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FROM THE EDITOR-IN-CHIEF

The Unilorin Journal of Life Long Education (UJLLE) is a publication of the
Department of Adult and Primary Education, University of Ilorin, Ilorin. The
Department is strategically positioned to provide teacher education for children
and adults. Knowing that the scope of its mandate extends from cradle to grave,
beginning with childhood and ending with adulthood, it was considered
appropriate to associate the main publication of the Department with Life Long
Education. As is the tradition of academic publications, UJILLE welcomes well
researched articles from scholars in academic institutions and practitioners in the

fields.

Whereas it is traditional for academic units of the university to publish regularly,
the UJLLE is bourne out of the need to address the gap of developing lifelong
education to give the best to learners and professionally trained teachers at every
stage by training institutions. Our effort is therefore not to just replicate what is
considered conventional. Rather, publication of improvement driven research is

focused and promoted in every sense.

UJLLE reflects the thoughts, ideas and innovations to shape policies and practices
in lifelong education in the entire world and Nigeria particularly. 1 therefore
welcome researchers to the contributions of the department to progress of

knowledge in life long education.

Professor Henry O. Owolabi
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Abstract —— Ity of Arts and Educar;
' ' arative study of Unilorin Factf v Q Uucation
This research work is a comp study in the University. The purpose of the

Students’ perception on Yoruba as a course of study in :
study is to ascertain the perceptions of higher institution students towards the choice of

the mother tongue (Yoruba) as a course of study. One research guesfzgn and two
research hypotheses were formulated to guide this study. The research des & used for
this study was a survey type of descriptive. The population of the study consisted of al]
the students from the Faculty of Arts and Faculty of Education in University of Ilorin,
Kwara State, Nigeria. The sample of the study was made up of One {fundred (100)
students that were randomly selected from the two faculties, forty-eight (48) studenis
from the Faculty of Arts and fifty-two (52) students from the Faculty of Education. A
structured questionnaire which was validated and tested reliable at 0.68r was used 1o
collect data for the study. A descriptive statistic of percentages was used to analyse the
demographic data while inferential statistics were used to test the hypotheses set for the
study at .05 alpha level of significance. The result of the study revealed that there was no
significant difference in faculty of Arts and Education students ' perceptions on the choice
;J{jz; gzzzél;c; ?;’oczz; ]c;ogre'si Soefd s;z;dy. g _wc;}: ther;.;fore recommended that the Nigerian major
Junior and Se}zior Seconda:? ? S oo, 4G, Boay sl B B e

;. and government should make Mother Tongue a

compulsory subject that must be passed at '
i Yk credit gr iisiai i ioher
institutions of learning grade for admission into highe

Introduction

Nigeria is a multilin i

o gual and multieth
md.lger{ous languages exist and the number h E

maintains that it is 513, while, Ayj s
why the languages in Nigeria a
undeveloped languages,
standard written formg a

2)



in 1819. In 1945, the language assumed
system of the western region of Nigeria;
ed}lcatlon recognised Yoru‘pa as the medium of instruction in the first four years of
primary education (Adeyemi & Isola, 2010).

Its choice to attain the status of a subject to be taught in schools seems to be a
consequence of the pioneering efforts of the evolutionary activities of the earlier
mls.s!onanes v\_fhose efforts had sown the seed of further development of the language.
Abiri (1982;) in his study traced the history to the insistence of Christian Missionarics
and converts to go beyond limiting their knowledge as learners to read the Bible as being
promoted by the Colonial government who was actively opposed to the teaching of the
local language. However, Yoruba continued to be taught at the lower levels of primary
school where it was also used as a medium of instruction. The visitation of the American
Phelps-strokes Commission to Africa between 1922 & 1925 rekindled the interest in the
study of African languages and Yoruba benefited tremendously as it began to be studied
as a subject in the secondary school and much later it became available at the Cambridge
school certificate and London University’s Matriculation Examinations-the predecessor
of the modern West African School certificate (WASCE), the National Examination
Council Certificate (NECO) and London University’s General Certificate of Education.
These examinations helped to maintain some interest in Yoruba language studies which
later received greater impetus in the late 1960’s when the University of Ibadan and the
University of Lagos approved Yoruba language as a course of study in 1966. Yoruba
language is intensively studied in Colleges of Education and Universities like Obafemi
Awolowo Ile-Ife, University of Ilorin, University of Ado Ekiti, Olabisi Onabanjo
University, Lagos State University etc and about 48 Universities in United State of
America including Harvard University (Tribune 16th May 2013, page 15).

