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pSTERING THE LANGUAGE SKILLS: ENgy 54 LANGUAGE TEACHERS s LEADERS

Samson Olusola OIatun]i, Ph.D,
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University of llorin
Kwara State, Nigeria

u.'atunji.so@unifarin.edu.ng. samsholat@gmail.com

oductively in communication exercises, Al| the required skills are subjects of research by scholars wh
and pr ring language users to master the use of this allimportant facility.

e
empow

Traditionally, four blfoad |.4ngua.ge slfills were identified (Leong & Ahmadi, 2017). They were grouped into two
tegories as receptive shills (Listening and Reading) and productive or ex i

proader fﬂ he auditory perception of vocal symbols, menta|
Listening 15 ;ract meanings from them and store them for futy
correc'f!}’z’:s mbols) through the eyes, the transmission t
o Prlrr:tea tionyal'l d extraction of appropriate message from the
interp

Recently, scholars identified an additional language skill

tani and Vignolo (1979) identified as the “understanding” skill
CaPthar;'uage skill is the fact that thinking is a process that cannot t
gsala

scend one's linguistic facility. Also, thinking is a necessary facility for language use. Ghaemi and Mirsaeed (2017)
e ted methods that could enhance EFL students’ critical thinking skills at Guyesh Language Institute, Hashtgerd,
thus ,nvestlgac‘i Kuﬁmaryani. Musthafa and Purnawarman (2019) also probed the influence of mobile applications on students'
Mbor? Pr?;;nanc.j critical thinking in'English language learning of selected students at English D
SPeakngs r;onesia Waulandari and Nurhayati (2018) found a correlation between verbal abili
liaaksigt r::nc:f von 'Suchodoletz (2018) found a strong positive correlation between preschool
i ich sleni uires thinking.
bEhmcu; ‘:2;205 :gsqlﬁzzgﬂyar:igniﬁcant corrilation between Islamic Senior High School students’ critical thinking skill and
heir ar. u:xentative writing skill in Palembang, South Sumatera, Indonesia. Olshansky (2018), too, id_entiﬁed a direct Ii_nk
Lei::eﬁ students’ critical thinking ability, enhanced with the use of pictures, and their writing proficiency. The foregoing
lends credence to the status of the thinking skill among language skills.

which is the thinking skill. This is probably what Basso,
among the language skills. The basis for identifying thinking
ake place without the use of language. One’s thinking ability

rtance of the Language Skills . o
E::;;:P;: aat':asic receptive sii!l that is needed by all irrespective of literacy level or chronological age. It is an |rre.pla¢feable
avenue ?or much of language learning and general socialisation, A student who gains adequatehmastedry :.F !lstem-ng |ln E:i:
i i ituation i i derstand native speakers' speeches and this is an invalua
.English language in a second language situation is equipped to un . his s ar :
assgefl'or gfeatger language learning (Gilakjani & Sabouri, 2016). Listening skills are negded to master the intricacies of pitch,
¢ intonation, stress, redundancy, and clusters in an English-as-a-sec;nd-laggu‘agg das: g:."?:n;i?fj);km NI
As simple and passive as listening is often misconstrued to be, it is actua acti : .

assume the,-ys pcisess bl?t have not mastered at all. However, teaching of listening skills is bot.h mfpcrta}r:‘t 12:1?1 dlff:f:t
(Cahyeno & Widiati, 2015; Safranj, 2015). Not many language teach:ers see the need to ;:a-:i.r ell:::;lgg :ml.;a 5 ;?*5) e
liappens automatically. Listening, however, does not happen but is dehberat_ely \:\rorked at, otot:n atica"yyand R e
Ahmadi (2016), many teachers and researchers erroneously presume that listening happens au

Mot be exposed to formal listening activities. . gy . 2016). Consequently,
Sniversitiés pay the Ieasi attention to listening among the Ianguage skills (GiIak|i:|a%e53:;u:;;eiﬂar;) providejl e
and efficient teachers of listening are extremely rare. The spiral effect on pupi

