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Abstract
Every year, more new international students are admitted into Nigerian Universities among which is the University of Ilorin, Ilorin. The good thing about this is the increased international competitiveness and enhanced global rating of the University. However, international students face some communication problems occasioned by cultural differences. Sometimes group separation isolates this category of students from local students, making it harder for them to effectively communicate with each other. On account of this, a study was conducted using 150 students to examine communication experience of international students. Findings vary ranging from the low-level association which 72% claimed to have improved on, to the lack of proficiency in the use of communication symbols (79%), and a remarkable difference in culture (54%). The study recommends among other things, the need for international students to increase interaction thereby, bridging culture boundaries that impede effective communication and interaction between them and their domestic counterparts. 
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Introduction
[bookmark: _GoBack]	The quest for business success, pleasure, and educational advancement has always caused people to sojourn in different parts of the world. With the global trend where the emphasis is on internationalization of world Universities and other institutions of higher learning, people across the world explore existing opportunities and exploit them to their advantage.
	Universities on their part are eager to admit eligible candidates in various programmes. Some Universities like the American University of Nigeria, Yola, Adamawa State even go to the extent of engaging services of foreigners as academic and non-academic staff. Institutions that are keen on doing this are those that have since recognized that offering admission and employment opportunities to foreigners will enhance their chance of being rated high when it comes to universities ranking by different bodies. The European Commission (2013) adds that the revenue generated by international students during their period of study can be substantial especially in terms of living expenses. On a general note, Talebloo and Baki (2013, p.138) observe that “internationalization of higher education is gaining interest due to various needs of the international communities”. In Nigeria, few universities including the American University of Nigeria, Yola and University of Ilorin are worthy of mention, in this aspect.
	International students are those who are not residents of their country of study or those who received their prior education in another country (OECD, 2009). As non-indigenes, they cross border and become long-term residents in other countries for the purpose of education. These categories of students primarily go to English-speaking countries to study, often in fields of social sciences, business and law (European Commission, 2013). It is difficult to ascertain why international students opt for these courses. However, it could be reasoned that these courses are among the ones which admission requirements, the students commonly meet. 
	Researchers (Meeri & Anne (2008); Mohammed & Hanwa, 2010; Talebloo & Baki, 2013) have conducted studies on reasons international students choose courses and institutions of learning. Some of the studies address the impact of demographic characteristics, factors that determine students’ ability to cope with their communication skills and academic pursuit (Wang, Sun, & Liu 2010). But a scan on the literature in the study of international students in schools of higher learning is greatly alien to Nigeria and is fundamentally based on survey research. This means a lack of researchers’ use of in-depth interview in conducting research pertaining to the communication experience of the students especially in Nigeria. This provides justification for carrying out this study with close reference to international students at the University of Ilorin, Nigeria.
	The University of Ilorin was one of the seven institutions of higher learning established by the Federal Military Government in August 1975. The university began as a University College affiliated to the University of Ibadan, the oldest University in Nigeria in 1975 under the leadership of the then principal, Dr. T.N. Tamuno. It began with the first set of 200 students, selected following an entrance examination, and was admitted into a residence on 23 October 1976. The University College started with three academic faculties of Arts, Science and Education. The university now has 15 faculties: Arts, Agriculture, Environmental Sciences, Life Sciences, Management Sciences, Physical Sciences, Social Sciences, Communication and Information Sciences, Education, Engineering and Technology, Pharmaceutical Science, Veterinary Medicine, and Law; a College of Health Sciences (with 2 Faculties-Basic Medical and Clinical Sciences); two institutes (Institute of Education and Unilorin Sugar Research Institute); and the Postgraduate School. These faculties have over 60 academic departments. Undergraduate degree programmes are run for 3 to 5, or 6 years, depending on entry qualifications and discipline (http://en.wikipedia.org/wiki/University_of_Ilorin).	
	The University of Ilorin, Ilorin, Nigeria which has for long factored into the internationalization policy admits international students to study in both undergraduate and postgraduate programmes every academic session. The institution also has on its payroll staff from different countries like the Benin Republic, The Gambia, Sudan, Burkina Faso, Ghana, Sierra Leone, Cameroon, Togo, Niger Republic and India just to mention few.
	The attraction of foreign students provides them ample opportunity to freely communicate or interact with staff and students from other cultures other than theirs. But their ability to interact depends in part on the proficiency of the local and official languages which in most cases differ from theirs. In view of this, Lee (2010) noted that international students have to negotiate two different cultures based on the level of their language proficiency. This ultimately enables them to have direct and personal experience of other cultures. Through communication they “transfer, share and preserve their cultural norms and values” (Mohammed & Hanwa 2010, p.551). Suffice to reinstate that their interaction is greatly guided by their culture, at least during their first few years. Thus, when international students are confronted with certain practices and habits that might be awkward and completely alien in relation to theirs, the tendency is to be frustrated and nostalgic. The coping mechanism could be adjusting to different cultures particularly those of the host. Therefore, it is an attempt by international students to integrate themselves into their new environment that learning of other cultures through the mass media and interpersonal relations becomes crucial. 
Statement of the Problem
	International students are valuable to domestic universities as they, among other things, foster understanding of diversity and global issues, contribute financially to university’s economy and enhance the university rating. Although international students benefit universities, literature shows that the students encounter adjustment difficulties that differ from those of domestic students, such as language barriers, cultural differences, and academic adjustments. Studies reveal that while the domestic and international students may identify similar adjustment issues, it is likely that international students encounter more difficulty with making friends (Klomegah, 2006), understanding cultural references, and even getting acquainted with unfamiliar teaching methods and assignments due to communication problems. These research endeavours, however, are predominantly from outside of Nigeria. Besides, the studies are limited to survey and therefore fail to probe into the feelings of the students by using in-depth interview, which is a dependable qualitative research option. Consequently, the research gap the study seeks to address is to investigate if fundamental communication problems exist between international students and their domestic counterparts at the University of Ilorin.
Objectives of the Study
	The objectives of this study are to:
1. Find out the general experience of international students at the University of Ilorin.
2. Determine the fundamental differences in communication symbols existing between the international students and domestic students.
3. Identify the coping strategies international students adopt to cope with communication. 
Research Questions
1. What is the experience of international students at the University of Ilorin?
2. What fundamental differences exist in communication symbols between the international students and domestic students?
3. What coping strategies do international students adopt to cope with communication? 


