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».ionnlly qualified teachers tend to have a

] urable affitude towards the inclusion of
jal need students than their non-professional

ied teachers (Moberg, 2003; and Fakolade et.al.

~ 2009: and Schmidt and Vrhovnik, 2015). Therefore,

it is emphasis is placed on teacher training so as (o
prepare and give them professional expertise that will
help them to develop a more positive attitude towards
inclusion.

Regarding class size, Schmidt & Vrhovnik (2015) and
Oladele, et. al. (2016) hold a consensus of opinion
that the number of the disabled or students with
special needs who are to be included with normal
children should not be many so as prevent too much
work overload for teachers, high level of stress, and
ultimately make teachers develop negative attitude to
the inclusion practice. The National Policy on Education
(FRN, 2013:49-50) stjpulates a teacher-pupil ratio of
 submit 1:10 in special schools. The study of Schmidt
&Vrhovnik (2015) shows that teachers with the lowest
number of special needs students in class displayed
more positive attitude to inclusion than those with
higher number. Most public schools in Nigeria are
overcrowded and the facilities are over-stretched
while dearth of personnel is a common phenomenon
in our education system. Educating persons with
disabilities in an overcrowded classroom with normal
children will no doubt put them in a disadvantaged
position (Oladele, et. al., 2016).

R W

(s

Zngpose of the Study
T_h‘e purpose of this study is to find out teachers’
‘awareness and attitudes towards inclusive education

at fhe Basic schools in Kwara and Ondo States,
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in'a general class depends on their attitude Disregard
for teachers’ sgnificance in inclusive practice largely
account for their lack of empathy for the disabled nnﬁ
general negative atlitude to the practice in most
nations of the world.

Research Question 3: What is the attitude of
teachers towards inclusive eduecation on the basis of
their teaching experience?

are summary on statement regarding teachers' attitude towards
g experience

)
.57

17

16
165
412
177.826
]2
< .05
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;; Idren with dizabilities, the more thelt conlidence 1o
teach them increased.

4: What I8 the attitude of

‘Research Question
ducation on the basis of

teachers towards inclusive @
their professional fraining?

regarding attitude towards inclusive

Response

A D sD Total

SA
" Do not have 98 153 39 6 296
professional training 331 517 132 20 74.0
Had professional 13 ¢« - 59 20 104
training 12.5 11.5 567 192 260
111 165 98 26 400
27.8 41.2 24.5 6.5 100.0
136.488
e
< .05
With a p value that was less than 0.05, the chi square
result confirmed the observed variation between the
attitude of teachers with professional experience and
those without (X2=136.488, df=3, p < .05). It could
therefore be concluded that teachers who have
professional experience have positive attitude towards
the concept of inclusive education practice in Kwara
and Ondo States, Nigeria. This finding is in
consonance with Moberg (2003) and Fakolade et.al.
(2009) that professional expertise is required for
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