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&

Victoria 0. OGUNNIRAN
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Faculty of Education,
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Abstract

This research investigates approaches to teaching comprehension in Yomj;bci home lang;qge hz:z
Ilorin, Nigeria. A researcher-designed close-ended questionnaire was the ms!rumen; use mhrmzs
study. The instrument demanded from the respondents the approaches th‘ey e;:’lpf(-)ye z; ;(f;f;da;i
comprehension in Yoruba home language and how oﬁerf each of the approaches is u.set ';' ogp=s
collected were analysed using the percentage, mean rating, rank order ana{ the t-te:st s c; :snd.mnk
percentage was used to describe the demographic data of the respondents; ”;ean :aunc‘ ;12 o
order were used to answer Research Questions I to 3, while the t-test was use 1:0 answer o
Question 4. One hundred and twenty secondary schoo-l.teachers of Yo;;uba v\;ere!puZJ om);
sampled for this study. The result indz‘catedl that; tr;c];dmm;:i; ;Ct;:; ;-:f,”;}e?g’chl}i ge—};] ;}.}ibg, homé
isteni i ral, and situational were the ap :

?Stemng:iiag;nﬁ;?, S]ig;ﬁ;a. Also, the traditional and situational are the_z most used .am{ ieast_ us;’d
.an%'zigéhes réspectively The funding also revealed that there was a s:gm.ﬁcar;:‘ dyff;: ence md e
i * e ¢ jon i 1ba home language on the basis of teachers genaer.
e tec? Chmfj%??ﬁif{gini;?al: rgigﬁmeivded amgng% thers that an inregraz‘ed ?p;?r'oach
o ?:’1 thteic{f:?ﬁ::)gzr mo;:e appré)aches) should be used to teach comprehension in Yoritha home

ombina . :
gzn;)un;ge since each of the approaches has its weaknesses.

Keywords: Approaches, Teaching, Comprehension, Yoruba Home Language

Introduction ication either in the spoken or written form;
i ic term is a means of communica Yorib
’ Langdua%}?rmubisﬁ;?zh people relate to each other and unders‘t{anc! t?;?;loztehg;‘ﬂle o
?arlféllig(éﬂiiz gtherc]’ar%guages ol e k1 18 S llc-leyNtf) piizizi}iszzfi:ento(?RN, 2014). The other
- 0 languages) by the Nige : b ially and
i lapguages, o ?Imrgasgnd Iggo. %fOI'flbfl is a tonal language and, 1&1\;: ??Eiizﬂ?;erges as
?W(;’ od in 1??%:;‘3368 E;isxalalanguages the tone is semantically 51gn}ﬁcan:;m wh{ch are otherwise
;n ;.e;i‘ in al e c{lcear::it}’ between words having different meanings
1stinguis

phonetically identical.

93
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: : ked in writing by an acute

: e level tones: the high tone (H), mar

consists of three level tones: tl o sassls (5 40 1) whe

accent {/";‘.hgléﬂgﬁgé_lﬁiw that has no marking in writing, except on ;i)::l;?:lcby a grz(lve accent (\) }l:?l
N _ -); and the low tone (L) that 1s ndicatec .

it is indicated using a macron(-); ‘igha’ that can be pronounced

writing (Adéwalé, 2010). A practical example is the Yorubah\}/(l)r?nc]wde' iobat (200): sgba (imey
differently to have different meanings as indicated by tones which : :

.g ) i i i ' ] 1 baSh). he COllStlmel'lt r : l a

: : "> 1ba speakers, especially in Nigeria, 'there is a
lexical differences (Folarin, 1997). Among the Yomb;aipis e stanitable and bcelligible to ol

