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Abstract
This study examines the influence of global trends on the Arabic curriculum in Nigerig, exploring how
technological advancements, cultural diversity, and the emphasis on global competencies are reshaping Arabic
langutige edBcation. The historical context of Arabic in Nigeria, from its introduction with Islam to its integration
into formal education systems, is discussed, highlighting the challenges and opportunities faced by the
curriculum. Global trends, including digital transformation, multiculturalism, and competency-based education,
are transforming the Arabic curriculum to cater to both local and international demands. While these trends -
offer significant opportunities for enhanced cultural understanding, economic prospects, and educationg|
reforms, they also pose challenges such as resource constraints, socio-political resistance, and the need for
quality instructional materials. The paper recommends several strategies for overcoming these challenges,
including teacher training programmes, curriculum adaptations, and increased investment in Arabic education.
The integration of global trends in the Arabic curriculum presents a pivotal opportunity to modernise language

education in Nigeria, preparing students for a globalised world while preserving the rich cultural and religious
heritage associated with Arabic.

Keywords: Influence, Global Trends, Arabic Curriculum

mfer"ogll;actt)%gnl holds sieni SR - . :
anguage holds significant historical,  pedagogical innovations. As Imam and Sanusi (2018)
cultural and religious importance in Nigeria, serving as argue, globalization has fundamentally reshaped
a vital medium for Islamic education and a bridge to language education frameworks compelling Nigerian
global Islamic scholarship. Over the centuries, Arabic  educational institutions to reass’ess traditional Arabic
education has played a central role in shaping teaching methodologies. The integration of digital’
intellectual and cultural exchanges within Nigeria and technologies and global communication platforms
beyond. However, in today's rapidly evolving world,  has created unprecedented opportunities for
education systems, including Arabic curricula, are - curriculum redesign, challenging conventional
in'creasingly influenced by global trends such as approaches to langua:ge instruction. According t0
gllgitalization, rfmultilingualism, and the emphasis on Abdulrahman (2020), this paradigm sh.ift necessitates
Th:t CAerf;tt:"VSklils: e _ a more dynamic and responsive curriculum that can
he A ¢ curriculum in Nigeria is undergoing effectively prepare students for both local and
significant transformation driven by global international contexts, bridging traditional Islamic

educational trends, re?flecting a complex interplay  educational practices with contemporary global
between local educational needs and international educational standards
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0 munication .a-nd global connectivity,
ljncmmf—:n'cally redefmmgi the-_ scope and approach of
yrabic language education in Nigerian educational
instituﬁOI’IS. : e
ne global trend towards" multiculturalism and
intercultural comp.etence has profoundly influenced
the conceptualization of Arabic curriculum in Nigeria,
moving beyond traditional linguistic instruction to
gmbrace a more holistic educational approach. Aliyu
and Suleiman (2017) emphasize the importance of
jeveloping curricula that integrate cultural
understanding, critical thinking, and global citizenship
ckills. This perspective- is further supported-by Sani
(2022), who argues that modern Arabic education
must transcend mere language acquisition, focusing
instead on developing students' abilities to navigate
complex cultural landscapes and promote cross-
cultural understanding. The curriculum isincreasingly
Jiewed as a strategic tool for fostering intercultural
dialogue, challenging students to develop refined
perspectives that go beyond linguistic proficiency and
embrace broader global competencies. Therefore, the
integration of contemporary pedagogical approaches
and digital resources has become imperative t0
enhance learning outcomes and ensure relevance in
an increasingly interconnected world (Oladosu, 2012;
Abdul-Rafiu, 2009). This study investigated the extent
towhich global trends influence the Arabic curricuhfm
inNigeria and their implications for educational policy
and practice. ‘

Historical Context of Arabic Curriculumin Nigeria .

The historical development of the Arabic curriculumin
Nigeria is deeply intertwined with the intro.duct_lon
and spread of Islam, the role of Arabic as @ liturgical

and scholarly language, and the socio-political
transformations that have shaped the country over
the centuries. Understanding this historical trajectory
Provides essential insights into how the curriculum
has evolved and why it faces challenges and

opportunities in the context of contemporary global
trends.

