s view that indigenous languages In

e governmen e
ol er::ihi -1m of instruction in lower
N:lixary .o this “patriotic” effort on the part of
i jon, policymakers have helped

and by extensl
directly in the unofficial mutual use of English

languages by tutors in schools.

overnment

ents, the National Policy on
f 1998, as declared by the Federal
eria, also stresses the importance of
as being instrumental to the competence
of the Nigerian child. According to its policy statement, the
medium of instruction in the primary school shall be the
language of the environment for the first three years. During
this period, English shall be taught as a subject. From the
fourth year, English shall be progressively used as a medium
of instruction. This declaration is quite instructive that the
mother tongue, possibly first language, or the language of the
immediate community (LIC) should be the medium of
communication in the pre-primary and junior primary levels,
while English is to be taught as a subject. English is expected
to be introduced as a medium of instruction to pupils in the

indigenous languages

higher primary level and at the same time to be taught as a

subject. It is quite disheartening that the reverse is the case.

Some schools at present do not conform to these policies
(Ogunsiji, 2012). In some schools at present, particularly in
pl.'ivate schools, English is introduced to pupils right from the
kindergarten stage. Poor policy implementation is, therefore, a
snag to an effective and efficient CLT.

_
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}L)e Nigerian languages 0 not hay, 3
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tier, p, St Nigerian lear €rs/ug rs 8lish ha thej,
Other ¢, € before the ame 0o ¢ t wity, the nglisy
Ianguage IS Simp]y, reg Onap) and ¢, for pupils/learners
to asszmllate C Ncept h Casily thejy ‘ac(ustomed’
Ianguages 0 as tq hay Soung footmg In them, Baseq on
Faﬁmwa, ACayley, an koya’s (1989 ubmissron, the peg
education 4 chilg C Cat ¢y fun entg] €IS thyy
Which €S thrg IS t Ught i, his ; digen, I N8uage
It hag b Verre Usa (2012 tha sychologr aly, the
Prope, d dey, l Pmen; of Chij] 1] Mooth a4
ffecuve fang N such a chjlq Is boung With Mterrypteg
Use of ge in Ich h ACquireq Ir experience
n [ife 4 Code (lan age) in Ich he % dreamg gl
thing M whicp, he ¢4 difficy] T SIess expregs
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.In the same vein, Okesipe

er, which
cludes speaking and writing, are used in language tt; create
something new as well as to combine sounds to create words
nd sentences to relate information, experience, etc. Receptivé
kills are used to receive information, feeling, etc. The
importance of these language skills cannot be negotiated in the

learning or acquisition of any language.

Listening is instrumental to learning, especially a language. It
is said to be different from hearing. This probably explains the
reason for the incompetence of some learners of English in
schools, especially at the primary school setting. Some
teachers assume that their learners/pupils are listening; and
for effective listening to be realistic as far as CLT is concerned,
attitudinal, informative, appreciative and critical analytic
listening should be imbibed. It is, however, disheartening to
~ know that pupils are not familiarized with audio and audio-

* visual aids that could enhance effective learning of a language.
on listening as a howling challenge to the attainment of
nicative language teaching, particularly the English
there is absence of motivation that could stimulate
skill of language learners (pupils). For instance,
loud reading of comprehension passages,
n of poems and allied tasks that could
and learning are often relegated to the
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educated is a departure 'from R 4t Sofhe
ertiied” educated Nigerians 6o not Spe‘j‘k the langr,
intelligibly enough. While it could be permissible ¢, adm; 8e
the influence of Nigerian languages on the English langy, 3
inevitable, a major challenge which some Nigerian le
encounter in the process of leaming the English h ¢, do

the variety of English that is taught by the teq
2009; Ellis, 2005)