. .. t
standard way of speaking and writing the language 151 . :
speakers andy writers. While Yorub4, as observed by Salawp (2‘301)_1131 al lf?tlglyu?list{l;t?giu;i?ktso
learn in its rudimentary form, it is tough to learn to read'lt pr@pe’rly‘ wit E(l) ‘npOhdé B146. Ko 1
In Nigeria, the traditional Yoruba area currently comprises Qyo, Osun, Ogun, ’ » IO

and Kwara States (Fagbohun, 2004). _ _ ) .
Teaching is more of an art than a science. In the teaching-learning process, a high value is

placed on practical experimentation without doctrinaire allegiance, and statement qf objetlzltlves
should be viewed as overriding consideration. Also, all approaches, r-nethods and techniques should
be regarded as teaching resources. In any language teaching, much importance should be attached
to what the students say rather than how they say it. Hence, the greatest concern of the language
teacher should be the needs and motivation of his or her students. Also, there is a need for the

language teachers to always remember that what is new is not necessari!y better. .
Comprehension is an important part for reading and it is the medium through which readers

gain the meaning of words constructed by someone else (Pardo, 2004). Readers derive a meaning
from a text when they engage in an intentional and problem-solving thinking process. This could
be the reason why the National Reading Panel (2000) identifies comprehension as the basic
component of reading instruction. This implies that comprehension is paramount to reading
instruction. By implication, therefore, reading without understanding is a mere waste of tone.

An approach means to provide a framework, or to provide sequence of operations to be
used when one comes to actualities. Various approaches to the teaching of comprehension in
Yorubd must be familiarised with by the teacher, if there would be an efficient and effective
teaching of comprehension. The teachers’ job is to help the students read both the word and the
world. This implies that, teaching of comprehension in Yorlibg home language, through appropriate
approaches would help the students to understand the world around them.

Appleman (2009) opines that there is the need to equip teachers with proper teaching
approaches. Therefore, usipg appropriate approaches by the teachers would help students to unlock
any text and deduce meanings from it and comprehend what is been read. The students’ life-long

?af cFl)Tnpre!]ension iq any language, as identified by Adékanye (201 7) is that the teacher must be
tn(lll 1ar with the various approaches and activities that can motivate and develop the interest of the
Students and improve their understanding (comprehension) level.

Home language is the child’s acquired language- the language of his heart. his home and

2
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_ ion is the ability to understand, wit Fy
comprehension 1S / 205 Without difficulty spoken Yoritha whi ,
chuircmcms of local, national and Internationa] intelligibilir‘sy On ?ﬁsbgﬂ\]’\;l;lfﬁgzz’ﬂSﬁez_the
. , reading

Compl'chensjon means to express onesglf clearly in fle
¢ hich are local.l}’, I?atlongl and 11'1terjnat1011al acceptable

An active intentional thinking process through
regarded as comprehension. Dprothy (1995) perceives ¢
be tiredly measured. She submits that one can only infer