Theoretical Framework 
	This study is anchored on intercultural communication model developed in 1997 by Samovar and Porter. The basic principle of the model is that culture defines how people generally interact among themselves. This means the use and interpretation of communication codes depend on one’s understanding of the chosen codes. Therefore, in their model of intercultural communication, Samovar and Porter (1997) illustrated the process of how the meaning of a message changes when it is encoded by a person in one culture and decoded by a person in another culture in the context of his or her own cultural background. 
	In Figure 1 below, A, B, and C represent three different cultures. Cultures A and B are similar to one another while culture C is quite different. Within each culture is another form similar to the shape of the influencing parent culture. This represents the person who has been molded by his/her culture.

Intercultural Communication Model

	[image: ]
Source: Samovar and Porter (1997)
	However, the shape of the person is somewhat different from that of the parent culture since we are all shaped by our culture, but are also influenced by other factors as well (e.g. age, gender, class, race, etc.). Also, within any culture, there is internal variation. 
	The series of arrows connecting the figures represents the production, transmission, and interpretation of messages across cultures. Giving perspectives on how the model works, The University of Melbourne (2010, p.4) elucidated thus:
When a message leaves culture A, for example, it carries the content of the message as it is intended; when it reaches culture B, the message changes because of the new culture influences how the message is interpreted and hence its meaning. Also, the greater the differences between the cultures, the more likely the message will be changed. For example, the change that occurs between cultures A and B is much less than the change between cultures B and C. This is because there is a greater similarity between cultures A and B and the message is interpreted more nearly like it was originally intended. Culture C, on the other hand, is quite different from cultures A and B and the message is interpreted differently there and becomes more like the pattern of culture C. 
	