Nigerian users ©

communication

€rg

With
Cher (Akand e
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ighﬁghted earlier, reading 1s a receptive skill of
b it enables the individual to accu
F 1ang“age’ A odele (1987) affirmed e
| ledge y that many English
0™ ” Jearners do not perform creditably in the 1
wogP38”  and it difficult to e
. they . read and understand passages,
paragfaphs and eveg questlon§ successfully, at least with
minimal comprehension. Reading evidently comprises two
; nterd.gpendent fundamental processes. These are the visual
and the mental or intellectual (Mabekoje, 2011). A critical
aspect of reading that has often been sidelined or jettisoned 1s
the reading technique, popularly called the SQ3R. It 1s a
reading comprehension technique introduced by Francis
Robinson (Okesipe & Okolo, 2013). The acronym SQ3R, also
QRRR stands for Survey, Question, Read, Recall
and Review. It is a method or technique that is useful because
it assists 1n maximising the benefits accrued to the reading
task, thereby creating avenue for extraction of relevant
information that are contained in the material as well as
retaining the information 1n mind. However, learners of the
English language arc not usually made to undergo the

SQRRR.

known as S

ique which is survey enables the
itle, contents, chapters, headings,
hapter summaries, among others.

t of the technique enables the
questions about the
eds to read the text
ntion ftO relevant
Recall enables the

The first step of the techn
learner to have a view of t
sub-headings, illustrations, €
Question, another componen
learner to ask himself some preliminary

text (passage)- Thereafter, the learner proce
d m detail, paying atte

consciously an
h stands for

sections. The second R, whic
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Wgh last R which s called Review avails the leame: Ieading" !
The rrying out a re-examination o threader)‘ /
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the opportunty ' readi i
A fimes, some eSS require - fe-Teadimg G

rehension. Unfortunately, this reading techniqe 1 :1!1 |
d by learners in the process of leamip, ﬂft
¢

T

comp
adequately employe

English language.

S

One of the challenges which the leg'eria-n Iee.Lmer s of Englig,
have to grapple with is writing. Writing 1 ?ald to .b‘.? arduoy
and tasking as it is a conscious and demanding activity (Egbe
1996). Tt requires the writer to transpose his 1ideas ang
thoughts into a coherent passage that could be read and
understood. At the lower level of learning the English
language, some pupils are poorly motivated. Ill-motivation |

often rgsults in the production of incoherent and incomplete |
€Xpressions or write-up. Also, learners at the lower level of
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Although the chalkboard, textbooks, radio/television and film
have been used over the years, none of them has quite
- jmpacted on the educational process like the computer
(Aduwa-Ogiegbaen and Iyamu, 2005). As commendable as
| this fact could be, it is equally true and worrisome that the
| influence of technology has worsened the performance of
Nigerian learners/users of English. The advent and use of the
social media, which comprises Facebook, Twitter and Youtube,
among others, has engendered a distinct form of writing that is
a clear departure from the conventional form. Teachers of
English have to contend with the use of English by learners
which possibly is the offshoot or resultant effect of the social

media in the essays, letters and other types of composition
from their learners (Orekan, 2010).

Another problem is that of curriculum materials (Musa, 2012).
In view of the fact that there is a proliferation of publishers,
| such as Macmillan, Evan Brothers, Longman and others which
operate in concert with the National Educational Research
Development Council (NERDC), quality course materials and
supplementary books are grossly inadequate in English and
indigenous languages. A situation where learners and teachers
alike do not have quality curriculum materials will
automatically spell doom for language teaching and language
learning. Similarly, learning environment (classroom setting)
constitutes a tragic impediment to the learning and teaching of
languages, especially English in the Nigerian setting. The
educational system in Nigeria, particularly in public schools,
is bedeviled by overcrowding. A situation where there are
more students/learners than a teacher could cope with will
surely not be result-oriented (Griffiths, 2011). Overpopulation

— — o e — — — —
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etent. The ability to speak a language does not

ore inco™ .

essall confer on 0n€ the status of a teacher. Some
'i n::che P of {anguage, especially English are said to be bereft of
i Kills of language. Blame has often been apportioned

the baSiC S .
larly English, on account of

\ .

N t0 teachers of languages, particu

§ -emal performance of their students/learners in both
that are not well

ublic examinations. Teachers
versed 10 the basic concepts of the English language will not
eerctedly become magicians, who will turn out competent
d users of the language overnight. Competence in

Jearners an
English and indigenous languages at the upper

the use of both
| and lower level of education, respectively is the master

Jeve
key that will open doors of various fields of study to the

Nigerian learners.