from the overt be.hi_l‘/_'lOUf of that person. Comprehension is a complex intellectual process involving
o number of activities such as word meaning and verbal reasoning, there would b di
comprehension and without reading comprehension there would be 11::) reading ¢ no reading
_ Since the lee-urners nf:e(.i to cope with unfamiliar words and structures during the process of
reading comprehepsmln, basic reading competence can be devel oped through sensitizing techniques
which offer'pra_ctlce i Fhe strategy (NTI, 2010). The techniques to pay attention to in reading
comprehension include: inferring, understanding relationship within sentences; and understanding
relationship between sentences and paragraphs (NTI, 2010). Learners need to be taught how to
discover meaning of unfam1har. words and phrases for proper understanding of a reading passage.
Also, it is very important to train students to look first at the base sentence pattern (subject+verb)
and then, at the other elements and their contributions to meaning. In addition, students need to be
taught to understand the structure of the text. Whether in first language (L;), second language (L>)
or foreign language (FL), it is important to note that vast majority of text used relatively limited
number of organizational structures including enumerations, time order, compare and contrast,
cause and effect, problems, solution and description.
This paper is anchored on the behaviourist theory of Skinner 1957. The theory applies a
functional approach to analyse language behaviour and language learning. The theory adopts a
functional analysis approach to analyse language behaviour in terms of their natural occurrence in
response to environmental circumstances and the effects they have on human
interactions. Skinner's behaviour learning approach relies on the components of classical, which
involves unconditioned and conditioned stimuli, and operant conditioning but particularly the
elements of operational conditioning. Operational conditioning refers to a method of learning that
occurs through rewards and punishments for behaviour. Behaviourist operates onlthe environment
to bring about favourable consequences Or avoid adverse ones. These same ideas of operant
conditioning can also be applied to Yoruba language acquisition and comprehension because
Skinner believed that language could be treated like any other kind of cognitive behaviour.
According to the behaviourist theory, Yoruba language lezlimmg is a'lso a process of habit fomlatlop
that involves a period of trial and error where the child tries a.Lnd fails to use con:ect langgage _urml
it succeeds. Infants also have human role models in their environment that provide the stimuli and
I i ditioning. _
e rif(c)l;'l g}fﬁrxfﬁe(:pi?:n‘;g?i?bé childéstan's babbles, which resembles z}p.pr;)pnate \;\;(;-‘r«:is]?1 the.l:
his or her babbling will be rewarded by a parent o }oved one by 1?0‘51t1ve l‘etlln origmle;ti ;;I;,:ot?lfh;
smile or clap. Since the babblings were rewal'deq, thlslre\yard lrenm“on cas.) ;1111 Er :zre?i 110‘;188) et
same sort into groupings of syllables and words in 2 similar m?uzfu:ln e :chey wi.]l it
also utter words because they cause adults to give them [hecfltL%Scl1ill‘:iytllrougll reinforcement and
given what they want once the adult has trained or shape 'Td CIR il o e indiadion o
rewards speech close to that of adult speech. Before long,lc.h_l SRR W ; I oo
; . | ye acquisition 1n which children learn to spea
modelling component of Skinner's theory of language

xible conventional Yoruba the fi '€
ot 2000). a the features of

which the reader constructs a meaning is
omprehension as a construct which cannot
that someone understands or comprehends

25
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== TR ST T
s TR

. ound them and by having their responses strengthencd by the
that adults provide. The goal of this theory is to descyip,
d understand language, select the proper processing

T L R

by copying the utterances heard ar '
repetitions, corrections and other reactions
how a child becomes competent to produce an

' icve la > "milestones." ’ ‘
strategies and achieve language "mi . _ . |
ateg The terms approaches occupy intermediate level in cu;‘nculum pllanénng an

. i § S a general e .
implementation for language teaching. Lawal (2001) describes an approachasa g ucationa]

or instructional orientation founded on the assumed theorieg of knowledge and ygl]uctgPS){cl1ology)
and of the society (Sociology) and the three interact hm'mommflsly aﬂ(_i progr Zssé“?ny bOtE“gﬁibgUt
positive change. It is an integrated set of theoretical a_n_d practical }Jellefs embo ty1 % . tSY a us‘
and method. An approach provides principles to decide what kmcli of contenh and wha Esort_of
procedures are appropriate. There are different approaches_ to teaching compre ension in nglish
which can also be applied to teaching comprehension in other langugges, Yoruba Ianguage
inclusive. These include traditional, oral drills, structural, situational, direct, and transactional
approaches (Anggraini, 2011).

Traditional approach assumes the immutability of language as well as ﬂle fact 'that the
language skills can be learnt in isolation. Based on these principles are the mfox:nr_latwe and
translation methods, the one emphasising knowledge about language such as definition or the
amassing of lexical items to be learnt in isolation and the other concentrating of finding the
equivalent between languages (Anggraini, 2011). Oral approach assumes that language is primarily
speech, thereby making the written language a secondary extension of speech. It also assumes that
what is first learnt orally is more easily learnt in written form. Deriving from the oral approach are
the natural, direct and drills methods of comprehension teaching (Anggraini, 2011). Structural
approach is built on the principle that language has an internal structure which is highly patterned
and that the structure differ from one language to another. Unlike the traditional approach,
structural approach recognises that language is culture-bound and therefore, mutable. These
principles are realised in the classroom through the drills method and its various pattern practice
exercises (Anggraini, 2011). Situational approach begins by identifying and arranging
communication situation. In other words, the grading and sequencing of language items or
structures are subordinated to grading and sequencing of communication situations. Situational
approach could use any of the known methodologies to realise its objectives (Anggraini, 2011),
Direct explanation approach focuses on the teacher ability to explain explicitly the reasoning and
mental processes involved in successful reading comprehension rather than teach specific strategies
(Anggra{m, 2011)_ Transactiona] approach emphasises the teacher’s ability to provide explicit
explanations of thinking processes and his or her ability to facilitate indicates discussion in which
they collaborale't_o form joint interpretation of text. They acquire deeper understanding of the
mental and cognitive processes involved in comprehension (Anggraini, 201 1).

