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CHAPTER SEVENTEEN

GROUP COUNSELLING Iy SCHOOLg

By:
pr. Samuel K. Ajiboye and My, David o, ﬂﬂﬂhnyu

jtroduction

n recent years, the much emphasized individual cou i

tﬂI‘t-E:I:Il to give way to group Cﬂunsﬂll_jngl because of then;iglgfu]:a:
5‘::1-15' and more Flf"“ﬂ“rmf: thﬂl'El:pEUtlc mtervention in a variety of
;tu‘ngﬂ The emerging m:,fnads: of issues Especially in the tight financia]
e, SCATCe pmi‘mr_.smnal]:.f trained personnel and multicultural natyre
of the modern society, which unfold themselyes in diffe
are Some of the major challenges . preference for
group counselling against the agel]c:-ng mdividual couns
The group is fundamentally a microcosm of society a
possible for people to mask certain behaviours while engaged in
individual counselling, the same personality that one exhibits in the

‘real world will manifest in group interaction. Not only would ETOup
‘counselling provide practitioners Opportunity to wo :
‘but the group process also

nd where it is

ms presented, the
‘discussion pattern and even the group facilitator’s role are
representation of what obtains in the larger society,

Modern day professional counsellors are beginning to realize the
great need to create an increasing variety of Broups to suit the special
needs of a diverse clientele. Infact, the variety of groups that can be
designed and adopted is determined only by one's imagination. Group
counselling can be adopted for either therapeutic or educational
purposes (or both): while some Eroups are target towards helping
members make fundamental changes in the ways they think, feel and
behave, others teach members to adopt specific coping skills.

One of the main reasons why group approach has gained much
Popularity and acceptability is that group members can practice new
skills both within the group and in their everyday interactions outside
oL it. In addition, members of the group benefit immensely from the
feedback ang insights of other group members as well as the
Practitioner (Corey, 2000). In sum, group counselling can be designed to

p individuals in the school setting (students in particular) meet

tany need.
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L

Given the growing appreciation 'f’if ““:r "'_;1;_“;:;5 Broup coy
(which has become & preferred mode ﬂ]’lﬂ\'E heﬂ’:‘m“ N resgly
interpersonal conflicts), some challenges 'oFE TUCT Cleated, oo 8
them an adequate undﬂl“-‘i{t&ﬂdmg o Br uF' dynamje, B
procedures and the assumption that every _':':'“t;‘tﬁ_e Or is a pooq
counsellor, regardless of Ffﬂtﬂt‘?ﬂﬂﬁﬁ “EE“]I 10N, reservatig
conservatism. It is therefore essential for school counsellors ‘:‘mﬂ'ﬁ“gi
will eventually work) in groups to hE'—"?'{ an unda;standmg of U::
concepts and processes of group lunctioning, This chaptey the
presents discussion on fundamental issues relating 5

0
Er
counselling in schools. Bup

nﬁeﬂinﬂ

Broyp,

Goals of Group Counselling

Group in the counselling process transn:erfds_ a mere collectioy, o
persons for purposes which are not therapeutic in nature: Mmembers
allude to taking part on the ground that they want to deq) SHE
collective problems of the group as well as satisfying individual itnds
In general, group counselling offers multiple relationships to assist H.n
individual in growth and problem solving. In group therapy sessions
members are encouraged to discuss the issues that brought them ing,
therapy openly and honestly. The counselor works to create &
atmosphere of trust and acceptance that encourages members t,
support one another.

Some common characteristics of counselling group are that, members:

» Engage in frequent interaction;

» Accept membership of the group;

Share norms on matters of common interest;

Identify with one another;

Have collective perception of universality of the group;
Participate in a system of interlocking roles;

Accept commonality of individual’s needs: and

Delight in the potential benefits of group interaction.