Government also, in the National Policy on Education (NPE), stresses the
importance of language as a means of promoting social interaction and natiopal gohesions
and preserving culture. Therefore, every child in Nigeria shou'ld be taught in his mother
tongue or the language of immediate environment from the primary 1-3. Furthermore, in
the interest of national unity, it is expedient that every child is required to learn one of the
three major Nigerian Languages, Hausa, Igbo, a_nd Yoruba, (FRN, 2013). Qhanda (2010)
says that the MT should be saved from extinction. There are many beauuful'tla:(s)g;lll.lla:iggz
going extinct. One can say that if the whole world speaks only one language, it v
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ases, the garden would lose its Spark|
liable and i_ncllllsp.ensrilble tool thyt c.:; 1
in Nigeria, especially in the early chijjqp.
teﬂ: 'institgutions. Fafunwa (2005) Opincghﬂfd
ge for education is like removing hjg souall
d language In the ecarly childhooi
t of water. It is informed that using lang.,uag.es other 1|1a:1
so MT is one’s coverage. Education in the MOthey
hat beset the use of a foreign language Te.aching ang
its the glory and beauty of the language. |f the
generation and the next may not know aboy; iy

monarchies (type of Yoruba government), Yoruba_culture, folklore, folktflles, pf‘lilosolnhys
traditional art and architecture, songs and drumming, poetry and names; all Will go ingg
extinction. The teaching of the Yoruba language in SChOO_IS would preserve its heritage,
Therefore, one seems to conclude that no greater injustice can be committed against

people than to deprive them of using their language- _ - .
Despite the significance of Yoruba language 1n Nigerian education, it g
discovered that the Nigerian has made English language lingua franca, a language yse

for education, communication, interaction, language of international diplomacy, business,
commerce, popular media, science and technology. Therefore, the students are having
wrong perception towards the learning and studying of Yoruba language because of
uniqueness of English language which is recognized as tools of political and economic
power of this age. Added to this, government places much premium on English language
at the detriment of the indigenous language. For this reason, much priority is placed on
the recruitment of English language teachers (Tony, 2005).

Perceptions refer to evaluative concepts encompassing opinions and beliefs,
Attitudes, opinions, beliefs, intentions, evaluative beliefs are interrelated concepts tha
have been areas of study for social psychologists. This present study attempts to describe
the “perceptions” as opinions and beliefs, which are related to attitudes of the
undergraduate students of faculties of arts and education towards the Yoruba lancuage as
a course in the higher institution of learning. o
i g e e e
the mother tongue (Ogunsiji, 2001).). In other i ltle o S s S
arises due to political bias, ’social :st.ratiﬁcatirolr:ls e e dI'Shke towarfis g ke
st ok, » économic incongruity, and other socio-

Thomas (201 ; ‘
academic studies,(und?rgfjgigfedcztilr]l?;ltidZtecsOPrseh Of_study O S infegrated g s o
academic studies due to various factors likl:;-t e h!gher‘ g aiantotd lF:al'nlng Bhgass
security, respected occupation e.t.c, Students- OPP;J l'tunlty_to ey hl'gh o 'JOb
mathematics, and English course in the un: g0 for nursing, engineering, medicin.
Yoruba language as a course of study whil university. Some students deliberately Ufk‘-‘

tle some students are forced into it. But outside

ecome only r

uld b
all flowers wo o iable, e

derstand that MT is
e educational sys
for study in highe

aker of his langua
using a borrowe

boring just; as if
One comes to un
promote and improve th
education, so it calls

depriving the indigenous spe
Lawal (1989) also asserts that
institution is like taking a fish ou
MT is like removing the shell of sn
tongue removes all the inhibitions t
learning of Yoruba language portra
language is not taught in schools, this

ails;
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the country there are many universities th

language, but in Nigeria universities stude
especially by their mates.