Con_qpre_hepsion is a complex process often viewed as ‘the essence of reading.” Reading
Egi&ig‘z\;tlz?l (;Sr é:;‘i}:a%?cj/ thinking duri'ng’ Wh,ich meaning is constructed through intcractiqns
kowlices e opmn - ](;hCOIl.teilt of meaning is mﬂuc_:ncedl b){ the text and by the reader’s prior
Group (2002) notel: i etm:e d.at are br?L:ght to b‘car on it.  Similarly, the RAND Reading Study
st (8rihs activi[; a;':d 1( Za ?g ‘(_:ompl ehension involves four components: (1) the reader, (2.) ll‘w
b foeth. T il‘li{)]jes; thitlt g_.‘sl}uanonz}l context (p. .] ). The first three components occur \a_ulhm

' S he reader is the one doing the comprehending, and the 7exs is the

reading material (e.g., stories, non-fiction, etc.).
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The activity refers to what kind of comnr

5 attempting to perform (e.g., discovering ul‘\lﬂiehensiom i ——
events. thinking ﬂbol;lt '}11 Chalracter“s intent 'mL ,? l;ttlcl)ofS 1
Cmnprghcnsmn can be thought of in two w g ‘ry, N
home in a-sI(;];;:;g; cvlvz;]s.g;rm?m, in thg library, ?iiiie:: ‘;31'; ;1}1}1{. ,actuai setting where reading occurs
-nguﬁzg f;)y s settlisgliid\l:}%‘- l‘];here is little doubt t];:taéibf(liﬁm)c and so on) affect h((;iriv(;tl
mfd"l comprehension. In ich they I'CE}d. Second, there ildren’s reading comprehension is
Irﬁ]c:lutlflzc% social setting. In oﬁl?é:?i:asesn reading comprehensignmogcSOC',RI context associated with
el activity in which pcoplemteiiiie?;we\fer, reading comp;-chei';cigdé:;d';tlly, alO%—"z} very
construct meanings through discussion L parents, and children alike read a text to Pati of a vibrant
ems (0 be e gptiine] Si‘mational- C(l)vely Interaction about a text in the Lfl; efrrlandfjmqulﬂy
(McKeown, Beck & Blake, 2008). ntext to enhance students’ reading fomzrzh:r‘isie;;

Researches have shown that readi .
explicit com wsclnsion issimstion t:«jﬁ;&% :ﬁlz;?rqhellslon improves most when teachers provide
3008; McKeown e ul, 2009 & Dymeck & Niz}’flo{ml Reading Panel, 2000; Manyak & Bauer,
instructions include oral re-telling, activating ‘«:9 as,1 2010). Some ot." these comprehension
otiars, GioatiNE Tl or viswal iiges anl urlfu;g' glowledge, questioning, analysing text

Oral Re-telling: Assessing Narrative (Story) a 1':12113112. _ ;

One of the most effective processes for finding out Wgetl Xpolf.l tory (Non-fiction) Text Structures.
to ask them to retell it (Lapp, Fisher & Johnson, 2010) };3(1‘)0 tﬂ?lr p un.derstand sl
reconstruct the entire text, including the major elsements. det;flse R T stgdents et
~oed b uadaesiand ; : g S, and sequence. In stories, learners
d story structure, the story sequence, and important clements of the pl
addltlgn, they make inferences (“read between the lines”’) and note relevant dgt;ilg Rli E'OL -
expository text involves reconstructing the content of the expository text into its rn-aine'fi . ar:l
suppqrtipg dejtails within the underlying organisation of the text (compare/contrast calts:-aesff?;
description, list, enun}eration, etc.). Thus, oral expository text re-telling helps teaéhers to asses;
students’ comprehension of the content and text structure.