Thus, group counselling is premised on the position that people
benefit from shared experiences, opinions, feelings and behaviours. A
counselling group comprise six to eight students who meet face to face
with one or two trained counsellors and talk about what most concerns
them (Counselling Connection, 2011). Members listen to each other and
openly express thoughts and feelings about what other members do of
say. The interactions give members an opportunity to increase
understanding of self and others, try out new ways of being with others,
and learn more effective ways to interact. Usually, it focuses on @
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ch as examination phobia, attj
i ol isEu"; Eim']_cgmpulﬁ_ivﬂ disorder, Eﬁgern-' mﬂ:::g"le?‘senll‘:ﬂwg;uds
Pﬁd o lyinE pehavior (Bates, 2016). Although the 'sch 1
A" sual manages the Brots, it is pertinent to emphasize tl?m
#ﬂ: usY her members are very germane since all in the at
. @ s, The pﬁncfplu:a of group counselling stem ﬁ_ugruup
o ST ling With specific issues may cause isolation and a fe thie
all facing his or her problems. Group a eeling

ane jatform that attempts to counteract isol pproach
pot 0 tne P .th similar issues t ‘=olation
Fa"‘dts- pdivi wi  to ensure that difficulties are
5= DifE "o one PeErSElt Thus, knowing other people with similar
'ﬁalf"cllll];an Eigniﬁgﬂntly’ reduce t_l'lE d1§tnmr¢n experienced el
; Fﬂh]tmﬂ who mMaY not have Access 1n their own family and peer group
| wiﬁ"iduamth the e troubles. |
. £ s of group approach in schools can be primarily
zed i0t0 rwo: the process goals H-ﬂd outcome goals. The process
: ﬂar?ﬂm at helping memberﬂ improve their comfort level in the group,
P9 gse openness 17 the group, and to learn to confront members in
|y 0T roductive manner. Thus, process goals refer to goals that are
members’ interaction. On the other hand, outcome

e oul
ﬂht"dml: ﬂﬂljfthat affect the behaviour changes in the member's life
F"B i obtaining ~career engagement, improving interpersonal
| Euﬁnnshipﬂ or successfully addressing whatever issues that members
: gesent for group counselling. However, counselling groups that focus
! ginarly o8 the members' concerns are usually more beneficial than
\fise that focus on the interactions of the group members (process
I |Jacobs, Masson & Harvill, 2016). Nevertheless, for the more

iveness of any group counselling, the counsellor is required
ip focus on both process and outcome goals. These two categories of
als are most often determined by the therapist but ideally the group

\members are supposed to play significant role in defining for themselves

ae specific goals to be experienced.
| Some of the general goals commonly shared by members of
‘wunselling groups are identified by Corey (2000) and Northern

[Fﬂ!igm University (NMU, 2016), and they include:

‘¢ learning to trust one and others, which often requires developing

4 ]mi.ﬁ'"F self-concept and adequate regard towards other mlernbE‘rs;
' an self-knowledge and developing a sense of one's unique
|, \entity despite the dynamic s nteractions in the group: ;
"“Cognizing the commonality of the participﬂ.nts needs an
Foblems and developing a sense of universality in order to keep

group intact;

i -




. |
asing self-direction, autonomy and respong; M

! : il
i ::I:::r:clf and others; each member l'.l_'ws not to lose fﬁﬂusl}_]}; tﬁwar
of diverse needs and roles of others; the % t:

e's choices and making choices Wise]
many factors that could bring confusion among pPeculia, ¥ a

Baj
- Chai., 8
up, Ioa
other members of the groui ; . 3 o
+ learning more effective socia! skills through group inter,,.,.

; i c
i« could be enhanced particularly in an hemmgenfﬂu;mg;p&

4  hecoming awarc of on

§
roup; _ s

o %uungng how to confront others with care, concern, e

' directness; a form of empathy that i1s shown tq Dtheft}' o

: &ro

members; o , o

4 moving away from mm::l:.r satisfying c_:thera_ eXPectation,
learning to live by ones ﬂv:-'n expectations in order o ang
consumed by fellow members needs; and o by

acceptance, self-confidence and self-respect ;
w of oneself. This is a personal gog) th;]: Orde;

ductive discussion and maintainp Pﬂﬂiﬁuhﬂh'
Ty 1|'l

& increasing self-acee
to achieve a new Vi€
one to engage in pro
the group.