Bill (2004) concurred that students believe that they have known enough of their
mojrher tongue since they use it for communication in their immediate environment, but
th‘e,ll‘ facility in it needs to be increased and developed. Actually, studying Yoruba as a 1.2
will exposes learners to Yoruba grammar, phonology, phonetic, syllables, tonal marks,
prove‘rbs, sentences and words formulation etc, They also believe that, learning or
stud?/mg El?gll.Sh language will enable them to relate and communicate with people
outside their immediate environment easily, they thought Mother Tongue are not
adquately developed to express modern scientific and technological knowledge, and it
may in turn result in cognitive deficit and low productivity of scientific and technological
knowledge. Fafunwa (1982) lamented that many institutions in Africa have not devoted
sufficient attention to African culture in their curriculum. He then suggested that African
folklore, mores, and literature; African music, African art; African languages, African
history and civilizations; African ethics and religions; and African social and political
institutions should be given prominence in the primary and secondary schools, as well as
in the tertiary institutions.

Salawu (2006) observed that the undergraduate students’ perception towards
their MT as a course of study is not encouraging in Nigeria, there are countries that have
preference for their MT, there was a research study carried out by Yushau and Bokhari
(2002) in Saudi Arabia to see the effectiveness of the MT in Teaching and learning of
mathematics. They translated the mathematics handout from English language to Arabic
language to reduce the language barrier of the new students into University. A handout of
Arabic translations of the Mathematics terminology of the entire course was given to the
students. At the end of the experiment, the teachers found out that the insertion of an -
Arabic translation of key words and concepts helped most of the students to recall the
concepts they had learnt at the secondary school level. They recommended that the use of
the mother tongue in mathematics class will remove fear, anxiety and this will be very
helpful in minimizing students’ language difficulty in learning mathematics.

Bamgbose (2011) asserted that one would have expected African speakers to be
proud of their language, but quite often one encounters negative attitudes. The most
common of such attitudes is that of the elites who prefer education in the English
language for their children. Parents that belong to lower social groups also want similar
education for their children. In Nigeria, there are a great number of private primary, and
secondary schools who take glory in the English medium. The language syndrome affects

the perceptions of students in primary and secondary schools, so the undergraduate
students in the higher institution of learning have relegated the study of Yoruba ( the
mother tongue in south western states) as a course of study to the g.round. Theref_ore, they
downgrade their colleagues that chose Yoruba as a course of study in the university. ‘
Barkhuizen (2002) examines high school students’ perce.ptions of the status and role of
Xhosa (an indigenous African language) and English in the educational context. He

at are sending

candidates to study Yoruba
nts studying Yo

ruba were negatively treated
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(1999) in her study of Xhosa

e. Dyel’S
languages, he observed that ;e

their mother tongue. Ede lyamu, Sam,,

26 high sch
high school stu

ish as a seco
d languag
African

surveys 2825 students in
Provinces. These Xhosa
tongue and also learning Engl
had a preference for English as a secon

university students’ attitudes towardsl.s?lu?;
undergraduate students preferred Engis s and teachers’ perception on mothe,

Aduwa, Ogiegbaen (2008) exanll'inec! tgeig];iir:;] primary schools, it was discovered thyg
di f instruction policy 11 G o
e s o st 0 8 s Ot N vy
undergraduates showed difficulty in reading Y?TUbae'rSil:: 'fhe aniverstty. Vet, o number”:)%
and writing skills in Yoruba among groups of learn ol 1t Susllasal

. S g amen
scholars observed that reading and writing skills are fund e yridarauthinte hidenty
national development. This study, however 1s 10 examine 3

perception towards the choice of Yoruba as a cOUrse of stu;:i){; '}I}egﬁi";ﬁlgtg ngrin,
sample, population, timing and scope 0 makes 1t di ove

f this study : it
studies, this is part of gaps in the body of knowledge that this paper [mtends o 11l

Research Question .
as raised in the course of this study.

