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Abstract
The paper appraised the social implication of tests and testing, consequence of
mismanagement of test situation and test results. The critical importance of assessment any

ils tvpe in teaching -learning was highlighted. Among other several objectives, it ye Guires

teachers to determine whether learning has taken place and 1o what extent. The need fy,
tests and testing in school system was explored with particular mention of the em pirical
evidence it avails teachers for modifying their teaching strategies and measurin g learners'
" progress and potentials. Some of the ugly social implications of tests and testing highlighted
include the following: untrue test of knowledge, encourages malpractice of different kinds,

over-emphasis on paper qualification, causes high drop outs rate from failing, use of tesis'
results for labeling students, corruption, capable of killing talents and other gh’cmus
effects as identified in the paper. Some measures were outlined as a way of ameliorating
these negative effects. Assessment must be seen as both fair and competent; and perceived
as legitimate and credible by all stakeholders involved.

Keywords: Appraisal, Tests and Testing, Positive Learning Assessment, Strategies

'EVALUATION DE L'IMPLICATION SOCIALE DES TESTS ET
DES EXAMENS COMME BASE POUR IDENTIFIER DES
STRATEGIES D'EVALUATION POSITIVE DE
L'APPRENTISSAGE AU NIGERIA.

Abstrait
Cet article évalue l'implication sociale des tests et de l'évaluation, les conséquences d'une
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Introduction
Educational systems in different nations

bedeviled with multifaceted concerns on best mechanisms of determining,
measuring and monitoring educational access, teaching-learning quality
and learning outcomes. Decisions relating to the assessment of students'
learning and educational outcomes are tasks considered to be as important as
teachers' other duties. As posited by Uwah, Magnus-Arewa and Bokolo
(2020), determining the extent to which learning has taken place and or is
taking place has become one of the major concerns of teachers and
educational evaluators over the years. Before students can be adequately
assessed, teachers and curriculum evaluators have to specify learning
outcomes expected of students to master as a result of their exposure to some
learning contents and activities (Wakjissa & Dadughun, 2020). This process
involves obtaining information about learners' level of mastery o.f some
curriculum content areas that they have been exposed to anq using the
results obtained for making decisions about the learners. The Intention to
ascertain or measure test-takers' abilities in different doma_ms of education
spanning across cognitive, affective and psychomotor subject-matters gnq
themes is of importance to educators. Attributes such as knowlcdgc,i slk!l\ls,
aptitude, intelligence, perception, attitudes, interests, abilities,

of the world in the 21" century are
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classification and physical fitness among other ch

aracteristicg deg
assessed in learners.

Q)
ve lo b

Though, 1t 1s a source oi‘anxicly to the .lcac_hcr, kljnWlﬂ&: h(l)w bes
students in order to improve nstruction is a corg Principle o
teaching (Anikweze, 2019). Measurement and assessmeny skil|g rQ(L \‘
of a lculhcu according (o /\llulmlunu, _/\ku and Yll]lsc (2020) includll.“'\‘(l
planning and COI]SIRICH.OI]‘. grading, lmlmplclal.|0|_1 pl" lc:';[ TCSU][S‘ »\ le
assessment results to inform  teaching and learning, mlcrprcla“() ¢ o
standard tests and communicating results to relevant slakcholdcrs. | )

no laid down procedure and processes put Inplace to Systematicg|| eval.
cducational programmes and learers' performance, the engipe e Caliod,[
system will end up as fruitless efforts (Uzoho, 2015). The 21 centy, ha|
characterized with techno-scientific era of dynamic POSitivism jp 4 S ]QV] lx
of human endeavour including the educational sector of which ¢ quionL.\
assessment is a critical component. The new millennium demang, b )a[l
quality education that is of practipal .and functional relevance to lﬁ;
contemporary society. The century is in dire need of teachers Who cap desig,
both classroom and external assessments that can contribute in Steering |,
deeper and qualitative insights into what students think they have learn
do. Assessment in the 21* century demands that students' worjs are judgeg
based on what the students can do in terms of knowledge applicatiop
abilities and attitudes acquired in the classroom, then, being able to trans|ate
same into real life situation (Anikweze, 2014)

Difficultiesin Classroom Learning Assessment

Problems and difficulties in assessment may be due to ljttle
in tradition of evaluation. The challenge may be as a resy]t
unprepared to undertake large-scale evaluation resulti
professional expertise of those with responsibility to evaly
Other sources of limitation In assessment may be a sen
untairness by those being evaluated, pressure of bureau
lack of fund to carry out tests and t
cvaluation results by the
of tests and testing on ed
most stressful parts of