The goals set by the counsellor and the group members i
only useful in enhancing !:ehamural change but equally fastracy, ?;t
targeted outcome by enlisting the J_.:cfmrmtment of the counsellgy i ¢
as interest and support of the participants. we]]

Types of Groups in Counselling

A group classification model developed by Bet, Wilbur and Roberis.
Wilbur (1981) is adapted in further determining group types i
counselling, and these include:

Guidance,/ Co —educational Group
Training Group (T — Group)
Therapy Group

Encounter Group

Counselling Group

Self- Help / Support Group

-

a. Guidance Group/ Co-educational Group

The guidance; Co-educational group is an informative group
established basically to furnish participants with information }“ﬂlﬂtﬁd t:'
academic, health or social issues. In a typical school enviroRmerH
guidance group consist of discussion, debate, symposium, EEI:I“I““' 4
workshop groups. Emphasis is on information dissemination

272
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‘ ith  regard
Mﬂm_ﬂﬂl‘l}" W1 E 1o car

1, o on he WA G e

{hnﬂl Jitoritms are commonly used ag ""Enuz B, B3 g

0 qu : _
5 %ance groups have 10 maximum nymp,* 1 shoulg

. foarm & be noteg
e e ot e e B,
el guidance &7 P PrCVent an occurrence of o, ¢ Major Boal

i ra Ps. Th . ing,
mar}mﬂffﬁgfign-bﬂhveen groups leaders-ang me;?;:;z therefore little o

raining Group (T - Group)
b

g on 1& :
tjonships (Vander Kolk, 1985). Although it is difficult

:n just one way , members of such .
iﬂ?i {nl:IT:nJ the ﬂfierfﬂﬂce h':’“; one's hehaviiu?rfaaﬂm g el
behavior and vice versa. In this respect, T - Ty
il of family counselling in which emphasis igsm:}lrlf Ebﬁsiﬁjlﬂar o
dem operates and how an individual system functions II-T :EE
winions of Corey and Corey (1997) and Halgin and Whitbourne (2000)
cmphasis in T — group 1s on leadership and human relationship
ERNE: EEPE[‘_"L.HHJF in industry, commerce and governance. T - group iI.:
4 human relation group fﬂT_}ndEd by Heland Bradford, Ronald Lippot
"ind Kenneth Banne. rThe aim of T - group is to produce those who
ipteract effectively within a group and who can also harness the
potentials of other individuals toward a better human interaction.

¢. Therapy Group

Therapy groups are somewhat similar to counselling groups.
However, members of therapy groups have serious psychological,
‘pithological and psychiatric disorder. Members of a therapy group
usually require professional assistance or services rendered by
Pychiatrists in a clinical or hospital setting.

‘4 Encounter Group
| This group is organized to cater for developmental, behavioural

m tmotional needs of members. Members of an Encuuntr_rr graup
U desire changes in certain aspects of their lives and this could
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r-__

d collective]
1 :.rhrf'_t'l. fl!j:ﬂlhff an Sep
Ll “.,:.::n Al Frauman (1983), ENCouUnter

make them cluster i
5 5 ¥ i i
solution.  According It \ an attempt to focus on the El'm'-"thi:;‘

g T i “ :
emerged from 1= grOUINE T B " ihan the group itself. gy
g wimber rathet e iy Coun
Indbliany E_l’ﬂil::l:;d:d' for "normally fuﬂt“n:] s peepic Who wﬁmh:;
. c?mm né:- and de *(Liehermmin, 1975, p-440). These Efoyp,
“grow, a

ok y forms in | 4 (the 1970's), from the m;y;
to marn

velopy
v hevday | ini
red groups of LH::TF;'!“H".'-"" (1970), to the highly Stm.ﬂured, ?p:?f,
i ;;‘WiﬂinlllH schutz (1971). Regardless of the Structyp,
cnded_gfﬂupint:p}mﬁiﬁ of such groups was (then) and is stjj) (now) UI:;
iur:;ivlzgzzzzxpressjnn and recognition of affect. Encounter Broup is gye,

called sensitivity group.