The advent of Islam in Nigeria, dated back to the 11th
century, brought the Arabic language as its medium of
religious expression and scholarly communication.
This introduction was facilitated primarily through
trade and migration, particularly across the trans-
Saharan trade routes that connected North Africa to
the Kanem-Borno Empire and later the Hausa States
(Falola & Heaton, 2008). Arabic became the language
of Islamic jurisprudence, theology, and education,
making it indispensable to the Muslim communitiesin
northern Nigeria. =

In the pre-colonial era, Arabic education was largely
informal, centred around Qur'anic schools (madrasas)
and Islamic scholars who acted as custodians of
knowledge. These schools emphasized the
memorization of the Qur'an, the study of hadith, and
the mastery of classical Arabic gramma r-and rhetoric
(Abdurrahman & Canham, 1985). The curriculum was
deeply rooted in Islamic tradition; aiming to produce
scholars proficientin religious sciences and capable of
contributing ta the intellectual and spiritual growth of
theircommunities. == ai Hainking 370 2HOT8
During this period, Arabie:was not only a language of
religion butalso a medium for governa nceand record-
keeping in the Kanem:Borno and Sokoto Caliphates.
Manuscriptson law, history, and science were written
in Arabic, underscoring its significance as a scholarly. -
language (Brenner, 2001): These developments laid
the foundation for the sustained importance of Arabic
education innorthern Nigeria. - B 45 :
The advent of British colonial rule in the late 19th and
early 20th centuries brought significant changes to
the structure and perception of Arabic education in
Nigeria. The colonial government's introduction of
Western-style education side-lined traditional Islamic
schools, as English became the language of
administration and formal education (Fafunwa, 1974).
Arabic education was relegated to religious
instruction, often viewed as inferior to Western
education by colonial authorities.

Despite this marginalization, Islamic communities
resisted the imposition of Western education and
maintained their traditional madrasas. Prominent
islamic reformers like Sheikh Usman Dan Fodio
emphasized the dualimportance of Islamicand Arabic
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as a tool for spiritual and intellectual empowerment
(Last, 1967).

Following Nigeria's independence in 1960, there was a
renewed focus on integrating Arabic education into
the national educational framework. Efforts were
made to formalize Arabicinstruction and incorporate it
into public schools, particularly in the northern regions
where it held cultural and religious significance
(Balogun, 1980). Government initiatives aimed at
standardizing the curriculum included the
establishment of Arabic teacher training colleges and
the inclusion of Arabic as a subject in national
examinations. :

The establishment of universities such as Bayero
University Kano and Ahmadu Bello University further
institutionalized Arabic education, offering programs
in Arabic language, literature, and Islamic studies.
These developments marked a significant shift from
the traditional madrasa model to a more structured
and formalized approach to Arabic education (Yandaki,
2012). y

Despite these advances, Arabic education in Nigeria
continues to face challenges, including inadequate
funding, insufficiently trained teachers, and a
curriculum that struggles to balance traditional Islamic
content with modern educational needs. The global
rise of information technology, multiculturalism, and
the emphasis on STEM education have placed
~ additional pressures on the Arabic curriculum to
evolve (Aliyu & Zubairu, 2021).

Furthermore, there is a growing demand for Arabic to
be taught as both areligious and aglobal language. The
relevance of Arabic in international diplomacy, trade,
and technology necessitates curricular reforms that go
beyond classical grammar and religious texts to
include contemporary topics such as modern Arabic
literature, media, and intercultural communication
(Al-Yahya, 2020).

Global Trends Influencing Arabic Curriculum

The Arabic curriculum is undergoing transformation
influenced by global trends, reflecting changes in
technology, sociocultural dynamics, and pedagogical
innovations. Below are key trends reshaping Arabic
education, supported by current research and
scholarly insights.

Integration of Technology

The adoption of educational technology is redefining
Arabic language teaching. Tools like artificial
intelligence (Al), virtual reality (VR), and augmented
reality (AR) are enabling personalized learning
experiences. These technologies enhance language
acquisition by creating immersive environments, such

as virtual cultural tours, and supporting adaptiyg
learning platforms that cater to |nd|'\ndua| learngrg
needs. Digital transformatlgn, wh_lch accelerateqy
during the COVID-19 pandemic, contmue;. to push for
hybrid and online models of education, makin
learning Arabic more accessible globally (Highe,
Education Review, 2024).

Cultural Diversity and Inclusivity .

The Arabic curriculum increasmgly reflects the
linguistic and cultural diversity of the Arap world,
Arabic educators are working towards inclusiye
pedagogies that address both .Modern SFandar q
Arabic (MSA) and regional f:ilalects. This  shift
acknowledges the linguistic continuum between Msp
and colloquial varieties, promoting a deeper
understanding of cultural nuances and fostering
cross-cultural dialogue (Lama Nassif, 2024).

