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Titds study wias designed to explove Nigerian students' behaviour patterns in terms of Type A and Tiipe B. It determined
the prevalence of the behaviour paiterns among ihe students and any possible demographic difference. It also
established the influence of the belhaviour patterns on the academic performance of Migertan studenis fn hivhsticke tests
of the two gate keeping subjects. The papulation for the study comprised .rz;é'! senior secondary school students in
Nigertan public secondary schools from which a sample of 1125 students was drovm using mudtistage epmpling
technigue. Two instruments were used for data collections viz: questionnaire on behaviour paiterns of recondary schaol
stuclents and an Academic Performace Scale (APS) targeted at the two core subjects. Data were analvaed using t-test,
two-way ANOVA, Mann-Whiiney U test and Kruskal Wallis I text, The results shoved that most of the studenty
demonstrated Type A behavior patterns (TABP) while only few of thiem demonstrated the possession of Tvpe B behavior
pattern and was found to be significantly different between male and female students, as Zreater percentage of e
students were TABP learners than the female students. However: no significant difference wid found on the basis ol their
agesand their family tipes. Theresults showed that the students'performance was generally poorver in mathematics than
in the English Larguage test. The behaviour patterns has no sigmificant influence on the students' performance in
English language, however, demographie variables of age and fumily types were found to stgnificantly interact with the
Studeniy' behaviowr patterns inits influence on the performance of the learners in English Languoge . On the contrary,
the students’ behaviour pattern was found to have significant influence on the students performance in mathematics and
age was found to significantly interactwith behaviour pattern in its influence on students’ performeance in mathematics
but gender and family types has no significant interaction with their behaviour patterns. [t is recommended that
curriculum experts, developers and reviewers need to take info cognizance the students behaviowr patterns particsdarly
with regards to their learning af the two gate-keeper subjects. i
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Introduction the outcome. Ttis also expected to have a clear line
A high-stakes test is commeonly described as any drawn between those who pass and thoss who fail.
test that hes major consequences on the testees or High stake tests are commonly known to

15 the basis of major decisions about them (Togut,
2004). The results of such tcsts are seen by : ;
students, teachers, administrators, parents, or the: employment tests, university-entrance
general public as the basis upon which important examinations, driving licence tests and so on.
decisions are made and that immediately and !
directly affect them (Salehi, Karimvand & s : i i
Nazeeini, 2011). These definitions seem to posit specific in cases where the risk of failing the fest in
that a test hﬂlﬂg hlgh srai;cs is not a characteristic a E,IVEE mbje-[:t isa _jre;-r{‘quiﬂtg to usability Dfm:i;
of itself, but rather of the consequences placed on

include school-leaving examinations,
However, high stake testing may become subject-

successful - performance 1 other subjects, or
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where a successful performance in the subject is
made eompulzorily complimentary to successfil
performanee in other subjects. For instance in
MNigema, English Studies and Mathematics are
considered as gate-Keeping subjects across all the
levels of educational pursuit of every schicol going
mdividual. Inynany cases, successful performance
of learners in these subjects are pre-requisite for
promotion at the primary and secondary school
levels and is reguited in many cases for admission
of applicants into tertiary edusation.

s N FERIGRR Ly attention is, piven to

Fol. 7, Nos. I & 2,

charactesistics . posscssed by & person that
uniquely influences his/her cogrnition,
motivations and behaviour in various situations
{Ryckman, 2004). Itmay include one's qualities or

~ attributes, the way one really is, onc's general

habitual behaviour such as politeness,
submissiveness, agreeableness and so on
(Olowonirejuaro, 2008).

Human behaviour pattern was first
described in 1959 by two cardiologists, Meyer
Fricdman and Ray Rosenmen while attempting to

o, E8tablish a link between personality and coronary

the teaching and learning of these subjects at the
primary and secondary levels while other subjects
are only allowed to come up once, twice or at the
maximum thrice in a week. At the tertiary level of
education, subicet clectives in the two subjects are
made compulsory for vintually all the students
particularly for those whose courses are not
directly related to the two subjects. In fact, even
parents consider successfill parformance in the
two subjects as top prierty before considering
other subject with the belief that such other
subjects could be remediated. Itis in this spirit that
extra lessons, home coaching, holiday lessons are
commonly targeted at the pate-keeping subjects,
Consequently, research alleniion at improving
lewmmers' perfonmance in the subjects seems (o be
preponderant.