; the un-
; ildren also grow up carrying on
0tig in the art of listening right from the elementary level of education and the children also g
lstening Culture,

elfective
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SBN 97g 99918 — 76 52 __ 5

guage is such an arduous task thae high
I

- natl akers © : :
The teaching of listening t:d ":'Lin:t.::ﬁtsﬁ;mming “yisual, auditory. aqd haptic char?nelshof interacur:m" is ,.&qu_e“el
pedagogic expertise with icated equip 2016, p.252). Paucity of listening models in the students famife, ireg
of the teacher (Hassanh inadequacy of modern instructional materials forhrnas}e,y of listepiy. . d
neighbourh derdeve[oped countries. The situatlon. is Wors'?"gdl?; 9?0“ feachers fack of appr‘-’prsi 2,
additional challenge in most o lessons (Sukma, Mahyudin, Rahmatina & Suriani, . . : . Aty
fective listening | hat is very mu ch key to personal and national development. Reading js g,
that i be seen as both a process and a product (Gilakjanj g Sa;: of

agogic skills for efl .
2 Reading is another receptive skil ; i

: from written and P Tiec roduct, are correct because each has j ur
extracting messages tions of reading, as 2 process or 3 pro ) ek ch has ; i i
Il as the training of Reading specialists up to the dc,cmme?nu.
3 e\fe|

2016). To Onukaogu (2003), both conceF e
The lxistence of several flourishing Reading 15;05'3""’"5 as we
his skill. @ .
underscore the Impor= it kills is that they significantly enhance students’ writing :
il area of importance of reading s i Proficie,
Ar;or:he:: c:;-.u:':bsence of nF;ti"e speaker teachers of English (Che 3 Brutt G!'cr’nfﬂler. hZELSt)). A learner wh, b
mf:.r:a;p;:ﬂ);ery and extensively is not likely to lack writing ideas. Suc: a ztu Etr::I would also have been exposed to \,, ou:
e i i in speech and writing.
; ressive performance in sp - N
InstBHCESSOf EII:‘ngZ Zseesf:;liaendg I;:g;f:;::rﬁanr partpol' English-as-a-second-language sutuatl:o':'t and it is more than merely sy
¢ rdPealhlng b mouth” but “conveying the message through the words of mouth fluently a;:.d accurately” (o, ng
ia w'olgl; mu§4} The primacy of speaking over writing is underscored by the fact that human beings speak muych o
ihar: 2:;); writ’eFE-Leor;g & Ahmadi, 2017). There are even many people who speak a language well but have not learn; o :
faper ant:iil:- Is one of the most important skills in this stext-oriented” wor!d (Cc:le & Feng, 2015, p.2). Studens s
riting examinations. They must be good writers to excel in their places of post-college work i3
on of knowledge an to

iting skills to pass most ; . !
wnt[ng 'sn life eiemlly in the current dispensati g fnfo[-matlon aconormy (Ficalgo, Harris & Braaksrna
survive | 2 ith the help of language reachers that admirably model such competency. ]

2017). They can achieve this only wi

{ the English lan

il

tical Framework .
1:20::13:355 rund~°.r|‘.>in this academic enquiry and discourse. They are Rotter’s Locus of Control and Skill The“')’ of

Leadership-

Rotter’s (1954) social-learning theory of personality marked the beginning of the Theory of Locus of Control. Locus of contro|

is about the measure of influence that an individual believes they are capable of exerting over tactors tirat aflect tham, There

are two opposite branches of this theory, namely the internal locus of control and external locus of control. With interg
| exercise of their knowledge, skills, self-determinatio,

locus of control, people work with the conviction that the persona r
efforts, they are so fully in charge of the outcomes of their endeavours. External locus of control, on the other hang, js

characterised by the belief that environmental factors have supremacy over any personal qualities in determining outcomes on

one's efforts. ) :

Applied to English Language teachers' roles in the midst of th.m.r.students. fellow teachers and neighbours, the
teachers with internal locus of control are always alert to their responsibility of self-assessment and self-development for
higher dignity and greater achievement. They are optimistic that they have what it takes to remold their fellow teachers into
better users of the English language and help their students gain mastery of English language skills. Where they see the need

for self-improvement, they pursue the goal with infectious self-determination.
Those with external locus of control, on the other hand, are easily overwhelmed by the enormity of the language

skills they have to master and teach, the seeming unbearable workload occasioned by the class sizes and limited English
proficiency of their students, especially in ESL/EFL environments. They are also intimidated by supposed incorrigibility of their
fellow teachers as a result of the extreme difficulty of helping them unlearn long-held linguistic errors caused by mother
tongue interference. They are thus contented with the self-defeatist submission to unsavoury status quo in their teaching
endeavours.