	Samovar and Porter (1997) posited that the possibility of misunderstandings always exist in intercultural communication, especially if there is great variation in cultural differences. According to them, the amount of influence a culture has on communication between cultures clearly depends on the similarity of the cultures. The more the cultures are alike, the less influence culture will have on communication. For example, in intercultural communication situations involving two countries with similar cultural norms, culture would not have a strong impact as the two cultures have much in common (e.g. language, geography, religion, political system, etc. (The University of Melbourne, 2010). On the other hand, we can expect culture to have great impact when cultures of countries differ greatly (e.g. physical appearance, language, religion, concept of self, etc.) 
	Applying this model to this study, it is pertinent to state that when communicating with someone from a different culture, international students can, therefore, expect cultural differences to have an influence. This depends on the degree of differences in their cultures. Cultural differences stem from their differing perceptions, which in turn determine how they communicate with people of other cultures. By understanding how other people perceive the world, their values, and beliefs, they can better understand what they say and can anticipate potential intercultural misunderstandings and strive to adjust. 
Literature Review
	It is certain that the number of students enrolled in tertiary education outside their country of citizenship has sharply increased over the last decades. The meteoric rise in international students reflects the expansion of tertiary education systems worldwide. The European Commission (2013) alluded to this that between 2000 and 2011, the number of international students has more than doubled. The European Commission further pointed out that today; almost 4.5 million tertiary students are enrolled outside their country of citizenship. 
 	With internationalization, universities around the world are trying to create a multicultural environment. They inject foreign presence in their campuses by admitting students from various countries of the world. These students, who have finished their secondary or college education in their respective countries, have been well trained in their cultural norms and values. Perhaps, the most general and essential attribute of culture is communication, since “cultures could not develop, survive, extend and generally succeed without communication” (McQuail, 2005, p.113). When these students go to other countries to further their studies, “they take this heritage with them into the host country, where people likely follow a very different communication style and adopt a different set of cultural values and assumptions about communication” (Wang, Sun, & Liu, 2010, p.217). 
	Intercultural Communication, like interpersonal communication, typically involves clearly identified participants who are able to select those with whom they interact. Similarly, when people are engaged in interpersonal communication, they may use several sensory channels as shaped by their cultures to convey information. Some of the sensory channels identified by Lusting and Koester (1999) include looks, grunts, touches, postures, nods, smells, voice changes. According to Orhewere (2010, p.385), “there are other specific behaviours available for observation and interpretation”. Though, Orhewere did not identify the other specific behaviours, it could be inferred that the use of time and space as defined by cultures influence students’ communication and behaviours generally. This is why Ngwainmbi (2004, p.63) reiterated that communication in the learning environment is influenced by cultural factors and “involves the application of interpersonal and intrapersonal values”. In the course of interaction, international students are confronted with one problem or the other.
	One of these problems, according to Meeri and Anne (2008) is that international students view their oral communication skills as a serious impediment to contribute to discussions. There are many substantial explanations for this, most being that international students feel self-conscious if the conversational flow does not come easily in the English language as the case may be in our context. Lack of confidence in oral communication skills keeps the students from speaking in the midst of peers and at worst in class. This is a particularly serious problem in seminar classes or oral examinations, in which participation is a part of course assessment. 
	In a study investigating international students’ problems, Shankar (1987, p.130 cited in Wang, Sun, & Liu 2010, p.220) concluded that “female students had more difficulty in dealing with a problem than did the males”. On the contrary, findings by Eid and Jordan-Domschot (1989 cited in Wang, Sun, & Liu 2010, p.220) showed that “male and female international students demonstrated no differences in their needs”.	
	There is also evidence by Mark and Simone (2008) to show that despite the increasingly multicultural background of the universities, the most typical pattern of students of different cultures is that of minimal interaction. This is a problem, as it leads to group separation. The problem of group separation is that it separates the local students from the international students, making it harder for them to interact with each other (Mark & Simone, 2008). This leads to problems with language barriers (Sherry, Thomas & Chui, 2010; Alavi & Mansor, 2011), as the international students are not coming in contact with local students, and help to exaggerate cultural differences between the students.
	The communication problem seems compounded as some international students choose to isolate themselves and show preference in associating and even carrying out academic activities with those they share cultural semblance. Alluding to this, Simone and Ang (1998) pointed out those both local and international students preferred to work within their own groups when working on assignments. Simone and Ang (1998) gave four different reasons for not mixing when doing group work which includes cultural-emotional connectedness, language, pragmatism, and negative stereotypes.
Researchers have also attempted to explore not only intercultural communication challenges but the impact of demographic characteristics on international students’ academic performance. According to Huntley (1993), older students manifested less flexibility than younger students, and students over 30 years of age encountered more academic problems. In other studies, however, there were no significant differences in self-reported adjustment problems across age groups (Wavomba, 1991 cited in Wang, Sun, & Liu 2010, p.219).