However, understanding the leamer's
behaviour pattern can be a veryuselul approachto
designing effective intervention into helping the
leamers to master the subjects and consequently

erform betler at their examinations. Behavioor
pattern ecan be defined as a . psychological
construct that helps in defining an individual's
likely disposition toward an object or event (such
as an examination) (Parker, Spears & Jones,
2002). More technically, behaviour pattern
represents a dynamic and- organized set of
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heart disease, and identified the Type A and B
behavioural continuum (Jenkins, n. d.). Although,
these types are usually studied under the topic of
stress (Abueita & Bakkar, 2005), type A behaviar
and its relation to pcrson health/heart discase has
been one of the most mtensively studied topics in
the stress field (Schaffer, 1992)

“According to the author, Type A
behaviour pattern is an obscrvable set of
behaviours or siyle of living characterized by
extremes of hostility, competitivencss, hurry,
impatiencs, restlessness, aggressiveness
(sometimes stringently suppressed),
explosiveness of speech, and a high state of
alertness accompanied by muscular tension. The
Type A Behavior Pattern could be defined as a
construct that characterizes individuals who have
a highly competitive desire for achievement and
recognition, along with a tendency (owards
hostility and aggression, end an extreme sense of
urgency (Vera-Villarroel, Sanchez & Cachinero,
2003). The Type A person is always secing
objectives and challenges to overcome. Ile talks
fast, acts fast, interrupts and shows signs of
impatience (Evans, 1995).

Type A behaviour pattern may also be
accompanied by certain physical features such as
facial tension (tight lips, clenched jaw, eic.);
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tongue clicking or tecth grinding; dark circles
under eyes; facial sweating (on forehead or upper
lip) (Jane-Frances & Ebele, 2012). Jenkins (n. d.)
argued that people with strong Type A behaviour
strugrgle agair;st the pressure of time and the

challenge of responsibility but noted that Type Ais -
neither an external stressor nor a responsc of strain
or discomfort, actually it is more like a style of '

coping.
Jenkins posited that the intensity and

frequency of Type A behaviour jncreases as -

societies become more industrialized, competitive
and hurried. Type A behaviour is more frequent in
urban than rural areas, in managerial and sales
cccupations than among technical workers,
skilled craftsmen or artists, and in businesswomen
than in housewives. Also Mathews and Glass
(1981) suggested that this type of behaviour
patlern might be the one reinforced by the
conlemporary western socicty as there are rewards
and opportunities te those who can think, perform
or even play more rapidly and aggressively than
others. It should however be noted, according to
Rosenman and Friedman (1974), that there are
degrees in the intensity of this behaviour pattern
demonstrated by an individual. .

At the other end of this bipolar
continuam, Type B persons are more relaxed,
cooperative, steady in their pace of activity, and
appear more satisfied with their daily lives and the
people around them (Jenkins, n. d.). They are
characterized by relatively little or non-habitual
sense ol time urgency, non-competitiveness and
lack of aggressive drive, almost exactly opposite
of Type A behaviour patterns (Rosenman &
Friedman, 1974). They respond to contingencies
as a means of coping with events of life threvmh
relaxation and by slowing down in their efforts,
they master the situation (Mathews & Glass,
1981). People in this group can be identified if
they play so as to find fun and relaxation; relax

Behaviour patterns of Nigerian Senivr Secondary Schooi Students

- =without guilt, just as they work-without agitation;

and habour no frec floating hostifity while fezling
no need to display or diseuss sither fheir
achievements or accomplishments unless such
cxposure is demanded by the situation.