¢

Rotter’s Locus of Control

Skills Theory of Leadership

Robert Katz’s paper titled "Skills of an Effective Administrator” in the Harvard Business Review in 1955 birthed the Skills Theory

of Leadership. The theory acknowledges the superiority of learned skills, a developed style, and acquired knowledge above

inherited traits in the making of an efficient and effective leader (Amanchukwu, Stanley and Ololube, 2015). To be an effective
leadership training and personal development (Wolinski, 2010).

leader, one has to be committed to higher skills acquisition,
The implication of this for the current study is that English Language teachers should strive for excellent competence and

adorable performance in English language communication skills in order to be true leaders of their students and teachers of
other subjects. Their paper certification is not enough because there are some people in other fields that make judicious use
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- m world renown language experts and Lang

| . ; Nd can, therefor, i

o m;ccomp“f'hme"u authenticate a person's leadership role e i -
r ‘

age skills: English Language Teachers a5 Leaders
Langt ﬁistic skills needed for o et o= hool work and life keep increasin
s expertise is on constant rise (Darling-Hammond, Hyler & Gardner, 2,
;eachfr‘ Jve a heavier burden to carry than their ¢ :

jle hearing is simply physiological K Wbt /

Bmh.l iﬂ?&cﬂum] and personal facilities (Ca_r.gpers: I;?Sf:.:i::::; I;Et)?l;‘)ng iy
et Sudents in some climes are taught English language Iis'teni i
or (Ampa, lﬂhl 5)- T;le r_"“k':ﬂ'lodal instructional materials 2
; t, graphics and animation software,
: udfl?-t ::::.::T: usge tll:: em ‘woul e be ehanipions and ‘;::;; t;lnnc;:ﬁz;;se r;cr;t.been deployed to teach listening, teachers th.at
lea T ) mong the activities that can promote listening skills are dialogue in forms of unscripted conversation and scripted

e, authentic dialogue and monologue mediated with instructiortal media in the classroom (Ampa, 2015; Saf;n;c;§[5)

ovies and digital stories viewing are other usefy| activities (Safranj, 2015; Cigerci i . .
activities with native speakers of the English langu : I g e 8 Gultakin 2017): Real-bfe and Kfe-

izcreat fford learners of listening the opportunity to learn with

dialog!
rama, M

_ : Iso useful in enhancing the listeni i

e leaming il age are al n enhancing the listening proficiency of
Janguage learners of the language (Levak & Son, 2017). Authentic vi i igni

Ise;:; ‘:s [ a:fa stiq, ot letering skls (Kim, 2015) 7). Authentic videos are also being used to significantly enhance

=7

Teachers who skillfully and innovativel

y deploy technology to teach listening skills i : ;
e dARL edia, digital devices, and | ogy to teach listening skills in English Language classes will be

nteractive video conferencing to enha ivation, i ivi
_ _ nce learner motivation, interactivity and
mobility (Gruba, 20 I8). An instance of demonstration of such innovativeness is Levak and Son's (2017) attempt at combining

online facilities _r.alled S?Cﬂnd Life and Skype, each of which had separately significantly enhanced students’ mastery of
{stening in an experiment with Iear:ners of English and Croatian located in Sydney and Brisbane in Australia, Split in Croatia,
and Mostar in Bosnia and Hercegow.na.

Language teachers Wh'-'f W'S!" to be true leaders to learners of listening in an English-as-a-Second-Language context
must be conversant with the varieus Innovative ways in which the skills are taught in various countries and thus adopt or adapt
come of the techniques as 5ol ‘fd- Examples of the strategies employed to teach the skills successfully in Indonesia are
explained by Cahy?no and Wifiﬁtl (2015). The teacher of Listening in English must be skilled in choosing which or what
combination of various strategies would be most effective in helping learners master a particular listening task among the
arious shades of the cognitive, metacognitive and socio-affective strategies (Gilakjani & Sabouri, 2016a). The teacher must be
sble to design listening lessons and tasks that will neither slow down fast learners nor hasten the slow ones to their
disadvantage. Shadowing is another strategy which Hamada (2016) employed to achieve significant improvement in listening
scores of both low- and intermediate-proficiency groups of Japanese students of English as a foreign language, with the low-
proficiency students recording greater gains.