	Other researchers provide a global picture of how people generally interact. According to Defleur, Kearney, Plax and Defleur (2005, p.222), researchers have found the following four cultural features that make a difference in how people relate with one another.
i. Individualism and collectivism: This is the first cultural variable that indicates the difference in how people view life activities and the world in general. Individualistic cultures are “societies that value individual freedom, choice, uniqueness, and independence” (Pearson, Nelson, Titsworth & Harter, 2003, p.217). Collectivism, on the other hand, refers to cultures that value the group over individuals.
ii. High and low context: This is the cultural variable that indicates the difference on how people communicate with one another. “High context cultures apply inherent words and sentences that make them appear overly polite and indirect in relating with others” (Gamble & Gamble, 2002, p.40 cited in Mohammed & Hanwa, p.557). Therefore, the cultures that communicate in this context assume that every aspect of the communication is understood by members. On the contrary, low-context cultures tend to be verbally explicit, precise and accurate. This implies they are direct and detailed on issues of discussion.
iii. High and low power distance: High and low power distance deal with the distribution of power and social status among members. The distribution establishes the pattern of interaction between superiors and subordinates in different cultures. In this arrangement, the high power distance arrogates excessive prestige to people who occupy positions of authority in the society. The implication is that subordinates have minimal access and communication with those of higher status. Low power distance culture entertains open access among all. Therefore, communication is easy and subordinates can disagree with superiors.
iv. Masculinity and femininity: Cultures with masculine orientation show degree to which people value and encourage assertiveness. This is what Defleur, Kearnyey, Plax & Defleur (2005, p.226) refer to as “achievement, success, ambition and competitiveness”. Opposed to masculinity is the feminine culture characterized with “a people’s preference for nurturing – often defined as friendliness, affection, compassion and general social support” (Dodd, 1991 cited in Mohammed & Hanwa, 2010, p.559). In this case, sex role is flexible as people freely and willingly show concern to the way others feel.
	Thus, the trend of globalization with the increasingly popular internationalized activities signifies the need for nurturing global citizens with effective intercultural communication skills. Perhaps, this inclined Zhao and Edmondson (2005) to advise against the unconsciousness beliefs in ethnocentrism. According to them, effective intercultural communication could only be achieved when the world devoted to a conscious recognition that no one culture possessed the only valid belief system. 
Methodology
	This study employed two research methods namely; qualitative and quantitative. The instruments of data collection were questionnaire and in-depth interview. The purpose of the in-depth interview was two-fold: to confirm and/or clarify the intercultural communication experience identified in the questionnaire and to explore additional comments related to international students’ communication challenges with a view to providing an in-depth understanding of their experience. Population of the study was all the undergraduate international students at the University of Ilorin during the 2015/16 academic session. Thus, the researchers administered a questionnaire to 150 respondents purposively selected and retrieved for one day. The frequencies of respondents were generated and analysed using the Statistical Package for Social Sciences (SPSS) and presented in charts. For the in-depth interview, which lasted for two days, most frequently listed concern statements from the respondents were selected and included to illustrate their actual expression of intercultural communication experiences. 
Data Analysis and Presentation
	A total of 150 questionnaires were administered to respondents all of whom were undergraduate students on various programmes at the University of Ilorin, Ilorin but only 143 (95%) were retrieved. Data show that out of the 143 respondents, 30(21%) were in 100 level, 20(14%) were in 200 level while 66(46%) and 27(19%) were in 300 and 400 levels respectively as presented in Table 1 below. 
Some Demographic Variables