_ Although, Type A and B behaviour
patterns are-popularly discussed in relation 1o their
link with coronary heart disease (Jenkins, n. d) and
under the topic of stress (Abucita & Baldkar,
2005). exploring their linkages with individual

- performance i§ quite imperative, given the fact

that some of the characteristic features known ta
be found among Type A persons can also be linkad
to high educational performance, particularly
when the stakes are high. Actually, only very few
researches have been found m this regard: for
nstance, Lee and Gillen (1989) reported that

Glass (1977) found that the relationship between

Type A and performance may have come from the

Type As' desire to exercise personal control over

the outcomes of their action, and to master their

environment, They also reported that Type A

students camed higher grade point averages than

their type B counterparts in academic scttings

(Ovcharchyn, Johnson and Petzel, 1921; Waldon,

Hickejr, McPherson, Butensky, Gruss, Overall,

Schmader and Wohlmuth 1980), Tt is in the view of

the foregoing that the current study was designed

to achieve the following objectives:

L To determine the prevalence of TABP
among the Nigerian stud ents

ii. To examine any demographic difference
in the behaviour patterns of Nigerian
students, -

iii. To-establish any significant influence of
behaviour patt'erns on the academic
performance of Nigerian students in high
stake tests.

To achieve the stated objectives, two rescarch

questions and four research hypotheses were

posed thus:
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Fol. 7, Mos. I & 2,

! 15 Research Questions

What are the behaviour paiterns among

senior secondary school students in Nigeriz?

2. What level of academic performance is
observable in high sake tesl among senior.

secondary school studentsin Nigeria?
II.  Research Hypotheses ,
. Hypothesis I There 18 no significant
gender difference in the behaviour patiemns
of senior secondury school students in
MNigeria,
b, Hvpothesis 2: There is no significant age
differenee in the behaviour patterns of
senior secondary school students in
Migeria,
Hypothesis 3: There is no significant
dilfcrence in the behaviour patierns of

LT}

seator secondary school students in Nigeria
on the basis of family types,

d..  Hypothesis 4: Secondary school students'
behaviour patterns has no significant

Table 1: Demographic Distribution of Respondents

influence on their academic performance

Methodology

This study adopts & survey research design, The
population for thiz sudy comprises all' senior
secondary schaol students " in Nigerian public
secondary schools, The sample was. drawn using
multistage sampling technique. In the first stage,
one state was selecled randomly from each of the
six geopolitical zones of the country. The list of all
the schools in each of'the states was obtained from
their respective State Ministries of Education, out
of which one school was sclected from the list
using dip hat random sampling technigue. In each
of'the schuols, two hundred students were selected
from S8 II classes by simple random sampling
technique Lo participate in the study, Out of this,
six students in a particular school declined to
continue with the study at 2 particular stage, The
demographic features of the respondents are
shown in Table 1 below:

Warighla States Frequency Percent
South Souih Delta 185 16.44
South Fast Ebonyi 120 16.00
North West Kano 200 17.78 ]
North Central Kowara 187 16.62
South West Clsun 1893 17.15
MNorth East Tarsba 180 16.00
Tatal 1125 100%
Gendaer hale 6l3 54.5
~ Female 512 43.5
Total 1125 100.0
Age 12-15 574 51.0
: 16-19 551 490
Tomal Hanl12ZS 100.0
Monogamy 435 38.7
Family backeground Polygamy . 418 172
: Separated 272 242
Total 27 1000

177



(Hhesinm A. 2

This study used two mstruments for data
collection, The first was a guestionnaire’ ttled
“Quastionnaire on Behavioiral patterns of
gecondary school students (QBPSS)”. This
confding items that were adopted from Alao
(1989) which was in trn adapted from Sharma
(2007). It containg 20 items reflecting the four
' majdr sections of TABP namely: competitiveness,
achievernent, striving aceressiveness (hostility)
and impaticneischse of time wurgency. The
response patiern used on the instrument was the
four point Likert formuat- almost true of me,
sometimes true of me, rarely true of me and never
true of me. They were scored 4, 3, 2 and |
respectively. The ¢ccond mmstrument was an
Academic Perfurmance Scale (APS) targeted at
two subjects commenly regarded us having high
stakes— English Language and Mathematics, with
each subject constituting a section, Each ol these
sections consisted of twrenty mmitiple choice items
constracted by six subiect matter specialisls from
sccondary schools in Tlorin metrepolis. They were
known to have obtained g Masters' degree in Tests
and measurement in addition lo their Bachelor's
degree in teacher education with specialization in
Inglish and mathematics . respectively. The
gquestions were set in conference and were based
on the approve SSCE syllabus. The respomse
format of the ftems consisted of four alternatives
which were scorcd rght or wrong such that every