Speaking is not discreet but it is intricately interwoven with other language skills and even most non-linguistic skills
and disciplines (Hughes & Reed, 2016). The same is true of every other language skill. The emergence of the integrative
language skills teaching approach was consequent upon the conviction that all the language skills are imperative for meaningful
communication to take place. Therefore, the integrative language skills teaching approach emphasises exposing learners to
asthentic language materials and environments without isolating any of the language skills (Alaye & Tegegne, 2019). English
Language teachers were, however, found mostly incompetent in employing the integrative language skills teaching approach in
Dodoma Citly.' Tanzania (Massay, 2020). It is safe to conclude that this challenge is not peculiar to the English Language
teachers in Dodoma. J

Many people in ESL environments have been found to be non-proficient speakers of the language (Leong, & Ahmadi,
2017). For example, Abrar, Mukminin, Habibi, Asyrafi, and Marzulina (2018) found speaking to be the most challenging English
language skill among Indonesians. This is understandable because, among other factors, speech situations mostly require
spontaneity and congruence of psychological, linguistic, socio-cultural processes. The combination of all these can be
ntimidating. In some situations, an un-listening person can be mistaken to be attentive. A poor writer has some time to
ponder several options before deciding what to write. A poor reader can stare at given graphemes for quite some time and
read the given text repeatedly without any form of embarrassment. However, in a speech situation, each participant is under
préssure to give prompt feedback.

Among the findings from a study carried out by Levis, Sonsaat, Link and Barriuso (2016) is that as far as the teaching
of pronunciation is concerned, a greater percentage of learners prefer native speakers of the English language. An English
| Lngusge teacher who wishes to hold learners’ attention in this regard thus has to aspire to speaking proficiency levels that
e as close as possible to a native speaker’s. Deterding (2010) and Murphy (2014) have, however, noted that there is growing
%ltation by scholars that each of the “Outer Circle places” should be encouraged to evolve their own standards of English

able 0

97



because the expanding territories of the language has made it no longer owned by any particular nation, not even Britain op
America. In addition, non-native speakers of English interact much more with many more non-native speakers than natiye
speakers. Therefore, being mutually intelligible with the non-native speakers is more paramount than with a native speake,
(Idowu, 2019). What is interesting, however, is that both Standard British English advocates and advocates of a variety of
regional standards agree on the need to achieve international intelligibility.

Pending the attainment of the desired proficiency, an innovative teacher can utilise the ample opportunities affordeg
by social media platforms to remotely bring native speakers into the class. In an experiment by Xodabande (2017), Iranian EF|_
learners' English pronunciation proficiency was significantly boosted with the use of social media platforms. Teachers shoylg
also be an expert handler of language laboratory facilities because research has shown that language laboratories, when
properly deployed, offer great excitement to learners of pronunciation in English (Akpan, 2020).

Competent English Language teachers are apt to emphasise the spelling-pronunciation disparities that characterise
the English language. They also give adequate attention, using commendable blends of strategies, to the areas of mothe,
tongue interference with correct pronunciation in ESL/EFL contexts (Solomon, 2019). They thereby diminish the likelihood of
communication breakdown often occasioned by phonological factors.

Too large classrooms constitute a terrible barrier to effective teaching of the speaking skills (Leong & Ahmadi, 2017,
Highly skilled teachers would, however, devise means of managing the situation to achieve pedagogic success that cap
challenge their counterparts who are fortunate to be in charge of modest-size classes. Among the strategies that can be
employed to teach Speaking successfully in a large class are JIGSAW [l with ‘Prepare’ Textbook which allows collaboratiye
exercises in small groups among the learners (Phuong, 2019), pair work and group work strategies (Maryanti, Syarif g
Refnaldi, 2018). .

As regards motivating students to become avid readers, teachers need to be voracious readers themselves,
passionately and infectiously sharing what they have learnt from reading with the students. They also need to be o
enthusiastic at reading that their students will actually see them reading but not just hear them preaching about the benefits of
reading. Such “effective implicit models of reading” are influential teachers who ignite excitement in their students (Applegate
& Applegate, 2004, p.554). Indeed, what social influencers do with books or reading significantly contributes to students’
artitudes to reading (Merga, 2017) and teachers are among such influencers. Unfortunately, Merga (2016) found in a study
carried out in Western Australia that many students were not sure whether their teachers like reading. The same study
revealed that a few of the teachers were in the habit of speaking glowingly about the books that their students observed them
reading. They were a significant motivating factor on the students’ reading for pleasure.