The following research question w.
What is the perception of students towards Yoruba as a course?

Research Hypotheses B
This research hypothesis was formulated for this study.
There is no significant difference between the perceptions of Faculty of Arts and

HOIZ
Faculty of Education students on Yoruba as a course of study.

HO,  There is no significant difference in the perceptions of Faculty of Arts and
Education male and female students towards Yoruba as a course.

Methodology

This research work is comparative study of Unilorin Faculty of Arts and Faculty
of _Education Students’ perception on Yoruba Language as a course of study in the
UI}IVGI‘Si'fY Two research questions and two research hypotheses were formulated to euide
this study. The research design used for this study was a descriptive research desiin of
survey type. The population of the study consisted of all the students from the Faculty of
P}rttst:l and Fdaculty of Education in [gniversity of Ilorin, Kwara State, Nigeria. The saniplc
?mmeﬂf;ut\go“gzurg?de fL.lp of On¢ hundred (100) students that were randomly selected
(52) students from t}llzsi?agfltlyt)_/e:)%héd(j S)t'StUdentS from the Faculty of Arts and fifty-two
was validated and tested reliable atcg.glr. iarse Sear:lh Strufztured A
descriptive statistic of frequency counts and used to collect data for the study. A
demographic data while inferential stat Nd percentages were used to analyse the

atistics of mean, standard deviation simple
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percentage and t-test was used to test the h
significance. ypotheses set for the study at .05 alpha level of

Research Question One: Whar
* S the percepti
course? perception of students towards Yoruba as a

In order i ’ :
P P or::;)e exartr}lllnf: students perception towards Yoruba as a course

partic S” resp § on the 1tems were subjected to percentage analysis. Given that thé
questionnaire items were structured in a four-response type, the minimum. and maximum
range score were 20 and 80 respectively. The range score was divided into two levels
(negative and posﬂ_nve;) and the cut-off of 30.00 was therefore obtained. Thus, students’
wholc? score fell v.w.tlun the range score of 20.00 — 50.00 and 51.00 — 86.00 v\;hich were
negative and positive perception respectively. The summary statistics is presented in

Table 1.

Table 1: Analysis of students’ perception towards Yoruba as a course

Perception Frequency Percent
Positive 42 420
Negative 58 58.0

Total 100 100.0

From table 1, result shows that 42% (42) of the respondents have a positive perception
towards Yoruba as a course while 58% (58) have a negative perception towards Yoruba
as a course. The result implies that majority of the respondents have a negative

perception towards Yoruba as a course.

Hypotheses Testing

Research Hypothesis One: There is no significant difference in the perception of
Faculty of Arts and Education students towards Yoruba language as a course.

Table 2: Mean, standard deviation and t-test analysis on the difference in the perception

of Faculty of Arts and Education students towards Yoruba language as a course
Faculty N Mean SD t df Sig (2 tailed) Decision

Arts 68 17.3 1.60
2.611 98 010 Rejected

Education 32 16.6 1.83
P<0.05
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: ; e in the perception of
; significant differenc
s Thz: in:; fzgzaleg:tgdents towards Yoruba as a course