right _chaice carries one mark and the wrong
¥ i e A P g o " - “r o e

alternative choice earn the respondent no score.
Although the QBPSS has been earlier validated by
Alao (1989), a re-validation was carmied out when
the validity inforrsation was not available, This
was carried out by pilot testing the QI3PSS on 50
students of Osogho Grammar school who were
not actually involved in the study. The data so
collected were b'.l:lbj;l'.‘ﬂfﬂii tn 8 Tactorial validation
using Principal component analysis, pnncipal
factors were oxtracted after interacting of
cormimalities. Factors with eigenvalue greater

Behavionr patterns of Nigerian Senfor Secondwy School Students -

than 1 were retained for rolation. The procedwe
yiclded three faciors and this was also supported
by the seree plots: Although, more than vac factor
were extracted, ut (here was 4 dominating first
Factor and therclore il can be concluded in line
with the rcecommendations of Wibarg (2004) that
the instrument is valid enoush for measuring what
it was desipoed for. The reliability anslysis was
carried out using test-retest amd internal

=

consistency approach. These yiclded (1L837 and

0.793 respectively. This shows that the instrament

. demonstrate substantial reliabality and will vield

stable rasults. The APS was validated in two ways
— gonternt validation and the use of expert
judoment. In the Orst inslance the items were
subjectad to comtent validation wsing a fable of
specification to ensure that the items were
represented necessary sections of the secondary
school comicubym and in the second instance the
items were presented to test experts in English
languape and Mathematios in the Department of
Teacher Education of the University of Ihadan,
Thadan, Nigeria. The correctinns pointed out and
othar sugeestions were incorporated mlo the final
version of the instrument, Data znalysiz was by the
use of appropriatc descriptive and inferential
statistics

Results

Research question 1: What  behaviour pailemns
ate commonly observable among senior
secondary=chool students m Nigeria?

In order to answer this research question,
the items on the QBPSS were scored as earlier
deseribed and the resulling scorcs wers canmlated
to congbitute 4 messure of behavier paterns.
‘Those who scored more than 60 on the measure
were said to bypily Type A behavior pattemns while
those who score 60 or less were desenbed as
possessing Type B bebavior  aatterns, the
catﬁgm‘izaﬁuns were myen a deseriplive acalysis
and the resulliy presented inlable 2
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Tabl: 2: Behavieur patterns nftheNigeﬁnn secondary school students

Behaviour parterns Frerjuenoy Parcent . ;
TEREP 358 318 ] i i
TABP 756 BE.1

 sise mﬂ#ﬂ'ﬂfﬁ'ﬁ*mw'wﬂmmm 1125 T i i Eide iy

Tuble 2 shows the behavior pallerns E-I:rl!rllri:]l!l]!-};

vhsgrveble among semor secondary schoal
studzmls in Wigeria. It can be seen fom the table

that most if the students {68.1%) demonsirate
Tvpe A behavier pallemns ([ LABE) whﬂc only
31.9%% of the smderts under study demonstrated
the possession of Type I behavior partern. It can

therefore be concluded. that most Nigerian

studznis are ol Type A hehavicurpatierns.

Rescarch guestion 2 What-level of academic

per forinance will - scmiar sceondary  school
studenls.m Ni gLria d¢mﬂn5tratemh1gh sake tests?

. To answer this research mlr:qtmn thehizgh
stake tests af Eng]mh and Mathﬂmmc:a to which
the learners were exposed to were Lll_chr:rmmuusJ ¥
scored right or wrong, The resul Lii_ug SCOTES Wale
cmnulat-ed to form the respondents' score in each
of the subjects. The deseriptive statistics of the
students' seores are presented i dable 3.