0rno experience
of systems being
ng from limiteq
ate (Gratz, 20 4).
s¢ and feeling of

€racy on schools,
esting policies or poor dissemination of

media. Apart from some identified negative effects
ucation, the process has been regarded as one of the
classroom activities being undertaken by schools,
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nd learners. It was observed by Adikw

(A wrbb‘lems in educational assessments have

(hat rosuch problems associated with
11€S:

19 en\,ironmcnt Situatlon, poor fu
(he

U, Obinne ang Amal; (2014)
to do with ethicq] and lepa
assessment arise from the techniques,

nding, reservations on validity and
pility and lack of trustamong the key players,
i

he Nigerian context, as observed by Uwah, Magnus—Arexya and Bokolo
nt the difficulty is that of matching a reliable, appropriate and valid
2020)’ assessment methods and tools to ] course learning objectives.
learmﬂ\%er appropriate learning assessment methods may not exist for some
Mor?;-) 1g;aming objectives. In addition, adapting learning assessment too|s
spectli€ propriate, fair and easily understood by both students and teachers
Fhat arésﬁs problem inassessment. Qther criticisms of standardized tests are
lsasclrl are culturally insensitive and May not accurately represent the
the}t-t-]esyof children in the geographical area under consideration. For
?blm:ze English Language is alien and not the first language of a typical
ln;t?lcan ;tudent. Tests scores obtained in the midst of language barriers and
?ulrtlural differences are bound to be misleading. Also, one instrument cannot
be used to evaluate all students qnd get the correct resultsl. Students and
educators erroneously focus their .e'tforts on test scores msteacj of real
content learning in the theme or subject-ma.tter. The assessment of clnldﬁren
is challenging given the rapid_ changes In growth cqurlcnge‘d d_unng_f
childhood. Observer biases and Inconsistencies have been 1dcnt|tlcd. n} t||1L
assessment procedures. The expectations of the observer conveyed dl‘l'LCt y
or indirectly through body language gestures and other subtle cues n,wz
influence how the child performs and how the observer records an

interprets his or her observations. This observer bias can influence the
outcome of an assessment,

ing of Educational Assessment | |
g:ﬁi[;lttilogn(z’ll assessment involves the process of using the rcs‘.ljlls olflgllqc(i
from measurements to take relevant deglslons abou.t the progtdmmg Cmﬁi
assessed. Itis the process of docume‘ntatlon, l}:?ually In measur ab'llc‘tenlns,r]?‘
knowledge, skills, attitudes and behefs manifested by 111(11V|(Siuadb \\:‘1(131 Lc;
passing through the system of education (Anikweze, 2019). Students
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to develop their own cap

acities to self-assess, reflect on and take
role In map

aging their own learning. New tcchnologics.can also e
support the development of learner self-regulation. It is Critical j, the
tcaching-lcarning process and requires teachers to dctcrml_ne th‘lhcr
lcalming has occurred and the extent of learning occurrence. B)_’ "“P“Cﬂliom
according to Akande (2020), assessment helps in taking Certain criticy) ang
relevant decision about the scores obtained from testing, ASSCSSmem
nvolves the process of determining the worth and.value of Somethjy,,
through diverse sources of measurement. Essentially, assessmey, :
regarded as a tool for making both formative and summative judg111¢[115 of
students' achievements. The Process of assessing, testing and measuring gy,

subsumed into a concept called evaluation which constitutes making vy
Judgment on measurement.