Table 1: Level of Study
	Level of Study
	Frequency
	Percentage

	100
200
300
400
500
	30
20
66
27
-
	21
14
46
19
-

	Total
	143
	100



	Data in Table 2 show that more than half of the respondents (77 or 54%) were male while 66(46%) were female. 
Table 2: Gender
	Gender
	Frequency
	Percentage

	Male 
Female
	77
66
	54
46

	Total
	143
	100



RQ1: How does international student experience life at the University of Ilorin?
	This question was meant to establish how the international students experience life generally. Data on the figure I below show that 38(27%) and 56(39%) respondents strongly agree and agree respectively that life is generally pleasant. While 10(7%) strongly disagree, 39(27%) disagree that life at the University of Ilorin is generally pleasant.


Figure I: Whether or not the life of respondents is generally pleasant.
	Advancing reasons for the pleasantness of the University environment, most of the interviewees attributed it to the serenity of the environment, total absence of crime and violent acts as well as the cordial relationship that exist between international students and domestic students and staff. One of the interviewees elaborated on this that:
This is my fourth and final year at the University of Ilorin and I have never witnessed any case of cultism common in other institutions. Students are not harassed. The presence of security personnel at strategic positions all the time gives one confidence to traverse all nooks and cranny of the campus both in the daytime and at night…As a matter of fact, I would say, those of us coming from other countries seem to be given privileged treatment, particularly when staff and students get to know that we are foreigners. Most of my good friends whom we share personal experiences are not even students from my country. All these are what make one’s life worthwhile in an environment (IDI: Male; 22; Togolese).

	To further probe into why life is pleasant or unpleasant to the international student, respondents were required to indicate the extent to which their cultures differ from the host. Accordingly, data on Figure II below show that 40(28%) respondents said there is no remarkable difference. While 77(54%) respondents admitted that there is a remarkable difference, 26(18%) of them said differences exist but are moderate.


Figure II: Cultural Differences
	The researchers also sought to know if international students freely interact with domestic students and staff. Data on Figure III below indicate that 104(73%) answered in the affirmative while the remaining 39(27%) said they do not freely interact. 

Figure III: Freely interact with domestic students and staff.
	Some of the respondents who claim to freely interact with domestic students and staff attributed it to, among other things, personal characteristic of openness and that of their counterparts as one of the interviewees, a 300 level international student in the Faculty of Arts has this to say:
People have a different make-up. Some are introverts and reserved while others are extroverts, the outspoken. I belong to the latter category and my openness has helped me a lot. This could have its drawbacks but truly speaking, through my indiscriminate interaction with students and even members of staff, I easily obtain whatever information and assistance I desire (IDI: Male; 22; Sierra-Leonean).