English Language teachers must provide top-level |eadership for their students to become fluent writers. Finlayson
and McCrudden (2020) underscore the unequaled role of the language teacher in helping students master the art of writing by
observing that researcher-implemented interventions, as good as they have proved to be, cannot match teacher-implemented
interventions. To English Language teachers in second language environments like Nigeria, it is instructive that many teachers
in the first language context of the United States of America confess low self-efficacy resulting from inadequate preparation
for effective writing instructions (Hodges, 2015). This being the case in the United States, one can only wonder what obtains
in developing countries,

The English Language teacher who desires to be successful at teaching learners to master the skill of writing must be
such a “digital native” that can manipulate technoldgy to make writing easy and fascinating to the learners (Ghahri, Hashamdar
& Mohamadi, 2015). The teacher must be able to deploy pictures in novel ways to stimulate critical- thinking and writing
interest in the learners (Olshansky, 2018). The teacher needs to be able to combine teacher feedback and peer feedback with
automated feedback to help students enhance their writing skills beyond the ordinary level. Writing teachers who do this have
been observed to excel at giving encouraging feedback and engender greater student persistence to achieve significant quality
writing while conserving much time and effort.(Ruegg, 2015; Wilson & Czik, 2016). However, Regan, Evmenova, Sacco,
Schwartzer, Chirinos and Hughes (2019) found that even language teachers that have remarkable access to technology rarely
deploy it to their teaching of writing. Only worse scenarios can be expected from third world countries that have extremely
limited access.

The English Writing teacher's “assessment literacy” is also crucial to the learners’ writing achievement (Lee, 2017;
Mellati & Khademi, 2018, p.1). A teacher who lacks assessment literacy is likely to give tests that are inappropriate to the
learners’ proficiency levels and thus award discouraging scores to the students. The teacher must possess adequate
knowledge of assessment purposes, appropriate content and methods, grading expertise, feedback and error correction skills,
apt interpretation and communication of assessment, innovative involvement of students in assessment, and admirable

adherence to assessment ethics. '

The teacher must be ready to replace unproductive approaches with productive ones no matter how long the
unproductive approaches have stayed in vogue or how many fellow teachers hold them sacrosanct (Rowlands, 2016,
Cvetkovi¢ & Stanojevi¢, 2017). Unfortunately, many language teachers have been found to stick to outdated approaches,
methods and strategies for teaching writing (Rowlands, 2016; Fidalgo, Harris & Braaksma, 201 7). Many teachers of English
Language in Nigeria and other developing countries, especially the old ones, are technophobic (llomaki, 2007; Haglama®
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u, Kogak Usluel, 2007; Cvetkovi¢ & Stanoj

Kuskay? Mun;it;chnolog)‘-rich strategies,
rac |
e teaching of :Fit::iz::c::i:::lnﬁ can be achieved by only language teachers who are exceptionally skilled in
T manifestation bl Inking transcends the walls of a classroom or a college compound (Ghaemi &
PchSOS)" 7). So, the langu2g ers must employ means of ensuring out-of-class activities that can help the learners to

authentic situations with authentic materials. It is also imperative to use technology mediated means to

e
in
Ctlscdl:r:fsnli"fvelop their thicr;kilng skllvl (Hussin, Harun & Shuker, 2019).
help stu Many P re-service an n-service English language teacher education programmes have been found ineffective in

heir beneficiaries for impressive performance at school and in life (Darling-Hammond, Hyler & Gardner, 2017). It

evi¢, 2017), English Language teachers that want to be pathfinders

oquiP I:egsta <crong persoﬂal r;_-solve fro:' excellence if a teacher Is going to rise above the inadequacies of their training and be
then fective 8 leader in the exercise of Iangl.fage skills. Where the available English Language learning materials are
(uly © “iate 0 OF inadequate In comparison with students’ actual needs (Andi & Arafah, 2017), the teacher must be
inaPP < enough to innovate.