dn “Clivg

Ip (o

alye

Forms of Assessment in Nigerian School Sys(em ‘
Among other provisions, the National Policy on EQucanou (Federa)
Republic of Nigeria, 2014) prescribed the central gu_ldelmes for states and
schools in the nation on mode and type of assessment instruments that can pe
adopted to achieve the ideals and objectives of continuous a_ssessmem. It
stipulates that educational assessment and evaluation be liberalized by‘
basing them in whole or in part on continuous assessment of the progress of
individual learner. In the Nigerian educational system, assessmfmt for
learning is often described as formative assessment and takes the form of
continuous assessment, while assessment of learnm_g 1s ofte_n c}asscd as
summative assessment. Many schools' assessments are formative in nature,
mostly conducted in the classrooms and intended tp track students' progress
and are useful for remedial purposes. Assessment in the classrooms aims at
allowing teachers to identify the gaps in stucﬁlentsi learning and to adopt
appropriate teaching strategies to bridge the ldent}ﬁed gaps. Assessment
results of learners are often reported on weekly, mld-te:rm, term/ semester
and yearly bases depending on the purposes. ngmatlve ﬂSSGSSﬂ]ent.lS a
type of assessment that judges the extent to which s:tudenFs havg at.tal.ned
mastery of some programme curriculum contents I various disciplines
(Wakjissa & Dadughun, 2020). Examples of summative assessments are
external assessments conducted by subject specialists and test experts
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. .«s and Technical Examinationg Board (NABTEB), Joint Admissiop
usines triculations Board (JAMB), States OWned Educationg] Resource
and ?:;s (ERS) for Basic Education ang Certificate Examinationg (BECE)
serv |
etC. g

amed fropy these

her form of assessment is referred ¢t
Anot e-ve assessment because emphasis ig
mnov'atl mes centred on reframing what is ta
| r'ogrd};l evaluated in an insightful ways to
1t_1sbgln i Light, 2011). It has to do with
Stls(riint'centred’ also equipping studen
vative assessment, as affirmed by A
iAo ing is done with and by the learner
| 116;;2 to the learners. Innovative assessments  stimulate students'

involvement in the process of instruction and facilitate the development of
$Zrthwhile and self-initiated attitudes in the learners.

as innovatjye assessment, [t jg
laid on reformg and innovatjye
ught, how it ig learned and how
help personalize learning (Price,
making learning Xperience to be

ts to practically execyte tasks.
nikweze (2014) is focused op how
s instead of what is being taught or

Need for Tests and Testing i.n S_chool System .

It has become imperative to Institute tests and testin
considering their importancg In measuring learne
Outcome of tests and testing helps to evalq
curriculum, the syllabus and the m_ethods of teachi
adjustments (Allahnana, Aku & Vintseh, 2020)
of learning needs are carried out (Frary,
teachers to have empirical evidence for m
as considered suitable to various categor

- : ' In form of tests
school's potential (Anikweze, 2019). Educative assessment in

and testing is also necessary for obtaining regular feedback to ,Stake.ho.l?ﬁ:i
Suchas the school, the teacher and the learner for the purpose of determining

g into the school system
rs' ability and potential,
ate the effectiveness of
ng with the aim of making
and ensure that the diagnosis

1982). Tests and testing enable
odifying their teaching strategies
ies of learners and the individual
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H_u‘ progress of learning during a course of instruction. Learners can |
nghtly placed or classified on courses they have skill and potential (o pu,-“k:
and suitable for them based on their strengths and weaknesses obluil\wl;
through tests and testing (Al-Juboury, 2000). Furthermore, tests anq (esting
can be used for improving learners' performance through remediatig,
(Anikweze, 2018).Competition among learners with their classmates for lh}
highest grade has a positive eftect of encouraging diligence and Striving (;
excel in learners. Tests and testing are found to be demonstrably effectjy, at
improving learning and memory in both younger and older learners, cvctn
better than re-studying (Nebel, 2017). Several other needs make tests ang
testing a component of good teaching and learning in both the educationy|
practice and the research communities. When tests and testing are propey)
conceived, designed and implemented, they actas positive influence on, gy
even facilitate the attainment of the learning objectives that teachers et for
students.

Tests and Testing
Assessment test or examination is a systematic effort in measuring (e
learning outcome of an individual student, programme or activity (Uwal
Magnus-Arewa & Bokolo, 2020). Test is a type of data collection strategy
and (or) an educational research instrument used to measure some specific
attributes or traits such as subjects' knowledge, skills, aptitudes,
intelligence, performance/ achievement, interest, attitude, abilities and
other characteristics in a learner or an individual using a set of questiong,
tasks or problems presented in a uniform manner (Ameh, 2020) ang
(Obadiah & Adamu, 2020). Test, as affirmed byAnikweze (2014) ang
Obadiah and Adamu (2020) must be systematic, formal and based o
certain contents, particularly cognitive-related questions, tasks or problems.
These tests are used to gauge students' learning outcomes and hold schools
and teachers accountable for students' performance or success. Issues
pertaining to standards of test construction, according to Ameh (2020)
which include user qualification, security of test content, confidentiality of
test results and the prevention of the misuse of tests and test result are to be
considered and treated serious. A good test should be valid, reliable and
usable in that order of critical importance. Valid, reliable and usable tests
have to satisfy the characteristics of appropriateness to the level of testees, of
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.hat 1
(what o nd Adamu (2020) is the consistency with which
Jiah atest gives the