e. Counselling Group

This is also referred to as interpersonal or problem- solyin..
us of this group is to help Eroup participants in mﬁﬂl‘-"mg:
often difficult, problems of living !hmugh i"‘tﬁl']!ﬂrannﬂg
support, and problem solving. An additional goal is to help participants
to develop their existing interpersonal problem solving competences -
they may be able to handle future problems. Non-severs career,
educational, personal, social and developmental concerns are frequently.
addressed (ASGW, 1991). It should be noted that group counselling
differs from group guidance in the following ways: 2

group. The foc
the usual, yet

% While group counselling is recommended for individuals whg
are having temporary or continuing problems, group guidanee
is recommended on a regular basis as a personal educational
measure (information-giving).

< Group counselling appears to be more direct than group

guidance in attempting to modify attitudes and behaviours,

For instance, group counselling stresses the affective

involvement of participants, while group guidance

concentrates more on the cognitive understanding of its
members.

While group counselling is conducted in a small, intimate

setting, group guidance is more applicable to classroom-size

or fairly large rooms Jenvironments.

R

f. Self-help/ Support Group

_ This type of group usually develops spontaneously, centers on &
single topic, and is led by a lay person with little formal group training
though with great experience in the seemingly stressful event that
brought group members together (Riordan & Beggs,1987). For instance,
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?‘_
--_.I" -
v’ : hood may meet to help one anoth i :
. o neighbor ; er with repairs
s i ® cer a natural disaster, or they may assemble to focus
lﬂyd's;nn un“_ﬂntiﬂﬂ on ;m_ issue, such as toxic waste, that directly
C e aality of their lives. Sell-help groups can be shorter long

'. 13: 3 cically, they work to help their members gain preater

: 11,:,.{1'. 'il group on the other hand is organized by an established
& supP™ lping organization or individual (such as Aleoholics
L jonal Lamplighters or Weight Watchers) (Gladding, 1995). Some
rupﬁ charge fees \F:Fhll'ﬁ" ‘ﬂlhers do not. The involvement of
. Eroup leaders varies. Like '_selﬂhelp ETOUpPS, support groups
ﬁp,npl; topics that are physical, emotional or social.

o

5 counselling has different stages. Tuckman (1965) proposed four
yp process in counselling to include forming, storming,
performing. These are further expanded in this text to five

e
Sl

:I‘;.'-'- z ﬂ‘f Em
S ming and
o
itiating StAge :
lﬂnclmﬂict and confrontation stage
Cohesiveness stage

i Productiveness siage
5, Termination stage.

§tage One: Initiating the Group

The first aspect of group development is the process of getting
aeniiginted. The behaviour of members during the initial stage is
wlatively restricted. The usual social code for behaviour with strangers
or company is typically followed. Problems presented are usually
discussed rationally, and members tend to be supportive and polite to
each other.

Stage Two: Conflict and Confrontation

., In the second stage of group development, the members'
“ssatisfaction with the operation of the group is manifested. Group
fMembers may challenge others’ reactions to them and insist on their