RQ2: What fundamental differences exist in communication symbols between international students and domestic students? 
	Two items in the questionnaire were used to address this research question. The first deals with the relative difference in communication symbols. Eighty-three respondents representing the fifty-eight percent of them strongly agree that most communication symbols domestic students and staff use are quite different from theirs. In the same vein, 30(21%) admitted that most communication symbols domestic students and staff use are quite different from theirs. On the contrary, 10(7%) and 20(14%) strongly disagree and disagree that most communication symbols domestic students and staff use are quite different from theirs. This finds expression in the words of one of the interviewees, who said:
I think my inability to easily understand some of the communication symbols are due to my communication background. Coming from Cameroun which is a French speaking country to an English speaking country with multiple dialects poses a big challenge. Nevertheless, I strongly believe that as the years roll by I will improve on that (IDI: Female; 18; Cameroonian).



Figure IV: Use of communication symbols.
	In the case of the extent to which respondents have knowledge particularly about non-verbal communication of domestic students, data on Figure V below indicate that 47(33%) said they do not understand it very well. On the other hand, 67(47%) said they easily understand some non-verbal communication symbols and 29(20%) said they find it difficult to understand the non-verbal communication symbols. 


Figure V: Knowledge about non-verbal symbols.
RQ3: What coping strategies do international students adopt to cope with others?
	To determine the level of involvement of respondents, 20(14%) agree that in study group tasks, they confine themselves to group exclusively comprising international students. But 56(39%) and 67(47%) strongly disagree and disagree respectively that they confine themselves to groups exclusively composed by international students especially from the same nationality.

Figure VI: Respondents’ involvement in a study group with domestic students.
	Besides the above, data on Figure VII below show that 39(27%) and 64(45%) respondents strongly agree and agree respectively that they have improved on their level of interaction with domestic students and staff, 10(7%) were neutral. On the contrary, 30(21%) respondents disagree to have improved on their level of interaction with domestic students and staff. 

Figure VII: Respondents’ improvement in the level of interaction with domestic students and staff.
	When interviewed, some respondents who claimed to have improved on interpersonal relationship said, that had enhanced their ability to integrate into the university community. This is succinctly put by one of the interviewees thus:
One would be discrediting the domestic students if their zeal to associate with their international student counterparts is not acknowledged. As a matter of fact, domestic students at the Better by Far University (referring to University of Ilorin) are receptive and don’t discriminate. Therefore, those of us who are keen to integrate have for long keyed into the opportunity and that has really enhanced our level of association (IDI: Male; 26; Senegalese).

	Among those respondents who are yet to improve on their level of interaction with domestic students and staff despite his three years stay in the University is another international student who said:
…my attitude is more or less personal. Much as I often have the urge and try to mingle with others, something within me restrains me…This is not peculiar with domestic students. Even with students from my country, I rarely interact with them. There lies the problem! (IDI: Male; 23; Ghanaian).

	On what respondents do when they do not understand some communication symbols, data on Figure VIII indicate that 81(60%) respondents admitted to instantly ask for interpretation when in doubt. While 39(27%) said they later ask somebody for interpretation, the remaining 18(13%) said they do not bother asking for interpretation.