o Oba : :
me result over different times of measurement. A test i

_onvenicntly b used by teachers and administrat()rlslsab!e when i cap
e,(penditurc: of time, money and energy (Ugodulunwa 2(‘;V01thout undue
ssable when the te.st-takc?rs understand the items and cap ¢ 8). It is also
without experiencing fatigue, stress or boredom. Objectivi Omplete the test
(o the extent t0 whlcl} test results are not influenced by belieg 0 ; test refers
of the scorer (Obadiah & Adamu,.2020). Fairness of a test :‘;1 prejudices
item should not have any biases and does not put group of tza?s the test
advantage OVer the others. All test-takers have an equal Opportunsi -tztkelrs at
1nd demonstrate their knowledge and skill. Also, teachers have ;Zv(e)kf arg
appropriate learning goals, provide content and lessons to match those gé’fls

and choose assessments that reflect the goal, content and lessons.

of 8

ure of administering and scoring a set of uniform
trument) on individual(s) with the aim of measuring
gathering of information (Akande, 2020). For
example, testing takes place when 40 multiple choice questions (objectives)
set on Basic Science and Technology subject are administeredto 25 students
by a classroom teacher. Whatever numerical value scored by a student out of
the 40 objectives becomes measurement. Evidence shows that testing
improves memory for tested concepts and materials. Decision on tests and
testing according to Uwah, Magnus-Arewa and Bokolo (2020) relate to &
wide range of issues such as assigning grades to students, evaluating the

suitability of textbooks, assigning students to appropriate classes in a given
' d content of the classroom tests an

programme, deciding on the design an

: ) : 1 different
testing. It becomes necessary that teachers are acquainted with differen
assessment instruments and techniques.

Testing is the proced
questions (known as ins
2 sample of behavior or
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Ugly Social lmplication of Tests and Testing
Despite the noble aims and objectives of classroom assessment, (..
baen an outery agamst is use. The possible pitfalls associated w’m:”t‘ l‘m'.
cometimes referred to as the negative testing effect according lnlcj‘“”i;{
(2017) 1s that i some situations, test-taking can actually hyr (.,NQ!’CI
instead of benetit learning. Tests and testing do notalways measure IL\,M””] )
intended learning experience or outcome as purposed. Unsavoury L“‘"”cr'.x
have often followed the mismanagement of either testing SituatiUt"()ng
objectives or the interpretation of test results (Anikweze, 2014) ﬁllls, test
social implication of tests and testing cuts across different Stakehéld € ugly
institutions such as schools, teachers, students, educational system lers a
curriculum, policy makers and larger society, even with possiblep an_n_ers,
angle. The other side of tests and testing often being criticized ar Politicy|
under two broad headings, namely: mismanagement of test Situaet 8roupeq
mismanagement of test results and their associated problems A 10ns anq
2014). Some educators, as posited by Frary (1982) argue that styq nlkweze,
for test only at the end of the term or semester and once the test has«elfl.lt;St;d
1§ ed,

students forget all that is learned.

Ugly Social Implication from Mismanagement of Test Situatiq

Many educational institutions and teachers appear to be unaware nf

social implications emanating from unwise use of tests aodthe ugly
situations; and of the urgent need to guard against these effectn oot
spend larger amount of time teaching students how to take tests rS .&Sl chools
focus on teaching core subjects' contents in the schemes and cél e
Meaningful learning is not encouraged in learners; rather 1emc.u ‘““?-
reduced to memorizing solely for the purpose of passiI; ta —i
examinations. This becomes a herculean task for some studentsgwhtz)StS and
learn in a rigid and structured manner. A student may be doin \;a?lnf)t
learning desirable experience and succeeding in other areasgof el'f ”
endeavour, but may not be good at taking tests. The time studentsl aers
supposed to use practicing and rehearsing innovative skills and ideals foi
speed and accuracy is used in learning how to take tests (Hughes, 2017)
Thqre are certain valuable traits in the modemn society which tests and
testing cannot measure as observed by Alfie Kohn in Hughes (2017).
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Mismanagement of (est situations can also manifest when tests g
procedures are poorly timed. Timing of tests is supposed to be baseg “nk'
tvpe of test, difficulty level of the test and demandy of (ke ‘lUc«;t‘(m the
problem items from the testee/ test takers (Anikweze, 2014), For ;:,I,UM or
essav-fype tests require more time than objectives or Structure r\.(.’”'Dlg'
tests. Tests with high difficulty level tend to be more stressfyf C'nu‘p“h"’i
thereby requiring more time for thinking out solutions (g 1}1(:‘ ’r(hd;m:;
Another way test situations are grossly mismanaged is the g (F)’} Obley,
punishment on learners. When learners are threatened with tcm teg ay
information or impression is passed and created about the gjon; ¢