ingenio Preparing effef:t.ive teachers in most nations of the world is becoming increasingly complex (Martin & Dismuke,
This s not surprising because the students they are being prepared to teach and the environment in which they are to
2018) e their pedagogic duties are getting more complex daily. According to Okoli (2017), teacher education in Nigeria
dsh r%latel)f fails to adequat.e ly prepare its recipients for effective communication.
ynfortd! Language teachers, m;lelec: teachers of the English language in a second-language context like Nigeria, must, among
entities, beimentors tQ KISl EAmarS (Kayi-Aydar, 2015). They must be good models to the students in critical thinking,
other &% cading, speaking and writing. According to Okali (2017), subject-matter knowledge and communication proficiency
“ﬂenihf; Jist of the teacher qualities required to promote students’ communicative performance. Situations in which many
top .t|1 Language teachers speak the |3"E”a$‘-‘ at obvious struggling levels, listen poorly, are never seen doing private reading
Englis"  students and have never shown their students any master pieces written by them demotivates their students. It is like
‘hetl,-ng the students to attain proficiency levels that the teachers have not been able to reach. Teachers that speak the
o eloquently, read fluently and write lucidly attract degrees of admiration that make their students strive to resemble
|angU3§rhey also undeniably demonstr.ate the fact that near-native linguistic competences are attainable,
ther™ One aspect of the leadership roles expected of English Language teachers that has not often received adequate
tjon is that of serving as Mentors to teachers of other subjects. Teachers of other subjects have a tendency to pay
i Jate attention to their communication ability, thinking such should be a preserve of language teachers. They thus -
in;deq" rform low in pronunciation, grammaticality of sentences, appropriate lexis, tenses, concord, and so on (lyamu &
g neﬁn Yzoog). The task of English Lal‘nguage teachers would become easier if teachers of other school subjects exhibit high-
lseg 2 astery of all the language skills in their various engagements with the students. In such a situation, the English Language
i ?rs are not seen by students as bringing unattainable standards into language use, standards that are elusive to other
;eac:m. Other teachers who are being adequately mentored in communicative skills would serve as invaluable accomplices
o jish Language teachers, helping to insist on acceptable lexis, grammar, pronunciation, elegance of diction and so on.
e -Engnfonunatefy. is not the case, especially in Nigeria.
Thehe? The demands of being a mentor to fellow teachers are enormous. Transiting from being a teacher of students to a
cher of teachers requires immense emotional and motivational disposition, an exercise of admirable candour with language
p nd ability to correct colleagues without being termed arrogant (Orland-Barak, 2001). There must be avenues for both
o a| and informal mentoring activities for the teachers (Brown8 & Wambach, 1987).
rorr@ Teachers.of English Language who will remain relevant in leadership must be skilled in the art and science of self-
assessment. This is a skill I:hal:. ?xtremely few people have though it is essential for self-development (Dlaska & Krekeler,
2008). Without sincere and critical sglf—as_se;sment. the teachers would be oblivious of the areas in which they need self-
ovement for higher levels _cff_ public dignity. They should always be conscious of the fact that non-linguists have limitless
ccess to language learning facilities produced by highly skilled specialists and it will be to.the discredit of English Language
a “hers if the non-linguists, empowered by the facilities, outperform the English Language teachers.
BN English Language teachers in s‘econd language environments like Nigeria must be able to situate learning contents in
the cultural contexts of the learners wathc.:ut compromising appropriate standards. There is a great deal of cultural distance
between the English language and any particular Nigerian language and this constitutes a source of gross negative interference
10 learners. The teachers must be able to make their students familiar with the native speakers’ cultural background but teach
leaning contexts with strategies and materials that are culturally relevant to the students without violating international
«tandards (Kelly, 2017).
Second language learning demands a great deal of time, materials and expertise (Xodabande, 2017). The teachers
must be enthustastic about investing required time and energy to update their pedagogic competencies. So, it is English
Language teachers who have mastered “gamified learning” strategies that can successfully help leaners in an ESL or EFL

stuation to master language skills (laremenko, 2017, p.126).
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Conclusion

English Language teachers need to be ready to assume positions of leadership to their students and model 2
language skills proficiency for fellow teachers of other subjects. To achieve this, they must avail themselves of forma
informal, corporate as well as personal opportunities for greater effectiveness. Through this, they will command res

rPfﬂpriale
s wal| as

: . : pect
They will also find their pedagogic assignments more interesting and more greatly rewarding. of al|
Recommendations
I. Al relevant authorities saddled with teacher education should ensure regular assessment and necessary revis;
on of

English Language teacher preparation at both pre-service and in-service levels to ensure that the teachers’ skill

appropriate to current needs of their students; tlis are
2. Governments at all levels should ensure that English Language teachers’ enthusiasm is reinforced with remuneras:

commensurate with the enormity of their tasks; Nerations
3. Governments should adequately equip all schools with modern language laboratories and

other relevant facilities for state-of-the-art teaching of language skills;

4. Training in educational leadership should be emphasised in English Language teacher preparation programmes;
5. The current practice of near-automatic and mass promotion of teachers should be replaced with ri. i
performance evidence based assessment. gorous,
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