Figure VIII: What respondents do when they misunderstand communication symbol
Discussion of Findings
	The study was undertaken to determine if international students at the University of Ilorin, Nigeria, who are predominantly from African countries are confronted with fundamental intercultural communication problems. Findings are quite revealing. In the first instance, it has been found that the international students have communication problems with others, particularly during the first year. This could partly occur as a result of misunderstanding due to the lack of English knowledge and a cultural difference as one of the interviewees from Cameroon, who admitted that her inability to easily understand some of the communication symbols were due to her communication background consistent with Miahouakana’s (2012) assertion that communication is the basis of culture, it is characterized by the verb and non-verbal language and substantially has consequences on cross-cultural management.
	Apart from the lack of proficiency in the use of English Language especially by students from Francophone countries like Burkina Faso, Benin Republic, Niger, Cote d’Ivoire, Togo and Cameroun, international students find it difficult to decipher non-verbal symbols of communication during interpersonal communication. Findings show that 33% do not understand non-verbal communication symbols very well. On the other hand, 47% respondents easily understand some non-verbal communication symbols and 20% of them find it difficult to understand the non-verbal communication symbols. Moreover, more than half (54%) respondents admit that there is a significant difference between Nigerian culture and theirs. Ultimately, this inferentially undermines their ability to interact seamlessly in affirmation of what Hofstede (2001) declared that cultural differences are a nuisance at best and often a disaster. This challenge is not detached from the fact that peculiarities exist among cultural symbols as 79% respondents admitted. 
	To say that intercultural communication could take place in a relaxed atmosphere is stating the obvious. Therefore, the serenity and peaceful atmosphere of the environment influence social interaction. Consequently, when respondents were asked to indicate how international students experience life generally, data on the figure I show that 66% respondents, who constitute the majority agree that life is generally pleasant as against the 34% respondents, who disagree that life at the University of Ilorin is generally pleasant. Buttressing the point that life at the University of Ilorin is generally pleasant, one of the interviewees pointed out those students were not harassed attributing the peaceful environment to good network of security arrangement. 
	The pleasurable experience of students further manifests in the degree of association of international students with domestic ones. When the researchers sought to know if international students freely interact with domestic students and staff, data on Figure III indicate that 73% answered in the affirmative.  This means in spite of cultural differences among them, international students freely interact with both domestic students and staff.
	On coping mechanisms, 72% respondents agree that they have improved on their level of interaction with domestic students and staff. Also, most (86%) of the respondents admitted that, as a coping strategy, they do not confine themselves to study groups exclusively consisted of international students. In the same way, when respondents were asked to indicate what they do when they did not understand some communication symbols, 60% of them admitted to instantly ask for interpretation when in doubt. While 27% said they later ask somebody for interpretation, a negligible number (13%) said they do not bother asking for interpretation. Asking for clarity when in doubt is a step towards seeking knowledge to be able to adapt, as Thomas and Inkson (2004) note that cultural intelligence is required in bridging the cultural divide and cultivating cross-cultural relationships. This asserts the need to acquire knowledge in intercultural interactions, being mindful of cultural difference as well as learning how to behave and perform in various cultures added to the repertoire of cross-cultural communication adequacies.
Summary and Conclusion
	The study was undertaken to ascertain intercultural communication experience among international students in the context of University of Ilorin, Ilorin. This was predicated on the standpoint that with increasing globalization, exchange of international students has become a more prominent phenomenon in higher education institutions across the world. The study makes use of intercultural communication model which illustrates and prioritises strategies that enhance effective communication in intercultural context. Based on the findings drawn from survey and in-depth interview, it can be concluded that international students suffer communication as well as social problems. The study also underscores the existence of differences between cultures which calls on cross-cultural learners not to undermine the need and existing opportunities of going through certain adjustment and transition in their learning experiences. 
Recommendations
	International students should maximize opportunities the University of Ilorin offers. This recommendation is necessary considering the fact that apart from the peaceful environment the institution offers coupled with the degree of receptivity of other nationals from domestic students and staff, some international students do not freely interact with their domestic counterparts. By establishing and maintaining social interactions, they would be establishing good interpersonal relationships particularly with local students that show patience with their faltering English, and kindly wait for them to express what they think without interrupting. 
	Arising from the fact that most of the international students are from Francophone countries and are deficient in English Language, it is suggested that they should not rely on the mandatory Use of English they learn as a preparatory course but make extra efforts to develop their capacity to be proficient in the language which is considered to be crucial in building a long-lasting friendship. They could achieve this by reading textbooks, watching and listening to English Language programmes among other things.
	It is also important that intensive research should be conducted on adjustment experiences generally with a view to helping international students better adjust to their new academic life. A good understanding of international students’ communication experience can contribute to better communication between international students and host institutions.
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