Pable 3: Performance of the Nigerian secondary schoolstudents in two high stake tests

Etatictics Mathematics Englsh Language

i score 0.00 0.00

Mlax, Store &.00 1700

liean scare 424 3.08 : L L
Stand. cev. 197 4.42 :

Tahle 3 shows the students” performance in fwo

high stake tests. It can be seen that the students'

performance was poorer in matheratica(x=4.27)
thun in English Tangaage (x = 908} Also the
maximum scores ol aosimilar spread (English =

17 and Mathematics = 81 However, the scores

were mnre  scatteredly distrilvted “around the '~

mean value o the English fest (S 10, =4.42 ) thanin
the Mathematicstest (5. D= 1.92).

Research Liypotheses

Hypothesns |: There i no significant difference in
ihe behaviger patterns of senior ae:uudarj.f-sglmul
students on the basis of their demographie
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variations of gender, ageand family types

To tesl this hypothes:s, the stadents'
behavior patierns across types A and ‘B weie
subjected to non” parametric tests of dilference
nsing the }Encimd'mnﬂgr'aphi_c veriahles az'the
differentialing ones, that is,
Mamm Whitney U test and family types using
Kruskal Wallis H test (T‘hié is hecause the data on
hehavigur paﬁcn.xs arg mtl:;gltu'ica.l}'. To promolc

gender and age, via

understanding, the results are presented along
with ;H.. ;rq:és—tabuhlian between the behaviour
types and gach.of the demaographic variables. The
resulis arepresented intebles 4and 5.
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Table 4: Difference in the behavinar patterns of senior secondary school sindents on the bsis of gender and

nge
BPp Total MWigan Sum of Mzrn Whithey Sig
TEBF TABRP Rank ranks U
; 153 460 ao2.10 A69090 132957 | 0.000
male 613 (54.5
i (13.6%)]  (40.9%) L
EEMDFR 6 I0e 51518 264285
female v 5312 [45.5%
{18.35¢) (27 .2%) { J )
_ 58| i T6h 1125
Total
{31.985) [Bz.a5) {100.0%)
1 12- 179 305 = ‘567.09 325507.50 155791, 50| Q.59
15yrs [15.99) asamy| =7 (FLOM
16- 120 371 LEE .74 Z0TBE7.ED
Ape 4 :
B 19yrs (0 |1 Eaom| 57 149.0%) :
3593 766 T125
Tusal
(31.9%) (62.1%) (100.0%}

Table 4 presents Lhe difference in the behaviour '

putterrs of senior secondary school students on
the basis of their demographic wvariadems of
gender and age. It can be seen from the tablethat:
there s 2 sigmificant diference between the
hehaviour patterny of male and female studenis,
(Mann Whitney U = 132937, p=< 03} while o the
basis of age there exists i s guilleand difference
(Mann Whitney U = 155791 p = .08). The cross
tabulation aspect seem o support the resilt found
using Mann Whitney 17 test as preater percentage
of male studenls are TABP learners (40.9%) than
the female students (27.2%). Canversely, a greater
percentage of female students (13.3%indicated
that they possess TBBF than ther male
counterpart (13.6%), A similar appoach was |

adopted to ind if'a significant difference exists on
the bagis ol their age groups of 12-15yrs on one
hand and 1§ lo 19z on the other, Table 4 also
shows that there s 1o sigmificant (Mann Whitney
U= 1535781 p > D5and say possibly observed
ditference ars nol sipnificant. In both age crovps,
the larger porcentdge ol the participants
demonstrated TABP, It car therefore be comclhaded
that there 15 po significant difference in e
behavicts pattems of the studsnts on the basis af
their ages. The study further explore such possible
difference on the basis of family types emploving
anothernon-parametric rest of dilTerencs for mors
thun two groups — the Kruskal Wallis [1 test, The
resultispresented inTable 5.

Table 5: Differencein the behaviour patterns of senior second n;ry achoolstudents on the basis of family types

Family types i Mean | Krukal wallisH | sig
TBap TABP , Total | RAnks

Morogamy | 154 {13.7%) | 281 (25.0%) | 435(38.7%) | 54336 5y

Polygam 130{11.6%; | 25.6% A8 (37.2%) '] ERTSE , »

'-‘F—'r:aE'?n‘a'ﬂir 5 :6.?;}r . igjin.m; 272 :24.2%; 58/ 10 el Grosa

Total 359 - 766 1175 i

Teble 3 presents the bchaviour :pﬁ.ttc:m’i of the
secondary school stadents under study on the

parametic: test of difference in the behaviour

patterns rexhibiled by the students: {rom
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can be scen from the takle thar the Kruskal Wallis
H statistic obtained as a test of difference in the
pattern 15 4.917 at p > 05, It can therefore be
concluded that there iz no significant difference in

the behaviour pattemns of the students on the basis
oftheir family types. !

ol 7, Nos. 1 & 2,

behaviour patterns has no significaneinflucnece on
their scademic performance in high stake tests.

