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Abstract

Yoruba is a prominent language in Nigeria; it is the native tongue of a group of people who live:
in the southwestern part of the country. This research examined the historical developiment
Yoruba language and its’ implication in the Nigerian educational system. Following the
abolition of the slave trade in 1842, the first gathering and development of this language to be in
the written form was based on the activitics of the British missionaries. The missionaries who
came to spread the gospel reported that the natives' mother tongue must be mastered and used to
teach them the Christian religion and western education. So, Bowdich, a British ambassador,
wrote the Yorib4 numerals from one to ten in 1817, and published them in Sierra Leone in 1819,
according to history. Kilham also proposed and used the Yoruba orthographies for writing
African language specimens (Yoruba). Then, in 1827, she published African School Tracts as
the first scholar of the Yoruba language. Besides, Kilham taught in Charlott Village, Sierra
Leone, in 1838, using the Yorubd language. It was revealed that right ﬁ'om‘ 1954, the western
region published a curriculum that included lht'% Yoniba syllabus, and the Yoruba Ianguagc w?s a
compulsory subject in the primary school curnculum: Then, there were many committecs r:?lsc‘d:
to work on the development of Yoruba orthographies after the independence. Presently, this

Yoruba is now been stipulated by the Federal government in the National pollcy_ on education al.‘
as well as a subject in primary and secondary scpools in Sogthwcs{cru
of study in a higher institution of leamning. According to thc
f the mother-tongue are indispensable, therefore, the

keholders should embrace the significance of the
cates all confusion caused

a means of teaching,
Nigeria. Also, it is a course
literature reviewed the implications o

federal government and all the educational sta -
mother-tongue in education, for education in the mother-tongue er
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people in Nigeria and neighboring countries such as the Repubhic of Benin, Togo, and other,
speak Yonibd as a mother tongue, with another two (2) million speaking it as a sccond Iauguagc.
Yorubd speakers can be found in the south-western Nigerian states of Ekiti, Lagos, Ogin, Ondé,
Osun, and Oyd, as well as sections of Kogi and Kwara in the north-central zone (Eberhard,
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Meanwhile, it was even discovered by the missionaries that teaching the mother tongue has a
precise function: to systematize and improve the quality of the language which has already been
spontaneously acquired in its oral form by the time the speaker starts his or her formal education
and to teach other subjeets through it to develop the cognitive domain of learners at the carly
stages of learners. Of course, getting instruction in one’s mother tongue is more effective than in
a non-native language, as this adds a linguistic task to the main task of understanding
explanations and learning contents. So, the Yoruba letters that were developed by the
missionaries is very paramount in Nigerian education now. The na,tional policy on education has
stipulated the indigenous Janguages to be thel means of teaching in the lower‘ primary :fchool's,
and core subjects in the upper primary to junior secondary schools, although it was optional in

senior secondary schools 2 course of study in the higher institution of learning.
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‘14dé (2017) affirmed that missionaries came to Nigeria tretween 1842 and 1887. On the 24
gk 1942 the Wesleyan Methodist Society arrived in Badagry, followed by the Churcj
gf.Se.ptembcr l» t ,(CMS) on 19th December 1843 and the Baptist Mission in August 1850, The
Mlssmmwhsc;icafﬁvcd in Nigeria in 1868; the Primitive Methodist Society arrived in 1872 and
;zntl)a;alifhzilssion of Northern Ireland in 1887. Akinnaso (2015) asserted 'that the missionarieg
that came to spread the gospel realized that the mothelr tongue must be studied to understand the
minds of the Africans and teach them the Christian faith. Then, the m.other tc?nguel wz_xs seen as 3
means of propagating the Christian religion, and the school was perceived as its principal agent,