¥n rights. The lack of unity is an outstanding characteristic during
§ Fikl: 5{-.&5!-
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gtage Three: Cohesiveness
i ¢ conflict and confrontation
gwing the stage © : : : . th

du:rl?'-l'l dﬂﬂ%ﬂpﬁ feelings of cuhrsm“ﬂnfﬁnﬁ;a]l:::u?rnhg this stage 3 E¥oyy,
7 increase of sl S A ET; ililﬂﬁﬂnﬁﬁﬁ. En?'lf i, i:‘nh:qr;rlt i3
the group is With 15 IR which is a SVeness gep ot of
refers to the amoun sense of solidy r'i:rajla"'
swe-ness. &

of the group during stage of pmducﬁvenEEE _

clear cut. The group has met for _sur_ﬂetglmﬂlw?rkcdﬂ th;ﬂugh snm;z[“_“l
conflicts, and worked to 2 l’ﬁﬂl}suc b’;"’ﬂ 0 &'—‘ﬂ ESIVENess jn . 08
members and each other with their probiems an try to resolye el ich

The behaviour

Stage Five: Termination

Termination is one of the most significant aspects of
process. If handled mappmpﬁately, it may not only conclyg, t]-.ip
experience without offective change for the member or memberg 1.
also so adversely affect individuals that they may not seek ﬁlnhm—' ht;:

when necessary.
Group Leadership

The success of any group endeavour is a function of map
variables; a particular situation, the membership and the leader, “111{
most important of the variables is LEADERSHIP, for even with a good
situation and “good” membership, a group with a poor leader will not
function at optimum effectiveness.

Leadership Styles

a. Authoritarian Leader: the leader who adopts this stance is one
who feels that the group members, by themselves, are not able o
develop the necessary insights or group behaviours that will bring
about necessary changes, the belief is that the members got
ﬂ:ﬂ‘.':m.EEl"i.i’EE into their particular difficulty because they could not
direct themselves; therefore, it is to be expected that they n
expert advice. Because of the leader’s superior knowledge and
expertise in group dynamic, it is the leader who directs the
process. It is the leader as the expert in human behaviour who 15
able to explain the behaviour of the group and individual members
The authoritarian leader “assumes that integration results 1o =
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. that is, from something external added t i
ﬂﬂﬂr up mﬂthrE IkEmPE, lgﬁ?s F.EEQ}"- -n:'l.{; ?:I; 1;1:5{:?;:

jand
he g;rﬂl : ;
::glitf of t = Luthoritarian leader h{:l_da‘that he or she is the o
olds: .o understand the significance of the matcn'lz

oft ﬂb]ﬂ ek ' T :
F‘rﬁonmﬂﬂ and it 18 m;ﬂu‘gnhdj]:;nﬂ;hfgl her interpretive feedback to the
eaeie abets that the WE s will develop an understandi
grﬂup-m 5 hehaviour. IQuIll: clearly, this view of lead Lﬂg
of ﬂ'lﬂllf o cﬂmpaﬁhiﬂ with those theoretical positi o
our i . Ion emanatin
Lehavio?l 1 analytic model, but counsellors who state allegi .
g 5P aries may sfill hAVE-30E authoritarian attitudes It is
o 0tDE osition often advocated by counsellors fresh fro 2
B ation who mistakenly equate group counsellin 8 IE.:
u-ad'-mcg g situation. While some leaders adhere to this Es.;::?t
the Ihi‘:ﬂﬂﬁj grounds, many also adopt it because it app-ea?*s to %2
on't g jeadership in which the counsellor is protected from self-
: re 10 the group.
disclosH™ | 1 eader: a second form of leadership i
pgmﬂﬂfﬂﬂ“ . i Ersiup 1s what has been
r.::'r:rrfd to as democra & gruup-cepte:jed or non directive. The
atic leader, unlike the authoritanan, refuses to accept sole
s Pﬂnsjbjlit}r for either of the direction of the group or the final
. of the member concerns. Rather than a complete reliance
"+ their own potential and ‘thz F-utentia] of its members, the
4emocratic leader uses clarification, synthesis, feedback and
syaluation of process as the chiel tools. The aim of this leader is to
volve member to such an extent that each participant contnbute
1o the welfare of other individuals within the group. The implication
here is nat that the democratic leader lets the group go anywhere it
Jesires, Rather, it means that the democratic leader works in
cooperation with the group in establishing goals, directions and
procedures. Unlike the authoritarian leader, the democratic leader
ioes mot accept full responsibility with group members. The
democratic leader views himself or herself not as an expert with all
the answers, but rather as an individual who can facilitate the
process of human development. Those ‘who adhere 1o & 7ot
humanistic or phenomenological theoretical position tend (0
operate from this end of the leadership continuun.
Laissez-faire Leader: A laissez-faire leader is in fact no leader at

