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rs it to be in the interest of the national unity
be encouraged to learn one of (he three major
r than his own mother tongue. In this connecton, the
nsiders the three major languages in Nigena w© be
Hausa, Igbo and Yoruba.

‘The above policy statement is in consonance with what may be
considered the right strategy for development in a multilingual society
(Adeniran 1995). and if implemented in line with Brann’s (1977),
suggestions, it could yield upwards of 80% of the educated population of
Nigerians who are able to polyglots in the indigenous language and
Bnghsh. Also, the strength of the policy lies in the fact that it could
promole €qual access o information in the public system from both rural
and urban areas, leading to equal opportunities (o participate in the system
and enjoy the benefils of all government's poverty
programines.

It may be said that Nigeria has a virile language policy, but there is
the problem of poor implementation, which could be viewed in two

alleviating

perspectives: lacking political will to tmplement the policy, and dangerous
pedagogic implications. Pedagogic considerations have to do with
language teachers and classroom activities of which curriculum is the
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environment. This ¢

the task of curriculurn development. For a
y implement the decentralized curriculum successtully,
d the objectives of such a package, and should be able
pt the most appropriate methods, materials, content and
experiences needed. (Obanya 1980). With particular references to
- la e curriculum, the teacher must be able to speak the language he is

“to teach fluently, and must be thoroughly trained in the language because

it is not enough to speak a language. The speakex must be gualified (o
teach it. Even the native speaker cannot model the language or guide the
students unless he can isolate and demonstrate its various elements. He
must therefore have insight into the linguistic backgrounds of the language
Of the students in order o understand the particular problem they will have
in learning the target language. In order to reach the gra;ssrofus, and to
nelp the students go far into the target language without
in cultural meanings, the language teacher must understand the intimate
!;elagi‘en between a language and its culture. This involves the Knowledge
of Wlﬁc facts concerning the culture, and some understanding of the
W_pmtems of th‘oughts; beliefs, traditions and values that account for
the way the people live and behave.

facing differences

_Recommendations and Conclusion Remarks
ﬁa language policy recognizes the importance of the individual
lage in thg overall social, political, economic and tcchnﬁlogicfaﬂ-
ment of the nation. The policy emphasizes a neutral fwga
English. This language policy has assigned this role m tha

y to English Language not only because of its accident of hi




ailable to the mdxgenous technolomsls and smemlsts m the

that they undeistand. q
In order to be able to develop the nation's economy anc! smpower
~ ilS citizens. it is advocated that the language to be used in our =ducational
system should be the indigenous ones, in additon to English. As earlier
Salcl, teachers should be competent enough to adapt the centrally
tormmulated curriculum to teach the language in histher immediate
environment, bearing in mind the cultural and economic needs of the area.
Counuies like Japan and China that are economically developed today
acquied their education through their indigenous Lm"u‘weg These twe
‘countnies. for instance, borrowed frorn W stemn societies and adapted their
iseience and technology. Before, the adaptation. Western science and
hnology literature which exposed scientific and techmnical [indings, and
were expressed in either English, French or German, were

1o the indigenous language of these countries (Akindele and
9).

d be highly beneficial if teachers are properly trained in the
s languages and are transferred to various rural schoy
ublic enlightenment in indigenous languages slm
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