Awdniyi (1978) affirmed the contribution of missionaries to the gathering of lhe' Yoruba lcftcrs
and the development of Yorub4 orthography. He (Awoniyi) declared that Bovlfdlch, thtj: British
diplomat wrote the Yoruba numeral from one to ten in 1817 and published it in _1819 in Sierra
Leone. Hannah Kilham proposed the Yorubi orthographies and adopted them in writing the
specimens of African languages (Yoruba). She was the first scholar of the Yorubs language who
published African School Tracts in 1827 for Sierra Leone schools. In 1838, Kilham taught
through the Yoriba language in Charlott Village in Sierra Leone in a Girls’ School. There were
remarkable contributions of other missionaries such as John Raban who arrived in Freetown in
1825, Norris in 1841, Ajayi Crowther in 1841, and Gollmer on the development of Yoribi
orthography,

Awoniyi (1978) remarked that the study of the Yorubd language by missionaries in Freetown
contributed exceedingly to the development of the (Yoruba) language. For instance, in 1841,
Graf (a German Missionary), Gollmer, Townsend, and Koelle came to Freetown to study the
Yorubé language. They became experts and utilized it for the interpretation of religious extracts.
Awoniyi (1978) affirmed that Koelle (1847-1854) devoted himself to linguistic fieldwork on
Yorubé vocabularies and notes: this made him famous in linguistic studies in West Africa. Then,
Vidal O. E, who came to Yoruba land in 1844, had learned Yoruba in Sierra Leone, and when he
came to Yorubd land, he read Yoniba Bible intelligibly.

Awoniyi (1978) stressed that the Yoruba language policy of the Church Missionary Society
(CMS) in education was commendable; the medium of education in the mission schools was the
mother tongue. Although religion was still the primary objective, the school was seen as its
agent, and the indigenous language was the medium for reaching the hearts of the Africans.
Then, the CMS started the first mission formal School in Abeokuta. In 1849, Ajayi Crowther
testified that he had 36 pupils and used Yoriba Primer to teach them. The Roman Catholic
Church (RCM) opened its first school in Lagos in 1863 and taught English. The Wesleyan
Methodist Missionary Society (WMMS) improved on their study of the Yoruba language, and
the first Yoriba Primer was published in 1871.

However, the teaching in the Yoruba language was not smoothly done by all these missionaries;
for example, in 1861, Buhler, a reputable Christian educationist, discovered that tcaching
English in the Yorub4 mission schools retarded the learners’ progress considerably. Buhler
reported that it took the Pupils enormous time, four to six years before they could read their
mother tongue fluently, He Suggested that English should not be taught until the learners can
read their native language. Likewise, Harden, a Baptist Missionary, who stayed in Lagos

_62_
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between 1836-1864, complained that teaching Yorubi pupils through the unknown tongue
(English) was a grievous task (Awoniyi, 1978).

Despite all the efforts of the missionarics,

o especially the CMS that had respect mostly for
teaching in the mothe

: r-tongue, they encountered the following problems:

i) it was a great challenge to teach the early African settlers in Freectown and Sierra Leone
through their mother tongue because they were of mixed linguistic backgrounds

i) the schools were meant to aid religious end, s0, they were not systematically organized;

l:ii) available textbooks were in English and were preferred by the Christian Missionaries; and
iv) the parents requested their children to be taught in English.

Although the missionaries encountered challenges with thc mother tongue in teaching the
Yorubffl pupils; it can be concluded that this is a period when the Yoruba language dominated
educational policies and activities. The missionarics gathered the Yoruba orthography; they
studied it and taught leamers through it. The Yoruba language was not only the medium of
teaching but it was taught as a core subject in the mission-based school curriculum. Specifically,

it was the missionaries that first confirmed that the language of learners should be studied and
used as a medium of instruction in their formative years.

The position of the Yoruba language under the colonial government: The mission-
government system of education that started around 1882 obstructed the objectives of education.
The missionaries educated the natives in their mother tongue to produce catechists and teachers
of the gospel, but the government needed civil servants, clerks, and court interpreters. Therefore,
English became the language of the colonial administration, a school subject, and the language
of education.