Research Hypothesis
n the difference in the perception of

Faculty of Arts and Education ma

Table 3: A table of two-way ANOVA analysis 0 ards Yoruba as a course
Faculty of Arts and Education male and female SLLMF Sig. Decision
Source Type III Sum df Mean
of Squares Square
Corrected Model 27.362° 3 Szl 3284 024
Intercept 10182.550 1 10182.550 3666.111  .000
Gender 7.647 1 7.647 2.753 .100
Faculty 23.984 1 23984 8.635 .004 Not Rejected
Gender * Faculty 6.015 1 6.015 2.166 144
Error 266.638 96 2777
Total 29878.000 100

Corrected Total 294.000 99

a. R Squared =.093 (Adjusted R Squared = .065) P>0.05

Result from_table 3 shows the F value (2, 96) yielded 2.166. Result also shows that th

was no statfstically significant difference in the mean perception of male and f eqe

;;ggf;tsov;hgi therczi was a statistically significant difference in the mean perceptieorlrﬂulaof]i

satistically o rsn' ;n tE.ducatlop students, However, result shows that there was no

with P value ?44 1;33(;1 O;HEI?;a'Ctlon . gender.and faculty on the perception of student

i 15 s ot il lt; shows a non-significant result, Hence the null hypotl s

Faculty of Arts S that there is no significan differ ': e
ty of Arts and Education maje and female styq oy perespbon of

ents towards Yoruba as 5 course (F,

Finding reyealeq th
at th o
Fa . 11ere was no gjgp ficance difference in ¢4 _ ¢
€ wrong berception of ards YOTUba € perception o
g . O Students towqrq Yoruba g alir:)gul;age ??S a course of study.
1s finding js ip, , d S€ of study affects their
greement with B« ents that take wiilhign
Ene‘g (2008) assertion that‘:,n(gutb]?ras s ey
St Nigerian especially the
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asserted th?t the Nigerian students have negative
vividly noticed the way they addressed th
2002 investigated on students’ perception
South Africa, it was discovered that the

Likewise; the undergraduate students dj :
i id not a :
mock it as a course. ppreciate their mother tongue, so they

Furthermore, Findin igni i

perception of male and femfler(:s?[{sg;(:st?(?\tvatr;;eY‘gﬁjb:(; ke
believe .that sipce the:y understand the rudiments of the lanagrlll%llézgi:j 3123? usStSalEuii t:.?
often with their family, friends, neighbours, colleagues and glose or distance relationg
that upderscore the reason for not studying it in higher institution. This study agreed with
the view of Bamgbose (2011) who justifies that knowing the rudiment of a language or
being fi.l:‘)}e to speak _the language does not mean that language can’t be studied again.
Ogunsiji §2001) carried out a study on the language attitude and language conflict in
West A.frlca, he discovered that Africans are not passionately study their languages as
academic courses. This gives wrong impression to the undergraduate students little do
they kn.0w that Yoruba language is studied to preserve the language for the coming
generation, to preserve the culture heritage and to preserve our identification.

Conclusion
Based on the findings, the following conclusions are drawn:

Indigenous languages are eligible to be proudly studied as L2 in the higher
institution of learning as it is stipulated in the Policy on Education. (FRN, 2013). It is
mental slavery to suggest that Nigerian language (Yoruba ) is not comprehensible for

thinking or is not intelligible to study as a course.
It was observed that students prefer studying English language and other courses

to Yoruba because they thought they have better chances of employment in labour market
than their counterparts that studied Yoruba. Consequently, this perception led to the
discouragement of students from taking up Yoruba language as a course of study in
higher institution and the number of students coming in to university to study Yoruba is

drastically not encouraged.

Recommendations _
Based on the findings, the following recommendations are made:

Government should enforce the Mother Tongue or indigenous language to be the
medium of instruction in primary schools. It should be one of the core subjects L2 in _all
our primary and secondary schools, even in the institution of -hig}.ler lear_nmg, the major
Nigerian languages should be incorporated into the General Nigeria Studies (GNS). Thls
will help to preserve our cultures and save the indigenous languages from going into
extinction. Government should also make textbooks and instructional mate_:rlals available
for the teaching and learning of Mother Tongue in all our secondary and primary schools.
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