Yisualising Three-Step Frames uses the mind’s capacity to imagine what is being
communicated within a text. For example, many who read Basorun Gaa before viewing the movie
no doubt formed vivid images in their “mind’s eye” when learning about him. Visualising helps to
anchor new ideas in the reader’s mind by connecting unfamiliar ideas and concepts to past
experiences. Thus, students need to be encouraged to recall ideas in a visual way in appropriate
reading context (Pressley, 2000). Three-Step Frecze Frames is a visualising activity that can be
conducted during and after reading (Mills, 2009). Students working in pairs or small groups create
a series of three pictures to retell events in a text using dramatic movement (without words-almost

like pantomime). ‘ .
Teaching Text Structurc: ihe text feature walk (Kelley & Clausel}—(n's}ce, 2010) is a
dialogic activity wherein students working in small groups ot pairs read and identify each feature
ked to think about and have

and discuss what they think the text may be about. Students arc ask e s Bl
conversations about how the information relates to the main ideas of the text. This process helps

students become familiar with the text’s organisation and recall t'qleva11t ba.ckground knol“glf-‘ldg'c
related to the topic. Discussing the helps students t© frontload important VOS2 34

ext features -
; ic. text 1€ - rmation and concepts. As
and concepts. This is helpful when

ask, skill, strz

- ianL strategy or concept the reader

o m a, }111derstat1ding a sequence of
J- ANC Situational context of reading

the content has a good bit of new info
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; etter able to anticipate ney
students make predictions and talk about various features, they are b

information. . mprehension can be thought of i,
: ot of reading comp e
Situational Context: the situational contex! ding comprehension 18 influenced by the

at least two ways. There is little dogbt tl}at learpe}lgm;‘fei ' associated with reading comprehension

e : . ocia : . 5
etting in which one reads. Second, there1sa s con vibrant social activ;
;n moit classroom instruction, reading comprehension is best developed as & Y

; jointly construct meaning
in which people-teachers, parents, and chﬂc‘lren—-reé}d i togf,tilxlrzrlyag?sﬁssign about a text in thi
through discussion, what we have termed {ha]ong? ms'tructlon. St 1o apiaunes sdents’ reming
company of others seems to be thgg;’PUmal situational conte
comprehension (McKeown et al., 2009). . o

o The YOI('l‘lbé people mainly occupy South-western R?glon of ngeni};}sﬁ; 'a;ih?cg ggg:ﬁ
with complex and elaborate economic, political and social ‘stg‘uctgres. .

ST tical, since Yorub4 children are born into a large
processes, as Aladéjana (1979) observes are prac ’ ther than only the parents
extended family where they are considered as belonging to everyone rather the hy p ity
As the child matures, his or her language develops, and that through language, his or her per soilg ity
and experience are expressed. The home language of a child is very Slgnlﬁca{lt m problen}-so ving,
and it is generally recognised in the initial exploration and analysis ot‘” h,ls e-arIY environment.
Education in Yorubé context is practical and gradual. For instance, Yoruba children age thrqe t_o
six are expected to participate in the household chores. At about this age range also, emphasis is
laid on compliance, respect, unity, and cooperation. _

Yoruba education is an on-going process; it is life-long. This implies that, it does not
terminate at a certain grade. Even at death, the Yortiba believe that one’s behaviour and character
are expected to live on one. Yoruba education, therefore, involves the individual as well as the
society; what affects one affects the whole. Hence, the goal of the society becomes the goal of the
individual and vice versa. The philosophy of Yorub4 education is embraced in the concept of
omoliabi. Inculcation of societal and cultural values into the child is one of the main objectives of
Yorubé education, and its end-product is to make everyone an pmoliiabi.