.z ? WION
testin teaching-learning. of

Nd e

Ugly Social Implication from Mismanagement of Test Resu|tg
Opponents of tests and testing procedure consider their use for
students and teachers a terrible mistake of the educationg] System
notion that high test scores reflect effective teaching and competent stﬁ The
has been proven to be inaccurate. It is difficult to have a test that cory dent
reflects each student's academic standing and achievement, m(,reecﬂy
considering that every learner demonstrates academic experience ac SYer,
in different ways. qQuireq

€valuatjy,

Tests and testing, as posited by Hughes (2017) have often subjecteq schoo]

teachers and students to a tremendous amount of stress. Schoo] managem(; )
staff and teachers place emphasis on necessity for high scores anq g0 n(;
grades within the classroom and school setting. These reservations becmg

pronounced with the attachment of high stakes on the outcome of tegt score:
and grades leading to schools being under pressure. Schools wit, high
outcomes get praise and financial rewards from the states, while schools
with low outcomes may receive sanctions. Schools' recognition tone and
teachers' professional disposition are several times judged by their students'
scores and grades gotten from tests and examinations. This stress ang
pressure mounted on schools and teachers are incredibly transferred to
students. State Ministries of Education have often used the performance of
learners in external examinations as criterion for promotion of teachers. It is

unfair, to judge a teacher's productivity essentially on the success of his/ her
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” sroblem of stigmatization of poor pgrformers is part of the consequence

. msnmnagement of tests results. Failing studfc:nts have had damaging
of }chol ogical and physical effect and caused anxiety towards tests and the
as,\ce dure. For example, labeling a “never-do-well” or “idiots” on learners
i:'rl?o constantly come last in tests résults could b.e demoralizing. The use of
high praise languages or words such as “My darling” for students who score
hiéh in a test can be miss-interpreted and result into Fiamagmg consequence.
students with low scores may be held back from being promoted to the next
grade/ class ahead. This has led to loss of confidence in school work and
increase of dropouts. Such a learner gradually degenerates from hatred for
the teacher, hatred for school work and frustration with life generally and
sometimes having the thoughts of the committing suicide.

Some evaluations in education have been methodologically inflexible,
uncertain and misguided leading to dissatisfaction with the intended usage
and role. It was found by Popoola (2012) that scores gotten from the Unified
Tertiary Matriculation Examinations (UTME) conducted by the Joint
Admission and Matriculations Board (JAMB) and used as a correlate of the
Post — UME screening scores of Federal Universities in the six geo-political
zones of Nigeria meant for admission into Nigerian Universities considered
as predictors could not correlate with criterion scores obtained from the
cumulative grade point averages (CGPA) of 100-level semester
examinations of the students used. Low correlation and very low strength of
relationship were reported in that study between predictors and criterion
scores. Results from these examjnations have remained a controversial
issue.

When the outcome of the evaluations cannot be relied upon by stake-holders
to make certain decisions that should have improved learning, it becomes a
snare to the educational system. In 1988, according to Anikweze (2019),
Robert J. Sternberg, an educational Psychologist at Yale University, in New
Haven, Connecticut presented evidence of conventional assessment
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measures missmyg eritical abilities essential to academic and prof

success. He observed the need to go beyond tests to obtai, ln()l.- \()ics.'i()n,
vehiable prediction of scholastic aptitude among learners, [y udd'L'Vil i ﬂl;ll
been noted that the predictive validity of some tests declingg o lzlq
outcomes are used for forecast in later life, for Cx“'“ch‘ Whep ¢ S
cmployment, job performance, salary placement and Some (’)tl“ “Mip,
USES, 1Cr ¢y ic;ﬁ

Another ugly social implication of mismanaging tests results j
rivalry and hostility among learners. Over-emphasis op teztu'nhea
especially using rank-ordering has encouraged unhealthy ambit; S Tegy),
toping the class outside passing the test. Unhealthy Competitionon Alme -
to Anikweze (2014), unhealthy competition may lead tq bit’t?‘ccording
among students who admire the high scoring students; Anoth €I enpy;
hostility among learners is the consequence of using test Scoreser Cause of
as criteria for appointment of Class or School Prefects aarclid gradeg
Functionaries and other similar consideration such as bursary ar\lNariChOOI
S ang

scholarships.