Awoniyi (1978) stated that in 1882, the colonial government showed interest in indigenous
languages for sclfish reasons; it would be a great asset to the colonial officers if they could speak
the mother tongue of the natives. In 1895, the British Government announced a law that all
colonial officers should have proficiency in at least one indigenous language as a requirement
for salary adjustment. Awoniyi (1978) confirmed that the ironic aspect of the issue was
demonstrated in the Educational Ordinance of 1882, which made the teaching of English a
criterion for the award of grants to schools. Meanwhile, English was the official language of
government and schooling, while indigenous languages were only taught in primary schools. As
posited by Fafunwa (2004), Efik, Igbo, and Yorib4 were taught in elementary schools at the
time, and Hausa (which already had an Arabic alphabet through Qur'anic teaching) was added
later. This unique treatment of English and the disregard for the Nigerian languages continued to

be the basis of the language policy in education in the country.

Akinnaso (2015) confirmed that in 1919 the Phelps-Stokes Cc_Jmmissi?n suggcsted' the use of
indigenous languages at the lower primary school level, while English was retained as the
medium of teaching at upper classes and secondary schools. The Phclps-S'tokcs remarked that
the native language of pupils was enormously important to the prcscrva_tlon of custo'ms and
culture, and leamners have the right to learn their language and learn other things through it. Also,

the commission asserted that the disregard for the mother tongue of learners would hinder the

acquisition of the European language. He (AkinnagQ) stated that it was around 1947 that a

language policy was printed into the nation’s constitution.
~ 6863 ~
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languages in teachin alist spirit of the time. Thyg,

ing Certificate and the Cambridge School Examinations. Yoruba, Igbo, Ef?k, and
i LCBV‘mg ded as examination subjects in the Western, Eastern, and Northern regions (.)f
Hfms? e lﬂCl_U j‘ d;{owever until 1960, English was employed to. %ct final public
nger.m TCSP‘?‘:\;;;; languagc;. It could be concluded that there was linguistic slavery du_ri'ng
::}fiin;lel?:)?[:)scc:usc the natives faced double tasks: learning fheir first language L, and \ivmmg
the Yoriba" examination in an unfamiliar language. Testing of a languagc dctermmes. a
quantifiable measurc of the learners’ language competence, therefore, using the English

language to test Yoruba'is inappropriate,

Post-independence period and the position of the Yoruba language policy: This aspect
would be based on the status of Yoriba in the western region under the first republic, the
military, and civilian government. Awoniyi (1978) affirmed that in 1952 three regions- Western,
Northern, and Eastern were created in Nigeria. In 1954, the westemn region published a
curriculum that included the Yoruba syllabus, and the Yoriba language was a compulsory
subject in the primary school curriculum. However, it was optional for the award of the primary
school leaving certificate, and English was emphasized as a compulsory subject for the award of
the primary school leaving certificate,

publication of Yoribj textbooks, the improvement in the teaching methods, and the renovation

age.
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CRS, and Hecalth Education, among others, The teacher will have to use Hausa as a

medium of instruction in the Northern part of the country. Yoruba in the Southwestern
part f}f the country and Igbo in the Eastern part of the country. From primary 4, the
English language shall be used as a medium of education. Then, the mother to;guc
would become a subject in the upper primary and junior secondary school curriculum.
However,‘ at the senior secondary school level, the national languages are not compulsory
for the science and commercial students but the art students; it means those languages are
no long<.:r regarded as core subjects (FRN, 2013).

For tertiary cducation, indigenous languages are studicd in the Departments of African
Panguages of Nigerian Universities and Colleges of Education. Thus, bilingual cducation
1s practiced in Nigerian primary schools because the subjects in the curriculum arc
presented to learners in two languages as media of instruction within the program.

iii).

iv).

Githinji (2014) identified these models of bilingualism: additive bilingualism, subtractive
bilingualism, transitional bilingualism, and immersion bilingualism. The Nigerian language
policy is based on transitional bilingualism. This model provides an opportunity for children to
leamn subject contents in their mother tongue, and English is taught as a subject. It serves as a
bridge for children to move from their mother tonguc to a second language at the upper primary.
This process also prepares leamers for immersion into the second language. Early-exit and late-
exit models are the two types of transitional bilingual models.

Nigeria's language policy is operating an early-cxit program. After three years in the Yoruba
instructional program, the lower primary pupils are cxpected (o have acquired enough
knowledge in their language, and the second language is used as a medium of education. Then,
the Yorub4 language would become a subject at the upper primary school level. It mcans that as
primary school learners improve in the second language, it becomes more and more integrated
into the curriculum, eventually replacing the indigenous language as the language of instruction.
Anyway, it was discovered that the pupils' home language was not used as it was stated in the

National Policy on Education.