To be an pmoliabi, according to Awoniyi (1978) is to be of a good character in all its
ramifications. Good character, in the Yorubéa sense includes respect for old age, loyalty to one’s
parents and local traditions,. honesty in all public and private dealings, devotion to duty, readiness
to assist the negdy and the's _mﬁrm, sympathy, sociability, courage, an itching desire for work and
many other desirable qualities. In a nutshell, the major idea of Yorubs education is to foster good

character' in the individual and to make him or her useful and responsible member of the
community.

building, as well as the development of
s felt to be an integral part of manhood
d techniques needed by men and women
us forms. Yoruba children learn, through
ocial behaviour from the older members of
$ very important, It is significant that in the
rally acknowledged to be important.
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gmtcmcnt of the Problem R
) Despite voruba language bei 4
o thelijr (_qtudents) perfbl:nanc:gilth; molhcrltonguc of secondary scl :
5 h jon i8 worrisome. This ¢ 1 both national and internati i e
compre cnfs reh w-nhsi0 o could be partly due to approact y . Speaily S R
rcach}ng 0 CF mﬁ[l 'tLI‘ . d‘l] of Studef’t—relatcd factors. Rc—:qearc]'}eb M A i o
: del_“lﬁed_ the a_c_ 1a tgd_ ing instruction in schools has not E‘ull u‘?’ iq S R e
o Tn\,o];etagtlvti, pE:)l‘OIClpa-:CIOI‘l of stpdents in classroom Fyuﬂ]; ;:edstudeqtg’priorknowledge
Jttribute f? u tes?rucﬂlmr performance in reading comprehension to ;j({rc, S il -(2012) =
v bype 0 ext st v . passage Cphel‘encc, B R o ’pcl?sage fe_ature variables, such
failure t(,} I.?ake tlur::1 erent(t:e, anddunfrlendly nature of most content e::] oy q‘:l eSt};Ofl TR,
s study attempted to eas in textbooks.
comprehension in Yorﬁb}:i home ﬁltzlld out the approaches employed by teachers to teach
. rehension in Yoruba home I nguage and the mostly used approaches to teachi
coml;:in o odisston i ¥ m; anguage in Ilorin, Nigeria. Also, the least used a roachmt%
teatca(:hgin ¢ fm e e 0:(11 a‘h(')me language; and the differences in the teachers’ Egproaches
to te g Y 1in Yoruba home language on the basis of gender were examined

Research Questions
This study attempted to answer the following questions.

1. W]}at are thp approaches used by teachers to teach comprehension in
in Ilorin, Nigeria?
2. What is most used approache

Yoruba home language

s to teaching comprehension in Yoruba home language in Ilorin,

Nigeria?
3. What is the least used approach to teaching comprehension in Yoriba home language in Ilorin,
Nigeria? '
s to teaching in Yoruiba home language on the basis of

4. Is there any difference in the approache
teachers’ gender?

1 this study. A descriptive
se of describing existing educational
and happenings and ensures the
s of the subjects involved. The
gecondary School level in
lation. One hundred

Methodology
A descriptive researc
research design involves the collection of data for the purpo

phenomenon. This type of research also describes present events
determination of opinions, attitudes, preferences, and perception
population for this study consisted of all language teachers at the Senior

Ilorin, Nigeria, while teachers of Yoruba at this level constitute the target popu _
and twenty teachers of Yoruba were purposivcly sampled for this study. A rescarcher-designed

questionnaire titled: “Teachers Questionnaire on the Approaches to Teaching Comprehenmon in
Yoruba Home Language. (TQATCYHL)” was used for gathering data for this slu@y&The
instrument was divided into twoO sections, A and B. Section A rcqyested the FL‘:S[?O!]dCI?tS, t(()J 111 _1l(iatc
their gender, qualification and year of teaching experience. Section B con_t.z.zuns ;lojcljc,gicggq ;;;22
of the questionnaire. The reliability of the instrument was establ'lshe_d metg' rgiiible rma dson
formula 21 (KR21). The result stood at 0.67. This shows hat the instrument is TEHAR°F = =