all. The fow individuals who adhere to this position held thal it is
direct themselves

the sole responsibility of the group members to LETmS
in whatever directions they feel necessary. The leader is simply
plans or procedures

another member of the group. There are no
unless they evolve from the membership. Beginning counsellors

ofen fall into this leadership style in an attempt 10 B¢ PR
directive. There is also a tendency for leaders who have a strong

need to be liked to use this style.
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Summarily, in the authoritarian group, it can be expecieq |
almost all the communication and dynamics centre on _t‘,ne leader, 1y, the
democratic group, the leader still occupies centr al position but “aims g,
replacing a single leader with as many potential tﬂﬂdfﬁf as there are
group members (Gordon, 1972, p.72). In the laissez-faire groyy the
leader abdicates the leadership position and the group is left tg jig
often limited resources. As a general rule, one of the prime Eoals of
counselling is improved interpersonal skills, and it appears thay yp,,
accomplishment of such a goal is much more likely in a ﬂtmugmﬁc
group than in an authoritarian group. Thus, democratic style qof
leadership is the most productive style.

Problems and Issues Involved In Group Counselling

As listed by Corey and Corey (1987), a typical group contends With
some or all of the following problems and issues:

i.  Silence and lack of participation
.  Monopolistic behaviour

u.  Storytelling

Iv. Questioning

v. Advice giving

vi. Seductive behawviour

vi. Feelings of superiority

vitli. Dependency

1x. Band-Aiding, ete.

Silence and lack of participation

Silence and withdrawal are two forms of behaviour that most group
leaders must learn to deal with. Even though the silent and withdrawn
member does not interfere verbally with group functioning, this behaviour
may constitute a problem for both the member and the group. The danger
is that a quiet or withdrawn member will go unnoticed and that his/her
pattern of silence may indicate a problem.

Monopolistic behaviour

At the other end of the participation continuum is the person wh
exhibits a high degree of self-centeredness by monopolizing the activitie:
of the group. This person is continually “identifying with others” - that is
taking others’ statements as openings for detailed stories about his or he
own life. Through compulsive, self-centered chattering, this perso
prevents others from getting their fair share of group time.
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| "ﬂ‘ isclosure is [frequently misundergog, b

n a lengthy recitation about their life MH Some  groy,
| sto nted with continually relating thejy St and pree
. ##fm mg:;rﬂﬁ msenrmen!,1 maintaining that the :
o J::t?mﬁﬂfwﬁ' In mﬂﬂ.hmg group process Y are Msking
g n psetido ﬂ’_m-:fugurei which is ”‘;Eref ‘
others and life situations and discigy talking abgqy
feeling now. Sure of whar o

g™

counterproductive form of behaviour in ‘
Aﬂ?;:frﬁﬂm members EEI.IE'UEIHP a style of relating !:;eﬂtﬁz",::; is
| ﬁ.ﬂﬂgﬂ others, and thﬂg tntervene at i”HPPJ"Eprinte times g U'ES
i on feels a certain way. People who habitually ask guestign
|y @ P€ d to see that this may be a way of hiding, o st
#E | unknown in @ group. And they should be taught that the F‘ED;fi
ke Eﬂm the guestions are ﬂddms§ed typically lose the in terisity of o
:pﬂ"l,w may have been experiencing; questions tend to direct
pation theY : people
jjﬂmmmﬁng and away from feeling.