Fafinwa’'s (1970 -1978) Six-Year Ifé Programme operated late exit for the e‘xp’erimenlai class.
He provided experts to teach the subjects in the curriculum through the Yorubé language, and
the qualified teachers taught the English language. The result of the r.cscarch revealed that the
experimental group that was taught through their mothe\r t'unguc‘ for six years performed bcttc_r
than their counterparts that were taught thro_ugh‘ Yorflba' for _]Lls.i three years. Thc. late-exit
program usually lasts five to seven years, which is a mgn'lﬁcam difference between it and fhc
early exit. In contrast, pupils may be free from the ea.rly:exit program after three years. Anyw:y,
it was discovered that prolonged instruction in one's mdlgeno_us Ianguage afford%' lcz:imcrs »:r: a
greater understanding of its structurc, which through contrastive analysis can be used to perform

well in the second language (Githinji, 2014).

i jonal System
b4 Language in Nigeria Educationa ‘ N ‘
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d people. It is a crucial factor that is capable of bringing about the development of people
rJdce an . 5
(Emeka-Nwobia, 20135). - | .
¢ llion people in Nigeria and
1bd i first language by almost 42 mi
Yoriiba is a tonal language used as a ; ;
the ncighboring nations like the Republic of Benin and Togo. Yoruba ls?czlg;r;) 0;;;[:1): t;l}::
South-western States of Nigeria (Blench, 2019). Liberman .an;i\I 'Aw.éy;uct ;lso it
1b4 i i ken languages in Nigeria
Yorubé is not only one of the most widely spo : v
i i in i rted that the continental Yoruba language
continental level and diaspora in its form. They asse . | _ ng
remains the vibrant mother-tongue of several million in West Africa and dlaspora.‘ ‘f;ioruba has
become a language of liturgy and songs. A cursory look at the total number of Yoriba speakers
gives the breakdown as follows:

1. Nigeria 50 million
2. Benin 1.2 million
3. Ghana 0.4 million
4. Togo 0.1 million
5. Ivory Coast 0.1 million
6. Europe 0.2 million
7. North America 0.2 million (Eberhard et al., 2021).

The figures given above testify to the fact that Yoruba has gone beyond being a national and
continental language. Still, it is an international language based on the number of its speakers

worldwide and its position academically in foreign institutions (Alag, 2006). Also, it was
confirmed that the Yoruba language is an internati

countries and has a strong influence in America. Yorub4 literature is being studied in West
Africa as well as in the diaspora. The international nature of the Yoriba language and its
m for its study (Ayilara, 2015). The significance
emphasized, Language plays two

other components of any formal educational program; it is a

subject, and also the medium of education,

of the three major Nj
and the junior secondary schools, Still,

curriculum except for the Arts students. Also, these three maj
of study at the tertiary educationa) level (FRN, 201 3).
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v ' the former p olytechnics (ibadan) and Colleges of Education

Matriculation Examinati
nation (PCE). It remains an examination subject in the University

Matriculation Examinat; :
PP—— :rl:ll::iatmn (pM E) orgamzed by the Joint Admissions and Matriculation Board
as Unified Tertiary Matriculation Examination (UTME).

such as History, Giiarnek Udsents:i- ?ave l:?een combiping Yorlﬁbé. studies with other courses
Education Studies, Frenh ast EOC!; .-Sludlcs, Christian Studies, Islamic Studies, Primary
wiivasiitie sadh a; P e n : nglish language at the Colleges of Education. Also, many
Awoléwd University. e ?;}teiblty of Ibadan,lrbadan; {he University of Lagos, Lagos; Qbafémi
Aldingba-Akéks: 0);;':bie" & atgc.ns Sfal'e UITwers‘ity‘, Qjc}, Lagos; Adékunlé Ajasin University,
Horin: Bkiti & ¢ L _QHﬁba{l.!o Ufnversﬂy_, Ago-lwoyé Ogun State; University of ilorin,

i ' State University, Ekiti; Taye Solarin University of Education and the Kwara State