: - tic Were analyse the data
for this study. Mean rating, the percentag® and the t-test statistic were used to analysc

h of a cross-sectional sub-type is adopted i
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-ee Research Questions,
collected. Mean rating and percentages were used to answer thle ﬁ;statthal tovel aF slimiGuniee o
while the t-test statistic was used to answer the Research Question

0.05.

Results

hers omprehension i
Research Question One: What are the approaches u;ed_ by teachers to teach comp 1in
Yoritha home language in Ilorin?

In order to determine the approaches used by teachers to teach comprezelr?flcénté?a;(gggg
home language in Ilorin, the mean response of the respondents was .':tscer—ta:lzrlt?F h S it
number of response levels was divided by the number of levels (i.e. 10/5 =2 hli ) i
mean of 2.0 was gotten for each item. With a benchmark mean of 2.0, any ReTH tigt 15 los a[::h .
benchmark mean is considered not to be one of the approaches and any van_able that 1s g,reater an
the benchmark mean is considered to be one of the approaches. The result is presented in Table 1.

Table 1: Mean and Rank order on the approaches used by teachers to teach comprehension
in Yorub4 home language in Ilorin

S/N Approach Mean Rank Decision
I Traditional 3.48 I Used (Mostly Used)
2 Story-telling 3.40 ;o Used
3 Role-playing 332 3 Used
4  Oral 3.28 4t Used
5 Listening-reading 3.08 ik Used
6 Structural _ 2.97 6™ Used
7 Drills 2.95 b Used
8  Situational 2.58 gt Used (Least Used)

Table 1 shows the response on the approaches used by teachers to teach comprehension in Yorub4
home language in Ilorin. However, from the table, it can be seen that all the items were noted by
the respondents as the approaches used by teachers to teach comprehension in Yoruba home
language in [lorin. Also, ranked 1%, 2", 3 4t 5, 6", 7" and 8" are items one to &j ght respectively.
This implies that the approaches used by teachers to teach comprehension in Yoruba home

Iat}guage in llorin are Traditional, story-telling, role-playing, oral, listening-reading, structural,
drills and situational approaches.

Research Question Two:  What is the most used approach used by teachers to teach
comprehension in Yoruba home language in florin?

implies that the Traditional Approach is the most ap

. t th dit proach used by teachers to teach
comprehension in Yorubs home language in Ilorin,
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Research Question Three:  What is the least ysed S

" :
bk il v R pproach used by teachers to teach
oruba home language in Ilorin?

in Tlorin, the approach with

pome language 1. ’ with the lowest mean respon

j : : se W

1, rhe'abpmﬂCh Wlfh] th; lsogve‘st mean response is the Situationfl Approzil;lsc'ifdl;i??usalfrothabtie
gituational Approach (2.58) is the least approach used by teachers to teach i il
Soribé home |anguage in ilorin. o teach comprehension in

Research Question Four: Is there any difference in the approaches to teaching

comprehension i liba '
p sion in Y oruba home language on the basis of teachers’ gender

Table 2: A table of mean, standard deviation and t-test analysis on the difference in the

approaches to teaching comprehension in Yoruib4 home language on the basis of
teachers’ gender

Gender N Mean  SD t Df Sig (2 Decision
tailed)
Male 54 23.8 4.74
2959 118 004 Rejected

Female 66 26.1 3.68
P<0.05

Result from Table 2 shows the t-test value yielded 2.959 which is not significant with P
value .004 < 0.05. This shows a significant result. Hence, the null hypothesis is rejected. This means
that there is a significant difference in the approaches to teaching comprehension in Yoruba home
language on the basis of teachers’ gender (tq1s=2.959; P < 0.05). The difference can be seen in
the mean of the female teachers, 26.1 which is greater than the mean of the male teachers, 23.8 (i.e.