The Way Forward

Nigerian public €
multiple pathways t the teaching and learning O

second language. The classroom setting is still beset by
qumerous and varied challenges that are complex but
surmountable. This can only be achieved 1f concerted effort 18
put in place by all major stakeholders in the education sector.

hat teachers play crucial role in the

It is an undeniable fact t
dissemination of information and transmission of knowledge.
lity of a teacher will have

It is therefore imperative that the qua

a commensurate effect on the learners. As it has been
highlighted above, Some language teachers are not competent
in the delivery of the basics of the languages they teach. Since
1f.:amers look up to the teacher as authority, they are at a high
1'18? because they accept anything that cOmeEs their way as
being authoritative and correct. One sure way of getting out of

hools are far behind time 1N offering
f English as a
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this logjam 1s to restructure the recruitment Process

teachers. Knowing full well that appointment and Promoy,
of teachers is the exclusive duty of the government, Qualiy
and competent teachers should be absorbed to teach learpg,
in languages. The quality of teachers on ground will go a long
way in putting the learners on a sound footing.

It is also not sufficient having quality and competent teachers
of language in place. One of the features of language i
dynamism. Since language is not static, it is incumbent on
government, corporate organisations, non-governmental
organisations and well-meaning individuals to avail language
teachers, especially English, the opportunity to attend
conferences, workshops, seminars and the likes that will assist
them (teachers) in updating their knowledge. It will equally
enable them to share their experience in the classroom with
their counterparts as well as ask questions on the challenges

they encounter.

Furthermore, teachers generally are not well motivated and
this often has a negative effect in the quality of what they
teach the pupils. Some see and embrace teaching as the last
resort. A situation where teachers are not regularly and we

paid will birth poor delivery and engender absence of interest
It is therefore, imperative on the part of government and
private school owners to ensure that teachers are well paid aI,l

regularly, in addition to other allowances/incentives. This ¥

prompt them to be alive to their responsibilities. T eachers ;‘:
also expected to ensure that learners participate in
activities in the classroom. Since CLT is Jearner-base®
teachers will do well not to dominate the class. They ar€ ©© b

o Bl
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a tator and monitor while the earners pa
Al the activities required by the cumculum,

Another problematic area that has to be dealt with is I

okills. These skills are very essential to the com
lez 1ers of language. At the primary school setting,
achers will do well to introduce recorded material
udlo and audio-visual aids (Sofowora, 2014). Tt _
necessary and imperative because pupils are easily attracte it
pictures. As a means of making them to be attentive (listening)
ffective, this method becomes inevitable and desirable.
dd1t10na11y, learners’ motivation and interest can ©
f mproved and sustained when they are subjected to story-
telling, loud reading of compre ehension passages, impromptu
recitation of poems and allied tasks. When these have m

'cventually achieved, the teacher can proceed tO introduce

‘tasks on subjects that are not entirely simple. Listening as 3
as it affords the teacher

Sklll is quite instrumental to learning P
T‘Q make on-the-spot assessment of the learner(s)- ol .

aking as a basic and productive skill in language

Scanned by CamScanner



Humanities Vol
o FAIS Journal of (e ame XIL Jyy g

qsure that accent, StESS and intonation that are i Confony
e

with the conventional standard are adopted.

The dissatisfaction being expressed In some quarters has &

with the reading culture that 1s gradually dying in Nigery
Reading is a receptive skill in the written mode and j
broadens readers’ horizon and is important for independe
studies. The goal of reading is comprehension. It has bea
observed that language learners do not do well in their studies
and examinations due to bad/poor comprehension. T
overcome the problems that are associated with reading'by
language learners, Mabekoje (2011) proposed some strategies
These include: the synthetic approach, analytical apprOaClz
alphabetic method, phonic method, look-and-say method 2°
language experience method.