University, Kwara run undergraduate and postgraduate degree programs in Yoruba Arts and
Mother-tongue Education,

Abi(‘iogun (2012) remarked that the Yorub4 language is the embodiment of cultural heritage and
Yoruba cultural heritage contains societal norms, ethics, experiences, philosophy, and traditional
technological know-how, and the MT, is the channel of expression of any given society, is at
once its mirror. In other words, language and culture arc closely interrelated, and a people’s
language is a repository of their cultural values. If the Yoruba language is not taught, students
will not admire the glory of iwa omolaabi (good character), ibowo fun agba (respect for elders),
onikg Yoruba (Yoruba names), oinj¢ Yorubé (Yoruba traditional food). Also, Imra il¢ Yoruba’
(Yoruba traditional dressing), Isé abinibi Yoruba (Yorubé traditional occupation), the idiomatic
expressions in Yoruba language and Yoruba proverbs would have become stories.

Aworeni (2012) observed that the Yoruba language is a course of study outside Nigeria, some
Universities in UK and USA study Yoruba, and their students often visit Nigeria on study
exchanges. Interestingly, the same Yoruba that is prohibited in some Nigerian schools is taught
as a subject in not less than forty-seven universities across the USA. It does not end in teaching
it alone, in ensuring mass leamning of the language, the Uniﬁted States government makes its
learning free and gives out bursary 1o students to augment their leam.mg.(Adéni‘yi. 2{)(.)5). Apart
from this, the government sends selected intc‘res’ted student.s to Nigerian Umverszlu‘zs for fm
immersion program. This indicates that the Yoruba ‘lar?glrlage is a language-to reckon with for. its
relevance in the educational scctor. Besides, Yor.uba is one ott the Afn.can languages being
studied at the University of London, School of Oncntalland African Studies (SOAS), Lo?don,
UK, in the department of languages and cultures of Africa, where degree courses are available

for students.

Ayilara (2015) noted that th
prominent positions at the [

e Yoruba language is one of the African languages that have secured
nstitute National des Langue’ et Civilization Oriental (INALCO),

ied continuously for 20 years ago, INALCO’s Yorubd
Patls (Franee). The I.ang;zg(;n:;?znsi;und'fd;\frican Languagcs Department with other Afican
program 1s foefe_d n French man, Nicolas Aubry, obtains his Ph.D. Degrcc.m‘the Y:m?.lba
g Su.rpnsmgly, N speaker’s soil. His Ph..D. the thesis was titled “Bi Ede Yomb a §¢
language outside the native ‘fk (il ati lgba ti Bdé di Kiko Sil¢ (1930 - 2009)” meaning “How
FAuNA Jabertn S - e Tir:e there was no Written Version to the time it became Written”.

Language Changed from the
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“ivilizati yentals , 10 teach

He had joined the Institute National des Langues ¢t Civilization U.M.‘hlb (INALES(?MH e

the Yoriba language Alad (2006) submitted that in 2002, Yoruba language (e lb ;1
" ' . . . & 3 cnt £

introduced at the College of Liberal Arts, the University of Texas at Austin. Currently, the

University offers Yoruba as a course at the undergraduate level.

Daby (2015) affirmed that Yoruba in teaching ls d ct?ild-ccnlgred apr.iroajcb.l I:::nl:l::i:[uo;
education permits leamers to learn with active participation, and 1nlcrs‘u:l:0.rT -.Eh c'd ‘(}; e .El
cooperation and open-ended instruction. She (Daby) asserted lh&lll Yorulf)a i/ Qnat neea vee t:j
tool for teaching and learning mathematics, basic sciences, social studies, civic education, a.n
physical and health education, and later the second language can be employed. Therefore, she
concluded that mother-tongue education is a learner-oriented model, where student:s havel access
to new knowledge. Thus, their reasoning, understanding, analyzing, and evaluating skllls.are
strengthened instead of adopting traditional classroom techniques such as rote leaming,
memorization, and repetition.