26.1>23.8).

Discussion of Findings _ o ) )
Comprehension is an important tore for reading and it is the medium through which readers

gain the meaning of words constructed by someone else (of Abdulsalam, 2017). An approach
means to provide a framework, or to provide sequence of operations to be }xs?d when one comes to
actualities. Various approaches to the teaching; of comprehension in Yorub4 must be familiarized
with by the teacher, if there would be an efficient a defective tf:achmg of comprehension. Teachers
of Yoruba should indeed make use of the approaches that will help the teaching and learning of

: : o Lo dit B3 it issi " (Abdusalam, 2017).
compreh this finding is in line with the submission of ( : 2011 _
o fxgs;l(;r;anl (2009) go»pines that there is the need to equip teacher’s with proper teaching

approaches. Therefore using appropriate approaches by the teacher wpuld help students tohunlgck
any text and deduce ;neaning from it. The students’ life-long learning towmc}s co1nprehen31!0n
(reading) could be greatly determined by the approaches the tf._eachefr emptlobytm' C»ig:jpil: vif:ib:zll;
teaching. This is to say that, no single lens can give a clear meaning 01 atex ) (l} ;/llsreqsmn -
: T ini success in teaching of €O S
erspectives. One of the principle for attainins a : e
{)angl:lage as identified by pAdékanyé (2017) is that the teacher must be familiar with the various

101



12020 (4

GUNNIRAN

e TR

BADRU & O

———

1 motivate and develop the interest of the BRI M v
a

approaches and activities that ¢ . i
rstanding (comprehension) level. ; : ion in any language

e m](:;;c Lof thf f)l'incipp’)lcq of attaining a success 1n teaching com%rehcns:;r%am v\?/ith l:;:u‘agg,_

> g : . nvers arious
and in Yoruba home language especially is that the }t]edcll:ejshmtisc;[csz,f%ave Having a 5013:3
5 H =1 L e - = (

. : e can give whal he/s ;

approaches on ground. Because, no onc ; ne or, combine tw
kggwfﬁ‘dge of these approaches will give the teacher options (0 Siflegaglzieh(;me language o
more that are suitable and appropriate to teach comprehension 10 YO

Conclusion . f shension i ha
: , omprehension in Yorubj

ste ate m P at influence the successful teaching of ¢ \
There are many factors th h. Approach is the way teachers transfer

home language in Ilorin, Nigeria. One of them is. approac - .
knowledge to students beside encouraging or motivating them to learn. ’l:ea,chers should be creative
d teach Yoruba comprehension. In this

' i opriate approaches to explain an :
T S 201 b . ? ing, understand the text quickly and

approach, students would be encouraged to identify mean .
comprehend the passage actively. It is a fact that one approach or method may not be sufficient to

teaching comprehension in Yoruba home language, it is therefore imperative fc:“)r }’Oﬂlba I;ngage
teacher to study his students and choose the appropriate approach to teach Yoruba comprehension.

Recommendations
Based on the findings of this study, it is hereby recommended that: |
1. the teachers should be familiar with the various approaches and activities that are available

to teaching comprehension in Yoruba home language, in order to motivate and develop the

learners’ interest and improve their comprehension level;
2. no approach is an island. However good an approach is, it will definitely have its

deficiency. An integrated approach, which is a combination of two or more approaches,
should, therefore, be employed in teaching comprehension in Yoruba home language: and
3. the world is a changing phenomenon; and as it changes, we have to move abreast with it.
There should be a radical departure from the traditional approach and teachers should,
therefore, embrace modern approaches and effectively make use of the Information and
Communication Technology (ICT) in teaching comprehension in Yoriba home language.
4. apart from the traditional approach that is well known and utilised by Yoruba teachers,
storytelling, role-telling, oral, listening-reading, structural, drills, and the situational
approaches should be adopted in teaching Yorub4 home language comprehension,
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