| igvice giving

A problem behaviour !hﬁ!l is reiate;! o guestioning is advice giving.
i one thing t0 offer a perception or opinion to other members and quite
auther to tell people thﬂr they should feel or what they should or
guidn’t do. The advice giving may be subtle: "you shouldn’t feel guilty
\#at your parents divorced, because that was their decision and not
‘emething you made them do.” Although this is true, the point is that the
yung woman does feel guilty and believes that, if it had not been for her,
ke parents might still be married. It does not serve the best interest of
‘feuoman to advise her not to feel guilty. She has to resolve this feeling
fr kerself. The man who had a need to tell her that she shouldn't feel
lty could profit from examining his own motives from wanting to
‘mave the guilt. What does this mean about him? At this point the focus
st be shifted to the advice giver, and the meaning of the giving such
4hice might he explored.

L Ih;p erson using it is atternpting to manipulate others in the group
avoid any genuine encounter. Seductive behaviour can take
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""h:.;_. L

many forms, including some of !h.? behaviours already Mentioney b
types of seductive behaviours are:

ves trying to get others to drg
the individual’s underlying ;9"'3 Oyp.
they will come and reqey, uﬁff!;hw'-
Me

Quiet seduction: This Q‘tuﬁ!
The game element consists of
“if people really care aboul ME,

rst.” . -
. ﬂcﬂus seduction: This involves trying to get intimacy ing

> sntance without eaming it. The person tells others |, ty, 4,
ﬁjr:f:;c::};mm, touches others ﬂ.mt’, sqggests all sorts of = 1;1:;1_
exercises, and is scared of genuine intimacy. | ing
Playing fragile: Individuals may pretend they're so Fragile
confronted, they'll be devastated.

Sexual seduction: Members may be very sexually provgegyy,,
then be angry and hurt when others respond to them in , AL

frcnner.

ihm_ i

Feeling of superiority

Some group members take a superior tone. They may be moralisti.
or may even send the message "I'm cured, and I'm here to obserye the
rest of you.” Such people can find no personal problems to explore by o
very willing to listen to others and even to aoffer them compassion. They
may antagonize others with comments such as "In the condescends
tone is the message “I really don’t need anything for myself, and thers
are no problems in my life; I'm perfectly content now.” A group leader can
legitimately challenge such comments by asking the members what they
want from the group. A teaching point for the entire group is that it is
more helpful to someone in pain to share one’s own struggle than to offer
solutions,

“Superior® behaviour tends to have the same effect on a group a5
hostility. It freezes up participants, for they don’t want to expose ther
weaknesses to someone who's perfect.

Dependency

1 Group members who are excessively dependent typically look
either to the group member or to the other members to direct them ay
take care of them. Dependency is manifested in a variety of behaviot™ H:
the group, such as exclaiming that one couldn’t live without ones uﬂfehfﬂt
husband, or parents, or children), presenting oneself as stupid 0 ¢

others will provide him/ her with answers, or simply playing helpless:
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1 iving style is the style that some adopt of

il duice-g
g @ ]
,f‘J o 10 the @ ds, lessen pains, and keep peaple cheerful This

n H
ot mﬂnnrestﬂd by a person who complains of how

fegothC ime
s00 ometi™ | who wants to focus more on the positive side

of i
school setting can tackle many issues at

|-I ’ s
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Selected Questions for Practice

Group counselling has emerged as a better practice than mdividug
counselling. Discuss five (5) reasons why you would prefer groug

counselling to individual counselling
Explain the therapeutic effectiveness of group counselling
Enumerate and discuss ten (10) goals commonly shared by

m_emhers of counselling Eroups
%.  Discuss the prominent features of the following Eroup types ir

counselling:

19

.Guidance/ Co-educational group
I Training Group (T-Group)

.  Therapy group

V. Counselling Eroup

V. Self-help/ Support group

Highlight '
ghlight and explain five (5) COmmon problems associated witl

g..rl

1 our schools ang why?