Focus on Global Competency

Teaching Arabic as a global language emphasizes its
role in fostering cultural understanding ang
geopolitical awareness. Curricula now aim to builg
nsoft skills," such as cross-cultural communication ang
critical thinking, alongside language proficiency,
These efforts align with broader educational goals of
preparing students for global citizenship and
intercultural collaboration.

Research-Informed Pedagogy

Arabic education is increasingly leveraging insights
from second language acquisition (SLA),
sociolinguistics, and psycholinguistics. Action
research by educators supports curriculum
improvements, and forums for teachers to share
resources and methodologies are growing. This trend
ensures teaching strategies are rooted in evidence
and adapted to the challenges of teaching Arabic as
bothafirstand second language (Lama Nassif, 2024).

Competency-Based and Lifelong Learning Models
The shift towards competency-based education (CBE)
is enabling learners to progress based on mastery
rather than fixed timelines. This model, combined
with micro-credentials and modular learning, allows
Arabic learners to acquire language skills relevant to
their personal and professional goals. It also supports
lifelong learning, a critical aspect of education in a
dynamicjob market (Higher Education Review, 2024).

Integration of Virtual Resources

Virtual labs and simulations are becoming integral to
Arabic education. These technologies provide
interactive environments for practicing language
skills, enhancing engagement, and overcoming
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opponunities in Global Trends of Arabi
inNigeria :

cultural Exchange and Understanding

The study of Arabic in Nigeria serves a5 a powerful
medium for fostering cultural exchange and mutu:|
understanding between Nigerian students ang the
proader Arab world. As Abubakar (2020) highlights
learning Arabic provides students with access to a vast
and diverse cultural heritage that encompasses
jiterature, philosophy, history, religion, and art from
across the Middle East and North Africa. This exposure
not only enriches students' worldviews but also
nurtures respect for cultural diversity: and global
interconnectedness key components of global
citizenship. By engaging with authentic Arabic texts
and participating in cross-cultural academic or social
exchanges, students can develop ‘a deeper
appreciation for the values, traditions, and
contemporary realities of Arabic-speaking societies.

¢ Curriculum

Economic Opportunities

With the growing importance of global trade and
relations with Arab nations, proficiency in Arabic can
enhance job prospects in various sectors, including
business, diplomacy, and education (Mohammed,
2021).Proficiency in Arabic is increasingly becoming an
economic asset for Nigerian students in a globalized
economy marked by expanding trade and diplomatic
relations with Arab nations. Arabic language skills can
open doors to careers in diplomacy, international
trade, translation and interpretation, foreign service,
education, and non-governmental organizations
operating across the Middle East and North Africa.

Educational Reforms ‘ ’
Incorporating global trends in education can lea _to
innovative teaching methods, such as the integration

__Religion and Culture Vol, 6 Number 1. April, 2025

of technology in language learning. This aligns with
global educational standards and can improve the
quality of Arabic education in Nigeria [I§sa,
2022).Incorporating global edur;aliorml ‘trends into
Arabic language instruction in ng'ena ha._f, the
potential to significantly enhance teachlngqgahtyand
learning outcomes. One of the most mpac}ful
reforms involves the integration of technology into
language learning, such as the use of digital plat'forr(r;-s,
interactive apps, virtual classrooms, and multlr'ne ia
resources tailored to Arabic instruction. Accordlng. to
Issa (2022), these innovations not onlY make Iea‘rr.n;nlg
more engaging and accessible, espec_lally for d'lgl al-
native students, but also align Arabic education In
Nigeria with international pedagogical standards.

4. Increased Demand for Arabic Learners "
As Nigeria continues to engage with'_ﬂ?e Arab worlg,
there is a heightened demand for indnndua-ls who can
communicate effectively in Arabic,'maklnig Ara.blc
education more relevant (Osman, 2023).The growing
diplomatic, ‘economic, and cultural engagement
between Nigeria and Arab nations has led to a
noticeable increase in the demand for Arab!c
speakers, thereby elevating the relevance of Arabic
education across the country.. Osman (20??:)
emphasizes that this trend is driven by Nigeria's
expanding participation in. international trade
agreements, academic collaborations, and
intergovernmental initiatives-with countries. in the
Middle East and North Africa: As a result, individuals
who possess Arabic language skills are becoming
increasingly valuable-in sectors such as international
relations, -business, journalism, migration_services,
and religious affairs. - -