: smal
The synthetic approach has to do with the starting Of

1 e e sucC
UIIS of writing and building them into larger units,

b
Words and sentences. The analytical approach . maﬂ:dany
Starting with relatively large units such as words, I_’hrz),sIl F
sentences, which are broken into smaller i of 1
alphébetic method, learners are to learn the 1ett€f5r for™
English alphabet, both capital letter and skl beﬂ);

€ 1€tters ar wo
el ined i Jes an
Sent ater combined into syllab ches 50Ul

€ .
ellces afe Introduced. The phonic methOd te? Jetters: Thi:
“sSociated with Jetters and combinatio® the word

1

tcl)l(:ku::?::{a;n ethod is a whole-word mzt_h;d aS.S med:;g;
iateq wlilaf; used in_teaching reihm v;/hile al,zzg“‘i’

%d has Jiny w:thanalyncal approa ro’a e ﬂ;n“aga i»

€Xperience oy the synthetic apP of

e
od places attention on the Y
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the teaching of initial reading. It is 5 method
prominence to listening, speaking and writing, -

that gives

Writing is a visible aspect of learners’ Incompetence when it
comes to language use (Aduwa-Ogiegbaen & Iyamu, 2006).
Most learners/students pf:rfonn badly in written and spoken
aspects l?eca'use of their inability to express themselves
correctly in simple English. Some are ignorant of the approved
orthography. Learners’ answers in the English language are
replete with faulty grammar and structural English. It is
disheartening that having been taught English for quite a
reasonable number of years, some learners and teachers alike
still demonstrate errors in the fundamentals of the language.
SAs a way of getting rid of this unwholesome development
that is associated with writing, teaching of writing at the lower
f level should begin with spellings, direct copying, fill-in-the-
i blank frames, use of substitution table through the stage of
! model imitation should be taught and practised. In addition to
these, cloze passage could be introduced where slots/gaps that
require context-sensitive words or structure are left open for
learners to complete. This will ensure that appropriateness of
| word choices in learners has been imbibed and achieved. In
h addition to this, learners of the English language should
! demonstrate a degree of consciousness by making the
distinction between the formal and informal contexts of
edia such as Facebook, Twitter and

|
\
b
§
1
i
y
N

—
——

=

language use. In the social m
Youtube, among others, language, especially English, is used
for personal and intentional effects. Therefore, the use of
English that manifests in the social media should not be
employed in the conventional/formal setting of education.

TR e, . e =, T
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300 B pO].iCieS in this I'egard. In

_' e L . d enforcing y .
= mjf momtqrmih Zn . ylum of language teach%ng in
addition to this, = 4 in such a way that it wi]

| SChOOIS L ﬂ?: ::lrleye gual nature of the Nigeriap
acc(.)mmO:::e The socio-cultural beliefs and practices ijp
;I;;:;:,n:m c.ioubt, have influence on the use and learning of
English. This will assist learners to l.cnpw how to use the
English language for a range of' different purposes ang
functions. Not left out is the choice .of materials that are
employed in language teaching. Materials, such as textbooks
that are officially recognized and recommended for language
teaching, should be strictly used. Bringing in or ysjy
materials that are not approved will erode the aim and
objective of language learning that some Nigerian languages
lack. It is also on record that some Nigerian languages lack
should be geared towards their

orthography. Efforts
standardization. A language without orthography is definitely

not a good candidate in the aspect of language teaching and
learning. Therefore, efforts should be made by language
experts and policy makers to ensure that such languages have

orthographies.
¥ -
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s in schools as teach

teachers work under stress as
These are issues that should be practice

;@me schools do not have functional libraries and where they
emst, the bookshelves are nearly empty. In some cases, the
tavailable books on the shelves are musty and outdated'. For
hn'guage teaching and learning to be effective, thf:re is the
peed to have state-of-the-art language laboratories. Mf)st
schools do not have language laboratories, let alone having
one that 18 technologically up-to-date. This problem is largely
traceable to poor funding. Consequently, it is recommended
that the stakeholders 1n Nigeria education should see to

adequate funding of the sector.
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monitor while the
ctivities 1n the classroom. CLT _
from a teacher-dominant

role of the '
Jearne€rs engage in diverse &
therefore, 2 marked departure

‘ (Richa.rds, 2006).
social interaction and we

nction properly in all facets of life.
associated with language
the English language in
e challenges such as lack
inadequate ©Of poor

language; poor policy

—— .
R T T o

S—=Terre

actors and stakeholders dutifully and willingly join hands
together to tackle the ills that plagu€ the teaching and learning
rly English. A holistic and pragmatic

of languages, particula
approach will engender a system where the English language

learners will achieve competence,
English as a Second Language (ESL) users.
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