Other ugly social implication of mismanaging test regy]t
emphasis on certificates. Over emphasis on paper qualificati s

snares to the fallen standard of education in Nigeria. Rather tl‘l)ne of the
practical evidence of merit and adequacy of productive skills i an using
candidates for employment, salary placement and other considera?,ssessmg
society has often used “paper qualification”, Disappointmé?lltls, the
frustration have been the end results for both the employer and the e : and
many a times because of failure of performance by the certificate ;’ oOyee
employees who may later be found to be incompetent and unabler:c})q:jlg
assigned jobs commensurate to the certificates they possess. In Nigerjg
today, this phenomenon is largely responsible for unemployability among
many graduates of Universities and other tertiary institutions.

Corruption may be introduced in the school system where learners resort to
all kinds of maneuvers towards gaining undue favour from the teachers for
the purpose of passing examinations. Rather than channel genuine efforts at
working hard to succeed in tests and examinations for merit, some learners
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(o use of gift items, ca;h sorting, use of sexual overtures and other

1eso ¢ of corrupt and demeaning acts to woo teachers and gain advanta e
r learners. Cases of clandestine maneuvering between female ar%d
ale reachers and stt}dents in form pf sexual harassment which are often
orted i institutions of learning  are partly consequences of
neipS nanagement of tests results. On the other hand, the teachers can be the
- initiating and perpetrating the corrupt practigqs due to pressure of one
form or the other from beyond him. Sometimes, it is done even at the threat

of his job-

OVE[ Othe

Another ugly social implication of tests and testing is the controversy and
bias caused by quota system of admission into Nigerian Federal Institutions.
Some group of students who score above the average requirements are often
denied admission into Federal Schools due to the geopolitical zones from
which they came which have been tagged and considered as educationally
advanced or educationally advantaged zones while their counterparts who
have scores below the average requirements are preferred and considered
for the same admission positions simply because they hail from states
tagged “educationally disadvantaged states. This treatment meted to
students from the educationally advanced states in a country that claims to
promote unity in diversity is not only unfair and demoralizing, but makes
mockery of the tests and its outcome.

Strategiesfor Remediation of Situation

In order to ameliorate the problems arising from misuse and
mismanagement of assessment situation and its attendant outcomes, the
following strategies are recommended:

1) Government and administrators of educational institutions and other
relevant stakeholders are expected to hire only qualified teachers who are
duly certified by the Teachers' Registration Council of Nigeria. Training and
re-training of teachers in test construction, administration, scoring, grading
and interpretation of results should be carried out on regular basis. For
example, in test administration, teachers and school authority can make tests
less intimidating by taking time out to explain to the students the purpose of
the test, focusing on the positive effects it will have on them and ensuring
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that they are adequately informed ahead of time. They should also organi,
revision classes beforehand. Conducive environment must be created fq,
test administration. Teachers should learn to supervise tests and ensure thy
classrooms are well inspected to eliminate sources of irregularities such g
textbooks hidden under desks, pieces of paper, charts/ posters and any othe,
written materials related to the test items. Teachers can alFe_r the Sitting
arrangement during tests as a way of eliminating or neutralizing any pre.
arranged collusion among learners. Proper searching of poc_:kets and palm of
candidates can complement efforts towards discouraging examinatioy,

malpractice (Anikweze, 2014). To make the search thorough and gender.

sensitive, boys should be searched by male teachers while girls are searcheg

by female teachers.