- i LR =4 “ e
-

Challenges in Global Trends of Arabic Curriculum in
Nigeria - - £

1. Resource Constraints 3

One of the major challenges affecting the
implementation of a comprehensive Arabic
curriculum in Nigeria is the persistent issue of
resource :constraints. Many schools across the
country, particularly in rural and underserved areas,
lack the necessary infrastructure, qualified personnel,
and relevant instructional materials tailored
specifically to Arabic language instruction. According
to Aliyu (2021), the shortage of professionally trained
Arabic teachers significantly affects the quality of
teaching and learning. Most Arabic instructors lack
formal pedagogical training and often rely on
outdated or non-standardized materials, which limits
their ability to engage students effectively or adapt to
modern teaching methodologies. Furthermore,
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professional or academic settings. This scarcity of
resources not only undermines students' proficiency
in the language but also hinders efforts to align the
Arabic curriculum with international best practices.
Addressing these challenges requires strategic
investment in teacher training, curriculum
development, and the provision of modern
instructional aids to foster a more robust and globally
competitive Arabic education system in Nigeria.

2. Socio-Political Factors:

Socio-political factors play a critical role in shaping the
integration and effectiveness of Arabic curriculum in
Nigeria. Political instability, regional tensions, and
divergent perceptions of Arabic and Islamic education
have historically influenced educational policy and
implementation. Bashir (2020) noted that the
marginalization of Arabic language programs within
national educational frameworks, with some
policymakers and educational authorities reluctant to
fully support Arabic curriculum development due to
fears of fostering religious extremism or ideological
bias. This politicization of language education can
create disparitiesin funding, policy support, and public
acceptance, particularly in non-Muslim majority
regions.

3. Cultural Resistance

Cultural resistance presents a significant barrier to the
adoption and successful implementation of Arabic
curriculum in Nigeria, particularly when such curricula
are perceived as foreign or misaligned with indigenous
values and traditions. Despite Arabic's historical and
religious significance, especially among Muslim
communities in Northern Nigeria, some stakeholders
in other regions may view Arabic education as an
imposition or as culturally disconnected from local
norms. Farug (2022) argues that these perceptions are
often rooted in colonial and post-colonial educational
legacies that privileged Western curricula while
marginalizing indigenous and non-Western systems of
knowledge. As a result, Arabic is sometimes seen
through the lens of cultural 'otherness,' especially in
predominantly Christian or ethnically non-Arabic
speaking areas, where concerns about cultural
assimilation or religious influence may be more
pronounced.

4. Quality of Education: )

Sadiq (2023) reported that many Arabic teachers in
rural Nigeria have limited formal training and are often
products of informal or traditional learning systems,
which, while valuable, may not fully equip them with
the pedagogical skills and contemporary linguistic
competencies required to deliver high-quality

- Curriculum that integrates Arabic language

instruction. Additionally, the lack of standar

' dize
assessment tools, inadequate supervisigp, d

; ;a
insufficient professional development Oppo”iunitind
further compromise the consistency ane;;

effectiveness - of Arabic education. The disp
between urban and rural educational envirgp,

exacerbates these issues, with urban centers Mor
likely to benefit from investment, resources, ang
access to new technologies. This rural-urban divig

makes it difficult to implement a uniformiy higf,
standard of Arabicinstruction nationwide,

arjt
Ments

Conclusion

In conclusion, the influence of global trends op, the
Arabic curriculum in Nigeria has brought Significant
opportunities and complex challenges within the
academic forum. Advancements in informatiop and
communication technology, and internationg
educational standards have prompted curricylyn,
reforms that integrate modern pedagogical methods,
foster cross-cultural understanding, and enhance the
relevance of Arabic education in a globalized wor|g.
These trends have encouraged a shift from traditiong|
rote memorization to competency-based learning,
incorporating digital tools, contemporary content
and multilingual approaches that prepare students for
global engagement. However, the adaptation process
must also consider local cultural, religious, ang
linguistic contexts to ensure that while the curriculum
evolves with global standards, it remains rooted in
Nigeria's educational goalsand societal values.

Recommendations

There should be training programmes for Arabic
teachers to enhance their language proficiency and
pedagogical skills. This could include workshops,
online courses, and exchange programmes with
Arabic-speaking countries.

Nigerian universities should have partnerships with
educational institutions in Arab nations to provide
resources and expertise in curriculum development
and teaching methodologies.

instruction with local cultural and historical contexts
should be developed, this will make it relevant and
engaging for students.And flexibility should be
allowed in the curriculum to cater to diverse learning
needs, incorporating various teaching methods such
as project-based learning and technology integration.
There should be advocacy for increased government
and private sector investment in Arabic education,
focusing on providing teaching materials, digitd
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