To test this hypothesis the students’ sceres in the
high stakes -tests were subjected to a test of
influence on the basis of the two behaviour
pattemns using independent samples t-test. The
resultis presented intable 6 :

Hypolhesis 2: Secondary school smidents'
Table 6: Influence of the behaviour pmcms of scnmr secondary school students on their academic performance
inhich stake tests
Variables 13y Tmlus_"_‘p ooy TN MEaR T st Deviation TR T df- P
English TBEP 359 8.2471 4.83527
-0.663 1123 2.507
IABF 66 '9.1444 4.58028 :
Maths TEBP 355 4.3521 2.58034
-3.003 1114 0.003
TAEGP 761 4.9356 3.23656

Table & shows the test of influchce of the
behaviour patierns on the performance of the
students in high stake tests. It can be seen that for
English language, 1t can be said that behaviour
pattzrns has po sigmificant nfluence on the
students’ performance (1= -0.663, p=.05).

However, in the case of mathemaltics, a significant
influcnee of the students behaviour pattern was

found on their performance (t=-3.003, p<.03).

Hypqthesis 3: There 18 no significant interaction

- between demographic vanables and student

behavior pattern with regard to the students'
academic performance in high stake tests.

To test this hypothesis the students' performance
in the high stakes test were subjected to a test of
between-subjects effect usinz a two-way
ANOVA. The result is presented in table 7 for
Englishlanguage

Table 7: Tnteraction effect of demographic variables and student behavior pattern on their performance in

English langunge

Source Type Il Sum of df ‘Mean Sguare F Sig.
Sgquares

Corrected Model 443.687" 9 49.299 2.561 .006
Intercept 68913.986 1 B8913.0986| 3579.667 000
BPg * Gender 31.168 2 ]5‘51.':14 810 445
BPg * Age 203.735 2 101.867 E.291 .005
BPz * FamTyp 191.779 4 47.8945 2,490 04z
Errar 21465429 1115 19.252
Total 111457.000 1125
Corrected Total 21909116 1124

a. R Sguared = .020 (Adjusted R Squared = .012)
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Table 7 shows the result of the test of interaction
effect of demographic wvanables and student
behavior pattern on their performance i English

language. It can be sesn from ihe table that

gender could not interact significantly to affect
students' performance in English language as the F
values pbtamed were (1810 at p-values of 0.445.
However, variables like ajze and family types were

Behaviour patterns of Nigerian Senior Secondary School Students

found to significantly interact with the stadents’
behaviour patterns in s influence on the
performance of the leamers in English language.

Similar effort was carmed out W find if the
demographic variables could interact to mflucnce
students' performance in mathematics. The result

ispresentedintable 8

Tahle 8: Interaction effect of demographic variables and student behavior pattern on their performance in

Mathematics

Source Type 11l Sum of Df Mean Square F Sig.
Sguares

Corrected Model 553.973° 9 61.553 2.875 .002

Intercept 71004.114 1 71004.114 | 3316.073 000

BPe 37.422 1 37.422 1.748 (186

BPg * Gender 5.739 2 2.870 134 875

BPg * Age 358.117 2 179.058 8.362 000

BPg * FamTyp 167.580 4 41,895 1.957 099

Error 23874.504 1115 21412

Total 117217.000 1125

Corrected Total 24428476 1124

a. R Squared = .023 (Adjusted R Sguared = .015)

Table § shows the resull of the test of interaction
effect of demographic vanables and student
behavior pattern on their performance in
Mathemetics. It can be seen from the lable that
variables like gender and family types could not
int ignificanily with behaviour patterns to
affect studerts' performance in Mathema
the F walucs obteined were 0.134 and 1.957
respectively at p-values of 0.875 and 0.099
respectively. However, age was found to
significantly interact with the students' behaviour
patterns in its influgnce on the performance of the
learners in Mathematics