Adénggan and Adénegan (2015) examined the use of Yoriba (indigenous language) in the
teaching and learning of mathematics in primary schools. He asserted that the Yoribéa language
s &+ able means to teach mathematics contents and concepts at primary schools to enhance
better performance on the part of the students and productive teaching activities on the part of
the teachers. He elucidated that ethnomathematics is the process of presenting mathematical
concepts related to the students’ cultural and daily experiences with their relevance to the
Yoruba language. He discovered that the Yoriba contextual teaching approach to geometry and
basic arithmetic, and the Yoruba counting system mixed with other universally structured
language counting systems would produce an excellent performance in mathematics. He
recommended that curriculum planners should incorporate indigenous languages into the
mathematics curriculum.

Finally, there is empirical rescarch on the effectiveness of Yoriuba in schooling; it is the
Fafinwd’s (1970-1978) If¢ Six-Year Primary Project (SYPP). The research work was embarked
upon to encourage the pupils to use their mother tongue to obtain maximal self-reliance, growth,
and development as individuals. At the same time, they could achieve communicative
competence in English, which would enable them to interact with children of other Nigerian
ethnic groups and to function as citizens of the same multi-lingual community.

Fifinwd’s project rejected the assumption that all primary school teachers could teach through
the Yoriba language, and instead, he engaged qualified Yorubi teachers and some classroom
teachers that were trained. They planned and strategized the objectives that teaching should be
done through the mother-tongue (Yorubé), and English would be taught by qualified English
Ianguage subject teachers to improve the communicative proficiency of leamers. The following
subjects were considered: Social and cultural studies (music, art, folklore, literature, civics,

geography, and iliS[Ol};) Science Mathcmatics El‘lgl anguage, a d Yoruba rts
(I'aﬁ:mWé, 1989). ' l
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et o ‘nce. Parents also reviewed folklore stories, songs, proverbs,
ccremonics at home. Resource persons were involved from the

communities, and ?’orﬁbé language materials for teachers’ and pupils’ guides were provided for
all subjects from primary 1 to 6 (Fafinwa, 1989)

studies, cultural studies, and scie

Nonetheless, it was observed that both
education, and it was taught as a subject,
western Nigerian primary school and juni
in senior secondary schools. The English
instruction from kindergarten through
educational stakeholders' belief that N

parents and teachers understand the benefits of MT in
therefore Yoruba is a fundamental subject in the South-
or high school. It is also offered by humanitics students
language, on the other hand, was used as a medium of
higher education. This preference may be related to
igeria's indigenous languages arc not yet completely
way of teaching contemporary education. As a result,
out the efficacy of indigenous languages in modemn
: the government lack the political will to make the MT
manda_tory in education or persuade people of its benefits. The fact that English is widely used in
essential arcas of society such as politics, the courts, and higher education exacerbates the
problem. The government's determination to grow and the belief that English is the language of
modernization could be one of the causes of over-reliance on English (Ezeokoli & Ugwu, 2019).
As a result, despite missionaries' efforts to collect and improve the Yoruba language, as well as
the efforts of Yoruba supporters, the majority of Nigerians chose English as a medium of
instruction. The mother-tongue policy would be a phantom until the Nigerian government takes
language policy seriously and enforces it in schools,

education. Furthermore, politicians and

If a nation intends to participale in the modern world for economic advancement and achicve
technical and technological development, the use of the MT in education is onc of the imperative
factors that give a lasting undcrstanding of the concept of science courses.

Conclusions and Recommendations
This historical study on the development of the Yoruba language revealed that the initial

gathering of the Yoruba letter was done by the missionaries but after the independence, there
was a series of committees formulated to rework the Yoruba orthographies in the then Western
Region. Then, the fcderal government having cognisant of the significance of the MT in
education a sure way of transmitting and preserving the people’s cultural heritage. In addition, it
was mandated to be used as a medium of instruction and a subject to be taught in sch‘ooys
because teaching in the mother tongue eliminates any lingui§tlc am'blguuy. Therefore, it is
recommended that Governments at all levels should endeavor to invest in th‘e dev-elopmem. of the
orthographies of the Nigerian languages (Yoruba) to make them more functional in education,
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