2) An assessment tool being used for measurement and evaluation of ,
particular system/ programme and group of learners must be appropriate for
the goal being anticipated (Uwah, Magnus-Arewa and Bokolo, 2020),
Decision on which of the evaluation tool to be used in a defined situatiop
depends on the purpose or goal of the assessment. Different purposes for
which assessments are required include: diagnosis of leaming needs,
ranking purposes among learners, purpose of feedback on levels of students'
achievement, purpose of determining the retention capacities of students
over contents learnt, purpose of motivating students by recognizing and
rewarding good performance, purpose of assessing need for remedia]
education, purpose of evaluating students for class placement or for ability
grouping among others. Assessment tools are grouped into either traditional
assessments or alternative assessments.

3) The assessment process must be seen as both fair and competent. It must
be perceived as legitimate and credible by all relevant stakeholders
involved. Leach and Sabatier in Uwah, Magnus-Arewa and Bokolo (2020)
pointed out that trust comes from two sources. One source is shared values
and beliefs. The other source is predictable behavior in an environment
where deviant behavior is penalized. Because multiple individuals are
involved in assessment process, trust must be established and be sustained.
The assessment process must be fair and adequate, legitimate and credible to
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qeed of assessment. All views in the process
s the m.JSt ith the outcomes based on rules seen
l"“:;.' eration W mined by thoughtful deliberation of individy
0 ic ants detler, of the assessment process must be ensured. Government
oper fu“ginsét’akeholders in the educational sector are to make fin
=5 qlli(f)‘;l::sailable during the process of assessment.
rovIs

are given serious
ds acceptable to g
alsinvolved.

ancial

to counteract the negative testing et‘fect 1s to provide explanato Y
One Way tudents, though may not be done right away (Nebel, 2017). It is
féedback tofster the release of the results to students, teachers should 2o
wise thatha answers fairly and quickly, highlighting areas of difficulty.
through t en assess the tests by proffering answers to questions about the
Students ¢4 les of questions to students to evaluate the test include: Were
tests. Exaf?}:)n clear enough? Do the test items cover what has been taught?
the instruc 1_threatenmg atmosphere created during the tests? It i also
L gotllllat students' assessment be taken in a manner that is consistent
eXPeCtede available for future use. Valuable information on how to Improve
?;: : pr?fcess of evaluation is gotten from feedbacks after tests.

6) Apart from tests or alongside tests, there are other alternative crltf:rlle antd
tools for assessment. Sternberg in Aplkwe;e (20 19) pr-e.ferr‘ed the use ot tng b
hat can measure creative and practical thlnk!qg ab111t1e§ in addition -01 1e
t ventional memory and analytical abilities. Thls procedure has
C(f? tively aided the prediction of course grades for high §gllool students.
t(aljhi(z)sing a combination of assessment methqu i.s the fairest alld ;nos;
logical approach. The other alt;matlves to testing mclu\dc;s the usunge.r (gf
Continuous assessment in which 'teachers give grade§ or“z:j l:jutl) i
assignments done over a period qf time; and final grade 1s deube ParthliO
the combination of these assignments (Frary, | 1982). ((1 )f :)dcmq'
assessment which 1s a collection of or a cumulative recor ﬁ(‘) ﬁs :Cm L,l
accomplishments over time (Stetcher, 2010.). Ip portfolio z‘tsi_esflthcn{i;
student collects a number of assignments, projecting and presen n');, o
a file which 1s used as basis for assessment. (C) Performance (m Ltl) o)
assessment which involves students .perf()l.‘mmg some tasks 1d<,ls,51‘ng tll: qg,[
what apply in real world experience using skills or work habit and ideas the
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engage  students meaningfully in knowledge constructjg,,

assessment in which students evaluate themselves based gy C‘r,(d
must be carefully chosen beforehand. () Innovative assessy _fl :
supports students' learning in the 21" century by making , d:” lig),
students to be able to apply in real world experience what they havclhalnd o
the classroom. Some of the innovative assessment techniqyeg I_let{rnlin
Technology-based (Computer based) assessment, also refe”edkludc;
Technology-supported assessment(TSA) or Computer-based l‘0‘as
(CBT)which is a Strategy that uses computers to administer ang SCOr&Stmg
and examinations. They are less expensive and have given Mise tou s
Innovative and feasible applications of the gadgets [Nationa| ACademy of

Sciences, Engineering and Medicine (NASEM), 2016].

7) Itis suggested by Obot (2015) that the goal of assessment be made kp .,
to all stakeholders involved in the process including students, paren\:f]
teachers, counselors, administrators and policy makers in the educatjos'
matters. Students can be told ahead of time that their work on the coyrge aI;
well as the test results will be taken into account. '
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