Discussion _
Different efforts have been made to explain and

assuage students’ abysm:ltt perlonnances in high
stakes (ests In particular, students' performances
in the gatekeeping subjects of Englizh language
and mathematics have received intense rescarch

‘attention  in recent times (eg. Adepoju &

Oluchukwu, 2011, Amatobi &Amatobs, 2012;
Awofala, Atmm&'ﬂlnyede,
Adebowale & Ojo, 2012; and Fakeye, 2014,). For
instance, school counsellors’ attention with the
regards to students’ porformances in the two
subjects have centred on study habits, emotional
intelligence, teaching/learning strategies,
examination anxiety and the likes. The need to
look more deeply into possitle influencing factors
particularly personal ones like behaviour patterns
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' has become imperative in view of continued
reports of poor performance in the said subjects
(e.z Adesulu & Arenyeka, 2014), It is believed
thal if this feat is achieved, test experls can
incorporate this into their test preparativn efforts
with the view to making the developed test be
more valid and reliable as to be able to clearly
discriminate the poor, the moderate and high
achievers. Counsellors will also be able toprovide
effecuive support with regards to the students'
performance in high stakes testing;

Consequently, this study explored the
behaviour patterns that are observable among
senior secondary school students in Nigeriain the
first research question, The result showed that
most of the students demonstrate Type A behavior
patterns (TABP) while only few of them
demonstrated the possession of Type B behavior
pattern. This was found to be significantly
different between male and female students, as
greater percentages of male stndents were TARP
learners than the female students, Also, a greater
percentage of female stucents indicated that they
possess TBEP than their male counterpart.
However, no significant difference in the
behaviour patierns of the students on the basis of
their ages and their family types. This is in contrast
to the findings of Jane-Frances and Ebele (2012)
that
manifested higher levels of Type A behaviour
pattern than males. This difference may be
atiributed to the fat that the students used were

who  found

Ph.D. students may of who mayv have been:

working, the males already burdened with
commitments and responsibilities as well as the
fact that they may no longer typify high levels of
type A behavioural pattern characteristics like
sense of time urgency, a desire to achieve more in
less time, a high need for achievement, insceurity
(.. low level of confidence) and general hostility

female doctoral smdents.

Vol. 7, Nos. 1 & 2,

(&g agpressiveness) {Yehaya, 1999).

In the second research question, the study
explored the level of the students' academic
performance in the two high sake tests. The results
showed that -the- students’ performance was
generally poorer in mathematics than in the

~ English Language test. The students' scores were

also found to be more scatteredly distributed
around the mean value in the English test than in
the Mathematics test.

In order to explore the possibility of explainire
these by the differences in.the students' behaviour
patierns, hypothesis 2 was test to find out if
secondary school students' behaviour pattem has
any significant influence on their academic
performance in high stake tests. The results
showed that the behaviour patterns has no
significant influence on the students' performance
in Dnglish language, however, demographic
varizbles of age and family types were found to
significantly interact with the students' behaviour
pattems in its influence on the performance of the
learmers in English lanpuage but their ages donot.
On the contrary, the students' behaviour pattern
was found to have significant influence on the
students' performance in mathematics. Also only
age was found to significantly interaet with
behaviour pattern in its influence on stdents'
performance in mathematics., In fact, gender and
family types has no significant interaction with
their behaviour patterna.

* Conclusion

The study investigated the behaviour
patterns of Nigerian senior secondary school
students and their performance in high-slate (ests,
The study showed that most of the students arc
type A behaviour pattern (TABP) while only few
of them are of type B behaviour pattern (TBEP).
The result also showed that the students'
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performance was generally poor in Mathematics.--

than in English Language. It was found that
gender and family type las no significant
interaction with the students” behaviour patterns
‘butage was fourd to significantly interact with the
behaviour pattern in its' influenee on students’
performance in mathematies.

Recommendations :

The study recommends the necessity for
counsclors to invest more efforts into exploring
students' behaviour patterns as soon as they are
admitted into secondary schools with the view to
ensuring streaming technique which will enhanee
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